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The Russian invasion of Ukraine on February 24, 2022 and the attacks on Ukraine’s civilians
and its infrastructure have quickly created a humanitarian tragedy and the fastest-growing
refugee crisis since World War 1I'. Nearly 4,000 civilians have been killed, 7.7 million people
internally displaced (IDP) within Ukraine, and over 6.6 million Ukrainians became refugees in
host countries as of May 25, 2022—half of them are children. The international community
has joined forces to support those affected by the Russian invasion of Ukraine? (see Annex
A for a summary of the impacts of the Russian invasion on Ukrainian children’s education and
global actors' support identified so far).

Despite growing recognition of needs® and increasing investment*, and its critical role in
humanitarian responses (see Annex B), education is still largely deprioritized in the acute
and rapid-onset phases of humanitarian crises like the current Ukraine crisis. However,
access to education is often cited as one of the top immediate needs and priorities listed by
both parents and children, both at the onset of the crises (including the Ukraine crisis) and in
protracted crises®. Indeed, access to education is frequently identified as critically lacking,
across different crisis settings®. With over 1,830 educational institutions damaged’ and 35%
of the population displaced, threats to Ukrainian children’s safety, wellbeing, and learning
continue to amass and the need for access to quality education is dire.

This brief is prepared to provide recommendations on promising and practical approaches to
support education during the acute crisis period in Ukraine and to mitigate the impacts of the
Russian invasion on children’s learning and wellbeing. It is primarily designed to support
multilateral and bilateral organizations, as well as other actors and stakeholders, to identify
priorities and approaches to support education for children affected by the Ukraine crisis. In
this brief, we provide:

1. An overview of the conditions of education for Ukrainian children thus far
Options and priorities for supporting the children affected by the Russian Invasion, both
(a) for the children remaining in Ukraine and (b) for the Ukrainian refugee children in
neighboring host countries.

3. State of evidence and implications of future responses and research

This brief is intended to provide initial ideas and recommendations based on existing
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practices and evidence when available. It is not intended to provide an overarching guidance
or setting standards for general educational provision in humanitarian settings®.

To do so, we conducted a rapid scoping study, via (a) media review and web search (Annex
A), (b) key informant interviews (KlIs) with 9 experts in international organizations leading
the Ukraine response and/or have extensive knowledge and experience in the field®; and (c)
targeted literature search to provide evidence for promising responses identified from the
media/web search, Klls, on-going responses, and what we identified as priorities given the
existing evidence in the field and lessons learned from other crises. We also have circulated
the initial draft to another group of experts and incorporated their feedback and perspectives.

2. Conditions of Education for Ukrainian Children

In this section, we summarize unique assets and challenges present in developing and
implementing education crisis responses to reach children affected by the Russian invasion
of Ukraine. See Annex A for detailed information and examples.

Assets: Existing systems, capacity, and geopolitical conditions are critical enablers for
supporting the education of children affected by the crisis in Ukraine.

e Robust investment in the education system, pre-2022 invasion: Ukraine has one of
the highest rates of public spending on education in the world (6% of GDP) and with the
smallest average class sizes globally (1:9 teacher to student ratio’). As of 2012,
Ukrainian students had 11 years of compulsory school and 100% youth literacy rate'".
Despite making a significant investment, the Ukrainian education system faced
longstanding challenges prior to the invasion, including: low quality learning, inadequate
skill-building, deteriorating public trust in education, and unequal access to early-
childhood education in rural areas'. In 2017, the Ministry of Education and Science
(MoES) launched an education reform initiative (the New Ukrainian School), focusing on
teacher workforce development and training; curriculum reform with the inclusion of key
life competencies and skills, and investment in data collection.

e Post-COVID distance/digital learning systems: Thanks to the establishment, usage,
and familiarity of distance-learning mechanisms during the COVID-19 pandemic, the
Ukrainian MoES was able to rapidly “reopen” schools in war-affected regions largely via
distance learning. Soon after the Russian invasion, nearly 3 million children began online
learning instruction, some with the online presence of their teachers and others without™.

e Strong government and national/local organization capacity during the crisis: The
Ukrainian MoES has proven its capacity in managing and adapting its formal education
system to respond to the crisis, continuing to provide education under the Ukrainian
national curriculum for their children in-country and abroad. It is also maintaining a strong
presence and leadership in coordinating and galvanizing international support for
Ukrainian children’s education. See MoES proposal™ for their priorities.

e International support and prompt and welcome refugee reception in neighboring
countries: Initial reception and support for Ukraine refugees to date have been
overwhelmingly positive in neighboring countries. The European Union’s Temporary
Protection Directive (2022) provides the same right to those children who are fleeing
their conflict-affected country to enjoy equal rights in any EU country. Consequently,
Ukrainian children have access to the state education systems of host countries in the
EU. See Annex A Table A1 for a high-level description of these international responses.

Challenges: However, the sudden onset of the crisis has posed significant challenges:

e Safety issues and unpredictability of conflict. As the war continues and battlegrounds
shift, the conditions remain perilous and unpredictable. The safety threats, damage to
education infrastructure, and mobility of children and teachers create various obstacles
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to education provision, including: difficulty resuming in-person education, precarious
living conditions, unequal access to technological resources, impacts of armed conflict,
displacement, and family separation on the physical and mental health of children,
caregivers, and teachers, as well as their ability to learn, care for, and teach.

e Coordination: Despite the MoES'’s and Education Cluster’s leadership in coordination,
lack of information on actors and activities within the education sector were frequently
brought up during key informant interviews, indicating information flow and coordination
challenges as international actors start organizing and mobilizing their responses.

e Lack of micro-level data: Information and data on children’s needs for, access to, and
experience of education are lacking, especially in active conflict areas and areas under
Russian control. Key informant interviews surfaced needs for localized data, e.g., maps
of the geographic area that needs support and on-going and planned education and
mental health service provision, for planning service provision in the areas where it is
most needed. A MoES-led nation-wide needs assessment is on-going at the municipal
level (results to be available by the end of May) to inform the next rounds of responses.

2. Options and Priorities for Supporting Education During Ukraine Crises

In the following two subsections, we describe options and priorities for supporting the
children affected by the Russian Invasion, focusing first on children in Ukraine and then
focusing on refugee children who have fled Ukraine. For each case, we also suggest critical
conditions to be considered and to be met for successful educational crisis responses in
each context —organized by five conditions for success, identified through key informant
interviews (See Annex C).

2a. For children in Ukraine: During acute crisis and beyond

Given the strong presence and capacity of the Ukraine MoES and local actors in the country,
the international actors should prioritize working with local actors as equal partners, focus on
supporting and complementing local capacity, as well as providing financial and technical
support where there are gaps.

e Protection/safety/first aid training: The utmost priority for any humanitarian
programming. Experts we interviewed suggested education programming in acute crisis
settings should include safety drills and other trainings on step-by-step dos and don’ts in
emergency situations. The MoES has identified first aid training for students of grades
10-11 and teachers in secondary education institutions remaining in Ukraine as one of
the priority areas seeking support'®. Psychological/MHPSS first-aid training in response
to trauma events should also be considered as a priority for teachers and children'®.

e Supporting formal education systems: While Ukraine public education is relatively
well capacitated and actively responding to the crisis, many educational facilities are
damaged and systems and workforce are compromised; and a large portion of Ukraine’s
budget for education was sequestered and transferred to Ukrainian Armed Forces as a
response to the Russian invasion, resulted in a significant gap in the education budget
and 10% pay cut in teacher salary. To maintain, rebuild, and adapt, Ukraine public
education system will need sustained financial support from the international community.
Such sustained, direct financial support is to be accompanied by transparent monitoring
mechanisms to ensure accountability and prevent problems due to capacity constraints
and other challenges that have been seen in other crisis settings (e.g., misappropriation
of funds, “ghost” teachers on payroll) . However, such monitoring should incur minimal
burden to the system and should avoid creating a parallel system.

e Distance learning support: As mentioned above, MoES is implementing digital
education systems to provide education during the crisis. They also have initiated
partnerships with multiple organizations to improve and develop distance learning
curricula, contents, training, ecosystems, and data systems (e.g., digital learning
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passport, gamified primary education program)'®. These existing distance learning
systems can serve as platforms to add other programming as well, including informal
remedial education programming and ALP during the summer. Combined with the
strategic provision of digitally-enhanced safe-space where needed (see section 2b for
details), this distance programming can help children to continue and catch up on their
formal education. While considered to be a viable strategy to substitute for in-person
learning in rapidly-changing crisis contexts'®, evidence of effectiveness of digital distance
learning is still very limited. This is despite its wide adoption during the COVID-19
pandemic and increasing implementation in humanitarian settings®°. As is the case with
distance learning in non-humanitarian settings®', access and take up, modality,
continuity, and quality of distance education should be closely monitored and evaluated
for equity and effectiveness and further improved with evidence-based programming.
Adult learning support, as well as mental health support, for parents and teachers to
adopt and support their children via digital means are also necessary but overlooked
area of needs®.

e Universal psychosocial support (PSS) and social and emotional learning (SEL) for
all children: The media review and key informant interviews we conducted suggested
this is an area that Ukraine system will need international actors’ support. Specifically,
experts highlighted the opportunities and importance of adding universal PSS and SEL
programming and incorporating trauma-informed practice in existing educational
programming (in-person or digital). MOES has published a series of materials to provide
psychological support via multiple platforms?®, and initiated partnerships with internal
actors to fill this gap. Emerging evidence from rigorous research suggests that
embedding explicit PSS and SEL instruction in educational programs can provide
promising results for conflict-affected children’s school outcomes and social and
emotional development®*. However, for such programming to be effective, it needs to be
designed based on contextually and culturally relevant and appropriate values, skills,
and practices?, which can be facilitated by investment in developing locally-led SEL
learning standards and framework (see example in Lebanon SEL framework
development®). Explicit and sustained teacher training and support, such as coaching
and peer support are essential for the successful implementation of PSS and SEL
programs, especially in the context where such programs are not previously widely
implemented or accepted. However, evidence of the effectiveness of teacher support
mechanisms for PSS and SEL programming implementation is scant, and
implementation without sufficient understanding of the context and conditions may result
in a negative impact on teachers’ wellbeing®’.

e Targeted mental health support for children. While effective universal PSS and SEL
interventions may work well for most children, children at higher risk, such as refugee
children who experienced trauma and violence and are exposed to tremendous adversity
due to an evolving crisis®, need additional support to heal their psychological wounds
and recover their mental health before they are able to learn and benefit from academic
and SEL programming. However, the majority of affected children have limited access to
evidence-based mental health services, and many with clinical conditions or in need of
psychosocial support remain undetected and unsupported. The shortage of mental
health professionals in Ukraine, even prior to the crises, is likely to be a significant
challenge®. There are innovative, feasible, evidence-based approaches available to
address children’s mental health needs in crisis-affected settings. Examples include:
phone-delivered psychological intervention implemented by Médecins du Monde™;
transdiagnostic and common elements treatment approaches to address the most
common mental health challenges (e.g., anxiety, depression, PTSD) conducted by
trained and supervised community care providers and nonspecialists. WHO’s Mental
Health Gap Action Programme provides mental health care, psychosocial assistance,
and medication in low-resource settings®'. Indeed, the evidence for effective mental
health support for crisis-affected children is growing®.

e Teacher mental health and SEL support: Teachers are the front-line responders in the
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context of crisis and continue to be held accountable for the health, learning, and
wellbeing of children they teach even in war zones. Such demands and volatility are
particularly acute in fragile and conflict-affected situations already strained by conflict
and displacement, further risking students’ learning and exacerbating stress and mental
health difficulties. Yet it is precisely these contexts where educational systems provide
the fewest resources to support teachers. Teachers’ mental health, professional
wellbeing, and quality of classroom interactions have radiating impacts on teachers’
attendance and retention, as well as on effective teaching practices®. All of this has
significant downstream consequences for children’s learning and wellbeing®*. Support for
teachers’ mental health and social and emotional capacity through teacher training and
coaching support can be instrumental to support children’s learning and wellbeing. While
there are promising programs and strategies to address teacher mental health and SEL
in humanitarian context is starting to emerge®, little evidence on such programs exists.
Further investment and evaluation of such teacher-support programs, informed by
innovative MHPSS programming in humanitarian contexts described above, are needed.

e Caregiver and household support: While access to education is one of the top
priorities for Ukrainian parents even during the crisis®, their access to information and
resources that enable their children’s access to education are likely to be limited,
especially under the conditions of active conflict. In addition, the experience of war
trauma and displacement can affect their capacity to care for and engage with their
children, and support their children’s engagement in education®’. To support families’
safe and sustained access to education, donors should consider cash support®,
providing access to digital devices and the internet, and access to mental health and
wellbeing services, as well as access to information on safety, services, and education
access, are necessary for them to be able to support their children’s education.

e Supporting education in territories under Russian control: Currently, there is very
little information and access to children in Russian-occupied territories in eastern
Ukraine; however, recent news articles report schools and educators being subjected to
and resisting and threats and violence against educators, abduction of education
authorities, and coercion and pressure to teach Russian curriculum and language®. The
larger international community can come together to relieve pressure on educators and
forced deployment of curriculum, and negotiate access. However, it is unlikely for
international actors or the Ukrainian government to be able to deploy direct services in
those regions given political challenges and sanctions. In such cases, for the most part,
access, provision of programming, and curricula are typically negotiated by local
community leaders and educators to negotiate area by area, school by school*’. While
there may be a viable distance education solution and other options, any support for
education in this case should prioritize the safety of children and education personnel.

e Building coordinated strategies for sustainable longer-term response. In
preparation for protracted crises, and the recovery and rebuilding phase, the
international community needs to work closely with the government and local actors to
develop coordinated strategies for sustainable long-term support, focusing on mitigating
the impacts of an interruption in schooling and longer-term protection and recovery from
direct and indirect exposure to war and violence. These may include ALP and remedial
education as well as universal and targeted psychosocial support and social and
emotional learning programming in schools for children; physical rebuilding of the
educational facilities for schools; cash transfers for households with children to support
their continued educational investment*'; and maintaining, improving, and rebuilding
national education systems and teacher workforce for the government.

2b. For refugee children abroad: During acute crisis and transition to integration
According to the Global Compact on Refugees*? and UNHCR Refugee Education 2030

strategies®®, the international communities’ mandate is to prioritize support for the Ukrainian
refugee children’s integration into the host country education systems. However, unlike other
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crises, many Ukrainian refugees are likely to go back to Ukraine, given the strong capacity of
the Ukrainian government and systematic and wide-spread family separation, as the men of
fighting-age were banned from leaving Ukraine. The international communities need to
navigate the unique reality of the crises while ensuring support for both the refugee child
population who will voluntarily repatriate and those refugee children who will transition to
host-country education systems. Support for refugee children’s education from the Ukrainian
national system during the transitional period is critical to maximize continuity and minimize
disruption in education for both cases. For sustainable longer-term integration, it is
necessary to provide interim support via informal and community-based education and
MHPSS supports along with support for teachers and refugee caregivers, as well as host-
country children, while strengthening the capacities of host country systems.

o Distance learning within the Ukrainian system: MoES is coordinating and setting up
processes for Ukrainian students and teachers abroad to learn and teach via online
schools with the Ukrainian curriculum and schedule**. The digital Ukrainian Education
Hubs for Ukrainian students abroad are currently being built to organize an effective
educational process under the national curriculum that is approved by the MoES who are
forced to stay abroad during the war. Supporting distance learning with national
education systems at least till the end of the school year, in this case, can not only
provide continued education for children who will go back to Ukraine without minimal
disruption; but also can support the completion of the current grade level curriculum with
credit for those who choose to transition to host-country education®.

o Safe Spaces with digital education and social-emotional supports for children on-
the-move: Safe Spaces, including Child Friendly Spaces (CFS), are widely-implemented
interventions to increase children’s access to safe environments and promote their
psychosocial well-being®. The evidence of effectiveness of Safe Spaces in humanitarian
settings is limited, but existing evidence suggests potential benefits, especially for the
psychological wellbeing of girls*”. While education is not a primary function of most Safe
Spaces interventions, the availability of the Ukrainian distance learning system presents
an opportunity for such interventions to provide access to education at a relatively low
cost—if equipped with devices and internet access*®. A network of digitally-enhanced safe
spaces in collection centers*® along the migration route for internally displaced and
refugee children may mitigate the impact of the interruption during migration for children
and families that are highly-mobile and have limited access to resources.

e Caregiver and household support: Similar to the response for caregivers in Ukraine,
supporting caregivers and household as a whole, via providing access to jobs, income
(cash transfers as an interim measure®), access to information on options for various
educational programming for their child, as well as access to evidence-based mental
health and wellbeing services are critical to support their children’s education. In-person
education programming, either in the form of formal education or informal after-school
programming, can also serve as child-care while they are engaged in livelihood activities,
encouraging their continued investment in education for their children in their new
country. In addition, education programs should consider Ukrainian language translation
support for parents to ensure meaningful parent involvement and informed decision-
making in their children’s education®’.

e Informal education programming: remedial, ALP, language support. As the end of
the school year is approaching, the summer break presents an opportunity to provide
much-needed programming that can aid children who are considering transitioning to
host country education for the new school year; and to help those who experienced a
significant interruption in their schooling during forced migration to begin to catch up.
Existing evidence from other crisis contexts on informal education provision by NGOs for
such programs as after-school remedial support, coordinated with public school
systems, have shown significant impact in improving children’s academic performance in
humanitarian contexts®?; and informal Accelerated Learning Programs (ALP) have
shown impacts on enrollment, completion or transition to the formal system®®, as well as
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academic performance®. Given the negative impacts of being placed in lower grade
levels than expected for age on children’s academic, as well as social and emotional
development®, these programs are critical for children to be ready to transition into
formal schooling in a new grade level. To do so, providers will need to consider both
Ukrainian and host-community curricula with Ukrainian language support. In addition,
community-based language summer camps can provide not only an opportunity to
learn the instructional language of the host-country, but also could cultivate a sense of
belonging in the community and investment in learning for newly-resettled students®.

e Strengthening the capacity of the host-country system: As we have seen in the
Syrian crisis and others, large influxes of refugee children to public schools put huge
strains on resources and capacity in national school systems, which also affects the
host-country teachers and students. Supporting the host-country systems to build up
surge capacity with temporary support, e.g., supplementing teacher salaries to hire
Ukrainian refugee teachers and additional teachers®’; providing teacher training and
professional support on Ukrainian language support and host-country language
instruction, as well as training on MHPSS and SEL support®; and non-government
agencies providing supplementary community-based education and MHPSS supports for
the short-term®; and longer-term financial support for building sustainable teacher
workforce and training, as well as education, mental health and social services capacity
strengthening to meet the increased demand is necessary.

e SEL programming for all children, based on contextually- and culturally-
appropriate SEL learning standards and frameworks. SEL programming provided to
both host country and refugee children can be a viable pathway to the successful
integration of refugee children into host-country education, by providing capacity and
skills to co-exist and promote positive school environments for both refugee and host-
country children. Evidence on promising SEL programming in crisis-affected settings is
emerging; it is also increasingly clear that coherent and consistent SEL support needs
contextually and culturally appropriate SEL learning standards and frameworks for
sustainable and effective SEL support®. Host country governments and international
actors should: (a) support developing, adapting, and implementing national/subnational
SEL learning standards and frameworks, that are relevant and appropriate for the culture
and context; (b) equip teachers with tools to support children beyond academics through
pre-service and in-service training; and (c) invest in monitoring and evaluation research
of the SEL programming, using scientifically sound methods and tools, to identify
promising practices and improve them.

3. State of Evidence and Implications for Future Responses and Research

The options and priorities discussed in this brief are largely based on stakeholder priorities
and common practices in other crisis settings, and promising strategies to explore given the
unique assets and conditions of the Ukrainian crisis. We provided evidence when available;
however, education research in conflict and crisis contexts is still an emerging field. And
despite rich information available from qualitative studies, journalistic accounts, needs
assessments, monitoring reports, and guidance and guidelines on programming, the
evidence of educational program effectiveness in humanitarian settings is still largely limited
in general, and especially scarce in acute crises context. Even less is known about the risks
and facilitating factors of implementation of any of the strategies discussed. Such lack of
evidence is even more pronounced in strategies to support educators, families, host
communities, and local stakeholders—those traditionally considered not as target
beneficiaries of the humanitarian education programming. However, emerging evidence and
theories suggest that education provision solely focused on children’s learning is rarely
successful; rather, education systems need to be understood, evaluated, and supported as a
whole, so are different domains of needs within a child®'. The future responses to education
crises in Ukraine and abroad, as well as education research in crises-affected settings in
general, shall benefit from efficient and rigorous program evaluation research to identify
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effective programming that can improve the learning and wellbeing of children in crises
context without causing harm; and holistic responses through coordination and development
and implementation of strategies to support various needs of the child, family, community,
and education systems concurrently.

Every crisis is different, and recommendations made here may not be relevant in other
crises or even in the near future in Ukraine. However, systematic cumulation of data and
evidence can help plan and prepare for the responses to future crises, with sufficient
financing and coordination.
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Ukraine Media Review Summary
Prepared by Celine Ammash | ERICC
As of May 27, 2022

This media review:
1) Presents the media coverage of the impacts of the Ukraine crisis on children’s education.
2) Summarizes international stakeholders’ assessment and responses to support children
affected by the Ukraine crisis based on web search.

On February 24, 2022, the international community began to witness a humanitarian crisis unfold
within minutes. As stated by the United Nations, the Ukraine crisis has quickly become the fastest-
growing refugee crisis since World War Il (Bilefsky et al., 2022). Civilians, schools, hospitals, and
homes have been and continue to be under attack, which has prompted an immediate response
from international governments and ministries of education, international non-governmental
organizations, and professionals within the field of international development, education, and
humanitarian action. With nearly 4,000 civilians killed, 7.7 million internally displaced people
(IDP) within Ukraine, and over 6.6 million Ukrainian refugees in host countries as of May 25,
2022, the international community has joined forces to support those affected by the Russian
invasion of Ukraine. (Operational Data Portal, 2022).

According to UNICEF, half of all Ukrainian refugees and IDPs are children. More than 1 million
children have already arrived in Poland, with hundreds of thousands in surrounding countries like
Romania, Moldova, and Hungary (Two million refugee children flee war in Ukraine in search of
safety across borders, 2022). Of the 7.7 million IDPs living in Ukraine, 50% are school-aged
children (7.7 million people displaced by the war in Ukraine: IOM survey, 2022). As the numbers
and security situation evolve, the direct and indirect impact of the crisis on Ukrainian children’s
safety, wellbeing, and learning continues to amass. This report reviews the impacts of the Ukraine
crisis on children’s education presented in media and other sources and summarizes international
stakeholders’ assessment and responses to support children affected by Ukraine crisis based on
web search. The methodology used for gathering the latest information on the crisis was primarily
a web search using keywords such as, “Ukraine crisis impact on education,” “immediate response
to Ukraine crisis,” and “Ukraine children needs assessment” to find news articles, press releases
and reports, as well as a targeted search of the international humanitarian organizations,
governments, Education Cluster and Working Group websites, and UN agencies and their data
portals.

IMPACTS

Attacks on education facilities. Over 1,830 educational institutions have been damaged or
destroyed in the country so far, with roughly 580 being preschool institutions (The Ministry of
Education and Science of Ukraine, 2022). Almost half of these attacks have been in eastern
Ukraine, where roughly half a million Ukrainian children lived prior to the start of the conflict. Just
within the city of Kharkiv, 50 schools have been destroyed. (Ukraine: More than 20 schools
attacked on average every day since escalation of war, April 4, 2022).

Teacher shortage. These attacks have exacerbated the already existing issue of high teacher
shortages within the Ukrainian educational system. Most teachers in Ukraine are women, and the
majority of people fleeing the country are women and children, therefore there has been a
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significant challenge within the country to find enough teachers for the remainder of the school
year and possibly future years.

Remote learning and access gaps. Thanks to the establishment, usage, and familiarity of
distance-learning mechanisms during the COVID-19 pandemic, the Ministry of Education and
Science of Ukraine was able to re-open schools after the two-week break that was put in place at
the beginning of the conflict ended. In March, nearly 3 million children began online learning
instruction, some with the online presence of their teachers and others without (Kamenetz, 2022).
Such rapid re-opening of classes is an extremely unique to the Ukraine situation, as Ukraine is
the first population affected by crisis and conflict to have a distance-learning mechanism
established for immediate, emergency use. Although the use of online learning has benefitted
millions of children in Ukraine, there remains a significant population without access to adequate
resources necessary for online learning. Nearly 350,000 children remain without access to
education and require immediate educational and technological support, such as basic writing
materials, school textbooks, and internet connection (Howard, 2022).

Language barriers in host countries. Ukrainian refugee children living in host communities are
also facing challenges of their own. According to the UN, Ukrainian refugee children are struggling
with language barriers in host-country schools and have not been provided adequate psycho-
social support to cope with the crisis and moving to a new country (Ukraine: UNESCQ's response
to children’s education needs 2022). There is a strong need for bilingual materials, Ukrainian
language training for host-country teachers, translation applications and interpretation services,
and beginner host-country language instruction for Ukrainian children. In addition, host-country
teachers need professional psycho-social training to support their incoming students and create
a safe-space environment.

RESPONSES

To respond to these urgent needs, the International Rescue Committee (IRC) conducted a needs
assessment of Ukrainian children living in Poland. IRC' found that fifty-six percent of Ukrainian
children _in Poland are attending their Ukrainian school online (/IRC assessment of
humanitarian needs of refugees fleeing Ukraine in Poland, 2022) The remainder of children have
enrolled in public schools in Poland, but 10-20% of the informants shared their concern that
the Polish educational system will not be able to sustain the influx of Ukrainian children.
As a result, there are three models of refugee education being considered in Poland by the IRC:

1. Ukrainian-only schools that are funded by the Polish government but follow the
Ukrainian curriculum and transcript system.

2. Preparatory classes that students would attend for one year to learn Polish (and
some ‘light’ educational curriculum) before joining the Polish school system.

3. Full integration into Polish schools, with language tutoring after school and other
assistance where feasible.

Poland is one example of a European Union country that continues to strategize and provide
support for Ukrainian refugee children. The European Union activated its Temporary
Protection Directive, which allows those who are fleeing their conflict-affected country to enjoy
equal rights in any EU country. This includes access to the state education system for children

1 IRC conducted 33 interviews with NGO actors and additional service providers, four focus
groups with families, and circulated a family survey to over 500 Ukrainian families,
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under 18 years of age (Temporary protection, 2022) As a result, Portugal, Romania, Czech
Republic, Slovakia, Italy, and many more nations have immediately opened their classrooms to
Ukrainian children. In ltaly, over £1 million has been granted to enroll Ukrainian students in the
national education system. In Romania, 45 elementary schools and 10 high schools have begun
offering classroom instruction in the Ukrainian language. In Portugal, the national educational
system has started providing transition classes, which helps familiarize students to their new
education system and language of instruction. In addition, the Portuguese educational system
has begun training school counselors in psychosocial support. Lastly, schools in Paris have
created a ‘Ukraine crisis unit’ for teachers to support them in welcoming trauma-affected students
(Mapping host countries' education responses to the influx of Ukrainian students, 2022).

International non-governmental organizations have been leading the efforts in providing
support for Ukrainian children as well.

UNICEF is carrying out an initiative to provide seven neighboring countries with critical
educational support and protection services for Ukrainian children and families. Within its
$28 million fund, UNICEF will provide education supplies, facilitate access to temporary
learning, establish recreational and early-childhood development activities, and support
host governments with integrating Ukrainian children into their national education systems
(Ukraine emergency response in neighbouring countries, 2022).

UNESCO'’s Global Education Coalition is leading the efforts in providing online learning
to students and teachers in Ukraine. The coalition is an alliance of 200 public and private
partners, such as Apple, Google, and Microsoft. These partners have pledged to provide
online courses on trauma-informed teaching, 1,000 scholarships for Ukrainian higher
education students, and translation services for educational content, among other types
of support (UNESCO's Global Education Coalition responds to Ukrainian call for support
2022).

Education Cannot Wait (ECW) has partnered with the Government of Moldova to
ensure that Ukrainian refugee children have access to safe and protective learning
opportunities. ECW’s $6.5 million grant has begun providing support for the education in
emergencies response in Moldova with partners FCDO/United Kingdom, USAID, and
Theirworld. In April, USAID announced an additional $18 million to ECW’s efforts
(Education cannot wait in Moldova with strategic partners scaling-up its Ukraine crisis
regional education response to US$6.5 million for crisis-affected children and youth,
2022). Nations like Moldova are in serious need of continued international support,
especially since 97% of Ukrainian refugees in Moldova are still out of school (Omer, 2022)

The Ministry of Education and Science of Ukraine and local agencies have additionally
been supporting Ukrainian students, both in and out of Ukraine. The Ministry has been
partnering with organizations like the Association of Preschool Education Workers and the
Junior Academy of Sciences of Ukraine to strengthen the educational experience during the
crisis. Both partnerships have been providing new opportunities and materials to students of all
ages to expand their knowledge and educational experiences. Examples include, implementing
choreography and exercise lessons, and inviting Noble Peace Prize winners to speak with
students (The Ministry of Education and Science of Ukraine, 2022). In addition, War Child
Holland has teamed up with the Ministry to provide a tablet-based curriculum focusing on
literacy, numeracy, and social-emotional learning.
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Education has quickly risen as one of the top priorities for humanitarian responses to Ukraine
crisis in media coverage and international communities’ announcements and pledges. However,
despite the high-profile and rapid announcements and resource allocations, the deployment of
the fund and services are largely in planning stage. We plan to continue to monitor and update
further development in conditions and support of education for children affected by Ukraine
Crisis to inform policy and programmatic decisions. See list of humanitarian responses
announced, planned, and implemented to support education of children affected by the Ukraine
Crisis below:
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International Education Responses

European Union Ministries of Education

International NGOs
Ministry of Education and Science of Ukraine & local agencies

Please note that the following information is based on a web search undertaken as of May 27, 2022 and therefore is not necessarily
comprehensive and do not contain the information on the responses announced after that date. All responses are hyperlinked in the
first column for ease of reference.

Government/ Goal Scale Type Description
Organization

European Union Immediate integration into the | Ukrainian Program The EU countries directive grants access

Ministries of host country’s education refugee implementers | “to persons under 18 years-old benefiting

Education system children in EU | and funders from the temporary protection status

host countries under the same conditions as their own
nationals and EU citizens”

Portugal - — - Providing transition classes, familiarizing
students with their local education
system, providing counselors for
psychosocial support, and consistent
evaluation of competencies to track
integration

Romania — — - 45 elementary schools and 10 high

schools offering instruction in Ukrainian

Austria, Hungary,
France, Poland, and
Romania

Allowing Ukrainian students to access
higher education institutions, waiving
tuition fees

Croatia, Czech
Republic, and

Created handbooks on how to protect
students’ mental health, prevent conflict
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Slovakia

in class, and talk about sensitive topics

Paris

Schools have created a ‘Ukraine crisis
unit’ to provide teachers with an online
pamphlet on how to welcome students
who have suffered trauma

Italy

1 million will be used specifically to
include Ukrainian students in the national
education system

UNICEF

To provide critical
educational support and
protection services for
Ukrainian children and
families

7 neighboring
countries
covered under
UNICEF’s
response

Program
implementer

Provision of education and recreational
supplies for children and adolescents,
facilitate access to temporary learning,
recreational and early childhood
development activities; support host-
government in coordination and
integration of children into national
education systems.

UNESCO

UNESCO'’s Global Education
Coalition pledged to support
Ukraine’s efforts to provide
online learning and psycho-
social counselling to students
and teachers in the country

Ukrainian IDP
students

Funders and
implementers

The Global Education Coalition,
established in March 2020 to maintain
learning continuity during COVID-19
pandemic, is an alliance of 200 public
and private partners active in over 100
countries that matches expertise with
needs in an agile and rapid manner.
Support from the partners ranged from
scholarships for learners, free access to
accredited courses, translation of
educational content, crisis-sensitive
teacher training and professional
development support for teachers.

Education Cannot
Wait

The Global Education
Coalition, established in

$6.5 million
+ $18 million

Funder and
program

Expanding on Education Cannot Wait’s
US$5 million Ukraine First Emergency
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March 2020 to maintain from USAID implementer Response grant announced in March,
learning continuity during ECW announced a new, initial US$1.5
COVID-19 pandemic, is an million allocation to support the
alliance of 200 public and education in emergencies response for
private partners active in over the Ukraine refugee crisis in Moldova
100 countries that matches while on mission with strategic partners
expertise with needs in an USAID, FCDO/UK, and Theirworld.
agile and rapid manner. ECW works with governments, donors,
Support from the partners UN agencies, civil society organizations
ranged from scholarships for and other strategic partners to ensure
learners, free access to continuity of education for children
accredited courses, impacted by the crisis.
translation of educational
content, crisis-sensitive
teacher training and
professional development
support for teachers.
Jacobs Foundation; To ensure that children 1 million CHF | Jacobs War Child Holland will support the
War Child Holland affected by the crisis can (Swiss franc) | Foundation as | Ukrainian Ministry of Education in
continue to learn. to War Child the funder; providing remote learning to children in
Holland War Child Ukraine and those displaced by the
Holland as conflict.
the
implementer
UNICEF and EU to provide additonal Nearly EU as the The funding will support critical services
European Union funding to bolster UNICEF’s | 870,000 funder (9 for children and families, including
initiative to reach 1.7 million Ukrainian million euro); | access to health care, safe water and
Ukrainian people with life- children in UNICEF as hygiene, child protection, education and
saving assistance. Ukraine the multi-purpose cash support.
implementer
UNICEF To provide mental health and | Ukrainian UNICEF as Learning Passport - a Microsoft UNICEF
psychosocial support children implementer; | product that is broken down by

(MHPSS) Microsoft as audiences (teachers, social workers,
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technical primary and secondary edu. All sourced
support in Ukrainian. Focused on MHPSS
learning.

Ukraine MoES and to allow students to study in Ukrainian Implementer | Launch the “Solidarni z Ukraina” program

Polish National Poland students to allow students to study in Poland,

Agency for Academic prepare doctoral dissertations or

Exchange participate in other forms of education

Ukraine MoES and To provide materials to Ukrainian Implementer [ Information materials include exercises,

the Association of strengthen the preschool preschool- choreography video lessons,

Preschool Education | education experience during [ aged children developmental video lessons, etc.

Workers crisis

Ukraine MoES To further support Ukrainian | Ukrainian Implementer | 1,302 copies of textbooks from the
refugee children in Poland refugee reserve fund of educational literature

children in were allocated to Ukrainian students who
Poland were forced to leave to Poland

Ukraine MoES and To provide the platform for Ukrainian Implementer | The Junior Academy of Sciences of

the Junior Academy dialogue between Ukrainian | children in Ukraine launched “Lectures of the

of Sciences of children and global Nobel Ukraine Future,” where students had the

Ukraine laureates and scientists opportunity to talk to Nobel Peace Prize

winners.

Ukraine MoES To train teachers on In-service Implementer | On May 12 and 13, 2022, the training
psychological support for teachers in course “Providing Psychological
children Ukraine Assistance to Children Suffering from

Traumatic Actions”began and was
attended by 28 teachers from 16 oblasts
of Ukraine

Ukraine MoES and To close critical gaps in Ukrainian Implementer | Can’t Wait To Learn - tablet-based,

War Child Holland literacy, numeracy, and children; gamified, and self-pased literacy and
social-emotional learning for | normally numeracy curriculum. Orginally in
grades 1-3; provide online grades 1-3 English, Arabic, and French, and adding
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curriculum without internet
access needed

Ukrainian. Includes social-emotional
learning.
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The Case for Education in Emergencies in Acute/Rapid-Onset Crises
Prepared by: Ha Yeon Kim, Salim Salama, Celine Ammash, Larry Aber | ERICC

Historically, the right to education has been deprioritized in humanitarian responses. Despite
growing recognition and increasing investment, education is one of the least funded
humanitarian areas'. In most cases, educational needs are often omitted from needs
assessments' during the acute and rapid-onset phases of humanitarian crises. However,
when asked, access to education was one of the top immediate needs and priorities listed
by both parents and children, both at the onset of the crises as well as in mid-term and
protracted crises™. Indeed, access to education frequently was identified as critically lacking,
especially in active conflict across different crises settings".

We argue that education plays a critical role during the acute and rapid-onset phase of
crises in three key areas:

e Protection & well-being: Education services can provide safe physical spaces for
children to learn and develop. It can also provide psychosocial support for children
who are affected by war and violence, by providing a sense of normalcy and routine, as
well as belonging and social and emotional support, mitigating the immediate impact of
trauma and disruption and providing sense of hope for the future and sources of
supportive relationships'. In addition, in the longer term, equitable access to education is
associated with reduced propensity to participation in future conflict and violence".

e Learning: Education provision early during acute crises can mitigate the negative impact
of disrupted education on learning. A recent study suggests that children in low- and
middle-income (LMIC) countries could lose more than a full year’s worth of learning even
from a three-month school closure*’. And longitudinal data suggests the impact of short-
term closures can decrease learning and earning as much as two decades later'".
Continued access to education, however limited, can prevent future school dropout
and reduce learning loss. In addition, emerging evidence suggests that educational
programming equipped with explicit social emotional learning instruction can support
children developing social and emotional skills necessary to navigate the challenges of
lives in conflict-affected context™.

e Access points for other services & support: Education programming also can serve
as an access point to provide information and other humanitarian services during acute
crises to children and families. In-person education programming can serve as a safe
child care option for the family, a time parents can use for livelihood activities and to
attend to other necessities*. It can provide access points for sharing vital information and
services to the child and family, including nutrition, health, WASH, that can help them
navigate the unpredictable and hazardous living conditions in crisis settings™.

For more resources and information, see INEE’s resource collection for education advocacy
(https://inee.org/collections/advocacy).

i https://inee.org/collections/education-financing

i From two key informant interviews with NGO experts

i International Rescue Committee (IRC). (2022). IRC assessment of humanitarian needs of refugees fleeing
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Culture, Medicine and Psychiatry, 29(3), 309—-340. https://doi.org/10.1007/s11013-005-9170-9
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Conditions For Successful Education Responses During Acute Crises

Prepared by: Ha Yeon Kim, Salim Salama, Celine Ammash, Larry Aber | ERICC

Interviews with practitioners involved in crisis planning, as well as a review of the literature
highlighted five critical conditions that need to be in place to successfully develop and
implement programming and policies that effectively provide education for children during
the acute crisis phase. Here, we describe key conditions to consider in development and
implementation of educational responses.

1.

NYU

Data: A comprehensive needs assessment is essential to guide emergency and
longer-term educational strategies in each setting disrupted by humanitarian
disasters. Data collection decisions should be responsive to the immediate needs of
decision makers and useful for planning. In addition, monitoring and evaluation data
and evidence generation on the educational programming are critical to advocate for
the needs for and effects of education during the acute crises, where such evidence
is sorely lacking. To do so, investment in building sustainable and strong data
systems to track children’s movement, access, and education and holistic learning
progression will be necessary to continuously monitor, evaluate, and provide
necessary services and support for the children and programming.

Financing: Sufficient funds should be mobilized (a) to match the scale of immediate
needs for education in both the affected country and the host countries, and (b) to
support longer-term sustainable financing plans to ensure recovery and adaptation of
the affected education systems. Such sustained direct financial support is to be
accompanied with a transparent monitoring mechanism to ensure accountability and
prevent problems due to capacity constraints and other challenges that have been
seen in other crises settings (e.g., misappropriation of funds, “ghost” teachers on
payroll). However, such monitoring should incur minimal burden to the system and
should avoid creating a parallel system.

Coordination: Effective local/national and international coordination is necessary for
a systematic and holistic response. International stakeholders should continue to
develop their ways of working, and local and national actors should be central in this
coordination effort as partners and equals to all the international members of the
Education Cluster and Working Groups. Coordination between the following
areas/actors are highlighted as critical conditions for success throughout the key
informant interviews:

a. across international and national stakeholders in education, with local
actors as equal partners and leads of the education clusters and technical
working groups to ensure responses meet their needs and priorities and led
by their expertise and operational capacities.

b. across IDP and refugee responses, e.g., coordination between Education
Cluster (in-country) and Education Working Groups (refugee),

c. across humanitarian sectors in Cluster and Technical Working Group
structure (e.g., health, child protection, WASH, MHPSS, etc) to ensure
coherence, complementarity, and identification and prioritization of needs.

Localization of financing, delivery, and contents: Local actors’ capacity to
operate on the ground may vary, or it may not be possible to directly work with local
authorities due to sanctions and other reasons. However, when the conditions
permit, localization is key to effective educational responses especially during the
acute crises phase. Prioritizing financing, operations, and locally-led or co-
constructed program development can lead to successful implementation of the
education support in crisis contexts.
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a. Financing local actors with immediate operational capacity on the ground,

instead of direct implementation by international organizations, ensures
effective programming.

Program delivery should be in accordance with local laws, rules, and norms.
Learning contents should be adapted, and developed to be aligned with the
national education systems of the country of origin or of the host country, and
relevant, valued, and appropriate in context and culture of the target
population.

5. Equity: Considerations for educational provision for the most vulnerable children
should be at the heart of the educational responses, for protection and equitable
provision of services. To do so, education stakeholders should prioritize targeted
data collection to identify children in increased risk conditions and with additional
vulnerability (e.g., such as those with disability, social-economically marginalized,
mental health difficulties, displaced, experienced family separation/loss, and other
form of acute trauma and loss) and their needs (e.g., accessibility technology, cash
support, access to mental health or other services, safe space) and financing,
coordinating, and developing concrete plans for providing adequate additional
support are necessary ensure equitable access to and quality of education for all
children.

In the table below, we present recommendations to ensure these critical conditions for
success to be met in the context of Ukraine Crisis: for children in Ukraine, and for Ukrainian
refugee children abroad.

Table B1. Recommendations to Ensure Conditions for Success in Ukraine Crisis

Response.

For Children in Ukraine | For refugee children abroad

Data

Collect data on mobility patterns and conduct holistic education and
social-emotional needs assessments; build sustainable data systems to
track and continuously monitor progress; invest in generating rigorous
research evidence generation of education programming to identify
strategies that maximize children’s learning and wellbeing and prevent
harm.

Support Ukraine national and local | Coordinate data collection and
actors to lead holistic education information sharing across the
and social-emotional needs hosting countries and Ukraine
assessments government.

Financing

Plan and provide coordinated and sustainable financing to local
government and actors to sustain, expand, and adapt education systems
capacity to respond to the crises; consider direct cash support for families
where needed

Prepare financial scenario planning | Continue to finance hiring of

to meet changing demands and refugee educators; allocate funds
needs as crises evolve for supporting host-community
children and education systems in
addition to refugee children

Coordination | Coordinate with other humanitarian sectors to utilize education

programming as access points for other life-saving services

Prioritize coordination with the Prioritize and manage relationships
Ukraine government, via the with both host country and
Education Cluster; actively seek Ukrainian government; align and
out, map and partner with local coordinate refugee responses (via
W Global TIES 2
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actors and ensure their presence in
strategic fora; and

UNHCR-led Education Working
Group) with in-country (MoES and
Education Cluster) policies and
responses

Localization | Support development and adaptation of culturally- and contextually-
appropriate academic and social and emotional learning standards and
contents (both digital and in-person), through partnership with local
actors.

Invest in and support projects and | Respect and support learning and

programming led by MoES and accreditation of the education

local actors for planning, system that families prefer

implementation, and monitoring. (Ukrainian vs. host-country);
support host-country education
systems’ capacity; provide language
instruction, ALP, local curriculum
tutoring for refugee children enrolled
in host-country schools; provide
contextually appropriate universal
SEL and teacher training for both
host-country and refugee children to
build supportive school
environment.

Equity Identify high-risk children and invest in providing necessary support to

access education for children with additional vulnerability, such as those
with disability, social-economically marginalized, mental health difficulties,
displaced, experienced family separation/loss, and other form of acute

trauma and loss

Identify children in high-risk
condition of conflict-affected areas,
including without access to school
facility, electricity, internet and
digital devices, children remaining
in active war zones and in
territories under Russian control

Identify and provide necessary
support children at high-risk
condition as refugees, including
those with high-mobility, staying in
shelter or temporary housing
facilities, experienced family
separation/loss.
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