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INTRODUCTION



INTRODUCTION

In  re c e n t y e a rs  a g re a t d e a l of re sea rc h ^  has been devoted to  

v a rio u s  a sp e c ts  o f c h ild  developm ent. Much has been w r i t t e n  and 

p u b lish e d  to  u n d e rlin e  th e  in ç o r ta n c e  o f th e  e a r ly  y e a rs  o f a 

c h i ld ’s l i f e .  In  p a r t i c u l a r ,  th e  f o s te r in g  o f th e  c h i ld ’s i n t e l 

l e c t u a l  developm ent and th e  p ro v is io n  o f optimum le a rn in g  oppor

t u n i t i e s  have re c e iv e d  unpreceden ted  a t t e n t io n .  I t  has been 

su g g es ted  th a t  a good Prim ary School can have a very  p o s i t iv e  

in f lu e n c e  on even th o se  c h ild re n  whose home c ircum stances m ight 

m i l i t a t e  a g a in s t  i t .  A s tu d y  by Douglas prom pted him to  s t a t e :

I t  seems th a t  good te a c h in g  in  th e  p rim ary  sch o o ls  can 
make up fo r  d e f ic ie n c ie s  in  p a r e n ta l  i n t e r e s t .  . . .
By im proving th e  le v e l  o f  te a c h in g  in  the prim ary 
sch o o ls  i t  seems th a t  th e  w aste  o f a b i l i t y  through 
la ck  o f i n t e r e s t  and s t im u la t io n  a t  home can be much 
reduced and perhaps e l im in a te d .2

In  f a c t ,  th e  Prim ary School y e a rs  have noî r become w idely  recogn ized

as th e  most c r u c ia l  and most i n f l u e n t i a l  in  th e  e n t i r e  e d u c a tio n a l

p ro c e s s ,

With th i s  re c o g n itio n  o f th e  im portance o f th e  Prim ary School 

has come an eq u a l re c o g n itio n  o f th e  im portance o f Prim ary School 

te a c h e rs .  T h e ir c o n tr ib u tio n  to  c h i ld r e n 's  ed u ca tio n  i s  now seen  

to  be more s ig n if ic a n t»  and to  have more fa r - re a c h in g  e f f e c t s  on 

c h i ld r e n 's  le a r n in g , th an  th a t  o f any te a c h e rs  to  whom su b seq u en tly  

they  a re  e n tru s te d .  T his b e in g  s o , i t  fo llow s th a t  th e  i n i t i a l

E .g . ,  In  N orth America th e  work o f Jerome Bruner and B urton W hite; 
in  Europe th e  work o f P ia g e t and In h e ld e r ;  in  B r i ta in  th e  work o f 
H a llid a y , B e rn s te in , Tough, and o th e rs  on c h i ld r e n 's  language.

2
D ouglas, J .  W. B . , The Home and th e  School (S t. A lb a n 's , 1967), 
pp. 142-3.



t r a in in g  which th e se  te a c h e rs  re c e iv e  must a lso  have an im p o rtan t 

in f lu e n c e  ( a lb e i t  an i n d i r e c t  one) on th e  ed u ca tio n  o f c h ild re n .

Given an e v e r - in c re a s in g  u n d e rs tan d in g  o f c h ild re n  and t h e i r  

le a rn in g  p ro c e sse s , and g iven  t h e i r  growth and developm ent in  a 

changing s o c ie ty ,  th e  e d u ca tio n  programmes o f t h e i r  te a c h e rs  cannot 

a f fo rd  to  rem ain s t a t i c .  On the  c o n tra ry , as advances a re  made in  

th e  u n d e rs tan d in g  o f w hat c o n s t i tu te s  an optimum le a rn in g  en v iro n 

ment fo r  c h i ld re n ,  so i s  i t  n ece ssa ry  to  modify Prim ary te a c h e r  

e d u ca tio n  in  th e  l i g h t  o f th e se  ad v an ces .

I t  i s  o f te n  f r u i t f u l  to  examine programmes b e in g  im plem ented 

in  one country  and to  borrow from them c e r ta in  a sp ec ts  which could  

p r o f i ta b ly  be in c o rp o ra te d  in to  th o se  o f a n o th e r . The P ro v in ce  o f 

Newfoundland o f f e r s  only  one e d u ca tio n  programme fo r  i t s  Prim ary 

te a c h e rs  -  t h a t  given by th e  F acu lty  o f  E ducation  a t  Memorial 

U n iv e rs ity . Hence, th e re  i s  a r e a l  need fo r  th o se  in v o lv ed  in  th e  

developm ent and te a c h in g  o f  t h a t  programme to  look to  and keep 

a b re a s t  o f developm ents o u ts id e  th e  P ro v in ce . The t r a d i t i o n a l  t i e s  

which have lin k e d  Newfoundland w ith  B r i ta in  s in c e  th e  e a r ly  c o lo n ia l  

p e r io d , and which rem ain s tro n g  to d ay , ten d  to  le ad  q u ite  n a tu r a l ly  

to  a fo cu sin g  on te a c h e r  e d u ca tio n  in  England. F urtherm ore , from a 

p u re ly  p ro fe s s io n a l  p o in t  o f v iew , a c c e p tin g  th e  prem ise th a t  any 

i n i t i a l  te a c h e r  ed u ca tio n  programme has a d i r e c t  b e a r in g  on th e  

q u a l i ty  o f te ach in g  which tak es  p lace  in  th e  sch o o ls  w herein  th e  

s tu d e n ts  o f th a t  programme l a t e r  work as c lassroom  te a c h e r s ,  i t  i s  

n a tu r a l  th a t  one would look  to  th e  E n g lish  system  o f t r a in in g  

Prim ary School te a c h e r s .  D uring the  p a s t  decade o r more, and 

p a r t i c u l a r ly  in  th e  post-P low den  p e r io d , B r i t i s h  Prim ary Schools 

have earned  a g re a t d e a l o f ad m ira tio n  around th e  w o rld , e s p e c ia l ly  

in  N orth  America. A c o n s ta n t flow of e d u ca to rs  has v i s i t e d  and
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made o n - th e -s p o t  su rveys o f B r i t i s h  Prim ary S choo ls; th e se  v i s i t s  

have r e s u l te d  in  a p r o l i f e r a t i o n  o f  l i t e r a t u r e  d e sc r ib in g  and 

p r a is in g  th e  te a c h in g  s ty le s  in  th e se  s c h o o ls , b u t r e l a t i v e ly  l i t t l e  

a t t e n t io n  has been focused  on th e  te a c h e rs  them selves and the  

t r a in in g  which th ey  have re c e iv e d .

The w r i t e r ,  as an ed u ca to r engaged in  th e  developm ent and 

te a c h in g  o f th e  P rim ary  te a c h e r  e d u ca tio n  programme in  Newfoundland, 

sp e n t s e v e r a l  weeks v i s i t i n g  E n g lish  P rim ary  Schools in  1970, pay ing  

p a r t i c u l a r  a t t e n t io n  to  th e  t r a in in g  o f th e  te a c h e rs  who work in  

th e se  sc h o o ls . This i n t e r e s t  was h e ig h ten ed  by th e  f a c t  th a t  the  

Newfoundland programme was about to  undergo re v is io n .  Concerned 

w ith  im proving th a t  programme, and b e l ie v in g  th a t  many o f  the  

p o s i t iv e  f e a tu re s  o f  th e  E n g lish  Prim ary Schools could  be a t t r ib u te d  

to  th e  te a c h e rs  in  th e se  sch o o ls  and to  th e  manner in  which they  

had been t r a in e d ,  th e  w r i t e r  endeavoured to  make a c r i t i c a l  exami

n a t io n  o f  P rim ary te a c h e r  ed u ca tio n  in  England.

I t  was f e l t  t h a t  th i s  exam ination  o f te a c h e r  e d u ca tio n  cou ld  

b e s t  be  u n d ertaken  by means o f a m ajor f i e l d  s tu d y . C onsequently , 

v i s i t s  o f 1-3 day s ' d u ra tio n  w ere a rranged  and c a r r ie d  out in  24 

E n g lish  c o lle g e s  o f e d u ca tio n  and in  one U n iv e rs ity  School o f 

E d u ca tio n . T his e x p e rien ce  p ro v id ed  c r u c ia l  background in fo rm a tio n  

fo r  th e  p i l o t  s tu d y  and th e  fo rm al survey  which fo llow ed . The 

l a t t e r  in c lu d e d  r e tu r n  v i s i t s ,  fo r  th e  purpose o f  d a ta  c o l le c t io n ,  

to  12 o f  th e se  c o lle g e s  and to  th e  School o f E ducation . A s tu d y  

was a lso  made o f  th e  e d u c a tio n a l system s o f England and Newfound

la n d , w ith  p a r t i c u l a r  a t t e n t io n  to  Prim ary Schools and Prim ary 

te a c h e r  e d u ca tio n .

The aim o f th e  s tu d y  was tw ofo ld : to  examine Prim ary te a c h e r  

ed u ca tio n  in  E ngland, and to  examine Prim ary te a c h e r  ed u ca tio n  in
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Newfoundland in  th e  l i g h t  o f  i t .  I t  was hoped th a t  th i s  k in d  o f 

s tu d y  would le a d  to  changes in  th e  l a t t e r  programme, which m ight 

r e s u l t  in  an improved i n i t i a l  t r a in in g  programme fo r  Newfoundland’s 

P rim ary School te a c h e rs .



CHAPTER I I

EDUCATION IN ENGLAND AND NEWFOUNDLAND



CHAPTER I I  

EDUCATION IN ENGLAND AND NEWFOUirDLAND

The s t r u c tu r e  o f th e  e d u c a tio n a l system  o f Newfoundland i s  

un ique , and does n o t len d  i t s e l f  e a s i ly  to  com parison w ith  th e  

E n g lish  system . There a r e ,  how ever, some a sp e c ts  o f th e  Newfound

land  system  which can f r u i t f u l l y  be examined in  connec tion  w ith  th e  

E n g lish  e x p e rien c e . This w i l l  be done in  th e  s e c t io n  on th e  

Newfoundland system .



PART 1

EDUCATION IN ENGLAND



A. ADMINISTRATION OF THE ENGLISH EDUCATION SYSTEM

The p ro v is io n  o f  p u b lic  ed u ca tio n  in  England and Wales i s  shown

in  Diagram 1. The system  i s  a p a r tn e rs h ip  o f n a t io n a l  and lo c a l

government and has been d e sc rib e d  as a " ’n a t io n a l  system  lo c a l ly

a d m in is te r e d ,’ w ith  th e  DES /Departm ent o f E ducation  and Science./ a

m ajor o p e ra t io n a l  p a r tn e r  r a th e r  than  i t s  s o le  c o n t r o l le r ." ^  The

b a s is  fo r  th i s  p a r tn e rs h ip  stem s from th e  1944 E ducation  A ct, which

made i t  th e  d u ty  o f th e  M in is te r  o f E ducation  to :

promote th e  e d u ca tio n  o f th e  people  o f England and Wales 
and th e  p ro g re s s iv e  developm ent o f i n s t i t u t i o n s  devoted 
to  th a t  p u rp o se , and to  sec u re  th e  e f f e c t iv e  ex ecu tio n  
by lo c a l  a u t h o r i t i e s ,  under h is  c o n tro l  and d i r e c t io n ,  
o f th e  n a t io n a l  p o lic y  fo r  p ro v id in g  a v a r ie d  and compre
h en siv e  e d u c a tio n a l s e rv ic e  in  every  a r e a .2

In  1964 th e se  d u tie s  w ere pu t in  the  hands o f th e  S e c re ta ry  o f

S ta te  fo r  E ducation  and S c ie n ce , who heads th e  Departm ent (which

was c re a te d  in  th a t  y e a r ) , and who i s  a member of th e  C ab inet.

The o rg a n is a t io n a l  s t r u c tu r e  of th e  DES i s  shown in  Diagram 2.

I t  i s 's t a f f e d  by c i v i l  s e r / a n t s  and p r im a r i ly  i s  concerned w ith

n a t io n a l  p o l ic ie s  fo r  e d u ca tio n . I t  does n o t run  sch o o ls  o r

c o l le g e s , n o r does i t  p re s c r ib e  c u r r ic u la  and employ te a c h e rs ,  b u t

i t  i s  concerned w ith  th e  q u a l i f i c a t io n s  and th e  supply  o f te a c h e r s ,

and i t  c o n tro ls  and fin a n c es  e d u c a tio n a l b u i ld in g s .

H.M. In s p e c to ra te  a re  re s p o n s ib le  f o r  a d v is in g  the  DES and

re p o r t in g  to  th e  S e c re ta ry  o f S ta te  on e d u c a tio n a l p ro v is io n . In

19 77 th e re  w ere 424 HMIs, in c lu d in g  a s e n io r  c h ie f  in s p e c to r ,  s i x

c h ie f  in s p e c to r s ,  e ig h t  d iv i s io n a l  in s p e c to rs  (one fo r  each

^DES, The E d u c a tio n a l System o f  England and Wales (London, 1977), 
p . 2.

^D ent, H. C. , The E ducation  Act 1944 (London, 12th edn. , 1968), 
p . 5.
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geographic  d iv i s io n ) ,  and f i f ty - s e v e n  s t a f f  in s p e c to r s .  The l a t t e r  

have n a t io n a l  r e s p o n s ib i l i t i e s  fo r  s u b je c ts  o r f o r  p a r t i c u l a r  phases 

o f e d u ca tio n .

The a c tu a l  r e s p o n s ib i l i ty  fo r  th e  p ro v is io n  of ed u ca tio n  r e s t s  

w ith  th e  Local E ducation  A u th o r i t ie s .  These a re  e le c te d  county o r 

borough c o u n c ils , and each M th o r i ty  ap p o in ts  i t s  own ed u ca tio n  

com m ittee. About h a l f  th e  committee members a re  members o f th e  

A u th o rity , and th e  r e s t  a re  co -op ted  on th e  b a s is  o f t h e i r  s p e c ia l  

knowledge an d /o r e x p e rien c e . In  each LEA a C h ief E ducation  O ff ic e r  

i s  re sp o n s ib le  fo r  th e  d ay -to -d ay  a d m in is tra t io n  o f e d u ca tio n . He 

i s  a id ed  by A s s is ta n t  E ducation  O ff ic e rs  and o th e r  s t a f f .  The LEA 

a ls o  has s u b je c t a d v ise rs  and lo c a l  in s p e c to r s .  LEAs a re  charged 

w ith

. . . the p ro v is io n  and d ay -to -d ay  runn ing  o f th e  
sclioo ls and c o lle g e s  in  t h e i r  a re a  and w ith  th e  r e c r u i t 
ment and payment o f th e  te a c h e rs  who work in  them. They 
a re  re sp o n s ib le  fo r  the  p ro v is io n  o f b u i ld in g s ,  m a te r ia ls ,  
equipm ent and th e  back-up ad v iso ry  s e r v i c e s . *

They a re  a lso  re q u ire d  to  p ro v id e  midday meals fo r  a l l  p u p ils  in

m ain ta in ed  sch o o ls  who re q u ire  them, a t  no c o s t to  c h ild re n  in

s p e c ia l  need and a t minimum c o s t to  o th e r s .  F ree m ilk  i s  p ro v id ed

fo r  in f a n ts  and fo r  o th e r  c liild re n  w ith  s p e c ia l  h e a l th  req u ire m e n ts .

C h ild ren  a re  p ro v id ed  w ith  f r e e  tr a n s p o r t  to  and from sch o o l i f  th e

d is ta n c e  o f t h e i r  home from th e  sch o o l w a rra n ts  i t .

LEAs a re  fin an ced  by a n a t io n a l  g ra n t ,  and t h i s  i s  supplem ented

by income r a is e d  th rough  lo c a l  ta x a t io n .  The n a t io n a l  government

m ight su g g es t how th e  A u th o rity  spend i t s  money, b u t th e  l a t t e r

decides what p ro p o r tio n  o f i t s  budget w i l l  be a l lo c a te d  to  e d u ca tio n .

3
DES, op. c i t . , pp. 9 -10 . 

^ I b i d . , p . 7.



13

P u b lic ly -m a in ta in e d  schoo ls  f a l l  in to  two c a te g o r ie s :  county 

sch o o ls  e s ta b l is h e d  and run by th e  LEA, and sch o o ls  e s ta b l is h e d  by 

o th e r  bo d ies  -  m ainly th e  ch u rch es , b u t f in an ced  m ainly by the  LEA. 

The A u th o rity  i s  re sp o n s ib le  fo r  s e e in g  th a t  e f f i c i e n t  e d u ca tio n  i s  

p ro v id e d , and each m ain ta in ed  Prim ary School has a body o f m anagers, 

tw o -th ird s  o f whom a re  ap p o in ted  by th e  A u th o rity  and th e  r e s t  by 

v o lu n ta ry  i n t e r e s t s .  Each Secondary School has a body o f  g o verno rs . 

T h e o re t ic a l ly ,  i t  i s  th e  r e s p o n s ib i l i ty  o f governors and m anagers, 

in  c o n s u lta t io n  w ith  th e  Head o f a s c h o o l, to  determ ine th e  c u r r i 

culum and th e  methods o f te a c h in g  to  be employed. But in  p r a c t i c e ,  

d e c is io n s  on th e se  m a tte rs  a re  la rg e ly  l e f t  to  th e  Head o f th e  

sch o o l and h is  o r  h e r  s t a f f .

Secondary ed u ca tio n  in c re a s in g ly  i s  b e in g  p ro v id ed  in  Compre

h en siv e  Schools, whose age-range  i s  u su a lly  from e lev en  to  e ig h te e n ; 

by 1976 th e re  were n e a r ly  th re e  m il l io n  p u p ils  in  some 2,600 

Comprehensive S chools.^  Grammar S choo ls, which c a te re d  fo r  c h ild re n  

who w ere capab le  of a m ainly academic programme, a re  b e in g  phased 

o u t. Secondary Schools o f a le s s  academ ic n a tu re ,  g e n e ra lly  known 

as 'seco n d ary  m odem s, '  p ro v id ed  a g e n e ra l ed u ca tio n  fo r  c h ild re n  

up to  th e  s ta tu to r y  s c h o o l- le a v in g  age, w h ile  th e  grammar sch o o ls  

p rov ided  fo r  sch o o lin g  up to  age e ig h te e n . M iddle Schools a re  a 

growing fe a tu re  o f e d u c a tio n a l p ro v is io n . They p ro v id e  fo r  c h ild re n  

from age e ig h t  to  tw elve o r from n in e  to  t h i r t e e n  y e a r s , and a re  

seen  as a t r a n s i t i o n  betw een th e  f i r s t  (Prim ary) sch o o l and th e  

upper sch o o l. S p e c ia l e d u ca tio n  g e n e ra lly  i s  p ro v id ed  in  o rd in a ry  

sc h o o ls , b u t s p e c ia l  sch o o ls  a re  e s ta b l is h e d  where th ey  a re  deemed 

n e c e ssa ry .

^ I b i d . , p . 14.
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Since 1951 th e  G eneral C e r t i f i c a te  in  E ducation  has been 

o f f e re d ,  and s tu d e n ts  may q u a lify  a t  O rd inary  and Advanced le v e l s .  

S tu den ts  decide  on th e  number o f s u b je c ts  th ey  w ish to  s tu d y  a t  

each le v e l  -  u s u a lly  e ig h t  o r  more a t  O rd inary  le v e l  and, i f  they  

go on to  Advanced l e v e l ,  tifo o r th re e  s u b je c ts .  'O ’ le v e l  exami

n a tio n s  a re  taken  a t  about age s ix te e n  and 'A* le v e ls  a re  taken  two 

y ea rs  l a t e r .  P asses in  th e se  exam inations p ro v id e  minimum c o lle g e  

and u n iv e r s i ty  e n tra n ce  re q u ire m e n ts . U n ti l  r e c e n t ly ,  s tu d e n ts  

could  e n te r  most c o lle g e s  of ed u ca tio n  w ith  a minimum requ irem en t 

o f f iv e  'O ’ le v e l  p a s s e s ,  b u t w ith  th e  p h asin g  ou t o f th e  T hree- 

y ea r C e r t i f i c a te  Course and th e  in tro d u c t io n  o f degree programmes 

only fo r  te a c h e r  e d u c a tio n , s tu d e n ts  a re  b e in g  re q u ire d  to  have th e  

same e n tra n c e  requ irem en ts  as th o se  fo r  u n iv e r s i ty ,  i . e .  , a t  l e a s t  

two 'A ' le v e l  p a s s e s . In  1965 a C e r t i f i c a te  o f Secondary E ducation  

(CSE) was a ls o  in tro d u c e d . I t  was in te n d e d  f o r  s tu d e n ts  who a re  

co n sid ered  to  be o f average a b i l i t y  and who have com pleted f iv e  

y ears  o f secondary  sch o o lin g .

THE SCHOOLS COUNCIL

The Schools C ouncil fo r  C urriculum  and E xam inations i s  an 

independent body e s ta b l is h e d  in  1964, which grew ou t o f a C urricu lum  

Study Group s e t  up two y ears  e a r l i e r  by th e  M in is try  o f  E duca tio n . 

I t s  aim was to  p ro v id e  a s e rv ic e  o f in fo rm a tio n  and ad v ice  to  

sc h o o ls . I t  r e p re s e n ts  th e  e n t i r e  ed u ca tio n  s e r v ic e ,  w ith  a 

m a jo rity  o f te a c h e r  members. I t  i s  fin an ced  j o i n t l y  by th e  DES and 

th e  LEAs. The C ouncil u n d ertakes re se a rc h  and developm ent p ro je c ts  

in  te ac h in g  m ethods, cu rricu lu m , and ex am in a tio n s . S ince i t s  

in c e p tio n  i t  has funded about 160 p r o j e c t s ;  s e v e r a l  o f th e se  have 

r e s u l te d  in  th e  p ro d u c tio n  o f te ac h in g  guides and o th e r  m a te r ia ls  

fo r  te a c h e rs .
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B. PRIMARY EDUCATION IN ENGLAND

DEVELOPMENT OF TEE PRIMARY SCHOOL SYSTEM

The f i r s t  o rg an ised  sch o o l fo r  c h ild re n  under s i x  y e a rs  o f age 

in  B r i ta in  can be d a ted  to  th e  opening o f R obert Owen’s In f a n t  

School a t  New Lanark on 1 January  1816. T his sch o o l took  in  

c h ild re n  from two to  s ix  y e a rs  o f  age and i t  was th e  p ro g e n ito r  o f 

a l l  subsequen t sch o o ls  fo r  c h ild re n  w ith in  th a t  age ran g e , by w hat

ev er name such sch o o ls  m ight have been c a l le d  l a t e r .  Schools based  

on R obert Owen’s model were opened ac ro ss  th e  B r i t i s h  I s l e s  d u ring  

th e  1820’s and ’ 30’s by Samuel W ild e rsp in , who can la y  c la im  to  be 

th e  founder o f th e  In f a n t  School Movement. In  1836 th e  Home and 

C o lo n ia l In f a n t  School S o c ie ty  was founded to  t r a i n  te a c h e rs  fo r  

In fa n t  Schools on somewhat d i f f e r e n t  l in e s  from th o se  advocated  by 

W ild e rsp in . D uring subsequen t y e a rs  In f a n t  Schools became a recog

n is e d  p a r t  o f s t a t e  e d u ca tio n .

In  th e  1850’s a f u r th e r  developm ent in  th e  ed u ca tio n  o f young 

c h ild re n  took p la c e . B ertha  Ronge and h e r  husband opened a K inder

g a rte n  in  Bloomsbury in  1851, based  on th e  th e o r ie s  o f F r ie d r ic h  

F ro eb e l. K in d erg arten s  sp read  ra p id ly  th roughou t th e  coun try  and 

K in d erg a rten  id eas  perm eated In fa n t  c la s s e s .  A f te r  th e  1870 Educa

t io n  A ct, when th e  low er age l im i t  fo r  compulsory a tte n d an c e  was 

f ix e d  a t  f iv e  y e a r s ,  th e  In f a n t  School became p a r t  o f th e  s t a t e  

system . From th en  onwards th e re  developed more sy s te m a tic  p lan n in g  

o f s u i ta b le  schoo ls  fo r  I n f a n ts .  M eanwhile, th e  K in d e rg a rten  move

ment co n tin u ed  to  develop and some School Boards in tro d u c e d  K inder

g a rte n  methods in to  t h e i r  In f a n t  S choo ls. The F ro eb e l S o c ie ty  was 

formed in  1874 and in  th a t  same y e a r  a model K in d e rg a rten  and 

t r a in in g  departm ent in  connection  w ith  S to ck w ell t r a in in g  c o lle g e
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was e s ta b l is h e d  by th e  B r i t i s h  and F o re ign  School S o c ie ty .

In  1893 th e  Departm ent o f E ducation  is su e d  i t s  c i r c u l a r  to  

E.M. In sp e c to rs  on th e  T ra in in g  and Teaching o f In fa n ts  (C irc u la r  

No. 322, 6 February  1893), a document which became p a r t  o f th e  

f i r s t  e d i t io n  of S uggestions fo r  th e  C o n s id e ra tio n  o f T e a ch e rs , 

is su e d  in  1905. A ccording to  Hadow, t h i s  was " . . .  a most 

in p o r ta n t  developm ent in  o f f i c i a l  id e as  re g a rd in g  th e  e d u ca tio n  o f 

i n f a n t s A t  the  same tim e , e d u c a tio n a l p ro v is io n  f o r  young 

c h ild re n  showed improvements g e n e ra lly . Added to  improved p h y s ic a l  

f a c i l i t i e s  was b e t t e r  te a c h in g , w ith  th e  work o f  John Dewey and 

M aria M ontessori in  p a r t i c u l a r  having  much in f lu e n c e  on th e  t r a in in g  

o f te a c h e rs  and t h e i r  te a c h in g  o f in f a n t s .

Then came two most im p o rtan t R eports in  th i s  f i e l d  of educa

t io n :  The Hadow R ep o rts , The Prim ary School (1931)^ and In f a n t  and
g

N ursery  Schools (1933), s e t  f o r th  a b lu e p r in t  fo r  th e  e d u ca tio n  

o f  young c h ild re n  in  England. The recommendations o f th e  Hadow 

R eports in c lu d ed : th a t  P rim ary School end a t  age e le v e n ; th a t  

Prim ary School be d iv id e d  in to  two d i s t i n c t  s ta g e s .  I n f a n t  Schools 

from age f iv e  to  seven p lu s  and J u n io r  Schools from seven p lu s  to  

e lev en  p lu s  ; th a t  th e  Prim ary School cu rricu lu m  be " .  . . thought 

o f in  term s o f a c t i v i t y  and e x p e r ie n c e , r a th e r  than  o f knowledge 

to  be acq u ired  and f a c ts  to  be s to re d ;"  th a t  N ursery  Schools sh o u ld  

be p ro v id ed  e s p e c ia l ly  in  d i s t r i c t s  o f poor h o u sing  and below

^Board o f E d u ca tio n , R eport o f th e C o n su lta tiv e Committee on In fa n t
and N ursery Schools (1933) , p . 27.

^Board o f E d u ca tio n , R eport o f th e C o n su lta tiv e Committee on the
Prim ary School (1931).

g
Board o f E d u ca tio n , R eport o f th e C o n su lta tiv e Committee on In fa n t
and N ursery Schools (1933). 

^O p.c i t . , p . 139.
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average  economic c o n d itio n s ;  th a t  c h ild re n  under f iv e  who were 

ad m itted  to  In fa n t Schools should  be p laced  in  N ursery c la s s e s .

From th e  tim e of Hadow, In fa n t  Schools developed as s e p a ra te

e n t i t i e s  and th e  in f lu e n c e  o f Hadow was to  be seen  in  th e  manner

in  which they  were conducted. The R eports had seen th e  In fa n t

School " . . .  no t as a p lace  of in s t r u c t io n  bu t as an i n s t r u c t iv e

env iro n m en t,"^^  and th e  In fa n t  School cu rricu lu m  le s s  in  term s

of knowledge to  be ta u g h t "and more in  term s o f a c t i v i t i e s  to  be

fo s te r e d  and i n t e r e s t s  to  be b r o a d e n e d . I n  th e  p re-w ar

p e r io d  many Prim ary Schools had t r i e d  to  c a r ry  out what had been

th e  theme o f th e  R eports -  th a t  o f e n la rg in g  c h i ld r e n ’s ex p e rien ces

and in v o lv in g  them more a c t iv e ly  in  th e  le a rn in g  p ro c e ss . The

p ro v is io n  o f new sch o o l b u ild in g s  and a more generous supply  of

sch o o l equipm ent made e a s ie r  th e  ta sk s  o f te a c h e rs  who w ished to

experim ent and in n o v a te . Plowden l a t e r  p o in te d  ou t th a t  ". . . th e

changes th a t  have taken  p la ce  betw een 1898 and th e  f i f t i e s  and
12s i x t i e s  have been s t r i k i n g ."  But w h ile  te a c h e rs  were becoming 

more aware of th e  th e o r ie s  of Jean  P ia g e t and o f Susan Is a a c s  on 

th e  e d u ca tio n  of young c h i ld re n ,  th e se  th e o r ie s  were n o t g e n e ra lly  

a c c e p te d , because o f the  p re s t ig e  s t i l l  a t ta c h e d  to  th e  more fo rm al 

methods which secu red  h igh  le v e ls  o f su ccess  in  s e le c t io n  t e s t s .  

Hence th e re  developed a c o n f l i c t  between th e  manner in  which some 

Prim ary School te a c h e rs  b e lie v e d  th ey  shou ld  te ach  and th e  way in  

which they  were expected  to  te a c h , th a t  t h e i r  p u p i ls  m ight ga in  

good r e s u l t s  in  form al t e s t s .  But as th e  use o f s e le c t io n  t e s t s

Committee on In fa n t  and N ursery Schools (1933), x v i i i .

Committee on the  Prim ary School (1931), x x i i i .

12C e n tra l  A dvisory C ouncil fo r  E ducation  in  England, C h ild ren  and 
T h e ir Prim ary Schools (2 v o l . ,  1967), I I ,  p . 191.
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( f o r  e x a n ç le , in  s tream ing) d e c lin ed  w ith  th e  developm ent o f compre

h e n s iv e  s c h o o ls , th e  in f lu e n c e  of new e d u c a tio n a l th e o r ie s  in c re a se d  

c o rre sp o n d in g ly , and th e re  fo llow ed  a b roaden ing  and l i b e r a l i s a t i o n  

o f th e  cu rricu lu m  of th e  Prim ary School.

In  th e  1950’s and 1960’s th e  work o f s e v e ra l  ed u ca to rs  and 

e d u c a tio n a l bo d ies  was i n f l u e n t i a l  in  changing and develop ing  

v a rio u s  a sp e c ts  o f th e  Prim ary School cu rricu lu m . Some o f th e  main 

a re as  a f fe c te d  were re a d in g , m athem atics, s c ie n c e , and th e  method 

o f le a rn in g  by d isco v e ry . But ag a in  th e re  were c o n f l ic t in g  views 

re g a rd in g  the  moves away from th e  form al c u rric u lu m , and a p u b lic  

deb a te  ensued betw een, on the  one hand, th o se  p r e f e r r in g  to  r e t a in  

fo rm a lity  and, on th e  o th e r  hand , th o se  ad v o ca tin g  a more c h i ld -  

c e n tre d  form o f sch o o lin g  fo r  c h ild re n .

In  1963 th e  C e n tra l A dvisory C ouncil in  E ngland, under th e  

C hairm anship o f Lady Plowden, was asked by th e  M in is te r  o f E ducation  

to  c o n s id e r  th e  whole s u b je c t  o f Prim ary ed u ca tio n  and th e  t r a n s i 

t io n  to  Secondary e d u ca tio n . The C o u n c il 's  R ep o rt, C h ild ren  and 

T h e ir  P rim ary S ch o o ls , was p u b lish e d  in  1967 and proved to  be a 

landm ark in  th e  developm ent o f a more n a tu r a l  and f le x ib le  k in d  of 

s ch o o lin g  fo r  young c h ild re n . Among i t s  main recommendations w ere: 

th e  eaqpansion o f N ursery ed u ca tio n ; th e  e s ta b lish m e n t o f e d u c a tio n a l 

p r i o r i t y  a reas  where schoo ls  fo r  s e v e re ly  d ep riv ed  c h ild re n  would 

be g ra n te d  generous su p p lie s  o f books and equipm ent, and a low ered 

te a c h e r -p u p i l  r a t i o ;  th e  re p la c in g  o f In fa n t  and J u n io r  Schools 

w ith  F i r s t  Schools fo r  c h ild re n  from f iv e  to  e ig ji t  y ea rs  and M iddle 

Schools fo r  the  n ex t fo u r  y e a rs  o f sch o o lin g ; and g r e a te r  em phasis 

on th e  im portance o f schoo l c o n ta c ts  w ith  p a re n ts .  W hile encour

ag ing  a com bination o f in d iv id u a l ,  g roup, and c la s s  w ork, th e  R eport 

recommended th a t  th e  c la s s  be r e ta in e d  as th e  b a s ic  u n i t  o f sch o o l
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o rg a n is a t io n  w ith  c h ild re n  hav ing  access to  more than  one te a c h e r . 

With reg a rd  to  th e  move aîĝ ay from th e  t r a d i t i o n a l  fo rm a lity  o f  th e  

P rim ary Schoo l, Plowden s t a t e d ,  "we endorse  th e  tre n d  tow ards in d i 

v id u a l  and a c t iv e  'l e a r n in g  by a c q u a in ta n c e , ' and shou ld  l ik e  many

13more sch o o ls  to  be  in f lu e n c e d  by i t . "  The R eport went on to  say

th a t  as c h i ld re n , when they  f i r s t  a t te n d  sc h o o l, le a rn  b e s t  by 

choosing  from a range o f c a r e fu l ly  s e le c te d  m a te r ia ls ,  so a lso  

" th ro u g h o u t th e  P rim ary sch o o l c h ild re n  shou ld  have tim e to  fo llow  

t h e i r  awn i n t e r e s t s  and h o b b i e s . I t  argued  th a t  r i g i d  d iv is io n  

o f th e  cu rricu lu m  in to  s u b je c ts  tended to  i n t e r r u p t  c h i ld r e n 's  

t r a in s  o f though t and i n t e r e s t s  and th a t  a t l e a s t  some work shou ld  

cu t a c ro ss  s u b je c t  d iv is io n s  a t  a l l  s ta g e s  o f Prim ary ed u ca tio n .

The now p o p u la r I n te g ra te d  Day i s  c e r ta in ly  an example o f t h i s ,  and 

Coe has d e sc rib e d  the  fundam ental change as b e in g  " . . .  from a 

te a c h e r - d i r e c te d ,  tex tbook-dom inated  approach to  one th a t  i s  open- 

ended and c h ild  c e n t r e d . P l o w d e n  f e l t  th a t  " th e  w il l in g n e s s  of 

te a c h e rs  to  ex p erim en t, to  in n o v a te  and to  change has been one o f 

th e  m ainsp rings o f p ro g re ss  in  th e  Prim ary s c h o o l s , a n d  th a t  

th i s  h e lp ed  to  account fo r  th e  h ig h  reg a rd  accorded th e  B r i t i s h  

P rim ary  Schools in  o th e r  c o u n tr ie s .

PRIMARY SCHOOLS TODAY

A re c e n t d e s c r ip t io n  o f B r i t i s h  Prim ary ed u ca tio n  in  D em pster's  

W hat's Happening in  P rim ary S choo ls? (1973), p ro c la im s th a t  " .  . .

^^ I b id . , p . 202. 

^ \ b i d .  , p . 273.

^^Coe, J . , "A Way Ahead," A spects o f E d u c a tio n , No. 8 , December 
1968, p . 42.

^^C hild ren  and T h e ir Prim ary S choo ls , I I ,  p . 423.
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today B r i ta in  le ad s  the  w orld  in  the  e d u ca tio n  o f th i s  age group

and M. K e lln e r  P r in g le  has s ta t e d  th a t  " . . .  th e  B r i t i s h  In fa n t

Schools a re  a model o f reform  in  p re -s c h o o l and Prim ary ed u ca tio n

18in  many c o u n tr ie s ."  T his seems h a rd ly  an e x a g g e ra tio n  when we 

c o n s id e r  th e  number and frequency o f v i s i t s  to  B r i t i s h  Prim ary 

Schools made by ed u ca to rs  from o th e r  c o u n tr ie s ,  and th e  nuiriber o f 

re c e n tly -p u b lis h e d  books d e sc r ib in g  and app laud ing  th e se  s c h o o ls .

S ince the  im plem entation  o f one o f Hadow's recom m endations, 

th e  B r i t i s h  Prim ary ed u ca tio n  system  had been o rg an ised  in to  N ursery 

( f o r  th e  2-5 age g ro u p ), In fa n t  ( f o r  th e  5-7+ age g ro u p ), and J u n io r  

( f o r  th e  7+-11+ age g roup ). The In fa n t  s ta g e  m ight be ta u g h t in  

s e p a ra te  sch o o ls  o r departm ents o r in  a combined In f a n t- J u n io r  

S choo l, and N ursery e d u ca tio n  in  N ursery  Schools o r  in  N ursery  

c la s s e s  as p a r t  o f In fa n t  S chools. But w ith  th e  Plowden recommen

d a tio n  fo r  F i r s t  and M iddle S ch o o ls , th e re  i s  now an in c re a s in g  

number o f such sch o o ls  in  England.

Admission to  In f a n t  School in  many in s ta n c e s  occurs th re e  

tim es a y e a r : Septem ber, Jan u a ry , and A p r il .  The f i r s t  y e a r  o f 

a tte n d an c e  i s  u su a lly  in  a R ecep tion  c l a s s ,  where a c t i v i t i e s  a re  

s im i la r  to ,  b u t more i n t e l l e c t u a l l y  s o p h is t i c a te d  th a n , th o se  found 

in  a N ursery  c l a s s . But fam ily  o r v e r t i c a l  groiqjing w ith  c la s s e s  

o f c h ild re n  o f f iv e  and s ix  y e a r s ,  s i x  and seven y e a r s ,  e t c . ,  i s  

a ls o  p o p u la r.

Teaching methods beyond th e  R eception  y e a r  v a ry , w ith  an 

in c re a s in g  emphasis on f l e x i b i l i t y  and in fo rm a li ty  in  o rg a n is a t io n

^^Dempster, J .  J .  B . , W hat's Happening in  Prim ary S ch o o ls? (Newton 
A bbo tt, 1973), p . 30.

^ C r in g le ,  M. K ellm er and Naidoo, S., E a rly  C h ild  Care in  B r i ta in  
(London, 1975), ix .
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and cu rricu lu m . Large numbers o f sch o o ls  a re  o rg an ised  on th e  

b a s is  o f th e  In te g ra te d  Day; in  th i s  c o n tex t much le a rn in g  i s  done 

by a to p ic  approach as opposed to  d is c r e te  s u b je c t  a reas  s e p a ra te ly  

t im e - ta b le d . There i s  no le g a l  p ro v is io n  governing  the  co n ten t o f 

c u r r ic u la  a p a r t  from c e r ta in  s t ip u la t io n s  l a id  down by th e  E duca tion  

Act o f 1944. These in c lu d e d  an im p o rtan t c lau se  w ith  reg a rd  to  

r e l ig io u s  in s t r u c t io n :  " th e  sch o o l day in  every  coupty sch o o l and 

in  every  v o lu n ta ry  sch o o l s h a l l  b eg in  w ith  c o l le c t iv e  w orship  on 

th e  p a r t  o f a l l  p u p ils  in  a tte n d a n c e ,"  and " r e l ig io u s  in s t r u c t io n  

s h a l l  be g iven in  every  county sch o o l and in  every  v o lu n ta ry  

s c h o o l . A n o t h e r  s e c t io n  concern ing  th e  sch o o ls  and t h e i r  c u r r i 

c u la  s t a t e d  th a t :

. . . th e  sch o o ls  a v a i la b le  fo r  an a re a  s h a l l  n o t be 
deemed to  be s u f f i c i e n t  u n le ss  they  a re  s u f f i c i e n t  in  
number, c h a r a c te r ,  and equipm ent to  a f fo rd  fo r  a l l  
p u p ils  o p p o r tu n i t ie s  fo r  e d u ca tio n  o f f e r in g  such 
v a r ie ty  o f in s t r u c t io n  and t r a in in g  as may be d e s ir a b le  
in  view o f t h e i r  d i f f e r e n t  ag es , a b i l i t i e s ,  and a p t i 
tu d e s , and o f th e  d i f f e r e n t  p e r io d s  fo r  which they  may 
be  ex pec ted  to  rem ain a t  sc h o o l, in c lu d in g  p r a c t i c a l  
in s t r u c t io n  and t r a in in g  a p p ro p r ia te  to  t h e i r  re sp ec 
t i v e  n e e d s . 20

The Head te a c h e r  i s  v i r t u a l l y  f re e  from d i r e c t io n  as to  th e

cu rricu lu m  and o rg a n is a tio n  o f h is  sch o o l. With th e  in tr o d u c t io n

o f th e  In te g ra te d  Day th e re  i s  a growing tre n d  away from th e

s u b je c t-b a se d  programme and on th e  w hole, says D em pster, " te a c h e rs

o f younger c h ild re n  th in k  o f  t h e i r  c h i ld r e n 's  work under few er and

w id e r head ings and t r y  to  keep a b a lan ce  betw een th e  tim e and e f f o r t
21t h e i r  charges p u t in to  each s e c t io n ."  S u b jec ts  in c lu d e d  in  th e

^^Dent, H. C ., The E ducation  Act 1944 (London, 18th e d n . , 1968),
p . 20.

20 I b i d . , p . 13.
21D em pster, Prim ary S ch o o ls , p . 37.
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programme -  w ith  more o f th e  in te g r a te d  and le s s  o f th e  c o n p a r t-  

n en ted  approach -  in c lu d e  m athem atics, re a d in g , a r t  and c r a f t ,  

drama, s c ie n c e , F rench , m usic, p h y s ic a l  e d u c a tio n , and so on. 

Assessm ent and re c o rd  keeping  in  such a system  a re  d i f f i c u l t  and 

must tak e  in to  account a l l  o f th e  a c t i v i t i e s  and m a te r ia ls  in  which 

c h ild re n  a re  engaged.

There has been in n o v a tio n  a lso  in  th e  sch o o l b u ild in g s  p ro v id ed  

fo r  Prim ary e d u c a tio n , w ith  the  open-p lan  sch o o l becoming in c re a s 

in g ly  common. Such a p h y s ic a l  lay o u t i s  g e n e ra lly  more conducive 

to  a f l e x ib le  and in te g ra te d  programme th an  th e  s e l f - c o n ta in e d  

c lassroom . However, open-p lan  schoo ls  a re  n o t e s s e n t i a l  to  f l e x ib le  

o rg a n is a t io n .

R esearch r e s u l t s  have tended  to  g ive su p p o rt to  th e  le s s  

form al k inds o f le a rn in g  ex p erien ces  fo r  c h ild re n ;  th e  work of th e  

l a t e  D. E. M. Gardner i s  a case in  p o in t .  Y e t, in  a very  re c e n t 

s tu d y  by B ennett (1976), i t  i s  su g g ested  th a t  le a r n in g , a t  l e a s t  

in  some s u b je c t  a re a s ,  i s  le s s  s u c c e s s fu l  in  an in fo rm a l th an  in  a 

fo rm al s e t t i n g .  B e n n e tt 's  r e s e a rc h , how ever, has been c r i t i c i s e d  

on a number o f c o u n ts , fo r  exam ple, fo r  i n s u f f i c i e n t  care  in  h is  

d e f in i t io n  o f th e  c a te g o r ie s  o f ' fo rm al' and 'i n f o r m a l . '  More work 

rem ains to  be done in  th i s  f i e l d  o f form al and in fo rm a l e d u ca tio n  

and le a r n in g , though th e  work o f G ardner and o th e rs  i s  w e ll  

re sea rc h ed  and c a r e fu l ly  fo rm u la ted  and cannot l i g h t ly  be  d ism issed .

EDUCATION FOR THE UNDER FIVES

From th e  1870 's onwards, a c o n s id e ra b le  p ro p o r tio n  o f c h ild re n  

under f iv e  w ere ad m itted  to  In fa n t  departm ents o f  e lem entary  sch o o ls  

in  b a b ie s ' c la s s e s ,  which were l a t e r  co n v erted  to  N ursery c la s s e s .  

But th e  b ig g e s t  im pact on th e  developm ent o f N ursery  p ro v is io n  was
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undoubtedly  th a t  made by M argaret and Rachel McM illan, who founded 

a N ursery School in  1911. T his was p a r t  o f t h e i r  campaign fo r  th e  

sp read  of N ursery e d u ca tio n  and th e  f i r s t  a l lo c a t io n  o f p u b lic  

funds fo r  su p p o rt o f N ursery Schools came w ith  th e  E ducation  Act 

of 1918. Tlie E ducation  Act o f 1944 proposed expansion  of N ursery 

p ro v is io n , f o r ,  acco rd ing  to  P a rry , " . . .  many people  now reco g 

n ise d  th a t  th e  e d u ca tio n  of th e  young was one o f th e  k ey sto n es  of

22th e  e n t i r e  s o c ia l  sy s te m ." But expansion  d id  n o t p ro g re s s  on the

s c a le  th en  hoped f o r ,  due in  p a r t  to  economic s tr in g e n c y  and

sh o rtag e  o f te a c h e rs .  In  f a c t ,  te a c h e r  sh o rtag e  was such th a t  the

M in is try  of E ducation  imposed alm ost a com plete ban on th e  expansion

of N ursery S choo ls, p o in tin g  out in  i t s  C irc u la r  8/60 th a t  te a c h e rs ,

who m ight o th e rw ise  work w ith  c h ild re n  of compulsory schoo l age,

could  n o t be spared  fo r  N ursery expansion . This r e s t r i c t i o n  was

somewhat m odified  in  1964 to  perm it th e  adm ission o f c h ild re n  o f

te a c h e rs  who wished to  r e tu rn  to  te a c h in g .

The Plowden Report (1967) recommended th e  expansion  of N ursery

c la s s e s ,  w ith  em phasis on im m ediate p ro v is io n  fo r  c h ild re n  in

e d u c a tio n a l p r i o r i t y  a re a s .  In  s p i t e  of t h i s ,  however, and in  s p i te

23'o f a growing aw areness of th e  im portance o f th e  e a r ly  y e a rs  which 

had le d  to  demands fo r  in c re a se d  p ro v is io n  fo r  the  u n d e r - f iv e s , 

economic c o n d itio n s  have la r g e ly  p rev en ted  any w idespread  expansion  

of N ursery e d u ca tio n . But fo llo w in g  th e  James R eport (1972), the  

Government White P ap e r, E du ca tio n : A Framework fo r  Expansion (1972), 

announced a m ajor expansion  of N ursery e d u ca tio n . D e ta i ls  were

22 P a rry , M. and A rcher, H ., P re-S choo l E ducation  (London, 1974), x i i

23 F o ste red  by th e  fo llo w e rs  of Susan I s a a c s ,  P ia g e t and o th e r s ;  and 
by th e  work of e d u c a t io n is ts  such as B runer, Bloom, and B e rn s te in .
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announced in  C irc u la r  2 /73:

The S e c re ta ry  o f S ta te  fo r  E ducation  and S cience  . . . 
announced . . . th a t  th ey  in te n d  to  expand n u rse ry  
e d u ca tio n  a t  a r a te  which would en ab le  p ro v is io n  to  be 
made by 1981-82 . . .  up to  th e  l im i t  o f th e  s c a le  
e s tim a te d  as n ecessa ry  by the  C e n tra l A dvisory C ouncils 
in  1967 in  th e  Plowden and G i t t in s  R eports  . . .  to  
p ro v id e  f u l l - t im e  ed u ca tio n  fo r  15% o f 3 and 4 -y ea r 
o lds and p a r t- t im e  ed u ca tio n  fo r  35% of 3 -y ea r o lds and 
75% of 4 -y e a r o ld s  . , . the o b je c t iv e  i s  to  make 
n u rse ry  ed u ca tio n  a v a ila b le  fo r  c h ild re n  whose p a re n ts  
want i t  from th e  beg inn ing  of th e  term  a f t e r  t h e i r  
t h i r d  b ir th d a y , u n t i l  the  term  a f t e r  t h e i r  f i f t h  b i r t h 
day . 24

Once a g a in , how ever, expansion  has been d e lay ed , la rg e ly  fo r  

f in a n c ia l  re a so n s . In  a Departm ent o f E ducation  and Science 

R eports  on E ducation  No. 81, is su e d  in  January  1975, i t  was announced 

t h a t  E34 m ill io n  had been a l lo c a te d  to  L ocal E ducation  A u th o r i t ie s  

fo r  b u ild in g  p r o je c ts  to  s t a r t  du rin g  1974-75 and 1975-76. This 

re p re se n te d  th e  f i r s t  a ttem p t fo r  some tim e to  expand N ursery 

p ro v is io n , b u t i t  i s  s t i l l  seen  by many p a re n ts  and e a r ly  ch ildhood  

e d u ca to rs  as g ro ss ly  in a d eq u a te , fo r  th e re  i s  now g e n e ra l agreem ent 

as to  th e  need fo r  N ursery  ed u ca tio n  fo r  a l l  c h i ld re n  whose p a re n ts  

w ish i t ,  ta k in g  in to  account th e  re se a rc h  e^/idence re g a rd in g  th e  

im portance o f  th e  e a r ly  y e a rs  o f th e  c h i ld 's  developm ent.

Where s t a t e  p ro v is io n  o f N ursery ed u ca tio n  e x i s t s  in  England, 

i t  occurs in  s e p a ra te  N ursery Schools and in  N ursery  c la s s e s  

a tta c h e d  to  Prim ary Scliools, N ursery Schools and c la s s e s  p rov ide  

f o r  th e  c h ild  from th re e  to  under f iv e  (and o c c a s io n a lly  fo r  th o se  

who a re  two y ears  o f ag e). N ursery Schools have a q u a l i f i e d  Head 

te a c lie r  and q u a l i f ie d  te a c h e r s , w ith  a s s i s t a n t s  who a re  t r a in e d  as 

n u rse ry  n u rs e s . Some N ursery Schools a lso  have some n u rse ry  n u rse  

s tu d e n ts  in  t r a in in g .  The e d u c a tio n a l programme i s  th e  re s p o n s i-

^^Departm ent o f E ducation  and S c ien ce , C irc u la r  No. 2 /7 3 , N ursery  
E d u ca tio n , p . 1.



25

b i l i t y  o f th e  Head. Formal le sso n s  a re  n o t a f e a tu r e ,  b u t bo th  

in d o o r and ou tdoo r a c t i v i t i e s  a re  designed  to  enhance th e  educa

t i o n a l ,  s o c ia l ,  p h y s ic a l  and em otiona l developm ent o f th e  c h ild .  

B r ic k s , san d , w a te r , c la y , m usica l in s tru m e n ts , d re ss-u p  m a te r ia ls ,  

boo k s, and p e ts  a re  a l l  p a r t  o f a N ursery  S choo l’s equipm ent. P a r t -  

tim e a tte n d an c e  in  bo th  N ursery  Schools and N ursery  c la s s e s  i s  th e  

u su a l p a t te r n .

A nother a re a  o f P re-School p ro v is io n  i s  th a t  o f th e  P laygroup

Movement, which was begun in  England in  1962 by a young m other who

o rg a n ised  a P laygroup and o f fe re d  adv ice  to  o th e rs  w ish in g  to  do

lik e w is e . S ubsequently  the  P re-S choo l P laygroups A sso c ia tio n  was

formed and in  1970 th e re  were 170,000 c h ild re n  in  P laygroups in

England. I n i t i a l l y  P laygroups w ere run by m others o f th e  c h ild re n

in  a tte n d an c e  w orking in  r o ta t io n ,  w ith  fees  b e in g  charged to  cover

c o s ts  on ly . Most o f them now have a q u a l i f i e d  su p e rv iso r .

S ince 1966 th e  Departm ent o f E ducation  and S cience  has been

making an annual g ra n t to  th e  P re-S ch o o l P laygroups A sso c ia tio n .

The A sso c ia tio n  now has a N a tio n a l A d v ise r , o f f e r s  t r a in in g  c o u rse s ,

and has i t s  own film s and p u b l ic a t io n s .  The White P aper (1972)

s t a t e d  th a t  "P laygroups w i l l  co n tin u e  to  have a d i s t i n c t  and

v a lu a b le  ro le  to  p la y  a lo n g sid e  an expanding system  o f n u rse ry  

25e d u c a tio n ."

C. PRIMARY TEACHER EDUCATION IN ENGLAND

DEVELOPMENT OF PRIMARY TEACHER EDUCATION

The f i r s t  i n s t i t u t i o n a l i z e d  t r a in in g  fo r  In fa n t  School te a c h e rs  

came in  1836, when th e  Home and C o lo n ia l In f a n t  School S o c ie ty  was

25D epartm ent o f E ducation  and S c ie n ce , E duca tion ; A Frame^/ork fo r  
Expansion (1972), p . 7.



26

founded and e s ta b l is h e d  in  London a model sch o o l based  on th e  p r in 

c ip le s  o f th e  Swiss e d u c a tio n a l re fo rm er, Johann H e in rich  P e s ta lo z z i .

T his . . was notew orthy as th e  f i r s t  i n s t i t u t i o n  to  devote i t s e l f

26p r im a r i ly  to  th e  t r a in in g  o f te a c h e rs  fo r  in f a n t  schoo ls  . . . "

There fo llow ed  a ra p id  growth o f c o lle g e s  in  th e  1840’s ,  p r im a r i ly  

on the  i n i t i a t i v e  o f th e  Church o f England.

An a l t e r n a t iv e  form o f t r a in in g  fo r  te a c h e rs  o f  young c h ild re n  

was th a t  p ro v id ed  fo r  K in d e rg a rten  te a c h e rs  b ased  on th e  p r in c ip le s  

o f F r ie d r ic h  F ro eb e l, founder o f th e  K in d e rg a rten . This form o f 

t r a in in g  was o f fe re d  in  1851 by Johann and B erth a  Ronge, by H e in rich  

Hoffman in  1857, and by th e  Committee o f th e  F ro eb e l S o c ie ty  in  

1879. In  1874 th e  B r i t i s h  and F ore ign  School S o c ie ty  e s ta b l is h e d  

a model K in d e rg a rten  and t r a in in g  departm ent in  co n n ec tion  w ith  

S tockw ell t r a in in g  c o l le g e ,  and te n  y e a rs  l a t e r  a t r a in in g  c o lle g e  

fo r  In f a n t  te a c h e rs  on K in d e rg a rten  l in e s  a t  S a ffro n  Walden.

I n i t i a l l y  most t r a in in g  programmes were o f one y e a r ’s d u ra tio n , 

ex ten d in g  to  two y e a rs  in  1856.

U n ti l  th e  end o f th e  n in e te e n th  cen tu ry  th e  only i n s t i t u t i o n s  

a v a i la b le  to  t r a i n  P rim ary te a c h e rs  were p r iv a te ,  r e s i d e n t i a l  and 

m ainly d en om inational. In  th e  1890’s day t r a in in g  c o lle g e s  came 

in to  e x is te n c e  under th e  j u r i s d i c t i o n  o f th e  u n i v e r s i t i e s ,  and w h ile  

they  o f fe re d  t r a in in g  fo r  Secondary te a c h e rs  o n ly , th i s  was an 

im p o rtan t developm ent in  th e  ed u ca tio n  o f te a c h e rs .  By th e  end o f 

th e  cen tu ry  th e re  were s ix ty -o n e  c o lle g e s  in  England and W ales, o f 

which f o r ty - f iv e  were r e s id e n t i a l  and v o lu n ta ry , p ro v id ed  by r e l i 

gious b o d ie s ,  and s ix te e n  were day t r a in in g  c o lle g e s  a tta c h e d  to

26R ich , R. W. , The T ra in in g  o f Teachers in  England and Wales D uring 
th e  N in e teen th  C entury (London, 1933), p . 39.
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27u n iv e r s i t i e s .

The E ducation  Act o f 1902 marked a s ig n i f i c a n t  s tep  forw ard 

in  te a c h e r  e d u c a tio n , e s p e c ia l ly  Prim ary te a c h e r  e d u c a tio n , in  th a t  

i t  e s ta b l is h e d  a p a t te r n  o f t r a in in g  fo r  Prim ary ueachers which by 

and la rg e  has been fo llow ed  ev er s in c e . This Act led  to  th e  c re a t io n  

of L ocal E ducation  A u th o r i t ie s  and gave them powers to  e s t a b l i s h  

Secondary S choo ls , in  a d d it io n  to  t r a in in g  c o lle g e s  d i r e c t l y  respon 

s ib le  to  the  lea ’s . This enab led  in te n d in g  te a c h e rs  to  com plete a 

f u l l  Secondary course  of ed u ca tio n  up to  th e  age of e ig h te e n  b e fo re  

e n te r in g  a tw o-year t r a in in g  programme. The e s ta b lish m e n t o f th e  

LEA c o lle g e s  meant s tu d e n ts  could  now un d ertak e  t r a in in g  w ith o u t 

th e  denom inational r e s t r i c t i o n s  o f th e  church c o lle g e s  i f  they  so 

w ished. There was a r e l a t i v e l y  slow growth of LEA c o lle g e s  betw een 

1902 and th e  o u tb reak  of th e  Second World War; v o lu n ta ry  c o lle g e s  

con tinued  to  be in  th e  m a jo r ity  th roughout th e  f i r s t  h a l f  o f th e

tw e n tie th  cen tu ry . By 1970, however, of th e  159 c o lle g e s  of educa- 

2 8t io n  only  52 were v o lu n ta ry . In  th e  m eantim e, day t r a in in g  

c o lle g e s  had become U n iv e rs ity  D epartm ents o f E ducation  and a f t e r  

1902 assumed p o s t-g ra d u a te  t r a in in g  fu n c tio n s  fo r  Secondary te a c h e rs .

The n ex t m ajor s te p  forw ard came w ith  th e  McNair R eport of 

1944. I t s  main recommendations were th a t  te a c h e r  t r a in in g  be 

extended from two o r th re e  y ea rs  and th a t  each u n iv e r s i ty  e s t a b l i s h  

a School o f E ducation  c o n s is t in g  o f a f e d e ra t io n  of approved t r a in in g  

i n s t i t u t i o n s  and w ith  r e s p o n s ib i l i ty  fo r  te a c h e r  t r a in in g .  The 

f i r s t  o f  th e se  p ro p o sa ls  was n o t implemented u n t i l  1961; Schools of 

E ducation  were n o t e s ta b l is h e d ,  b u t U n iv e rs ity  I n s t i t u t e s  of Educa-

27C e n tra l O ffice  o f In fo rm a tio n , Teacher T ra in in g  in  B r i ta in  
(London, 1971), p . 3.

9 A
I b i d . , p . 8.
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t io n  w ere p ro v id in g  an im p o rtan t l in k  betw een c o lle g e s  and u n iv e r

s i t i e s .  The I n s t i t u t e s ,  through t h e i r  Area T ra in in g  O rg a n is a tio n s , 

undertook  th e  s u p e rv is io n  o f te a c h e r  t r a in in g  w ith in  t h e i r  geogra

p h ic a l  a re a  and each ATO was re sp o n s ib le  fo r  th e  c o lle g e s  in  i t s  

I n s t i t u t e  and had r e p re s e n ta t iv e s  from th e  u n iv e r s i ty ,  c o l le g e s ,  

te a c h e rs  and the  L ocal E ducation  A u th o rity . The ATO’ s a re  in  th e  

p ro c e ss  o f b e in g  re p la ce d  by a new a d m in is tra t iv e  body, b u t t h e i r  

c o n tr ib u t io n  to  te a c h e r  e d u ca tio n  has been  c o n s id e ra b le  and v a lu 

a b le .

A unique form o f te a c h e r  t r a in in g  was in tro d u ce d  in  1944 -  th e  

Emergency T ra in in g  Scheme. This was dev ised  to  overcome th e  p o s t

war sh o rta g e  o f te a c h e rs  and to  p ro v id e  th e  a d d i t io n a l  te a c h e rs  

needed as a r e s u l t  o f th e  r a is in g  o f th e  s c h o o l- le a v in g  age in  1947 

from fo u r te e n  to  f i f t e e n  y e a r s .  From 1944 to  1949 many thousands 

o f te a c h e r s ,  th e  m a jo rity  ex-sem ricem en and wpmen, were g iven  a 

th ir te e n -m o n th  te a c h e r  t r a in in g  programme in  emergency t r a in in g  

c o l le g e s ,  fo llow ed by in - s e r v ic e  t r a in in g .  Between 1949 and 1951 

th e  scheme was phased o u t; i t  had produced about 35,000 q u a l i f ie d  

te a c h e rs  and had h e lp ed  to  s t im u la te  ex p erim en ta l work in  t r a in in g  

methods and a more l i b e r a l  a t t i t u d e  tow ards th e  i n s t i t u t i o n a l  l i f e  

o f th e  s tu d e n t .

The 1950’s and ’60’s saw a ra p id  expansion  o f th e  c o l le g e s ,  a 

developm ent w hich , a p a r t  from i t s  im m ediate im pact on t r a in in g ,  a ls o  

had s ig n i f i c a n t  lo n g -te rm  e f f e c t s .  The p re s s u re  to  produce more 

te a c h e r s ,  p a r t i c u l a r ly  fo r  th e  Prim ary Schools where te a c h e r  

sh o r ta g e  was g r e a te s t ,  le d  to  a growth in  s tu d e n t  numbers which in  

tu rn  le d  to  an in c re a s e  in  th e  s iz e  o f c o lle g e s  and th e  opening o f 

new ones. In  I960 th e re  were only th re e  c o lle g e s  w ith  a s tu d e n t 

p o p u la tio n  o f more than  500, w h ile  over h a l f  o f them had few er th an
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200 s tu d e n ts ;  by 1970, s ix ty  c o lle g e s  bad s tu d e n t p o p u la tio n s  in

29excess o f 750, w ith  tw enty of th e se  hav ing  1,000 s tu d e n ts  o r more, 

P re s su re  to  r e c r u i t  was so g re a t th a t  c o lle g e s  were ready to  accep t 

a lm ost any s tu d e n ts  e x p re ss in g  a d e s ir e  to  become te a c h e r s ,  p ro v id in g  

they  p o ssessed  minimum q u a l i f i c a t io n s .  A d d itio n a l s t a f f  had h u r r ie d ly  

to  be engaged, and th e se  came p r im a r i ly  from te a c h in g  p o s i t io n s  in  

P rim ary  S ch o o ls , fo r  th e  c o lle g e s  were re q u ire d  to  have a r e c r u i t 

ment o f 89 p e rc e n t Prim ary s tu d e n t te a c h e rs .  T ay lo r has s ta t e d

th a t  " . . .  a la rg e  p ro p o r tio n  of th e  n o n -g rad u a tes  today a re

30le c tu r e r s  in  Prim ary and In f a n t  ed u ca tio n  . . . , "  and w ith  r e f e r 

ence to  th e  f in d in g s  o f a 1964 survey  he n o ted  th a t  w h ile  co n sid 

e ra b le  numbers o f c o lle g e  s t a f f  were w orking fo r  a d d i t io n a l  diplom as 

and degrees in  t h e i r  sp a re  tim e , " .  . . i t  i s  c le a r  from th e  a n a ly s is  

o f q u a l i f i c a t io n s  by age th a t  la rg e  numbers o f s t a f f  o b ta in e d  t h e i r

h ig h e r  q u a l i f i c a t io n s  only a f t e r  hav ing  tak en  up c o lle g e  a p p o in t
a i

m en ts ."  I t  would thus appear th a t  fo r  th e  most p a r t  th e se  s t a f f  

members p o ssessed  l i t t l e  o r no q u a l i f i c a t io n  beyond th a t  o f a 

T e a c h e r 's  C e r t i f i c a t e .  The p ic tu r e  emerges o f th e  re c ru itm e n t and 

t r a in in g  of many s tu d e n ts  w ith  low Secondary School q u a l i f i c a t io n s  

by s t a f f  members who were them selves q u a l i f i e d  m ainly by t h e i r  own 

t r a in in g  in  a c o lle g e  and by te ach in g  ex p e rien ce  in  a Prim ary 

School,

A nother e f f e c t  o f ra p id  expansion  was th e  v a s t  re d u c tio n  in  

th e  number o f s tu d e n ts  who could  l iv e  in  c o lle g e  re s id en c e s  and 

h o s t e l s ,  fo r  expansion  o f th e se  f a c i l i t i e s  d id  n o t keep pace w ith

29 I b i d . . p . 5.

30T a y lo r , W., S o c ie ty  and th e  E ducation  o f T eachers (London, 1969) ,
p . 211.

^ ^ I b i d . , p. 212.
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the  r i s e  o f te a c h e rs  in  t r a in in g .  The c o lle g e s  were s t i l l  s tro n g ly

r e s id e n t i a l  a t  the  b eg in n in g  o f th e  s i x t i e s ,  w ith  about 70 p e rc e n t

o f the s tu d e n ts  in  c o lle g e  h a l l s  o r h o s t e l s ,  b u t by 1970 th i s  was

32reduced to  39 p e rc e n t. C onsequently , as Peck has n o te d , " . . .

th e  c lo se  r e s i d e n t i a l  t r a d i t io n s  o f th e  many sm all c o lle g e s  . . .

33were no lo n g e r d i s t i n c t iv e  o f te a c h e r  e d u ca tio n  by 1970 ."“'

A co m p lica tin g  f a c to r ,  as f a r  as te a c h e r  supp ly  was concerned , 

re v e a le d  i t s e l f  in  1960. A p ro je c te d  d e c lin e  in  th e  sch o o l popu

la t io n  s tim u la te d  th e  government to  ex tend  i n i t i a l  t r a in in g  from 

two to  th re e  y e a r s .  But th e  b i r t h  r a t e ,  c o n tra ry  to  p r e d ic t io n s ,  

con tinued  to  r i s e  fo r  some tim e , and th e  demand f o r  te a c h e rs  

co n tin u ed . This demand was a lso  p a r t ly  due to  th e  f a c t  th a t  a 

la r g e r  number o f p u p ils  were now rem aining  in  sch o o l beyond th e  

s c h o o l- le a v in g  age.

While expansion  c o n tin u e d , and w h ile  arrangem ents had to  be 

made to  cope w ith  in c re a s in g  s tu d e n t  num bers, th e  c o lle g e s  were 

faced  w ith  f u r th e r  demands. The Robbins Committee, ap p o in ted  in  

1961 to  re '/iew  and re p o r t  on th e  p a t te r n  o f f u l l - t im e  h ig h e r  educa

t io n  in  B r i t a in ,  re p o r te d  in  1963. This R ep o rt, in  a d d itio n  to  

encourag ing  co n tin u ed  expansion  o f te a c h e r  t r a in in g  and s e t t i n g  

h ig h e r  t a r g e t s ,  made recommendations w hich , when im plem ented, would 

a l t e r  com pletely  th e  p a t te r n  and c o n ten t o f i n i t i a l  te a c h e r  t r a in in g .  

I t  recommended th a t  fo u r -y e a r  courses le a d in g  to  a B.Ed. degree and 

a p ro f e s s io n a l  q u a l i f i c a t io n  be  p ro v id ed  in  c o lle g e s  fo r  th o se  

s tu d e n ts  capab le  o f and d e s iro u s  o f  p u rsu in g  them; the  th re e -y e a r

32Teacher T ra in in g  in  B r i t a i n , p . 5.

33Peck, B. T . ,  A C onparative  Study o f Some Developments in  th e  
B r i t i s h  T ra d it io n  o f T eacher E d u ca tio n , 1960-19 70, w ith  P a r t i c u l a r  
R eference to  th e  C o lleges in  E ngland, W ales, S co tland  and B r i t i s h  
Columbia (M .P h il . , London, 1973), p . 40.
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co n cu rren t course  le a d in g  to  a p ro f e s s io n a l  q u a l i f i c a t io n  shou ld  

co n tin u e  to  be  a v a i la b le ;  th e  c o lle g e s  in  each u n iv e r s i ty 's  I n s t i 

tu te  o f E ducation  shou ld  be formed in to  a School of E ducation  (as 

th e  McNair R eport had su g g es ted  in  1944); and th a t  t r a in in g  c o lle g es  

shou ld  be renamed C olleges o f E duca tion . The B.Ed. was in tro d u ce d  

alm ost im m ed ia te ly , a lthough  th e re  w ere from the  o u ts e t  some v a r ia 

t io n s  in  e n try  requ irem en ts  and th e  le v e l  o f degrees o f fe re d  by th e  

u n iv e r s i t i e s ;  a l l  th e  c o lle g e s  changed t h e i r  names to  C o lleges o f 

E d u ca tio n , b u t only one School of E ducation  was s e t  up.

A nother developm ent in  te a c h e r  ed u ca tio n ,w h ich  can be a t t r i 

b u ted  d i r e c t ly  to  th e  u rg en t need to  t r a i n  more te a c h e r s , was th e  

e s ta b lish m e n t o f E ducation  D epartm ents in  P o ly te c h n ic s  fo r  th e  

t r a in in g  o f te a c h e rs .  By 1970 th e re  were seven such D epartm ents, 

c o n c e n tra tin g , l ik e  th e  c o l le g e s ,  m ainly on th e  t r a in in g  o f  Prim ary 

te a c h e rs .

B earing  in  mind th e  ra p id  growth o f s tu d e n t numbers in  the  

s i x t i e s , which fo rce d  th e  c o lle g e s  to  face  new ta r g e ts  fo r  t r a in in g  

te a c h e rs ,  th e  y ears  fo llo w in g  Robbins were y e a rs  o f e x tra o rd in a ry  

achievem ent fo r  th e  c o lle g e s  o f ed u ca tio n . At a tim e when s tu d e n t 

numbers were d o u b lin g , s t a f f  were r a is in g  th e  le v e l  o f t h e i r  courses 

from th a t  o f c e r t i f i c a t e  to  degree le v e l .  Most c o lle g e s  were fa c in g  

p h y s ic a l expansion , g iv in g  s t a f f  added r e s p o n s ib i l i t i e s  in  develop ing  

new courses o f s tu d y ; d e a lin g  w ith  a d m in is tr a t iv e  m a tte rs  o f much 

g r e a te r  c o n p lex ity  and im m ensity than  h e re to fo re ;  and p lan n in g  new 

f a c i l i t i e s  such as l i b r a r i e s ,  a u d io -v is u a l c e n tr e s ,  l a b o r a to r i e s ,  

and so on. S im u ltan eo u sly , th e  changes ta k in g  p la c e  in  th e  sch o o ls  

-  e s p e c ia l ly  in  th e  P rim ary Schools -  had a d i r e c t  b e a r in g  on th e  

manner in  which te a c h e rs  were to  be t r a in e d .

The ta r g e ts  s e t  by Robbins had been reached  e a r l i e r  than
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expected  and by th e  l a t e  s i x t i e s  th e re  was ev idence th a t  s tu d en t 

in ta k e  was d e c re a s in g . The p re s c r ib e d  n a tu re  of th e  one q u a l i f i 

c a t io n  a v a ila b le  to  s tu d e n ts  in  th e  c o lle g e s  was seen  as an im portan t 

c o n tr ib u tin g  f a c to r  in  th i s  drop in  re c ru itm e n t. A gain, th e re  were 

th o se  who ex p ressed  doubts about th e  wisdom of t r a in in g  te a c h e rs  

in  i n s t i t u t i o n s  in e le g a n t ly  d e sc rib e d  as  'm o n o te ch n ic s ,' where 

s tu d e n t te a c h e rs  met only  s tu d e n t te a c h e rs .  There was d is q u ie t  

a lso  about th e  c o n ten t of some of th e  c o lle g e  c o u rse s . I t  was 

argued th a t  w ith  th e  in tro d u c t io n  of th e  B.Ed. the  c o lle g e s  had 

r e c r u i te d  le c tu r e r s  as academ ic s u b je c t  s p e c i a l i s t s  w ith  l i t t l e  

sch o o l e x p e rien c e . They f re q u e n tly  ta u g h t t h e i r  s u b je c ts  in  a 

l i b e r a l  a r t s  fa sh io n  w ith  l i t t l e  r e l a t i o n  to  th e  c lassroom  needs 

of p r a c t i s in g  te a c h e rs ,  e s p e c ia l ly  Prim ary  te a c h e rs ,  th u s  re v e rs in g  

th e  s i tu a t io n  of th e  f i f t i e s  and e a r ly  s i x t i e s  when la rg e  numbers 

o f s t a f f  from Prim ary Schools w ith  l i t t l e  o r no academic q u a l i f i 

c a tio n s  went in to  th e  c o lle g e s . Throughout th i s  r e v e r s a l  of 

s t a f f in g  p a t t e r n s ,  th e  m a jo r ity  of s tu d e n ts  were s t i l l  be in g  

tra in e d  fo r  th e  Prim ary Schools I

P ro fe s s o r  R. S. P e te r s ,  in  1973, c o n s id e red  th e  c r i t ic i s m s  

le v e l le d  a t  th e  c o lle g e s  of e d u ca tio n  to  be u n ju s t i f i e d ,  coming as 

they  had in  th e  m idst o f expansion . He claim ed th a t  :

. . .  an a r t i c u l a t e ,  p re ju d ic e d  and i l l - in fo rm e d  lobby 
propagandized  i t s  b e l i e f  th a t  th e  c o lle g e s  were 
f a l l i n g  down on t h e i r  jo b . They were g e t t in g  too 
im pregnated by th e o ry , too  l i t t l e  concerned w ith  p re 
p a rin g  t h e i r  s tu d e n ts  to  teach  re a d in g  and mathema
t i c s .  34

In  th e  m eantim e, th e  Plowden R eport (1967) had recommended 

th a t  th e re  be a f u l l  en qu iry  in to  th e  system  o f t r a in in g  te a c h e rs .

^ ^ P e te rs , R. S . ,  "Are D isa s tro u s  D ecisions Being Taken w ith  In d ecen t 
H aste?" Times H igher E ducation  Supplem ent, No. 109, 16 November 
1973, p . 1.
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In  a d d i t io n ,  i t  recommended th a t  g rad u a tes  shou ld  have p r o f e s s io n a l

t r a in in g  in  o rd e r  to  become Prim ary te a c h e rs ;  th a t  th e re  be an

in c re a s e  in  j o i n t  appointm ents to  sch o o l and c o lle g e  s t a f f ;  and

th a t  th e re  be an in c re a s e  in  th e  number o f i n i t i a l  t r a in in g  courses

a v a i la b le  to  s tu d e n t te a c h e rs  and s o c ia l  w orkers a l ik e .

The Government o f th e  day responded to  p re s su re  by s e t t i n g  up,

one y e a r  a f t e r  th e  Plowden R eport had been p re s e n te d , a S e le c t

Committee on E ducation  and S cience under th e  chairm anship o f F. T.

W illey , and in  1970 a l l  A rea T ra in in g  O rg an isa tio n s  were asked by

th a t  Committee to  en q u ire  in to  t h e i r  w ork, an a c t i v i t y  in  which

they were engaged when th e  Labour Government was d e fe a te d . And,

in  th e  words o f E lv in , " . . .  th e  new M in is te r ,  Mrs. T h a tc h e r , w asn’ t

co n ten t to  le av e  us to  r e p o r t  on what we d id . She w anted an e x te r n a l
35enqu iry  and th e  James Committee was s e t  up ." In  f a c t ,  Mrs.

T h a tch er d id  e s ta b l i s h  a Committee under th e  Chairm anship of Lord

James o f Rusholme, w ith  th e  fo llo w in g  term s o f re fe re n c e ;

In  th e  l i ^ t  o f th e  rev iew  c u r re n t ly  b e in g  undertaken  
by th e  Area T ra in in g  O rg an iza tio n s  and o f th e  ev idence  
p u b lish e d  by the  S e le c t Committee on E ducation  and 
Science to  en q u ire  in to  th e  p re s e n t  arrangem ents fo r  
th e  e d u c a tio n , t r a in in g  and p ro b a tio n  o f te a c h e rs  in  
England and W ales, and in  p a r t i c u l a r  to  examine;
( i )  What shou ld  be th e  c o n ten t and o rg a n iz a tio n  of 

cou rses to  be p ro v id ed ,
( i i )  Whether a l a r g e r  p ro p o r tio n  o f in te n d in g  te a c h e rs  

shou ld  be ed uca ted  w ith  s tu d e n ts  who have no t 
chosen t h e i r  c a re e rs  o r chosen o th e r  c a r e e r s ,

( i i i )  What, in  th e  c o n tex t o f ( i )  and ( i i )  above, 
shou ld  be th e  ro le  o f th e  m ain ta in ed  and volun
ta r y  c o lle g e s  o f e d u c a tio n , th e  p o ly te c h n ic s  and 
o th e r  f u r th e r  ed u ca tio n  i n s t i t u t i o n s  m ain ta in ed  
by lo c a l  ed u ca tio n  a u t h o r i t i e s ,  and th e  u n iv e r
s i t i e s ,  and to  make recom m endation.36

35E lv in , L. , T'Thite P aper o r  B lack R eac tio n ?  The F i r s t  Thomas Huxley 
M emorial L e c tu re , 5 Ju ly  1973, U n iv e rs ity  o f London I n s t i t u t e  o f 
E d u ca tio n , p . 8.

36Departm ent o f E ducation  and S c ien ce , Teacher E ducation  and 
T ra in in g  (London, 1972), i i i .
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The Committee under Lord James p re se n te d  i t s  R ep o rt, Teacher 

E ducation  and T ra in in g , in  1972. That R eport, and developm ents 

subsequent to  i t s  p u b l ic a t io n ,  w i l l  be d e a l t  w ith  s e p a ra te ly  in  

th i s  s tu d y . At th i s  p o in t i t  w i l l  be u s e f u l  to  examine th e  a c tu a l  

p a t te r n  and co n ten t c f  Prim ary te a c h e r  t r a in in g  as i t  e x is te d  in  

the  s i x t i e s  and in  th e  s e v e n tie s  u n t i l  th e  changes prompted by the  

James R eport came ab o u t.

TEACHER QUALIFICATIONS AND THE PATTERN AND COITIENT 
OF TRAINING PRIOR TO THE JAMES REPORT (1972)

In o rd e r  to  te ac h  in  a m ain ta in ed  sc h o o l, te a c h e rs  in  England 

must be approved as  q u a l i f ie d  te a c h e rs  by th e  Departm ent o f Educa

t io n  and S c ien ce . S ince 1960 t h i s  has meant a th re e -y e a r  p e rio d  of 

i n i t i a l  t r a in in g  in  a c o lle g e  of e d u c a tio n , on com pletion  of which 

s tu d e n ts  were awarded a Q u a lif ie d  T each er’ s C e r t i f i c a t e .  Since th e  

m id - s ix t ie s ,  when th e  B ach e lo r’s Degree in  E ducation  was in tro d u c e d , 

q u a l i f ie d  s tu d e n ts  have been a b le  to  co n tin u e  t h e i r  s tudy  f o r  a 

fo u r th  y e a r ,  adding to  th e  T each e r’s C e r t i f i c a te  a B.Ed. deg ree .

In  re c e n t y ears  in c re a s in g  numbers of s tu d e n ts  have been fo llo w in g  

th is  p a t te r n  of t r a in in g ,  though by f a r  th e  m a jo r ity  have fo llow ed

th e  T h ree-y ear C ourse. In  1970 th e re  were 146 g e n e ra l c o lle g e s  of

37e d u ca tio n  t r a in in g  te a c h e rs  fo r  Prim ary and Secondary S ch o o ls , 

b u t m ainly fo r  th e  form er.

In  o rd er to  be ad m itted  to  a c o lle g e  of e d u c a tio n , a c an d id a te  

must be a t  l e a s t  e ig h te e n  y ears  of age and have passed  in  a m in i

mum of 5 s u b je c ts  a t  O rdinary  ( ’O’ ) le v e l  of th e  G eneral C e r t i f i 

c a te  in  E ducation . Requirem ents have v a r ie d  from t h i s  minimum

37There were a ls o  a dozen o r more s p e c i a l i s t  c o l le g e s  o f f e r in g  
t r a in in g  in  P h y s ic a l E d u ca tio n , Home Economics, and so on; b u t 
they  w i l l  no t be co n sid e red  in  th e  p re s e n t  s tu d y .
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in  th e  case of some c o lle g e s  to  p a sse s  in  2 s u b je c ts  a t  Advanced 

( ’A’ ) le v e l  in  o th e r s ,  w ith  s p e c ia l  arrangem ents b e in g  made fo r  the  

adm ission  of m ature s tu d e n ts .  P asses  a t  ’ A’ le v e l  would reduce th e  

number o f ‘O' le v e l  p a sse s  re q u ire d . In c re a s in g ly ,  in  re c e n t y ears  

th e re  have been more s tu d e n ts  e n te r in g  c o lle g e s  w ith  a t  l e a s t  1 

pass a t  'A ’ le v e l  and most of th o se  w ith o u t 'A ' le v e ls  have had as 

many as 8 'O ’ le v e ls  o r more. In  1970 over 30 p e rc e n t had 2 ’A’ 

le v e ls  and over 60 p e rc e n t had 1 o r more ’A’ le v e l .

A p p lic a tio n  f o r  e n try  to  th e  c o lle g e s  was norm ally  th rough  a 

C lea rin g  House system . A dm ission has depended on sch o o l exam ination  

r e s u l t s ,  sch o o l r e p o r t s ,  and im p ressio n s  of th e  a p p lic a n t  gained 

during  a re q u ire d  in te rv ie w  a t  th e  c o lle g e . Some c o lle g e s  have 

a lso  re q u ire d  c a n d id a te s  to  com plete , as p a r t  o f th e  e n try  r e q u ire 

m ents, a b a s ic  exam ination  in  E n g lish  a n d /o r m athem atics. Female 

s tu d e n ts  have always been in  th e  m a jo r ity  in  th e  c o lle g e s .

The T h ree-y ear C e r t i f i c a te  Course

In  the  T hree-year C e r t i f i c a te  Course the  s tu d e n t ’s p e rso n a l 

ed u ca tio n  was combined w ith  h is  p ro f e s s io n a l  t r a in in g  as he pursued 

academic and p ro f e s s io n a l  s tu d ie s  c o n c u rre n tly . Though v a ry in g  in  

emphasis and d e t a i l ,  th e  elem ents of th e  Course w ere: Academic 

s tu d ie s  (known as Main s u b je c t ) ; E ducation , w ith  s tu d ie s  in  th e  

th eo ry  of E ducation  and C urriculum  S tu d ie s  (sometimes c a l le d  B asic 

Courses o r P ro fe s s io n a l  S tu d ie s ) ; and Teaching P r a c t ic e .  T h e o re ti

c a l l y ,  tim e and em phasis were f a i r l y  evenly  d iv id e d  among th e se  

th re e  e lem en ts .

Most c o lle g e s  have re q u ire d  Prim ary s tu d e n ts  to  pursue  s tudy  

in  one Main s u b je c t  (u n le s s  a s u b je c t  such as  P h y s ic a l E ducation  

was re q u ire d  to  be su p p o rted  by a s u b s id ia ry  s u b je c t fo r  a y e a r or
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s o ) , and th e  range o f s u b je c ts  from which s tu d e n ts  cou ld  s e le c t  

have v a r ie d  from one c o lle g e  to  a n o th e r , as has th e  manner in  which 

th e se  s u b je c ts  have been ta u g h t. For exam ple, in  some c o lle g e s  the  

academ ic s u b je c t  has been r e la te d  to  the  work o f th e  c lassroom  much 

more than  in  o th e r s ,  w ith  a s tro n g  ed u ca tio n  component th a t  in c lu d ed  

methods o f te a c h in g  i t .  While th e  Main s u b je c t  has been seen  as a 

means o f p e rso n a l ed u ca tio n  fo r  a l l  s tu d e n ts ,  i t  has been seen  a lso  

as p ro v id in g  background and co n ten t fo r  s p e c i a l i s t  te ac h in g  fo r  

those  s tu d e n ts  t r a in in g  to  teach  o ld e r  c h ild re n .

In  most c o lle g e s  th e  th eo ry  o f E ducation  seems to  have made

g re a t advances in  very  re c e n t t im e s . E a r l i e r  d e sc rib e d  as " u n d if -

38f e r e n t ia te d  mush," o f te n  ta u g h t by tu to r s  w ith  l i t t l e  o r no back

ground in  th e  P h ilo so p h y , H is to ry , Psychology o r  S ocio logy o f 

E d u ca tio n , i t  has in  re c e n t y e a rs  in c re a s in g ly  been ta u g h t in  a 

s u p e r io r  manner by tu to r s  com petent in  th e se  d i s c i p l in e s .  Some 

c o lle g e s  have p r e fe r r e d  to  in tro d u c e  th e o r e t i c a l  work by means o f 

a to p ic -c e n tre d  approach , fo cu s in g  on e d u c a tio n a l is su e s  and sch o o l 

prob lem s, l a t e r  p ro ceed in g  to  more d i f f e r e n t i a t e d  s tu d y .

T y p ic a lly , some components o f th e  E ducation  course  have been 

taken  by a l l  s tu d e n ts ,  w ith  some th e o r e t i c a l  to p ic s .  C urricu lum  

S tu d ie s  and Teaching P r a c t ic e  fo cu sin g  on th e  age-range fo r  which 

th e  s tu d e n t was t r a in in g  to  te a c h . S ta f f  members known as E ducation  

tu to r s  have been re sp o n s ib le  fo r  te a c h in g ,th ro u g h o u t th e  C ourse, 

groups o f s tu d e n ts  s tu d y in g  fo r  a g iven  ag e -ran g e , fo r  exam ple. 

N u rsery , N u rs e r y /In fa n t , I n f a n t ,  J u n io r ,  and more r e c e n t ly .  F i r s t  

School. Much o f th e  C urricu lum  S tu d ie s , te a c h in g  m ethod, th e o re 

t i c a l  to p ic s ,  and work r e la t in g  to  sch o o l ex p erien ces  have been

38U n iv e rs ity  o f  London I n s t i t u t e  o f E d u ca tio n , The E ducation  and 
T ra in in g  o f T eachers; An In te r im  R eport (London, 1971), p . 39.
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undertaken  in  th e se  tu to r  g roups, b u t w ith in  th i s  g e n e ra l p a t te r n  

th e re  has been a good d e a l o f v a r ie ty .

C urricu lum  S tu d ie s  a r e ,  in  f a c t ,  p e d ag o g ica l s tu d ie s  designed  

to  enab le  s tu d e n ts  to  examine th e  co n ten t o f th e  Prim ary School 

s u b je c ts  and gain  in s ig h ts  in to  th e  methods o f te a c h in g  them. S ince 

Prim ary  te a c h e rs  a re  g e n e r a l i s t s ,  th e re  i s  a wide range o f s u b je c ts  

to  be s tu d ie d ;  th e se  have been grouped, in te g r a te d ,  o r ta u g h t 

s e p a r a te ly ,  depending on the  p a t te r n  adopted  by th e  E ducation  

D epartm ent o f a g iven  c o lle g e . There has been  v a r ie ty ,  to o , in  th e  

number o f s u b je c ts  re q u ire d  and in  th e  number and v a r ie ty  o f courses 

o f fe re d  as o p tio n a l  s tu d y ; among th o se  re q u ire d  have been Language, 

R eading, M athem atics, A rt and C r a f t ,  Drama, and so on.

There has been a v a r ie ty  o f p a t te rn s  fo r  th e  te a c h in g  o f th e se  

C urricu lum  S tu d ie s . They m ight be hand led  w ith  a team approach and 

sh ared  among Main s u b je c t  and E ducation  tu to r s ;  they m ight be th e  

s o le  r e s p o n s ib i l i ty  o f E ducation  tu to r s  w ith  a team approach; o r 

they  m ight be  t a u ^ i t  by each E ducation  tu to r  in d ep en d en tly  o f  o th e r  

tu to r s  in  h is  own or any o th e r  D epartm ent. U n ti l  r e c e n t ly ,  in  

most c o lle g e s  th e  te a c h in g  of Reading has been  an example o f th e  

l a t t e r ,  w ith  an E ducation  tu to r  w orking in d ep en d en tly  w ith  h is  o r 

h e r  own ag e-range  o f s tu d e n ts ;  b u t th e  l a t e s t  p a t t e r n ,  w ith  th e  

in c re a se d  em phasis on R eading, has been by a team  approach , o f te n  

c o -o rd in a te d  by th e  E ducation  tu to r s  w ith  a s s is ta n c e  from tu to r s  in  

th e  E n g lish  D epartm ent. A few c o lle g e s  have g iven  th i s  re sp o n s i

b i l i t y  c o n ç le te ly  to  tu to r s  o f th e  E n g lish  D epartm ent. In  most 

cases s tu d e n ts  have been ab le  to  ex p erien ce  a  b len d  o f th eo ry  and 

p r a c t ic e  by combining te ac h in g  methods a t  c o lle g e  w ith  p e rio d s  o f 

w orking w ith  c h ild re n  a t  c o lle g e  o r in  c lassro o m s. Many c o lle g e s  

had e x c e l le n t  f a c i l i t i e s  fo r  such an arrangem ent.
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School Teaching P r a c t ic e  has been  seen  " .  . . as an i n t e g r a l

p a r t  o f th e  e d u c a tio n a l work and occurs a t a p p ro p r ia te  p o in ts  to

i l l u s t r a t e ,  r e in f o r c e ,  and e x e rc is e  th e  p r in c ip le s  and procedures 

. 39b e in g  s tu d ie d . ’’ ' In  a d d it io n  to  a s e r ie s  o f p re lim in a ry  schoo l 

v i s i t s ,  m ainly  fo r  o b se rv a tio n  p u rp o se s , s tu d e n ts  c a r r ie d  ou t a 

b lo ck  p r a c t ic e  o f s e v e ra l  w eeks’ d u ra tio n  in  each o f th e  th re e  

y e a rs  o f th e  C e r t i f i c a te  C ourse, w ith  p r a c t ic e s  b e in g  lo n g e r each 

y e a r . In  most c o lle g e s  th e  minimum t o t a l  req u irem en t fo r  such 

p r a c t ic e  was 15 w eeks, w ith  some r e q u ir in g  as much as 20 weeks.

Over th e  th re e  b lo ck  p r a c t i c e s .  Prim ary s tu d e n ts  u su a lly  had oppor

tu n i ty  to  work in  c la s s e s  o f a l l  Prim ary School a g e -ran g e s , and 

N ursery  School i f  p r e f e r r e d ,  w ith  a c o n c e n tra tio n  on th e  age-range 

of t h e i r  ch o ice . J u s t  as th e re  has been much v a r ie ty  in  Teaching 

P r a c t ic e  arrangem ents in  term s o f d u ra tio n , and o f th e  p e r io d  o f 

th e  y e a r u n d e rtak en , so have th e re  been v a r ie d  arrangem ents fo r  

s tu d e n ts  w orking w ith  c h ild re n  in  s i tu a t io n s  o th e r  than  b lo ck  

p r a c t i c e s .

A ssessm ent o f th e  work o f th e  whole Course has a lso  shown much

v a r i a t io n ,  b u t th e  c o lle g e s  w ith in  a g iven  ATO have fo llow ed  a

common p a t te r n .  For some tim e th e re  has been a growing tre n d  away 

from Course assessm en t by means o f f i n a l  exam inations o n ly , and 

tow ards con tinuous assessm ent w herein  o r a l  t e s t s ,  p r a c t i c a l  w ork, 

w r i t t e n  p a p e rs , d i s s e r t a t i o n s ,  and course  work have been among th e

a c t i v i t i e s  u t i l i z e d  as p a r t  o f the  t o t a l  assessm en t p ro ced u re , w ith

o r w ith o u t any f i n a l  ex am in a tio n s . The U n iv e rs ity  I n s t i t u t e  or 

School o f E ducation  under whose aeg is  th e  c o lle g e  o p e ra ted  has been 

re sp o n s ib le  fo r  exam ining s tu d e n ts  in  th e  Main s u b je c t ,  th eo ry  o f

39B re a r le y , M ., e t  a l . , E ducating  Teachers (London, 1972), p . 10
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E d u ca tio n , and Teaching P r a c t ic e ,  w ith  e x te r n a l  exam iners a s s i s t i n g  

in  the  case  of some s tu d e n ts ,  p a r t i c u l a r ly  b o rd e r l in e  s tu d e n ts .  

Assessm ent o f C urricu lum  S tu d ies  has been  th e  r e s p o n s ib i l i ty  o f th e  

c o lle g e  s t a f f ,  A s tu d e n t f u l f i l l i n g  a l l  th e  requ irem en ts  of th e  

T h ree -y ear Course has been g ran ted  a C e r t i f i c a t e  in  E ducation  and 

a f t e r  a o n e -y ear p ro b a tio n a ry  te a c h in g  p e r io d , awarded Q u a lif ie d  

Teacher s t a t u s .

The I n s t i t u t e  o r School of E ducation  has had th e  u lt im a te  

r e s p o n s ib i l i ty  fo r  th e  su p e rv is io n  and assessm en t of Teaching 

P r a c t ic e ,  c a r r ie d  ou t a t  the  c o lle g e  le v e l .  In  v a ry in g  degrees 

feedback re c e iv e d  from th e  Head and c lassroom  te a c h e rs  o f th e  p ra c 

t i c e  sch o o ls  has c o n tr ib u te d  to  th e  assessm ent p ro c e s s . Each 

s tu d e n t has been su p e rv ise d  by a t u t o r  m ainly re sp o n s ib le  fo r  th i s  

ta s k ,  w ith  a s s is ta n c e  from a second tu to r ;  s u p e rv iso rs  m ight be 

from th e  s tu d e n t ’ s Main s u b je c t  Departm ent as w e ll  as from th e  

E ducation  D epartm ent. Many c o lle g e s  have been re c e n tly  moving away 

from a f iv e -  o r even te n -p o in t  s c a le  o f g rad in g  Teaching P r a c t ic e ,  

and ad o p tin g  a tw o -p o in t P a s s /F a i l  system .

The B.Ed.

S ince th e  m id - s ix t ie s ,  th e  B.Ed. has been o f fe re d  in  m ost, b u t

no t a l l  o f th e  c o lle g e s , and w h ile  in  some i t  has been o f fe re d  a t

O rdinary  l e v e l  o r  Honours le v e l  o n ly , o th e rs  have o f fe re d  i t  a t  

40bo th  le v e l s .  R e g is t r a t io n  fo r  th e  B.Ed. has shown s e v e ra l  

p a t t e r n s ,  as has th e  le v e l  o f e n try  req u irem en t. In  some c a s e s , 

s tu d e n ts  e n te r in g  th e  c o lle g e s  w ith  two ’A’ le v e l  p a sse s  could  

r e g i s t e r  fo r  th e  degree on e n tr y ,  rem ain ing  on th i s  course  i f  t h e i r

^^Most c o lle g e s  o f f e r in g  th e  B.Ed. have a lso  o f fe re d  i t  on a p a r t -  
tim e b a s i s .
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work has proven s a t i s f a c to r y .  In  some c o lle g e s  the  p a t te r n  known 

as 'one  p lu s  tw o' was ad o p ted , w ith  r e g i s t r a t i o n  fo r  th e  degree 

ta k in g  p la c e  a f t e r  one y e a r  o f s tudy  in  th e  C e r t i f i c a te  C ourse; 

supp lem entary  s tu d ie s  were then  undertaken  c o n c u rre n tly  w ith  C e r t i 

f i c a t e  s tu d ie s ,  as a b r id g e  to  th e  degree y e a r .  In  y e t  a n o th e r 

p a t t e r n ,  s tu d e n ts  w ere n o t p e rm itte d  to  r e g i s t e r  u n t i l  a f t e r  

s u c c e s s fu l  com pletion  of th e  C e r t i f i c a te  C ourse. But by f a r  th e  

most p o p u la r  p a t te r n  adopted was th e  ' two p lu s  o n e , ' w ith  r e g is 

t r a t i o n  o c c u rr in g  a f t e r  two y e a rs  o f C e r t i f i c a t e  S tu d ie s . In  a l l  

in s ta n c e s ,  s u c c e s s fu l  Teaching P r a c t ic e  e x p e rien ce  was a p re re q u i

s i t e  to  the  B.Ed. C ourse. W ithin th e  B.Ed. y e a r ,  s tu d y  c o n s is te d  

m ainly o f a c o n tin u a tio n  o f th e  Main s u b je c t  and th e  th eo ry  o f  

E d u ca tio n . A ssessm ent w as, in  most c a se s , by f i n a l  ex am in atio n s .

The P o s tg ra d u a te  C e r t i f i c a te  in  E ducation

Although t r a in in g  f o r  g rad u a tes  had been a v a ila b le  e a r l i e r ,  

only s in c e  1969 has p ro f e s s io n a l  t r a in in g  been re q u ire d  o f g rad u a tes  

w ish in g  to  te ach  in  Prim ary S choo ls . Wliile most U n iv e rs ity  D epart

ments o f E ducation  have o f fe re d  p o s tg ra d u a te  t r a in in g ,  few have 

o f fe re d  i t  a t  th e  Prim ary le v e l .  Most c an d id a te s  w ish in g  to  under

take  p r o f e s s io n a l  s tu d ie s  a t  th i s  le v e l  could  do so a t  a c o lle g e  

o f e d u ca tio n . But a g a in , no t a l l  o f th e  c o lle g e s  have o f fe re d  th e  

PGCE Course in  bo th  Prim ary and Secondary e d u ca tio n . S tu d e n ts , on 

com pletion  o f a f i r s t  d e g re e , have then  undertaken  th e  o n e-y ear 

p ro f e s s io n a l  course  in v o lv in g , fo r  th e  most p a r t ,  p r in c ip le s  and 

methods o f te a c h in g , a s tu d y  o f  th e  fo u n d a tio n s  o f  E duca tio n , and 

Teaching P r a c t ic e .  In  most cases i t  would seem th a t  th e  y e a r  has 

been d iv id ed  e q u a lly  among th e se  th re e  components o f th e  C ourse. 

A ssessm ent has been by f i n a l  exam inations an d /o r con tinuous a s s e s s -
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m ent, upon s u c c e s s fu l  com pletion o f which th e  P o s tg ra d u a te  C e r t i f i 

c a te  in  E ducation  was awarded.
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A. ADMINISTRATION OF THE NEWFOUITOLAND EDUCATION SYSTEM

In  c o n tra s t  to  th e  E n g lish  s i t u a t i o n ,  where ed u ca tio n  i s  a 

j o i n t  r e s p o n s ib i l i ty  o f n a t io n a l  and lo c a l  governm ents, p ro v in c ia l  

governments have r e s p o n s ib i l i ty  fo r  e d u ca tio n  in  Canada. The 

B r i t i s h  N orth America Act g ives p ro v in c ia l  governments e x c lu s iv e  

a u th o r i ty  to  make laws fo r  ed u ca tio n  ( s u b je c t  only  to  th e  r e q u ir e 

ments and r e s t r i c t i o n s  p r o te c t in g  denom inational r ig h t s  and p r i v i 

le g e s ) .  The l e g i s l a tu r e s  have e s ta b l is h e d  departm ents of e d u c a tio n , 

whose fu n c tio n s  a re  to  r e g u la te  and en fo rc e  minimum s ta n d a rd s  o f 

e d u c a tio n a l o p p o rtu n ity  and f a c i l i t i e s ,  to  o p e ra te  d i r e c t ly  c e r ta in  

k in d s  o f s p e c ia l  s c h o o ls , and to  g ive g e n e ra l le a d e rs h ip  in  the  

f i e l d  o f e d u c a tio n a l th in k in g , p lan n in g  and re s e a rc h .

In  Newfoundland, th e  Departm ent o f E ducation  was e s ta b l is h e d  

in  1920. Having a lre ad y  c o n so lid a te d  th e  denom inational system  of 

e d u c a tio n , th e  D epartm ent gave each m ajor denom ination i t s  own 

S u p e rin ten d en t o f E ducation , This in e v i ta b ly  le d  to  a m u l t ip l i c i ty  

o f  sch o o l b o a rd s , d u p lic a t io n  and o v e rlap p in g  o f s e r v ic e s ,  and a 

la c k  o f c o -o rd in a tio n  and s ta n d a rd is a t io n .  A C ouncil o f E ducation  

was e s ta b l is h e d  in  1935, in c lu d in g  in  i t s  membership th e  denomi

n a t io n a l  s u p e r in te n d e n ts . Each had th e  power o f v e to , a f a c to r  

which proved to  be a m ajor o b s ta c le  to  e d u c a tio n a l change. I n i t i a l l y  

a l l  government g ra n ts  fo r  ed u ca tio n  were d iv id e d  p ro p o r t io n a te ly  

a long  denom inational l i n e s ;  th e se  g ra n ts  were l a t e r  r e s t r i c t e d  to  

funds fo r  th e  b u ild in g  and equ ipp ing  o f s c h o o ls .

In  1964 th e re  were more th an  300 sch o o l b o a rd s , each re p re 

s e n tin g  i t s  own denom ination , s c a t te r e d  th roughou t th e  P ro v in ce .

In  th a t  same y e a r ,  how ever, th e  government e s ta b l is h e d  th e  Royal 

Commission on E ducation  and Youth (one y e a r a f t e r  th e  C e n tra l
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A dvisory C ouncil in  England, under th e  Chairm anship o f Lady Plowden, 

had begun i t s  exam ination  o f P rim ary E ducation) , under th e  C liair

manship o f Dr. P. J .  Warren of M emorial U n iv e r s i ty 's  F acu lty  o f 

E d u ca tio n . The Com m ission's t\^o-volume re p o r t  was p u b lish ed  in  

1967 and 1968. Many o f th e  recommendations made in  th e  R eport w ere 

im m ediately  im plem ented, th e  most im p o rtan t o f which was th e  re o r

g a n is a t io n  o f th e  P ro v in c ia l  D epartm ent o f E ducation  along func

t i o n a l  r a th e r  than  denom inational l i n e s .

Follow ing th e  Warren R ep o rt, th e  D epartm ent o f E ducation  was 

re o rg a n ise d  in  1968. The P ro v in ce  was d iv id ed  in to  35 c o n so lid a te d  

sch o o l d i s t r i c t s ,  and th e  p o s t o f denom inational s u p e r in te n d e n t 

a b o lish e d . O utside the  D epartm ent, th e  churches s e t  up Denomi

n a t io n a l  E ducation  Com m ittees, each w ith  an E x ecu tive  S e c re ta ry .

A D enom inational P o lic y  Commission, c o n s is t in g  o f th e  M in is te r  of 

E duca tion  and h is  Deputy and th e  D enom inational E x ecu tive  Secre

t a r i e s  was e s ta b l is h e d . T his Commission ad v ise s  government on 

p o lic y  a f f e c t in g  th e  e d u c a tio n a l r ig h t s  and p r iv i le g e s  o f th e  

ch u rch es; i t  does n o t ,  how ever, concern  i t s e l f  w ith  th e  g e n e ra l 

e d u c a tio n a l p o l ic ie s  n o t a f f e c t in g  th e se  r i g h t s .  The l a t t e r  respon

s i b i l i t y  r e s t s  w ith  sch o o l boards a t  th e  d i s t r i c t  l e v e l ,  each o f 

w hich has a su p e r in te n d e n t and a number o f sch o o l s u p e rv is o r s ,  

c o n s u l ta n ts ,  and s p e c i a l i s t s .  The s t r u c tu r e  o f th e  P ro v in c ia l  

D epartm ent o f E ducation  as i t  now e x is t s  can be  seen  in  Diagram 3.

By comparing th i s  diagram  w ith  Diagram 2 , d e p ic t in g  th e  s t r u c tu r e  

o f th e  DES fo r  England and W ales, a d m in is tra t iv e  d if fe re n c e s  can 

re a d i ly  be seen .

^^For d e ta i l s  o f recommendations re le v a n t  to  t h i s  s tu d y , see  
Appendix I ,  p. 393.
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B. PRIMARY EDUCATION IN NEWFOUNDLAND

HISTORICAL DEVELOPMENT OF THE SCHOOL SYSTEM

Newfoundland was once known as B r i t a i n 's  o ld e s t  co lony; i t  i s  

th u s  h a rd ly  s u r p r is in g  th a t  i t s  f i r s t  e f f o r t s  in  ed u ca tio n  -  in c lu d 

in g  te a c h e r  e d u ca tio n  -  were d i r e c t ly  in f lu e n c e d  by th e  m other 

co u n try . When Newfoundland e n te re d  C o n fed era tio n  and became Canada’s 

te n th  P rov ince  in  1949, th e  e d u c a tio n a l system  which i t  b rough t 

in to  th e  Dominion was d e sc rib e d  as u n i q u e . E v e n  today th i s  

system  i s  markedly d i f f e r e n t  from th a t  o f  th e  r e s t  o f Canada, and 

t h i s  i s  la r g e ly  due to  th e  p a t te rn s  o f s e t t le m e n t , and th e  p o l i t i c a l  

and e d u c a tio n a l p o l ic ie s  d u ring  th e  Im p e ria l p e r io d .

The lu re  o f th e  f i s h e r ie s  f i r s t  a t t r a c t e d  Europeans to  th e  

Grand Banks and to  Newfoundland, and th e  f is h in g  in d u s try  determ ined  

th e  i s l a n d ’s d e s t in y . By th e  s ix te e n th  cen tu ry  West Country 

m erchants had a v e sted  i n t e r e s t  in  c o n tro l l in g  th e  f is h in g  in d u s try ,  

and independen t s e tt le m e n t in  Newfoundland was n o t only  d isco u rag ed  

b u t was fo rb id d en  by government d ecree . In  s p i t e  of t h i s ,  how ever, 

from the  s ix te e n th  cen tu ry  onwards sm all groups of B r i t i s h  fisherm en  

began to  rem ain in  Newfoundland. P a r t ly  in  an e f f o r t  to  evade th e  

law , th e  p o p u la tio n  became d isp e rse d  in  sm all i s o la te d  a reas  around 

th e  c o a s t - l in e .  This s c a t te r e d  form o f s e t t le m e n t l a t e r  had i t s  

e f f e c t  on th e  e s ta b lish m e n t o f s c h o o ls . In  f a c t ,  i t  has been 

c laim ed th a t  B r i t i s h  p o l ic ie s  " .  . . b y  fo rc in g  re s id e n ts  to  depend 

e n t i r e ly  on a p re c a r io u s  f is h e ry  . . . c o n tr ib u te d  g re a t ly  to  the  

low ering  o f th e  economic s ta tu s  o f th e  p o p u la tio n  and n u l l i f i e d  in  

p a r t  a t  any r a t e ,  th e  lau d ab le  e f f o r t s  made l a t e r  to  e s ta b l i s h

^^Johnson, F. H ., A B r ie f  H is to ry  o f Canadian E ducation  (T oronto , 
1968), p . 5.
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43e d u c a tio n a l and c u l tu r a l  o rg a n iz a t io n s ."  F urtherm ore , geograph ic  

and r e l ig io u s  s e g re g a tio n , b ro u g h t abou t la rg e ly  by th e  c o n f l ic t in g  

i n t e r e s t s  o f th e  E n g lish  s e t t l e r s  and th e  I r i s h  C a th o lic s  (who 

a r r iv e d  e a r ly  in  th e  n in e te e n th  c e n tu r y ) , f a c i l i t a t e d  th e  e v e n tu a l 

e s ta b lish m e n t o f a denom inational ed u ca tio n  system .

C ond itions which had r e s u l te d  from p r o h ib i t io n  o f s e tt le m e n t 

w ere no t conducive to  th e  e s ta b lish m e n t of s c h o o ls , b u t B r i t i s h  

p h i la n th ro p ic  s o c ie t i e s  a ttem p ted  to  found them e a r ly  in  th e  

e ig h te e n th  cen tu ry . The S o c ie ty  fo r  th e  P ro p ag a tio n  of th e  Gospel 

in  F o re ign  P a r t s ,  though i t s  i n t e r e s t s  w ere m ainly r e l ig io u s ,  

fo rm ally  e s ta b l is h e d  Newfoundland’s f i r s t  sch o o l a t  B o nav ista  in  

th e  e a r ly  1770’s .  The sch o o ls  o f th e  S o c ie ty  sp read  and were 

s ta f f e d  by E n g lish  la y  m is s io n a r ie s .  In  th e  e a r ly  n in e te e n th  

cen tu ry  M ethodist m is s io n a r ie s  began to  e s ta b l i s h  Sunday Schools 

and day s c h o o ls , and in  1852 e s ta b l is h e d  a te a c h e r  t r a in in g  i n s t i 

tu t io n  s ta f f e d  by r e c r u i t s  from th e  G lasgow Normal School. The 

B enevolent I r i s h  S o c ie ty , founded in  1806, e s ta b l is h e d  a sch o o l 

which became th e  f i r s t  Roman C a th o lic  sch o o l in  Newfoundland, 

s e t t i n g  th e  s ta g e  fo r  a s e p a ra te  C a th o lic  e d u c a tio n a l system .

A C h arity  School was s e t  up in  S t .  Jo h n ’s in  the  e a r ly  y ea rs  

o f th e  n in e te e n th  cen tu ry  and was funded by th e  B r i t i s h  Government. 

This sch o o l l a t e r  amalgamated w ith  th e  c e n t r a l  sch o o l o f the  

Newfoundland School S o c ie ty , by f a r  th e  l a r g e s t  and most i n f l u e n t i a l  

o f a l l  th e  e a r ly  e d u c a tio n a l a g e n c ie s . The S o c ie ty , e s ta b l is h e d  in  

1823, t r a in e d  i t s  te a c h e rs  and m onito rs in  th e  B e ll M o n ito r ia l 

System in  Baldwins Gardens b e fo re  b r in g in g  them out to  Newfoundland. 

Though c h ild re n  o f a l l  f a i th s  were p e rm itte d  to  a t te n d  i t s  s c h o o ls ,

43Rowe, F. W., The Development o f E ducation  in  Newfoundland 
(T oron to , 1964), p . 11.
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only A nglican  te a c h e rs  were employed. W ell-to -d o  fa m ilie s  s e n t 

t h e i r  c h ild re n  to  be ed uca ted  in  E n g lish  p r iv a te  sc h o o ls , a p r a c t ic e  

which con tinued  u n t i l  C o n fed era tio n .

The f i r s t  E ducation  Act was passed  in  1836, and t h i s  l a id  th e  

b a s is  fo r  a n o n -s e c ta r ia n  system  o f  e d u c a tio n , w ith  g ra n ts  to  schoo l 

b oards in  each d i s t r i c t  se rv in g  b o th  P ro te s ta n ts  and C a th o lic s . But 

disharmony among th e  denom inations led  to  th e  Act o f 1843, c re a t in g  

a P ro te s ta n ts  and a C a th o lic  Board fo r  each d i s t r i c t .  In  s p i t e  of 

government e f f o r t s  to  th e  c o n tra ry , p re s su re  from the  denom inations 

le d  in  1874 to  an Act which e s ta b l is h e d  a com plete denom ina tional 

system , w ith  denom ina tional boards b e in g  s e t  up in  each d i s t r i c t  

and g ra n ts  b e in g  made on a denom inational b a s i s .  Boards employed 

only  te a c h e rs  o f t h e i r  own denom ination.

Thus th e  1874 Act o f f i c i a l l y  began a system  o f e d u ca tio n  in

Newfoundland d i f f e r e n t  n o t only from th a t  o f E ngland, b u t a lso
44d i f f e r e n t  from th a t  of any P rov ince  o f Canada. This system  had 

many w eaknesses and abu ses . For ex an p le , i t  was p o s s ib le  to  f in d  

a community o f a few hundred in h a b i ta n ts  hav ing  3 o r even 4 sc h o o ls , 

each b e in g  a one-room sch o o l b e lo n g in g  to  one r e l ig io u s  f a i t h ,  and 

each try in g  to  meet th e  needs o f a l l  sch o o l-ag e  c h ild re n  o f th a t  

p a r t i c u l a r  denom ination. One can re a d i ly  im agine th e  low s tan d a rd s  

and d u p lic a t io n  o f f a c i l i t i e s  and m a te r ia ls  which r e s u l te d  from 

such a system .

The denom inational system  o f ed u ca tio n  rem ained v i r t u a l l y  

unchanged u n t i l  th e  I960’ s .  But i t  was in c re a s in g ly  c r i t i c i s e d ,  

p a r t i c u l a r ly  a f t e r  1949 when Newfoundland e n te re d  C o n fed era tio n .

In  1949, o f th e  P ro v in c e ’s 1,187 s c h o o ls , 778 were one-room schoo ls

^^Another 75 y ears  would e la p se  b e fo re  Newfoundland would become a 
P rov ince  o f the  Dominion o f Canada.
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w ith  u n q u a lif ie d  te a c h e rs  try in g  to  te ach  a l l  g rad es . Of th e se  778 

te a c h e r s ,  over 700 had n o t re c e iv e d  even one y e a r  o f p ro f e s s io n a l  

t r a in in g  and had nev er a tte n d e d  a u n iv e r s i ty .  This i s  in  sharp  

c o n tr a s t  to  te a c h e r  q u a l i f i c a t io n s  in  England fo r  th e  same p e r io d , 

where a tw o-year p e r io d  of t r a in in g  had been in  e f f e c t  s in c e  1856.

S tandards in  th e  many two- and th ree -ro o m  sch o o ls  were a lso  

low. A part from th e  Avalon P e n in su la , where S t. John ’s th e  c a p i t a l  

o f th e  P ro v in ce  i s  s i t u a t e d ,  and a few o th e r  p la c e s ,  most o f 

N ew foundland's communities a t  th e  tim e o f C o n fed era tio n  were s t i l l  

i s o l a t e d ,  p re v e n tin g  c e n t r a l i s a t io n  o f th e  sch o o l p ro v is io n  and 

making i t  d i f f i c u l t  to  f in d  young te a c h e rs  who would accep t th e  

i s o l a t i o n  and h a rd sh ip s  o f w orking in  sm a ll ’o u tp o r t s . ’ Few 

c h ild re n  in  th e se  schoo ls  re c e iv e d  th e  q u a l i ty  o f ed u ca tio n  th a t  

would p ro v id e  a background fo r  u n iv e r s i ty  e n tra n c e , which most o f 

them could  n o t a f fo rd  anyway.

A fte r  C o n fed era tio n  in  1949 th e  economic c o n d itio n s  o f  th e  

P ro v in ce  improved r a p id ly .  Not only  w ere more sch o o ls  b u i l t ,  b u t 

th e  c u r r ic u la  and f a c i l i t i e s  o f a l l  sch o o ls  were v a s t ly  im proved. 

The e s ta b lish m e n t o f Memorial U n iv e rs ity  o f Newfoundland in  1949 

le d  to  improved te a c h e r  t r a in in g  o p p o r tu n i t ie s , which in c re a s e d  th e  

number o f te a c h e rs  w ith  h ig h e r  q u a l i f i c a t io n s .  Improvements in  

s a la r y  and g e n e ra l l iv in g  c o n d itio n s  le d  to  h ig h e r  te a c h e r  s t a t u s .

Thousands o f c h ild re n  who, fo r  economic re a so n s , had only

a tte n d e d  sch o o l fo r  b r i e f  p e r io d s  o f a y e a r ,  i f  a t  a l l ,  now began

to  a t te n d  r e g u la r ly .  VJhereas average sch o o l a tten d an ce  in  1948 was

45only 76 p e rc e n t ,  by 1960 i t  had in c re a se d  to  90 p e rc e n t. In  1954 

c e n t r a l i s a t i o n  o f sch o o ls  began and many sm a ll sch o o ls  in  t in y

45Rowe, E ducation  in  Newfoundland, p . 156.
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ham le ts  d isap p ea red . R oad -bu ild ing  programmes f a c i l i t a t e d  a t t e n 

dance a t  new c e n t r a l  and re g io n a l h ig h  s c h o o ls . C e n t r a l is a t io n  o f 

ed u ca tio n  extended  to  a l l  le v e ls  o f sch o o l p ro v is io n  and a s u b s i

d ise d  t r a n s p o r ta t io n  system  fo r  p u p ils  was i n i t i a t e d .  By 1965 th e re  

were 101 re g io n a l h ig h  sch o o ls  in  th e  P ro v in ce . E q u a lity  o f oppor

tu n i ty  was in  p a r t  b ro u g h t about by a government programme of 

s c h o la rs h ip s  and b u r s a r ie s .  In c re a se d  c o -o p e ra tio n  among th e  r e l i 

gious denom inations le d  to  the  s h a r in g  of some sch o o l f a c i l i t i e s  

and some amalgamated sch o o l boards were e s ta b l is h e d ,  in  which 

s e v e r a l  denom inations c o lla b o ra te d .

But d e s p ite  th e se  im provem ents, Newfoundland s t i l l  had too  few 

q u a l i f i e d  te a c h e rs ,  too  h igh  a p u p i l - te a c h e r  r a t i o ,  a h igh  p u p i l  

d ro p -o u t r a t e ,  low s ta n d a rd s  o f achievem ent ( p a r t i c u la r ly  in  read in g  

and m a th em atic s ), meagre su p p lie s  o f n ecessa ry  m a te r ia ls  and equ ip 

m ent, and a P ro v in c ia l ly - p re s c r ib e d  cu rricu lu m  fo r  a l l  sch o o ls  a t  

a l l  l e v e l s .  By th e  mid 1960’s ,  many Canadian P ro v in ces  w ere b eg in 

n in g  c r i t i c a l l y  to  examine t h e i r  e d u c a tio n a l p ro v is io n s  and Royal 

Commissions were th e  o rd e r  o f th e  day. As has been n o te d , Newfound

la n d ’s Royal Commission was appo in ted  in  1964 and re p o r te d  in  1967 

and 1968. In  a d d itio n  to  th o se  recommendations fo r  a d m in is tra t iv e  

changes e a r l i e r  m entioned , changes were recommended in  o rg a n is a t io n  

a t  th e  d i s t r i c t ,  sch o o l and classroom  le v e l ;  recommendations were 

made fo r  changes in  th e  a re a s  o f th e  sch o o l cu rricu lu m ; s u p e rv is io n  

and guidance s e rv ic e s  ; p ro v is io n  fo r  e x c e p tio n a l c h ild re n ;  te a c h e r  

ed u ca tio n  and te a c h e r  sup p ly ; sch o o l b u i ld in g s ,  f a c i l i t i e s  and 

f in a n c in g ; and re se a rc h  in  e d u ca tio n . As was s t a t e d ,  many o f the  

recommendations were soon im plem ented.
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PRIMARY SCHOOLS TODAY

During th e  1970’s Newfoundland sch o o ls  have improved in  many 

ways. C urricu lum  developm ent has been in f lu e n c e d  by re c e n t 

re s e a rc h  and th e  th e o r ie s  o f B runer and P ia g e t have been s tro n g ly  

f e l t .  R e ten tio n  r a t e  a t  sch o o l has g re a t ly  im proved. Supply and 

q u a l i f i c a t io n s  o f te a c h e rs  have r i s e n  s h a r p ly , as have sch o o l 

f a c i l i t i e s ,  s p e c i a l i s t  p e rso n n e l and su p e rv iso ry  s t a f f .  T eacher- 

p u p i l  r a t i o  has now been reduced to  1 :25.

In  c o n tr a s t  to  th e  le n g th  o f compulsory sch o o l a tte n d an c e  in  

England, which i s  from 5 to  16 y e a rs  o f age, in  Newfoundland i t  i s  

from 7 to  14 y e a r s . But most c h ild re n  b eg in  sch o o l a t  age 5 , when 

they  e n te r  K in d e rg a rten . The tw elve y e a rs  o f sch o o lin g  in c lu d e  one 

y e a r  in  each grade from K in d e rg a rten  to  Grade X I, which i s  known 

as J u n io r  M a tr ic u la t io n . Prim ary School i s  from K in d e rg a rten  to  

Grade 3. The sch o o l y e a r  l a s t s  fo r  approx im ate ly  10 months from 

Septem ber u n t i l  Ju n e , w ith  v a c a tio n s  a t  C hristm as and E a s te r .

In  o rd e r to  te ach  in  th e  P ro v in c e ’s s c h o o ls , te a c h e rs  now have 

to  com plete a t  l e a s t  two y ea rs  o f a fo u r -y e a r  degree programme, and 

a perm anent c e r t i f i c a t e  i s  g ran ted  only a f t e r  two y e a r s ' te a c h in g  

ex p erien ce  and upon recommendation o f th e  s u p e r in te n d e n t under 

whose sch o o l board  th e  te a c h e r  has been employed. U nlike t h e i r  

B r i t i s h  c o u n te rp a r ts ,  how ever. Prim ary School p r in c ip a ls  a re  n o t 

re q u ire d  to  have had any Prim ary School te ac h in g  e x p e r ie n c e , and 

t h i s  i s  s t i l l  a m ajor weakness in  the  Prim ary School system .

U nlike th e  B r i t i s h  system , where th e  Head o f a sch o o l has much 

autonomy in  term s o f cu rricu lu m , in  Newfoundland th e  Departm ent o f 

E duca tion  p re s c r ib e s  a programme o f s tu d ie s  a t  a l l  sch o o l le v e ls  

fo r  th e  e n t i r e  P ro v in ce . However, th i s  does n o t n e c e s s a r i ly  mean 

th a t  a l l  schoo ls  have th e  same programme and te x tb o o k s . A d i s t r i c t
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can e l e c t  to  u se , fo r  exam ple, any o r a l l  o f th re e  Reading programmes 

s u p p lie d , or two Prim ary Science programmes, m a te r ia ls  fo r  which 

a re  p ro v id ed  f re e  o f charge by th e  D epartm ent. A ll te x ts  and 

te a c h in g  k i t s  a re  so p ro v id e d , and i n s t r u c t io n a l  g ra n ts  a re  made

on a p e r  c a p i ta  b a s i s .  School d i s t r i c t s  th e re fo re  have a l im ite d

vo ice  in  the  s e le c t io n  o f  sch o o l te a c h in g  books and m a te r ia ls .

The programmes, te x tb o o k s , and te a c h in g  k i t s  which a re  s u p p lie d

by th e  D epartm ent o f E ducation  f a l l  w ith in  th e  p ro v in ce  o f th e

D iv is io n  o f I n s t r u c t io n .  The s u b je c t  s p e c i a l i s t s  employed w ith in  

th i s  D iv is io n  a sse ss  a l l  programmes which a re  b ro u g h t to  t h e i r  

a t t e n t io n  by p u b lis h e rs  ( f o r  th e  most p a r t  American) and any which 

a re  co n sid e red  fo r  adop tion  a re  f i r s t  used in  a number of sch o o ls  

fo r  a t  l e a s t  a y e a r  on a p i l o t  b a s i s .  Whenever new programmes a re  

adopted on a P r o v in c ia l  b a s i s ,  th e se  s p e c i a l i s t s ,  a s s i s te d  by 

d i s t r i c t  s u p e rv is o r s ,  spend a g re a t d e a l o f  tim e t r a v e l l i n g  about 

th e  P ro v in ce  conducting  workshops to  a s s i s t  te ac h e rs  in  th e  i n t r o 

d u c tio n  o f th e  new programmes. Programmes a re  a lso  developed a t  

th e  P r o v in c ia l  le v e l .

While K in d e rg a rten s  a re  g e n e ra lly  conducted in  a manner s im i la r  

to  B r i t i s h  R ecep tion  and f i r s t  y e a r  I n f a n t s ’ c la s s e s ,  some a re  of 

a more form al n a tu re  w ith  much emphasis p la c e d  on th e  te a c h in g  of 

read in g  and on m athem atica l s k i l l s .  The c o n te n t o f th e  programme, 

l ik e  th e  B r i t i s h ,  in c lu d e s  a r t ,  m usic, drama, s to r i e s  and p o e try , 

p h y s ic a l  e d u c a tio n , r e l ig io n ,  F rench , s c ie n c e ,  s o c ia l  s tu d ie s  and 

env ironm enta l s tu d ie s ,  m athem atics, h e a l th ,  m an ip u la tiv e  a c t i v i t i e s  

such as th e  use o f san d , p lay  dough, b lo ck  p la y ,  and so on. W ater 

p lay  and ou tdoor p la y  a re  n o t as p re v a le n t as in  th e  B r i t i s h  P rim ary 

S cho o ls , though th e se  a re  becoming more e v id e n t . Wide use i s  made 

of sch o o l ra d io  b ro a d c a s ts  and t e l e c a s t s .



In  Grades 1, 2 , and 3, s im i la r  s u b je c t  a reas  a re  in c lu d e d , b u t 

a re  much more fo rm ally  ta u g h t. There i s  l i t t l e  in te g r a t io n  of 

s u b je c ts  by way o f to p ic -c e n tre d  app roaches. But an. in c re a s in g  

number o f sch o o ls  a re  hav ing  c h ild re n  p ro g re ss  on a s u b je c t  r a th e r  

than  a grade b a s i s ,  so t h a t ,  fo r  exam ple, a c h ild  m ight work a t  a 

Grade 3 le v e l  in  m athem atics and a t  a Grade 2 le v e l  in  re a d in g .

Some team  te a c h in g  i s  a lso  done. Assessm ent i s  a lso  more form al 

th an  in  many B r i t i s h  Prim ary S choo ls , and o b je c t iv e - ty p e  t e s t s  a re  

common. R eporting  to  p a re n ts  i s  done by w r i t t e n  reco rd s  o r l e t t e r s  

and supplem ented by schedu led  in te rv ie w s  a t  th e  sc h o o ls . Report 

cards a re  su p p lie d  by th e  Departm ent o f E d u ca tio n , b u t most Prim ary 

Schools have dev ised  t h e i r  own.

On com pleting  Prim ary S chool, a c h ild  moves on to  E lem entary 

S choo l, which in c lu d e s  Grades 4 to  6. With few ex cep tio n s  th i s  

move i s  w ith in  th e  same sch o o l b u i ld in g  and under th e  same P r in 

c ip a l ,  fo r  most c h ild re n  a t te n d  an E lem entary School u n t i l  th e  end 

o f Grade 6. Prim ary Schools in  s e p a ra te  b u ild in g s  a r e ,  how ever, 

in c re a s in g  in  number and th e re  a re  now more than  30 o f th e se  in  th e  

P ro v in ce .

EDUCATION FOR THE UIOER FIVES

W hile i t  i s  r e a d i ly  agreed  in  England th a t  N ursery  p ro v is io n  

ought to  be  expanded, th e  p ic tu r e  i s  n o n e th e le s s  much b e t t e r  than  

i t  i s  in  Newfoundland, where th e re  i s  no s t a t e  p ro v is io n  f o r  P re -  

School e d u ca tio n . The sm all number o f P re -S c h o o ls , P laygroups and 

Day Care C en tres which e x i s t  a re  p r iv a te ly  owned and o p e ra ted . For 

th e  most p a r t  they  a re  lo c a te d  in  th e  P ro v in ce ’s l a r g e r  tow ns, and 

a re  f a r  too  expensive  to  be tak en  advantage o f by th e  m a jo rity  o f 

c h ild re n . B ut, in  common w ith  th e  r e s t  o f  Canada and w ith  B r i t a in ,
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th i s  s i t u a t io n  i s  slow ly  changing . A few c e n tre s  have re c e n t ly  

been e s ta b l is h e d  w ith  F e d e ra l and P ro v in c ia l  f in a n c ia l  a s s is ta n c e .  

There i s  in c re a s in g  p re s su re  on government from bo th  th e  F acu lty  

of E ducation  o f th e  U n iv e rs ity  and such groups as th e  E a rly  C hild 

hood Development A sso c ia tio n , to  make e d u c a tio n a l p ro v is io n  fo r  3- 

and 4 -y ea r o ld s . In  keep ing  w ith  t h i s ,  th e  U n iv e rs ity  has re c e n tly  

in c lu d ed  t r a in in g  fo r  P re-S ch o o l te a c h e rs  in  i t s  Prim ary Teacher 

E ducation  programme.

C. PRIMARY TEACHER EDUCATION IN NEWFOUNDIAND

DEVELOPMENT OF PRIMARY TEACHER EDUCATION

Many Newfoundland te a c h e rs  of th e  e a r ly  n in e te e n th  cen tu ry  

w ere, as we have see n , t r a in e d  in  England under th e  B e ll system .

In  f a c t ,  n o t u n t i l  1921 was th e re  an ind igenous programme of te a c h e r  

p re p a ra t io n . For about f i f t y  y e a rs  p r io r  to  1921, p ro sp e c tiv e  

te a c h e rs  a tte n d e d  denom inational h igh  sch o o ls  in  S t. Jo h n 's  and a 

few s e le c te d  sch o o ls  in  o th e r  p la c e s . S tu d en ts  were in d e n tu re d  to  

t h e i r  denom inational su p e r in te n d e n ts  and underw ent in s t r u c t io n  fo r  

one to  th re e  y ea rs  in  o rd e r to  ga in  a c e r t i f i c a t e .  T ra in in g  

c o n s is te d  m ainly o f academic work a t  th e  h ig h  sch o o l l e v e l ,  and th e  

p ro f e s s io n a l  a sp e c ts  were expec ted  to  be  acq u ired  from a s e n io r  

te a c h e r  and by a l im ite d  amount o f  p r a c t ic e  in  conducting  c la s s e s .

This system  came to  an end in  1920, when th e  L e g is la tu re  

en ac ted  th a t  a Normal School be e s ta b l is h e d . (This was e ig h te e n  

y e a rs  a f t e r  th e  E n g lish  E ducation  Act o f 1902 which saw th e  b e g in 

n in g  o f LEA te a c h e r  t r a in in g  c o l le g e s .)  This was opened in  1921, 

and p ro sp e c tiv e  te a c h e rs  of a l l  denom inations w ere t r a in e d  to g e th e r  

in  an i n s t i t u t i o n  designed  f o r  the  purpose . A gain, th e  academ ic 

work re c e iv e d  th e  g r e a te r  a t t e n t io n  and was c h ie f ly  a review  o f th e
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h igh  sch o o l s u b je c ts ;  th e  p ro f e s s io n a l  a sp e c ts  in c lu d ed  c lassroom

46management, m ethodology, and e d u c a tio n a l psychology . ' There was

no Teaching P ra c t ic e . There were two c la s s e s  o f s tu d e n ts  each

y e a r : a c la s s  from Septem ber to  December and one from January  to

June. About 100 s tu d e n ts  a tte n d ed  each term .

Because o f th e  co lo n y ’s f in a n c ia l  c o n d it io n , th e  Normal School

c lo sed  in  1932, b u t in  1934, under th e  Commission o f Government, a

te a c h e r  t r a in in g  departm ent was e s ta b l is h e d  a t  Memorial U n iv e rs ity

C o lleg e , which had been founded in  1925. This new departm ent

o ffe re d  a o n e-y ear p ro f e s s io n a l  co u rse , p ro v id in g  t r a in in g  in

methods and p ro ced u res  a t  th e  E lem entary School l e v e l .  The Head

o f the  departm ent was a member of the  C o lle g e ’s f a c u l ty .  C andidates

who were 16 y e a rs  o f age by Ju ly  1 s t o f th e  y e a r  they  e n te re d , and

who had p assed  Grade XI exam inations in  f iv e  s u b je c ts  w ith  an

average mark o f n o t le s s  than  f i f t y  p e rc e n t ,  w ere ad m itted  to  th e

co u rse . The cu rricu lu m , as i t  appeared in  th e  C o llege  c a le n d a r ,

c o n s is te d  o f:

S cience o f E ducation  and School Management 
Teaching Methods and P r a c t ic e  Teaching 
E n g lish  (a  methods course)
S o c ia l Science (a  methods course)
P h y s ic a l E ducation  and H ealth
A rt
Music
O ral French 
R e lig io u s  E ducation

A te a c h e r  d e s iro u s  o f f u r th e r  p re p a ra t io n  cou ld  r e tu rn  to  th e  

C o llege  and undertake  a one- o r tw o-year A rts  programme. The p ro 

f e s s io n a l  y e a r  and th e  tw o-year A rts  programme c o n s t i tu te d  th e  only

^^R eport o f th e  Royal Commission on E ducation  and Youth > Government 
o f Newfoundland and Labrador (2 v o l . ,  1967-68), I I ,  p . 129.

^^Hickman, G. A ., A Guide to  th e  Improvement o f th e  P re -S e rv ic e  
Programme of T eacher E ducation  in  Newfoundland (E d .D ., Columbia 
U n iv e rs i ty , New Y ork, 1954), p . 5.
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p re p a ra t io n  then  a v a ila b le  to  te a c h e rs  in  Newfoundland, and over 

n in e ty  p e rc e n t of th o se  who pu rsued  th e  p u re ly  p r o f e s s io n a l  one- 

y ear course  took  no f u r th e r  p re p a ra t io n .

In  1946 th e  o n e-year programme was d isc o n tin u e d  and a th re e -  

y e a r  programme was in tro d u c e d , w ith  academ ic and p ro f e s s io n a l  

courses o f fe re d  c o n c u r re n tly , and w ith  some s p e c ia l i s a t io n  in  th e  

p ro f e s s io n a l  a sp e c ts  fo r  p ro s p e c tiv e  P rim ary , E lem entary , and 

Secondary te a c l ie r s . Academic courses w ere o f fe re d  by th e  v a rio u s  

departm ents o f th e  U n iv e r s i ty 's  F acu lty  o f A rts  and S c ien ce . A 

fo u r th  y e a r  o f th e  programme was a lso  p lan n ed , in  a n t ic ip a t io n  o f 

th e  C o llege  becoming a d e g re e -c o n fe rr in g  u n iv e r s i ty .

THE PATTERN AND CONTENT OF TRAINING FROM 1949 
TO THE PRESENT

In  1949, when Newfoundland e n te re d  C o n fed era tio n  w ith  Canada, 

Memorial U n iv e rs ity  C ollege became Memorial U n iv e rs ity  o f Newfound

la n d , and th e  E ducation  Departm ent began to  o f f e r  th e  p lanned  fo u r th  

y e a r  o f t r a in in g ,  and th e reb y  i n s t i t u t e d  a degree programme fo r  

te a c h e rs . The U n iv e rs ity  decided to  o f f e r  a co n cu rren t programme 

known as th e  B achelor o f A rts in  E d u ca tio n , o r B .A .(E d .) . In  o rd e r  

to  q u a l i fy  fo r  e n try ,  s tu d e n ts  were re q u ire d  to  have o b ta in e d  s ix  

p asses  a t  th e  65 p e rc e n t le v e l  in  a Grade XI M a tr ic u la tio n  C ourse; 

th e se  p a sse s  w ere to  in c lu d e  E n g lish , M athem atics, a fo re ig n  

language, and a p h y s ic a l  s c ie n c e .

The degree re g u la tio n s  in c lu d e d  th e  requ irem en t th a t  a s tu d e n t  

must com plete 13 A rts /S c ie n c e  courses and 7 E ducation  c o u rse s . At 

th a t  tim e th e  U n iv e rs ity  was o p e ra tin g  on a 2 -sem es te r y e a r  

(September-December and January-M ay), and a co u rse  covered  th e  

e n t i r e  academic y e a r . Some o f th e  E ducation  cou rses were com pulsory 

fo r  Prim ary E ducation  s tu d e n ts  o n ly , o th e rs  fo r  E lem entary and
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Secondary. A m ajor academic study  o f 4 co u rses and a minor o f 3 

o th e r  academic courses were a lso  re q u ire d , as were 2 cou rses in  

E n g lish  and 2 in  a c l a s s i c a l  o r  fo re ig n  lan g u ag e , and one in  each 

of a p h y s ic a l  s c ie n c e , M athem atics, and H is to ry . The fo u r-y e a r  

programme fo r  a P rim ary s tu d e n t was as fo llow s :

Prim ary (K in d erg arten  -  Grade I I I )

F i r s t  Year

E ducation  lOOA & B (C lassroom  Management and E d u c a tio n a l 
Psychology)

E ducation  i l l  (Programmes in  P rim ary E ducation)
E ducation  121 (Fundam entals in  Reading and Language)
E n g lish  i
One e le c t iv e  (academ ic)

Second Year
E ducation  231 (C urriculum  and A d m in is tra tio n  in  th e  

Prim ary School)
E ducation  240 (S u p e rv is io n , T es ts  and M easurements)
E n g lish  2
Two e le c t iv e s  (academ ic)

T h ird  Year

E ducation  320 (Guidance)
Four e le c t iv e s  (academ ic)

Fourth  Year
E ducation  430 (H is to ry , P h ilosophy  and Socio logy  of 

Education)
Four e le c t iv e s  (academic)

I t  can be seen  th a t  th e re  was l i t t l e  s p e c ia l i s a t io n  in  th e

p ro f e s s io n a l  consonants o f  th e  programme fo r  Prim ary te a c h e rs .

They w ere a lso  re q u ire d  in  t h e i r  f i r s t  y e a r  to  tak e  th re e  n o n -c re d it

co u rses : A r t ,  M usic, and Teaching P r a c t ic e .  The l a t t e r  c o n s is te d

o f one week o f o b se rv a tio n  in  a Prim ary School in  S t. J o h n 's ,  to  be

fo llow ed  by one week in  which th e  s tu d e n t  d id  some te a c h in g  in  th e

same classroom . S tu den ts  were su p e r '/is e d  on p r a c t ic e  and a sse sse d

by members o f th e  F a c u lty  o f E duca tion . Teaching P r a c t ic e ,  l ik e

th e  courses in  A rt and M usic, was re q u ire d  du rin g  th e  f i r s t  y e a r

o f th e  programme, because  about n in e ty  p e rc e n t o f  th e se  s tu d e n ts
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became employed as te a c h e rs  upon com pletion  of th e  f i r s t  y e a r of 

th e  fo u r -y e a r  programme.

Since 1949, many changes in  th e  degree re g u la t io n s  have o ccu rred . 

The form er E ducation  Departm ent has become a F a c u lty  of E ducation  

w ith in  th e  u n iv e r s i ty .  S tuden ts  in  Secondary E ducation  must now 

fo llo w  a f iv e -y e a r  c o n jo in t degree programme and q u a lify  f o r  a B.A. 

and B.Ed. o r  a B .Sc. and B.Ed. Secondary s tu d e n ts  may a ls o  s tudy  

f o r  a B.Ed. upon com pletion  o f a f i r s t  degree in  A rts  o r S c ien ce .

This l a t t e r  p a t te r n  i s  chosen by s tu d e n ts  who do no t w ish to  make an 

e a r ly  d e c is io n  to  te a c h . S tu d en ts  who w ish to  te ac h  in  P rim ary and 

E lem entary S ch o o ls , however, com plete th e  fo u r -y e a r  B .A .(E d .) p ro 

gramme, s tu d y in g  c o n c u rre n tly  over the  fo u r y e a r s ,  co u rses in  the  

F a c u lc ie s  of A rts  and S c ien ce , w h ile  r e g is te r e d  in  th e  F a c u lty  of 

E ducation  and p u rsu in g  p ro f e s s io n a l  co u rses .

The u n iv e r s i ty  now o p e ra te s  on a t r i - s e m e s te r  system , each 

sem ester l a s t in g  fo r  app rox im ate ly  fo u r te e n  weeks (Septem ber- 

December, J a n u a ry -A p r il ,  M ay-August), b u t th e  Autumn and W inter 

sem este rs  a re  s t i l l  looked upon as the  re g u la r  academic y e a r .

Fewer co u rses  a re  o f fe re d  in  th e  th i r d  sem este r . A cou rse  c o n s is ts  

o f th re e  c la s s  hours p e r week (o r  i t s  e q u iv a le n t)  f o r  th e  d u ra tio n  

o f one sem este r . S tu d en ts  g e n e ra lly  r e g i s t e r  fo r  f iv e  o r s ix  

cou rses  p e r  sem ester o f th e  r e g u la r  y e a r ,  o r  they  may e l e c t  to  

com plete t h e i r  degree req u irem en ts  in  a s h o r te r  p e rio d  of tim e th an  

th e  norm al fo u r  y e a r s ,  by ta k in g  co u rses  in  one o r more o f th e  

Spring sem e s te rs .

No p ro f e s s io n a l  cou rses  a re  taken  du rin g  th e  f i r s t  y e a r in  

a tten d an ce  a t  th e  U n iv e rs ity . In s te a d ,  a l l  s tu d e n ts  r e g i s t e r  in  

th e  J u n io r  D iv is io n  r a th e r  th an  in  a p a r t i c u l a r  F a c u lty , where they  

u n d e rtak e  a ’Foundation  Y ear’ o f A rts  and Science c o u rse s . This
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y ea r o f s tu d ie s  was i n s t i t u t e d  in  an a tte m p t to  he lp  overcome some 

w eaknesses a r i s in g  from th e  f a c t  t h a t ,  u n lik e  s tu d e n ts  in  o th e r  

Canadian P ro v in ce s , who com plete S en io r M a tr ic u la tio n  a t  high 

sch o o l, Newfoundland s tu d e n ts  com plete only  th e  J u n io r  M a tr ic u la t io n  

course  (Grade X I), This course  can , a t  b e s t ,  be compared w ith  th e  

E n g lish  ’0 ’ le v e l  s tan d a rd  o f academ ic work.

C urren t B .A .(E d .) re g u la t io n s  r e q u ire  t h a t :

1. A c a n d id a te  com plete 44 c o u rse s , 24 in  A rts  and Science 
and 20 in  E ducation .

2. A c an d id a te  com plete 2 co u rses  in  each o f :  M athem atics, 
S ocio logy /A nthropology , Psychology, and a la b o ra to ry  
s c ie n c e .

3. A c an d id a te  com plete a m ajor academ ic s tu d y  of 8 co u rses  
in  one s u b je c t .

The Prim ary E ducation  programme f o r  each o f fo u r r e g u la r  academic 

y e a rs  can be seen  in  Appendix I ,  p . 396. When t h i s  programme i s  

compared w ith  th a t  of 1949, i t  i s  n o tic e a b le  th a t  th e  number of 

co u rses designed  fo r  s tu d e n ts  in  Prim ary E ducation  has in c re a s e d . A 

number of th e s e ,  how ever, a re  e le c t iv e  co u rses of which a s tu d e n t may 

e le c t  to  tak e  th re e  o n ly , s in c e  th e  o th e r  sev en teen  which make up th e  

degree req u irem en ts  in  E ducation  a re  com pulsory. T his i s  a f e a tu re  

of th e  programme which has met w ith  c r i t i c i s m  on th e  grounds th a t  i t  

a llow s l i t t l e  s tu d e n t ch o ice . F u rtherm ore , th e re  i s  only  one r e 

q u ire d  cou rse  in  C hild  Development, and th a t  cou rse  i s  no t n eces

s a r i l y  com pleted u n t i l  th e  end o f th e  s tu d e n t’ s t h i r d  y e a r . One 

course  on ly  i s  re q u ire d  in  each of Music and A rt and C ra f t ;  and t h i s ,  

to o , i s  a weakness o f th e  programme. The Teaching P r a c t ic e  p e rio d  

in  sch o o ls  i s  f a r  too  s h o r t ,  la r g e ly  due to  t im e ta b le  problem s caused  

by th e  f a c t  th a t  s tu d e n ts  a re  fo llo w in g  a c o n cu rren t programme.

The F acu lty  of E ducation  now has a D iv is io n  of S tuden t Teach

in g , and a c tu a l  sch o o l p r a c t ic e  i s  only one p a r t  of th e  Teaching
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P ra c t ic e  course  i t  o f f e r s ,  th e re  be in g  a f u l l  sem ester of th re e  

c la s s  hours p e r  week in  a d d it io n  to  t h i s .  The fa c u l ty  members of 

the  S tuden t Teaching D iv is io n  c o -o rd in a te  and , fo r  th e  most p a r t ,  

su p e rv ise  and a sse ss  p r a c t ic e .  Few of them, however, have ex p er

ien ce  of te ach in g  in  Prim ary S chools.

When a s tu d e n t r e g i s t e r s  fo r  th e  Teaching P r a c t ic e  co u rse , he 

spends a h a lf -d a y  each week of the  sem ester in  a sch o o l, in  a d d itio n  

to  a tte n d in g  u n iv e r s i ty  c la s s e s .  In  th e  p e rio d  im m ediately  

fo llo w in g  th e  W inter Sem ester ( in  May), he c a r r i e s  ou t a two-week 

b lock  p r a c t ic e  in  a s e le c te d  sch o o l somewhere in  th e  P ro v in ce , and 

i s  su p e rv ise d  and a sse ssed  by a member of th e  E duca tion  F a c u lty , 

u su a lly  from th e  S tudent Teaching D iv is io n , b u t sometimes from 

o th e r  departm en ts. As an a l t e r n a t iv e  to  t h i s  c o u rse , a Prim ary 

s tu d e n t may e le c t  to  tak e  an in te r n s h ip ,  w ith  c r e d i t  e q u iv a le n t to  

f iv e  sem ester co u rse s . This programme n e c e s s i t a te s  th e  s tu d e n t 's  

being  in  a sch o o l f o r  th e  e n t i r e  sem e s te r , i . e . ,  a fo u rteen -w eek  

b lo ck  p r a c t ic e .  During th i s  tim e th e  s tu d e n t i s  under th e  d i r e c t io n  

and su p e rv is io n  of a member of th e  S tuden t Teaching D iv is io n , who 

i s  a s s is te d  by f a c u l ty  members who a re  s p e c i a l i s t s  in  P rim ary Educa

t io n .  The success  o f th i s  in te rn s h ip  has n o t y e t been d em onstra ted , 

f o r  i t  i s  a r e l a t i v e ly  new o f f e r in g .

Another in n o v a tio n  in  th e  S tuden t Teaching D iv is io n  i s  th e  

in tro d u c tio n  of a P ro fe s s io n a l Sem ester. A ll  s tu d e n ts  e le c t in g  fo r  

th i s  m ust, in  the  second year of t h e i r  s tu d ie s ,  choose a common s e t  

o f cou rses f o r  each o f two co n secu tiv e  se m e s te rs , which w i l l  a llow  

them two f r e e  mornings p e r week. These m ornings a re  sp en t in  a 

sch o o l. D uring th e  month of March the  s tu d e n ts  c a r ry  out a th r e e -  

week b lock  p r a c t ic e  in  the  same schoo l to  which they  have been 

a tta c h e d . While t h i s  programme i s  r e l a t i v e l y  new, a lre a d y  i t  has
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become p o p u la r w ith  s tu d e n ts ,  p a r t i c u l a r ly  Prim ary s tu d e n ts ,  who 

w ish to  have a lo n g e r p e r io d  in  sch o o ls  th an  i s  p o s s ib le  under a 

re g u la r  Teaching P r a c t ic e  co u rse .

The F acu lty  o f E ducation  has an o th e r in te rn s h ip  programme 

which i s  p o p u la r  among s tu d e n ts .  The U n iv e rs ity  has a sm a ll r e s i 

d e n t ia l  campus in  H arlow , E ssex , and each sem este r about twenty 

s tu d e n ts  in  Prim ary E ducation  (a long  w ith  o th e rs )  spend a sem este r 

th e re  c a r ry in g  ou t t h e i r  Teaching P r a c t ic e  in  In fa n t  and J u n io r  

Schools in  Harlow, under th e  g e n e ra l su p e rv is io n  o f a member o f th e  

S tuden t Teaching D iv is io n . This programme i s  one o f s e v e ra l  c a r r ie d  

ou t by th e  U n iv e rs ity  on i t s  Harlow campus.

The G raduate Programme

Newfoundland has no e q u iv a le n t to  th e  P o s tg ra d u a te  Course in  

E duca tio n . S tu den ts  may, how ever, pu rsue  s tu d ie s  le ad in g  to  a 

M a s te r 's  Degree in  E ducation  a f t e r  com pleting  t h e i r  f i r s t  deg ree . 

While each Departm ent o f th e  F acu lty  o f E ducation  (see Diagram 4 

fo r  F acu lty  s t r u c tu r e )  o f f e r s  courses a t  th e  M a s te r 's  l e v e l ,  a 

s tu d e n t in  Prim ary E ducation  r e g i s t e r s  fo r  an M.Ed. degree in  th e  

D epartm ent o f C urricu lum  and I n s t r u c t io n .  Among th e  cou rses a v a i l 

a b le  a re  Language A r ts ,  R eading , Speech and Drama, Science E d u ca tio n , 

S o c ia l S tu d ies  E d u ca tio n , C h ild re n 's  L i t e r a tu r e ,  M athem atics Educa

t io n ,  I n s t r u c t io n a l  Technology, C urriculum  Developm ent, and E arly  

Childhood E ducation . The M.Ed. degree in  C urriculum  and I n s t r u c t io n  

re q u ire s  th e  s u c c e s s fu l  com pletion  o f a minimum o f  10 g rad u a te  

courses p lu s  a th e s i s  o r  in te r n s h ip .  For th e  s tu d e n t w ish in g  to  

focus h is  o r h e r  s tu d y  on E arly  Childhood E d u ca tio n , th e  course  

requ irem en ts  a re :

In tro d u c tio n  to  R esearch D esign and S t a t i s t i c a l  A nalysis  
C urricu lum  Development
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C urricu lum  Development and Im plem entation  in  E arly  Childhood 
E ducation

Advanced S tu d ies  in  E arly  Childhood E ducation
Language A rts C urriculum  in  th e  Prim ary and E lem entary School
Foundations o f Reading
The L earn ing  and Teaching o f M athem atics
Advanced C h ild  Psychology
A d d itio n a l courses chosen in  c o n s u lta t io n  w ith  the  s tu d e n t 's  

a d v iso r

The minimum p e rio d  o f s tudy  fo r  th e  M a s te r 's  degree i s  fo u r te e n  

m onths.

Summer Schools

"Perhaps in  no o th e r  community in  th e  w o rld ,"  w r ite s  Dr, F. W. 

Rowe, "have Summer Schools p lay ed  as s ig n i f i c a n t  a ro le  in  th e  

t r a in in g  and g rad ing  o f te a c h e rs  as they  have in  N ewfoundland."^^

In  the  im m ediate p e r io d  fo llo w in g  th e  Second World War, Newfoundland, 

in  common w ith  th e  r e s t  o f th e  W estern w o rld , found i t s  te a c h e r  

supp ly  could  n o t keep up w ith  th e  in c re a s in g  sch o o l p o p u la tio n  

r e s u l t in g  from th e  h igh  b i r t h  r a te  o f th e  p o s t-w a r y e a r s .  Thus, 

a t  a tim e when th e  te ac h in g  p ro fe s s io n  was s t r i v i n g  to  len g th en  i t s  

p e r io d  o f te a c h e r  t r a in in g ,  th e  Newfoundland Departm ent o f E ducation  

was r e lu c ta n t  to  in tro d u c e  lo n g e r courses and more s t r in g e n t  

req u irem en ts . On the c o n tra ry , th e  D epartm ent in tro d u ce d  s h o r t  

Summer courses as an emergency m easure. W hile th i s  came a t  a tim e 

which co in c id ed  roughly  w ith  th e  in tro d u c t io n  o f th e  Emergency 

T ra in in g  Scheme in  England, i t  was by no means as cocq)rehensive a 

t r a in in g  programme. At th a t  tim e most te a c h e rs  cou ld  n o t a f fo rd  

to  a t te n d  Memorial U n iv e rs ity  C o llege  fo r  a y e a r 's  t r a in in g ,  and 

many opted  fo r  th e  six-w eek Summer School c o u rse , which was con

ducted  in  S t. J o h n 's  by th e  Departm ent o f E ducation  and a d m in is te red  

by S u p erv is in g  In s p e c to r s ,  S u c c ess fu l s tu d e n ts  were c l a s s i f i e d  as

^^Rowe, E ducation  in  Newfoundland, p . 132.
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'P ro b a tio n e r  T e a c h e rs , ' These Summer cou rses  o f fe re d  a modicum of

p ro f e s s io n a l  t r a in in g ,  b u t ,  as Dr. Rowe p o in te d  o u t:

Summer Schools in  Newfoundland have done more than  
sim ply g ive p ro sp e c tiv e  te a c h e rs  o r  u n iv e r s i ty  s tu d e n ts  
a chance to  improve t h e i r  academic and p ro fe s s io n a l  
s ta n d in g . The m a jo rity  o f ungraded te a c h e r s ,  e s p e c ia l ly  
during  th e  t h i r t i e s  and f o r t i e s , had grown up in  commu
n i t i e s  where th e  p o p u la tio n  r a r e ly  exceeded 1 ,000, and 
had gone through tw o-, th r e e -  o r four-room  schoo ls  
where f a c i l i t i e s  were v i r t u a l l y  n o n -e x is te n t ,  and where 
much o f th e  te a c h in g  was a t  b e s t  m ediocre. Most of 
them, because o f th e  la ck  of ro a d s , had n o t had any 
c o n ta c t w ith  th e  r e s t  of Newfoundland; in d eed , few o f 
them had ev e r been more than  a dozen m iles from t h e i r  
n a t iv e  v i l l a g e .

A ttendance in  th e  S t. Jo h n 's  summer sch o o ls  b ro u g h t 
them in to  c o n ta c t w ith  prom inent te a c h e rs  b o th  from 
Newfoundland and e lsew h e re , gave them o p p o r tu n i t ie s  to  
improve in  appearance and deportm en t, and in tro d u ce d  
them , fo r  th e  f i r s t  tim e , to  c u l t u r a l ,  s o c i a l ,  and 
r e c r e a t io n a l  a c t i v i t i e s ,  which u n t i l  th en  had been p a r t  
o f an unknown w o rld . Year a f t e r  y e a r  hundreds o f th e se  
young s tu d e n ts  d ep a rted  from th e  summer s c h o o l, hav ing  
a cq u ired  a rem arkable degree o f c u l tu re  and s o p h is t i c a 
t io n  over a p e r io d  o f fo u r o r f iv e  w eeks. Perhaps most 
im p o rtan t o f a l l ,  t h i s  b r i e f  a s s o c ia t io n  w ith  a com
p le te ly  new environm ent in f lu e n c e d  many o f th e se  young 
s tu d e n ts  to  co n tin u e  t h e i r  p ro f e s s io n a l  and academic 
s t u d i e s , e i t h e r  in  th e  f i e l d  o f ed u ca tio n  o r  in  o th e r  
p ro f e s s io n a l  a re a s .

But th i s  Summer programme had grave d e fe c ts  from a p u re ly  

p ro f e s s io n a l  p o in t  o f view . S tu den ts  were ad m itted  b e fo re  th e  

r e s u l t s  of t h e i r  Grade XI exam inations were known, a llo w in g  no 

r e l i a b l e  s e le c t io n  o f c a n d id a te s , and many o f  them would n o t n o r

m ally  have q u a l i f i e d  fo r  u n iv e r s i ty  e n tra n c e . Follow ing th e  recom

m endation o f th e  Royal Commission on E ducation  and Youth (1968), 

t h i s  P robationers 'p rog ram m e was te rm in a te d .

But Summer s e s s io n s  o f a d i f f e r e n t  n a tu re  a re  a prom inent 

f e a tu re  o f u n iv e r s i ty  l i f e  in  Newfoundland, as in  most u n iv e r s i t i e s  

in  N orth America. These se s s io n s  p ro v id e  an im p o rtan t e d u c a tio n a l

49 I b i d . , p.  134.
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and p ro f e s s io n a l  fu n c tio n , making a v a i la b le  f u r th e r  academic and 

p ed ag o g ica l s tu d ie s  fo r  th o se  s tu d e n ts  who may have begun te a c h in g , 

b u t who have n o t com pleted t h e i r  degree programme. A ll F a c u lt ie s  

o f th e  U n iv e rs ity  now o f f e r  a number o f cou rses in  each Summer 

s e s s io n ,  which l a s t s  seven w eeks, and in  each week tw ice th e  u su a l 

number o f c la s s  s e s s io n s  a re  h e ld . S tu d en ts  may tak e  a maximum of 

th re e  courses d u rin g  a Summer s e s s io n . The F a c u lty  of E ducation  

makes an e f f o r t  to  r o ta t e  i t s  course  o f f e r in g s  so  as to  f a c i l i t a t e  

a s tu d e n t 's  com pletion  o f th e  re q u ire d  courses over a p e r io d  o f 

s e v e ra l  s e s s io n s .  S tu d en ts  who have been in  f u l l - t im e  a tten d an ce  

d u rin g  th e  r e g u la r  y e a r may a lso  a t te n d  Summer se s s io n s  in  o rd e r 

to  coup l e t e  t h e i r  degree programme more q u ic k ly  than  the  norm al 

fo u r -y e a r  p a t te r n  would p e rm it. But fo r  s tu d e n ts  who have e le c te d  

to  co n tin u e  in  th e  S pring  sem este r (M ay-A ugust), t h i s  i s  n o t 

p o s s ib le ,  f o r  th e  two sem este rs  o v e rla p .

Summer s e s s io n s  a re  n o t co n fined  to  th e  U n iv e rs ity  campus a t  

S t. J o h n 's ,  b u t a re  g iven  a lso  on a l im ite d  o f f e r in g s  b a s is  in  

s e v e ra l  o th e r  c e n tre s  in  th e  P ro v in ce , p a r t i c u l a r ly  a t  th e  U niver

s i t y ' s  re c e n t ly  e s ta b l is h e d  R egional C o llege  a t  Corner Brook on 

N ew foundland's w est c o a s t . Due to  th e  f a c t  th a t  many of th e  U niver

s i t y ' s  re g u la r  f a c u l ty  members a re  n o t a v a i la b le  to  te ach  th e  Summer 

s e s s io n  c o u rse s , i t  has been custom ary to  in v i t e  fa c u l ty  from 

A m erican, E n g lish , and o th e r  Canadian u n iv e r s i t i e s  to  te ac h  some 

o f them. T his p ro v id es  s tu d e n ts  w ith  a b ro a d e r range o f p ro fe s 

s io n a l  v iew po in ts  th an  would o th e rw ise  be a v a i la b le .

Because s tu d e n ts  can q u a lify  as c e r t i f i e d  te a c h e rs  a f t e r  

ta k in g  two y e a rs  o f t h e i r  degree programme. Summer s e s s io n s  a re  a 

p o p u la r means o f te a c h e rs  com pleting  t h e i r  degree requ irem en ts  

w ith o u t hav ing  to  s a c r i f i c e  a y e a r  o r more of te a c h in g . In  s p i t e
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of t h i s ,  hoT^ev'er, th e re  a re  th o se  who contend th a t  con tinuance  o f 

Summer courses only p e rp e tu a te s  low s ta n d a rd s  in  th e  te ac h in g  

p ro f e s s io n ,  and th a t  s tan d a rd s  would be h ig h e r  i f  courses were 

o b ta in e d  only by a tte n d in g  re g u la r  u n iv e r s i ty  y e a r  c o u rse s .

D. THE STATUS OF TEACHERS

Newfoundland te a c h e rs  f e e l ,  as do t h e i r  c o u n te rp a r ts  in  o th e r  

c o u n tr ie s ,  th a t  s ta tu s  i s  la rg e ly  to  be m easured in  term s o f s a la r y .  

While s t i l l  no t hav ing  a s a la ry  s c a le  e q u iv a le n t to  t h a t  o f some o f 

C anada 's more w ealthy  p ro v in c e s , s a l a r i e s  in  Newfoundland a re  n o t 

th e  low est in  Canada and a re  much h ig h e r  th an  th o se  in  England.

The re g u la t io n s  govern ing  th e  g rad ing  o f te a c h e rs  and th e  p re s e n t 

s a la r y  s c a le  a re  g iven in  Appendix I ,  p p . 398-399. As can be se e n , 

s a l a r i e s  a re  based  on ex p erien ce  as w e ll  as q u a l i f i c a t io n  u n t i l  

maximum p o in ts  on th e  s c a le  a re  reached . The type  o f sch o o l o r th e  

grade le v e l  in  which one teach es  does n o t a f f e c t  e a rn in g s .

I n f e r i o r  housing  and l iv in g  c o n d itio n s  a re  no lo n g e r  a f e a tu re  

o f th e  l i f e  o f th e  Newfoundland te a c h e r . S ta tu s  i s  no t a f f e c te d ,  

as in  England, by th e  ro u te  to  t r a in in g .  A ll  s tu d e n ts  undertalee 

t h e i r  t r a in in g  a t  th e  U n iv e rs ity  and a l l  fo llow  a degree programme. 

N e ith e r  i s  s ta tu s  a f f e c te d  by th e  k ind  of sch o o l in  which one 

te a c h e s , as has been th e  case in  England, fo r  in  Newfoundland th e re  

a re  no p r iv a te  ( 'p u b l i c '  in  th e  E n g lish  sen se ) sch o o ls  ; a l l  te a c h e rs  

a re  employees o f th e  P ro v in c ia l  Government and te a c h  in  Government 

su p p o rted  sch o o ls  which a re  known as p u b lic  s c h o o ls .

Improved c o n d itio n s  f o r  Newfoundland te a c h e rs  a re  due, to  a 

c o n s id e ra b le  e x te n t ,  to  th e  e f f o r t s  o f th e  Newfoundland T eachers’ 

A sso c ia tio n  (NTA), an a f f i l i a t e  o f th e  Canadian T e a c h e rs ' Federa

t io n .  The NTA has been in s tru m e n ta l in  g a in in g , among o th e r  th in g s .
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improvements in  te a c h e r s ' s a l a r i e s ,  p e n s io n s , and w orking condi

t io n s .  In  re c e n t y ears  th e re  has been e s ta b l is h e d  w ith in  th e  NTA, 

a Prim ary T each e rs ' C ouncil. This has g iven  Prim ary te a c h e rs  no t 

only  a s tro n g e r  v o ice  w ith in  t h e i r  p ro f e s s io n ,  b u t has c o n tr ib u te d  

to  t h e i r  p e rso n a l and p ro f e s s io n a l  s t a t u s ,  fo r  a t  one tim e they  

were seen  as hav ing  a somewhat lower s t a t u s  th an  Secondary te a c h e rs .  

But th e  g r e a te s t  f a c to r  which has h e lp ed  to  e r a d ic a te  t h i s  view has 

been  th e  improved q u a l i f i c a t io n s  o f P rim ary  te a c h e rs .  L ike t h e i r  

co lle ag u es  who a re  Secondary School s p e c i a l i s t s ,  most o f them now 

p o sse ss  a d eg ree , and a growing number have t\<70 d eg rees .
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à. REVIEW OF RELEVANT LITERATURE

In  re c e n t y e a rs  th e re  has been an in c re a s e  in  the  amount o f 

re se a rc h  in  B r i t i s h  te a c h e r  e d u ca tio n . For th e  most p a r t ,  s tu d ie s  

have focused  on a re as  such as p r e d ic t io n ,  s e le c t io n ,  a t t i tu d e s  to  

th e  E ducation  c o u rse , Teaching P r a c t ic e ,  and so on. These s tu d ie s  

w i l l  be examined in  th e  l i g h t  o f t h e i r  c o n tr ib u t io n  to  a more 

com prehensive view o f  th e  s i t u a t io n  in  te a c h e r  e d u ca tio n . While 

th e  re s e a rc h  review  w i l l  d e a l p r im a r i ly  w ith  B r i t i s h  re s e a rc h , 

re fe re n c e  w i l l  be made to  some r e le v a n t  American s tu d ie s ;  an examr- 

in a t io n  o f th e  a v a i la b le  l i t e r a t u r e  in  Newfoundland -  which i s  

n a tu r a l ly  l im ite d  in  q u a n ti ty  and scope -  w i l l  be d e a l t  w ith  a t  the  

end o f  th e  c h a p te r . The l i t e r a t u r e  w i l l  be review ed under th e  

fo llo w in g  h ead in g s: th e  T h ree -y ear C e r t i f i c a t e  C ourse, Teaching 

P r a c t ic e ,  th e  B.Ed. C ourse, th e  P o s tg ra d u a te  C e r t i f i c a te  in  Educa

t io n  C ourse, S t a f f ,  and S tu d e n ts .

The T h ree -y ea r C e r t i f i c a te  Course

S e v e ra l s tu d ie s  in  th i s  a re a  have focused  on s tu d e n t a t t i t u d e s  

tow ards t h e i r  co u rse . T ay lo r and Dale (1971), fo r  in s ta n c e ,  found 

some ev idence o f s tu d e n t s a t i s f a c t i o n  w ith  i n i t i a l  t r a in in g  (75 

p e rc e n t o f th e  p ro b a tio n e rs  in  t h e i r  s tu d y  r e p o r t in g  t h e i r  i n i t i a l  

t r a in in g  to  have been e n t i r e ly  o r  reaso n ab ly  ad eq u a te ) . Most 

su rv e y s , however, re p o r t  le s s  p o s i t iv e  views on th e  p a r t  o f s tu d e n ts  

and form er s tu d e n ts .  But s tu d e n t o p in io n s  must be weighed c r i t i 

c a l l y ,  f o r  s tu d e n ts  a re  n o t always in  a p o s i t io n  to  p e rc e iv e  th e  

p o t e n t i a l  o f t h e i r  courses n o r to  a sse ss  them d is p a s s io n a te ly .

K oem er (1968) r e g r e t te d  n o t hav ing  more to  p ra is e  in  th e  

system  o f te a c h e r  t r a in in g  in  England; y e t he acknowledged what he 

saw as i t s  s tro n g  p o in t s ,  n o ta b ly  th e  em phasis on s t a f f  members o f
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th e  c o lle g e s  hav ing  sch o o l te ac h in g  e x p e r ie n c e , and th e  emphasis 

on s tu d e n t s ’ T eaching  P r a c t ic e  e x p e r ie n c e s . W illey  and Madd is on 

(1971), drawing on ev idence to  the  House o f Commons S e le c t Committee 

on Teacher T ra in in g  s e t  up in  1968 under the  chairm anship  of R t.

Hon. F. T, W illey , found th a t  th e  q u a l i ty  of n e w ly - tra in e d  te a c h e rs  

o f te n  d id  n o t match the  r e s p o n s ib i l i t i e s  which t h e i r  c a re e rs  imposed 

upon them. But they  concluded th i s  m ight be due in  p a r t  to  th e  

f a c t  th a t  many s tu d e n ts  were p o o rly  q u a l i f i e d  on e n try  to  th e  

c o l le g e s . Evidence to  Plowden (1967) showed th a t  f i f t y  p e rc e n t o f 

th e  Heads o f sch o o ls  responding  to  a q u e s t io n n a ire  th o u g h t s tu d e n ts  

were ad eq u a te ly  p re p a red  in  c o lle g e s  o f  e d u c a tio n , b u t more th an  

t h i r t y  p e rc e n t o f th e  responden ts  d isa g re e d . The NFER survey  (1974) 

in d ic a te d  th a t  s tu d e n ts  f e l t  t h e i r  p ro f e s s io n a l  c o lle g e  cou rses to  

have had l i t t l e  p r a c t i c a l  re lev an ce  to  th e  c lassroom  s i t u a t io n  which 

they  would e v e n tu a lly  fa c e . Surveys by th e  NUT (1969) and C o rtis  

and Dean (1970) in d ic a te  th a t  i t  was a m a tte r  o f chance w hether a 

s tu d e n t re c e iv e d  t r a in in g  in  b a s ic  s k i l l s  adequate  fo r  h i s  f i r s t  

te a c h in g  p o s t .

B r i t to n  (1969) claim ed th a t  te a c h e r  e d u ca tio n  i s  h e ld  in  very

low reg ard  by th e  te a c h in g  p ro fe s s io n  i t s e l f  and th a t ;

The young te a c h e rs  alm ost to  a man and woman f e e l  th a t  
t h e i r  t r a in in g  has n o t p rep ared  them fo r  th e  jo b  th a t  
they  f in d  they have to  do. The o ld e r  te a c h e rs  f e e l  
t h a t  th e  t r a in in g  i s  com pletely  d iv o rced  from th e  r e a l 
i t i e s  o f th e  c lassroom . . . .  I t  i s  very  unusual 
indeed  to  f in d  a te a c h e r  who w i l l  sp o n tan eo u sly  p ra is e  
any course  o f te a c h e r  t r a i n i n g . 1

O thers such as Kemble, R obinson, and Burgess ( a l l  in  1971), have

a lso  argued th a t  many s tu d e n ts  were d i s s a t i s f i e d  w ith  what they

B r i t to n ,  E . , "The Teaching P ro fe s s io n  and th e  E ducation  of 
T each e rs ,"  T a y lo r, W. (E d .) , Towards a P o lic y  fo r  th e  E duca tion  
o f Teachers (London, 1969), p . 181.
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were g e t t in g  in  th e  way of t r a in in g  in  th e  c o l le g e s .  B an to ck 's

c r i t i c i s m  has been th a t :  "Too o f te n  th e  c o lle g e s  o f f e r  an anaemic

and c la u s tro p h o b ic  p a s to ra l is m  in s te a d  o f a r ig o ro u s  and demanding 
2

i n t e l l e c t u a l i s m ." His c la im  th a t  th e  co u rses  lack ed  r ig o u r  had 

some su p p o rt from a Birmingham ÀTO survey  (1971), and McLeish (19 70) 

n o ted  th a t  in  no c o lle g e  in  h is  san p le  o f  10 c o lle g e s  o f ed u ca tio n  

in  th e  Cambridge I n s t i t u t e  d id  more th an  tw o - th ird s  of th e  s tu d e n ts  

f e e l  th a t  l e c tu r e r s  pushed s tu d e n t s ’ c a p a c i t ie s  to  th e  l i m i t ,  and 

in  only  one c o lle g e  d id  more than  a t h i r d  o f th e  s tu d e n ts  agree  

th a t  th e  courses c o n s t i tu te d  an i n t e l l e c t u a l  c h a lle n g e . I t  would 

seem th a t  c r i t i c i s m  has grown w ith  tim e sp e n t in  t r a in in g .  The 

most fav o u rab le  a t t i tu d e s  have been ex p ressed  by s tu d e n ts  in  t h e i r  

f i r s t  y e a r ,  as was found by Bewsher (1965) , w ith  a t t i t u d e s  changing 

s ig n i f i c a n t ly  in  a n e g a tiv e  d i r e c t io n  a f t e r  one y e a r  o f te a c h in g  

(Weaver, 1969). A tendency fo r  th e  p o s se s s io n  o f p o s i t iv e  a t t i t u d e s  

on th e  p a r t  o f s tu d e n ts  to  accompany su ccess  on the  course  as 

m easured by f i n a l  c o lle g e  r e s u l t s  was re p o r te d  by W right (1973).

Then th e re  a re  th o se  who would a rg u e , l ik e  V a le n tin e , t h a t :  " . . .

No c o lle g e  course  can p re te n d  to  o f f e r  th e  know ledge, s k i l l s  and 

e x p e r t is e  to  en ab le  th e  te a c h e r  to  face  a l l  th e  many demands made
3

by th e  c lassroom  s i t u a t i o n . "

The i n a b i l i t y  o f s tu d e n ts  re a d i ly  to  p e rc e iv e  th e  b e a r in g  o f 

th eo ry  on classroom  p r a c t ic e  h e lp s  to  accoun t f o r  th e  p o p u la r i ty  

o f th o se  a re a s  o f t h e i r  cou rse  which have a p r a c t i c a l  o r ie n ta t io n .  

Almost in v a r ia b ly ,  s tu d ie s  have shown th a t  s tu d e n ts  give h ig h e s t

2
B antcck , G. H ., " C o n f l ic ts  o f Values in  T eacher E d u ca tio n ,"  
T ay lo r, W. (E d .) , Towards a P o licy  fo r  th e  E ducation  o f Teachers 
(London, 1969), p . 134.

3
V a le n tin e , M. S . ,  "T eacher T ra in in g  -  R e tro sp e c t and P ro sp e c t,"  
E ducation  fo r  T each in g , No. 81, S pring  1970, p . 10.
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p r i o r i t y  to  th o se  elem ents in  t h e i r  t r a in in g  which have a c le a r  

a p p l ic a t io n  to  c lassroom  c o n d itio n s  and d i r e c t  re le v an c e  to  t h e i r  

fu tu re  ro le  as te a c h e rs .  High ra t in g s  have c o n s is te n t ly  been given 

to  a l l  p r a c t i c a l  a sp e c ts  of t r a in in g ,  and e s p e c ia l ly  to  Teaching 

P r a c t i c e ,  as shown in  th e  fo llo w in g  s tu d ie s :  Thimme Gowda (1948), 

S t i l e s  (1959), Chambers (1962), Bewsher (1965), Shipman (1966), 

D e r r ic o t t (1 9 6 8 ) , NUT (1969), G lover (1969), NUS (1969), Weaver 

(1969), and NFER (1971). W ithin the  E ducation  c o u rse , s tu d ie s  in  

C h ild  Development and E d u ca tio n a l Psychology have g e n e ra lly  been 

fa v o u rab ly  ra te d  (G lover, 1969); bu t as G lover su g g es te d , i t  was 

l ik e ly  th a t  re le v a n c e  o f th i s  work to  t h e i r  fu tu re  work as te a c h e rs  

had le d  s tu d e n ts  to  p e rc e iv e  i t s  im portance and to  see  i t  as a 

d e s ir a b le  component o f th e  co u rse .

At th e  same tim e , s tu d e n ts  have viewed th e o r e t i c a l  a sp e c ts  o f 

t h e i r  E ducation  course  as b o r in g , i r r e l e v a n t ,  vague, o r u n im p o rtan t, 

and concerned too  much w ith  th eo ry  as opposed to  p r a c t ic e ;  even th e  

in c lu s io n  of th eo ry  in  th e  course  a t  a l l  has been ch a llen g ed . This 

has been shown in  s tu d ie s  by Chambers (1962), Bewsher (1965),

Shipman (1966), G lover (1969), and th e  Birmingham survey  (1971).

In  th e  NFER (1974) su rv ey , 87.2 p e rc e n t o f th e  Prim ary te a c h e rs  in  

th e  sample b e lie v e d  th e re  had been too  much en phasis  on th eo ry  in  

t h e i r  t r a in in g .

S tu d en ts  have tended  to  com plain o f b e in g  i l l - p r e p a r e d  in  

m a tte rs  o f c lassroom  management, o rg a n is a t io n  and d i s c ip l in e ;  NUT 

(1969), London I n s t i t u t e  (1971), F le tc h e r  (1971), and C o r tis  and 

Dean (1970). T h ir ty -se v e n  p e rc e n t o f th e  Prim ary te a c h e rs  in  th e  

C o rtis  and Dean su rvey  re p o rte d  t h e i r  main te a c h in g  problem s to  

have been  th o se  o f o rg a n is a tio n .

C urriculum  S tu d ies  have p e r s i s t e n t ly  re c e iv e d  a low r a t in g  by
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s tu d e n ts :  Chambers (1962), D e rr ic o tt  (1968) , Lomax (1971), NFER 

(1971). A fo llow -up  stu d y  by Weaver (1969) in d ic a te d  a marked 

d e te r io r a t io n  in  a t t i t u d e s  towards C urricu lum  S tu d ie s  a f t e r  th e  

s tu d e n ts  had sp en t a y e a r in  th e  c lassroom . A tt i tu d e s  to  th e  e n t i r e  

p r o f e s s io n a l  elem ent o f i n i t i a l  t r a in in g  which s tu d e n ts  h e ld  on 

le a v in g  c o lle g e  changed s ig n i f i c a n t ly  in  a n e g a tiv e  d i r e c t io n  a f t e r  

th a t  one y e a r  o f te ac h in g  e x p e rien c e . Peck (1973) argued th a t  

C urricu lum  S tu d ie s  ta u g h t in  th e  t r a d i t i o n a l  manner a re  now i r r e 

le v a n t ,  b e a r in g  in  mind th e  i n t e r d i s c ip l in a r y  approach to  te ac h in g  

in  th e  sch o o ls  and the  p o p u la r i ty  of th e  in te g r a te d  day in  the  

P rim ary S chools. G lover’s s tu d y  (1969) showed no o th e r  a sp e c ts  of 

th e  E ducation  course  re c e iv in g  as much u n favourab le  comment as d id  

H ealth  E d u ca tio n ; s tu d e n ts  d e c r ie d  i t s  in e f f e c t iv e n e s s  and demanded 

in s te a d  a p r a c t i c a l  course  in  F i r s t  A id.

W hile cou rses in  methods o f te a c h in g  have c o n s is te n t ly  been 

seen  by s tu d e n ts  as im p o rtan t o r very  im p o rtan t (97 p e rc e n t in  

G lover’s s u rv e y ) , th e re  has been much d i s s a t i s f a c t i o n  w ith  th e  

tre a tm e n t given to  them, w ith  a c o n s ta n t demand fo r  more and 

improved work in  te ac h in g  m ethods. This has been  e s p e c ia l ly  t ru e  

o f th e  te ac h in g  o f R eading. Many s tu d ie s  have in d ic a te d  t h i s ,  

among them b e in g  Cornw ell (1965); Plowden (1967); D e r r i c o t t (1968); 

NUS, NUT, and G lover ( a l l  in  1969); C o r tis  and Dean (1970); su rveys 

by th e  London I n s t i t u t e  and by T ay lo r and D ale (bo th  in  1971);

Lomax (1971); and NFER (1974). D e rric o tt has asked th e  q u e s t io n , 

i s  i t  p o s s ib le  th a t  " . . .  the  swing a g a in s t  methods in  C o lleges
4

o f E ducation  has gone too  f a r ? ’’ This would seem to  be so , even

4
D e rr ic o tt ,  B. A . , The A tt i tu d e s  o f C ollege o f E ducation  S tu d en ts  
to  A spects o f T h e ir  Course o f T ra in in g  (M .Ed., U n iv e rs ity  o f 
N otthingham , 1968), p . 137.
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a llo w in g , in  th e  case o f R eading, fo r  th e  a t te n p ts  a t  improvements 

which have been made s in c e  th e  r e s u l t s  o f th e  s tu d ie s  by Dr. Joyce 

M o rris . E er survey  (1959) showed th a t  75 p e rc e n t o f th e  f i r s t  y e a r 

J u n io r  School te a c h e rs  in  th e  sample had re c e iv e d  no t r a in in g  in  

In fa n t  methods and in  o n e -te n th  o f th e  sch o o ls  su rveyed  (where 

th e re  was a h igh  p ro p o r tio n  o f poor r e a d e r s ) , th e  te a c h e rs  respon

s ib l e  fo r  Reading p ro g re ss  were n o t w e ll  equipped fo r  th e  t a s k ,  in  

th e  o p in io n s  o f Head te a c h e rs ,  M o rris ' second survey  (1966) s t i l l  

found te a c h e rs  bad ly  in  need o f t r a in in g  in  the  d ia g n o sis  o f Reading 

d i f f i c u l t i e s ,  and she  f e l t  th a t  c o lle g e  s tu d e n ts  had n o t been made 

s u f f i c i e n t l y  aware o f t h e i r  ro le  as p o t e n t i a l  te a c h e rs  o f Reading 

and given  in s t r u c t io n  and p r a c t ic e  a c c o rd in g ly . Methods in  the  

te ac h in g  o f Reading had n o t u s u a lly  been g iven  to  s tu d e n ts  o th e r  

th an  th o se  t r a in in g  in  th e  In fa n t  ag e -ran g e . In  th e  NFER survey  

(1974), 90.75 p e rc e n t o f th o se  s tu d e n ts  in  th e  sam ple, p re p a r in g  

to  te ach  th re e  to  n in e -y e a r -o ld s ,  in d ic a te d  in s u f f i c i e n t  a t t e n t io n  

had been given to  th e  te ac h in g  o f R eading. In  su b m ittin g  ev idence  

to  th e  S e le c t Committee on Teacher T ra in in g  (1971), th e  ATCDE s ta t e d  

th a t  i t  b e lie v e d  th e  te a c h in g  of Reading in  th e  c o lle g e s  to  be 

'p a tc h y , ' and in  ev idence  to  th a t  same Committee, Dr. Joyce M orris 

claim ed c o lle g e s  had taken  l i t t l e  n o tic e  o f th e  im portance o f 

t r a in in g  a l l  te a c h e rs  to  te ach  R eading. She c r i t i c i s e d  th e  d iv is io n  

betw een E ducation  and s u b je c t  l e c tu r e r s  as b e in g  d e tr im e n ta l  to  th e  

s o lu t io n  o f th e  problem , p a r t i c u l a r ly  s in c e  th e re  was such a la ck  

o f t r a in e d  s t a f f  in  th i s  f i e l d .  W illey  and Maddison (1971) , again  

drawing on ev idence to  th e  S e le c t Committee, concluded th a t  the  

te ac h in g  o f Reading was s t i l l  u n s a t i s f a c to r y .

The B ullock  R ep o rt, A Language fo r  L ife  (1975), p o in te d  out 

th a t  f a c i l i t i e s  f o r  work in  Language and Reading in  th e  c o lle g e s
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were s t i l l  in a d eq u a te , and in  many cases d id  n o t b eg in  to  compare

w ith  Main s u b je c t a reas  where th e re  was g r e a te r  p ro v is io n  in  term s

o f a n c i l la r y  h e lp e rs  and equipm ent. I t  was indeed  ra re  to  f in d  a

c o lle g e  w ith  a Reading c e n tre . A re c u r r in g  theme in  th e  ev idence

re c e iv e d  was th a t  c o lle g e s  of ed u ca tio n  w ere g iv in g  too  l i t t l e

a t t e n t io n  to  Language in  g e n e ra l , and Reading in  p a r t i c u l a r .  Some

s tu d e n ts  had re c e iv e d  only a few le c t u r e s ;  some had re c e iv e d

t r a in in g  in  th e  te ac h in g  o f Reading in  t h e i r  f i r s t  y e a r ,  b u t th a t

was a l l .  Theory was n o t su p p o rted  by p r a c t ic e  in  te a c h in g  Reading

to  c h i ld re n ,  and in  most c o lle g e s  Reading was tau g h t by g e n e ra l

p r a c t i t io n e r s  who, though they  m ight have much ex p erien ce  in  I n f a n t

te a c h in g , had l i t t l e  i f  any t r a in in g  in  R eading. R arely  were they

su p p o rted  by th e  p re sen ce  o f a co lle ag u e  w e ll  q u a l i f i e d  in  Reading

by t r a in in g  o r e x p e rien c e . B ullock  concluded th a t  th e re  was a

rem arkably wide v a r ia t io n  in  th e  im portance a tta c h e d  to  Reading and

Language developm ent in  d i f f e r e n t  i n s t i t u t i o n s .  This was in  p a r t

due, i t  was f e l t ,  to  th e  tendency in  re c e n t y e a rs  fo r  an en p h asis

to  be p la ce d  on th e  academic t r a in in g  r a th e r  th an  on th e  p ro fessio n au

elem ent o f th e  co u rse . The R eport recommended th a t :

A s u b s ta n t i a l  course  in  language in  ed u ca tio n  ( in c lu d in g  
read in g ) shou ld  be p a r t  o f every  p rim ary  and secondary  
sch o o l te a c h e r ’s i n i t i a l  t r a in in g ,  w h a tev er the  te a c h e r ’s 
s u b je c t  o r th e  age o f th e  c h ild re n  w ith  whom he o r she 
w i l l  be w o rk in g .3

And i t  f u r th e r  re  commande d th a t  th e  s t a f f i n g  o f c o lle g e s  sh o u ld

take  account o f th e  need fo r  l e c tu r e r s  q u a l i f i e d  by ex p erien ce  and

s p e c i a l i s t  t r a in in g  in  Language and R eading.

This concern about th e  la ck  o f adequate  p re p a ra t io n  in  th e

teach in g  o f Reading would appear to  be a r e a l  one. Evidence has

^Department o f E ducation  and S c ie n ce , A Language fo r  L ife  (London, 
1975), p . 515.
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been too w idespread  and p e r s i s t e n t  to  be b rushed  a s id e  as m erely 

a n o th e r s tu d e n t com pla in t. In  England i t  has seldom  been th e  

p r a c t ic e  to  enplcy  le c tu r e r s  w ith  s p e c i a l i s t  t r a in in g  in  R eading, 

and th i s  stem s in  p a r t  from th e  la c k  o f s p e c i a l i s t  t r a in in g  a v a i l 

a b le ,  a t  l e a s t  u n t i l  q u ite  r e c e n t ly .  B ullock  p o in te d  out th a t  

r a r e ly  could  one f in d  a Reading s p e c i a l i s t  in  a c o lle g e  o f educa

t io n ,  and th e  w r i t e r ’s su rvey  would seem to  su p p o rt th i s  observa

t io n .

The p ro v is io n  o f Reading s p e c i a l i s t s  would n o t ,  however, 

e n t i r e ly  so lv e  the  problem s faced  by te a c h e rs  in  th i s  s u b je c t  a re a . 

The te ac h in g  o f Reading to  any c h ild  i s  a very  in d iv id u a l iz e d  

m a tte r ,  and even in  th e  U nited  S ta te s ,  where Reading s p e c i a l i s t s  

a re  employed in  i n i t i a l  t r a in in g  programmes, in ad eq u ac ies  in  th e  

te a c h in g  o f Reading have been a concern o f te a c h e r  e d u c a to rs .

H a rr is  (1973) no ted  th e  need to  improve th e  q u a l i ty  o f Reading 

in s t r u c t io n  and fe a re d  th a t  th e re  had been an e x ce ss iv e  r e l ia n c e  

on v e rb a l fo rm u la tio n s  and i n s u f f i c i e n t  m erging o f th eo ry  w ith  

p r a c t ic e ;  and Goodlad (1965) f e l t  th a t  " . . .  what too  many young 

te a c h e rs  have had in  th i s  f i e l d  i s  a course  about th e  te a c h in g  o f 

re a d in g , n o t a la b o ra to ry  in tro d u c t io n  to  i t . " ^

Turning to  th e  academic component o f th e  T h ree -y ear C ourse, 

t h i s  has g e n e ra lly  re c e iv e d  a f a i r l y  h ig h  s tu d e n t r a t in g  and h a s , 

in  many c a s e s , been seen  as en jo y ab le  and s t im u la t in g :  Chambers 

(1962), Shipman (1966), Lomax (1971), and NFER (1971). In  th e  

l a t t e r  s tu d y , w h ile  s tu d e n ts  found th e  course  s a t i s f y i n g ,  they 

p r e fe r r e d  th a t  more tim e be devoted to  methods o f  te a c h in g  th e

Goodlad, J . , "An A n a ly sis  o f P ro fe s s io n a l  L abora to ry  E xperiences 
in  th e  E ducation  o f T e a ch e rs ,"  Jo u rn a l of T eacher E d u c a tio n ,
Vol. XVI, No. 3, September 1965, p . 266.
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s u b je c t ,  r e l a t in g  i t  to  the  c lassroom . The NFSR (1974) sample 

c laim ed th a t  to o  much em phasis had been p la c e d  on t h e i r  Main sub- 

j e c t ,  w h ile  Feck (1973) q u es tio n ed  th e  need  o f re q u ir in g  a Main 

s u b je c t  o f a l l  s tu d e n ts ,  and recommended re p la c in g  i t ,  f o r  some 

s tu d e n ts ,  w ith  in te r d i s c ip l in a r y  s tu d ie s ;  and Robinson (1971) 

recommended t h a t ,  s in c e  Main s u b je c t  s tu d ie s  b e a r  l i t t l e  o r no 

r e la t io n s h ip  to  th e  job  o f a Prim ary School te a c h e r ,  a s p e c ia l  

degree shou ld  be e s ta b l is h e d  fo r  In fa n t  te a c h e rs .

In  some in s ta n c e s ,  s tu d e n ts  have been c r i t i c a l  of th e  manner 

in  which th e  c o lle g e  course  has been o rg a n is e d , as in  s tu d ie s  by 

Chambers (1962) and McLeish (1970), w ith  McLeish re p o r t in g  th a t  

c l a r i t y  and system  were alm ost com pletely  la c k in g  In  most c o lle g e s  

and th a t  o b je c t iv e s  were n o t made c le a r  to  s tu d e n ts .  Com plaints 

about poor o rg a n is a tio n  of c o u rse s , la c k  o f in fo rm a tio n  about th e  

com position  o f t h e i r  co u rse , and unevenness o f w orkload were f r e 

q u en tly  h ea rd  in  d is c u s s io n s  h e ld  w ith  s tu d e n ts  in  more than  tw enty 

c o lle g e s  in  the  course  o f conducting  th e  w r i t e r ’s s tu d y . To some 

e x te n t  th e se  were a t t r i b u t e d  by s tu d e n ts  to  poor in te r -d e p a r tm e n ta l  

com m unication.

I t  w i l l  be conven ien t a t  th i s  p o in t  to  examine th e  l i t e r a t u r e  

r e la te d  to  Teaching P r a c t ic e ,  which has re c e iv e d  a t t e n t io n  in  most 

s tu d ie s  r e l a t in g  to  th e  T h ree-y ear C e r t i f i c a t e  C ourse.

Teaching P r a c t ic e

U n ti l  r e l a t i v e ly  re c e n t t im e s . Teaching P r a c t ic e  has r a r e ly  

come in  f o r  c r i t i c i s m ;  b u t in  s p i t e  o f i t s  co n tin u ed  p o p u la r i ty  

among s tu d e n ts ,  doubts have been ex p ressed  about i t s  r e a l  v a lu e . 

Gogan (1968) has argued th a t  th e  r a t io n a le  f o r  Teaching P r a c t ic e  -  

the  a p p re n tic e sh ip  system  -  had been most p e rsu a s iv e  b u t had been
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bad ly  abused. Conant (1963) saw Teaching P r a c t ic e  as . . th e

one in d is p u ta b ly  e s s e n t i a l  e lem ent in  p ro f e s s io n a l  e d u c a tio n ," ^  b u t 

Goodlad (1965) and Lomax (1971) a t t r ib u te d  th i s  p o p u la r i ty  to  the  

f a c t  th a t  s tu d e n ts  see  much in  t h e i r  s tu d ie s  as b e in g  i r r e l e v a n t  

to  t h e i r  c a r e e r ,  and th e re fo re  approach Teaching P r a c t ic e  w ith  

added en thusiasm . Goodlad was concerned th a t  t h i s  a t t i t u d e  could  

le a d  to  .the h a b i ts  o f te a c h e rs  becoming fix e d  w ith  l i t t l e  re fe re n c e  

to  th e o r e t i c a l  p r in c ip le s  o f e d u ca tio n . As Shipman (1966) p o in te d  

o u t ,  " . . .  a l l  s tu d ie s  show th i s  p a r t  o f the  course  to  be most
g

v a lu ed  by s tu d e n ts ,"  and u su a lly  more p r a c t ic e  has been re q u e s te d . 

At l e a s t  e lev en  s tu d ie s  have borne th i s  o u t ,  among them b e in g  th o se  

o f Thimme Gowda (1948), Chambers (1962), D e r r i c o t t (1968), G lover 

(1969), C o rtis  and Dean (1970), T ay lo r and D ale (1971), Cope (1971), 

and NFER (1974) .

S tu d ie s  seek in g  to  determ ine th e  b e n e f i ts  s tu d e n ts  have gained  

from Teaching P r a c t ic e  have produced bo th  p o s i t iv e  and n e g a tiv e  

f in d in g s . McAulay (1960) found th a t  s tu d e n ts  were in f lu e n c e d  by 

c o -o p e ra tin g  te a c h e rs  in  te a c h in g  m ethods, techn iques o f c lassroom  

housekeep ing , and r e la t io n s h ip s  w ith  c h ild re n ;  and Sandgren and 

Schmidt (1956) re p o rte d  th a t  s tu d e n t a t t i tu d e s  tow ards te ac h in g  

improved d u ring  p r a c t ic e .  S im ila r  f in d in g s  were re p o rte d  by C o rr i

gan and G risw old (1963). P r ic e  (1961) found chat d u ring  p r a c t i c e ,  

s tu d e n t a t t i t u d e s  tow ards te a c h in g  changed in  th e  d i r e c t io n  of 

those  o f t h e i r  c o -o p e ra tin g  te a c h e rs .

On th e  o th e r  hand, Maddox (1968) d isco v e red  th a t  what s tu d e n ts  

le a rn e d  on p r a c t ic e  was how to  be s t e m ,  f irm , and r e a l ly  n a s ty  to

^Conant, J . , The E ducation  of American T eachers (New York, 1963), 
p . 142.

g
Shipman, M ., P e rso n a l and S o c ia l  In f lu e n c e s  on th e  Work o f a T eacher 
T ra in in g  C ollege (P h .D ., U n iv e rs ity  o f London, 1966), p . 193.
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c h ild re n  d u rin g  th e  f i r s t  week o f p r a c t i c e ,  a l l  in  th e  i n t e r e s t  of 

keep ing  good c o n tro l .  S orensen’ s s tu d y  sam ple (1967) found Teaching 

P r a c t ic e  to  be an an x ie ty -p ro d u c in g  and h o s t i l i ty -p r o v o k in g  exper

ie n c e , w ith  a need to  conform to  th e  demands of th e  e x is t in g  system , 

and em phasis a lm ost e n t i r e ly  on le a rn in g  th e  ro u tin e s  fo r  g e t t in g  

througli th e  day r a th e r  than  on th e  a n a ly s is  o f th e  reasons fo r  and 

th e  e f f e c t iv e n e s s  of th e se  ro u t in e s .  P e tru is c h  (1969) a ls o  re p o r te d  

a n x ie ty  and in s e c u r i ty  among s tu d e n ts  who found Teaching P r a c t ic e  

to  be a g re a t  s t r a i n .

With re g a rd  to  sch o o l e x p e r ie n c e s , a su rvey  by NFER (1974) 

in d ic a te d  th a t  26 .5  p e rc e n t o f th e  s tu d e n t sam ple b e lie v e d  they  

were b ad ly  p re p a re d  fo r  Teaching P r a c t ic e ,  w ith  tu to r  v i s i t s  too  

in f re q u e n t  to  make adequate  s u p e rv is io n  p o s s ib le  and w ith  tu to r s  

f r e q u e n tly  h av in g  in ad eq u a te  sch o o l ex p erien ce  and knowledge to  be 

o f h e lp  when they  d id  v i s i t .  Cope (1971) found s tu d e n ts  g iv in g  

much more w eig h t th an  d id  tu to r s  to  th e  su p e rv iso ry  and assessm ent 

ro le s  o f th e s e  t u t o r s , and t h e i r  tendency was to  be wary o f  them 

because o f th e se  r o le s .  There was s tu d e n t f r u s t r a t i o n  because  of 

th e  s h o r tn e s s  o f p r a c t ic e  and because  they  saw p r a c t ic e  as somewhat 

a r t i f i c i a l ,  s in c e  they  could n o t assume th e  f u l l  ro le  o f te a c h e rs .  

Cope o b serv ed , to o , th a t  too  many c o lle g e  s u p e rv iso rs  were w orking 

w ith  s tu d e n ts  in  types o f sch o o ls  in  which they  them selves had no 

e x p e r ien c e ; th a t  th e re  was a d isc rep an cy  betw een te ac h in g  methods 

recommended by c o lle g e  tu to r s  and th o se  approved by classroom  

te a c h e rs  ; and th a t  te a c h e rs  were u n c e r ta in  o f th e  ro le  ex p ec ted  o f 

them and d id  n o t see  them selves as p a r tn e r s  w ith  c o lle g e  s u p e rv iso rs  

in  th e  assessm en t o f  s tu d e n ts .

Some r a th e r  s t a r t l i n g  f in d in g s  w ith  re g a rd  to  th e  assessm ent 

o f Teaching P r a c t ic e  were re v e a le d  by S tones and M orris (1972).
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A pproxim ately h a l f  th e  i n s t i t u t i o n s  in  t h e i r  sample d id  n o t have a 

l i s t  o f assessm ent c r i t e r i a  in  w r i t t e n  form; th e  most commonly 

re p o r te d  ev idence used in  assessm ent was im p r e s s io n is t ic ,  w ith  few 

u s in g  any methods o th e r  than  s t a f f  o b se rv a tio n s ; th e  f iv e -p o in t  

s c a le  fo r  g rad in g  was most p o p u la r  w ith  only one I n s t i t u t e  r e p o r t in g  

a move tow ards a P a s s /F a i l  system ; tifenty - th r e e  p e rc e n t o f th e  

i n s t i t u t i o n s  in  th e  sample d id  n o t in form  s tu d e n ts  o f th e  c r i t e r i a  

on which assessm ent was b a sed ; o n e -s ix th  d id  n o t re v e a l to  s tu d e n ts  

even assessm ent r e s u l t s  o f in d iv id u a l  le s s o n s ; and in  most in s ta n c e s  

s tu d e n ts  were n o t to ld  th e  f i n a l  te ac h in g  mark they  had ga ined .

Y e t, th e  c o n tr ib u tio n  o f th i s  mark to  th e  t o t a l  course  assessm en t 

was as h ig h  as 40-50 p e rc e n t in  some c a s e s , though in  a la rg e  

number o f cases i t  was only  20-30 p e rc e n t. Such f in d in g s  le d  S tones 

and M orris to  conclude th a t  w ith  such a wide d iv e r s i ty  o f assessm en t 

p a t t e r n s ,  i t  seemed th a t  th e  C e r t i f i c a te s  of d i f f e r e n t  ATOs w ere 

rew ard ing  very  d i f f e r e n t  s tu d e n t b e h av io u rs .

Most recommendations aimed a t  im proving Teaching P r a c t ic e  have 

in c lu d e d  th a t  of assessm ent by a P a s s /F a i l  system : Shipman (1966) , 

Downes and Shaw (1968), and Cope (1971). In  f a c t ,  Shipman su g g es ted  

th a t  even th i s  form o f assessm en t shou ld  be d isc o n tin u e d  by th e  

t h i r d  y e a r  o f th e  s tu d e n ts ’ t r a in in g ,  so as to  r e le a s e  them from 

a n x ie ty  and allow  f o r  a more re la x e d  p r a c t ic e  w ith  maximum h e lp  

from c o lle g e  t u t o r s .  The need fo r  an inp roved  and le s s  demanding 

approach to  th e  s tu d e n t ’s f i l e  -  a lo n g -tim e  bone o f c o n te n tio n  

betw een s tu d e n ts  and su p e rv iso rs  -  was p o in te d  ou t by H unter (19 72) 

and by NFER (1974).

Renshaw (1970) f e l t  th e  ro le  o f th e  sch o o l and the  c lassroom  

te a c h e r  du rin g  p r a c t ic e  must be more e x p l i c i t ,  w h ile  P u rp e l (1967) 

and Conant (1963) argued th a t  su p e rv iso rs  o f Teaching P r a c t ic e
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ought to  be s p e c ia l ly  q u a l i f i e d  fo r  th i s  t a s k ,  w ith  th e  id e a  of 

c l i n i c a l  p ro fe s so rs  b e in g  p u t forw ard by Conant -  perhaps somewhat 

s im i la r  to  th e  ’A sso c ia te s  in  E d u ca tio n ’ employed a t  Simon F raz e r 

U n iv e rs ity  in  B r i t i s h  Columbia. T ib b ie  (1966) and Cope (1971) 

advocated  w ider use of th e  te a c h e r - tu to r  system  as was p r a c t is e d  

a t  L e ic e s te r .  Cope’s s tu d y  o f 1969-70 d id , in  f a c t ,  d isp en se  w ith  

c o lle g e  su p e rv iso rs  o f Teaching P r a c t ic e  and had sch o o l s t a f f  assume 

th i s  ta s k .  While Cope re p o r te d  th i s  arrangem ent as hav ing  r e s u l te d  

in  a more re la x e d  atm osphere, y e t  s tu d e n ts  p r e f e r r e d  n o t to  have 

a l l  p r a c t ic e s  o f th i s  ty p e .

A r e l a t i v e ly  re c e n t tech n iq u e  employed to  p ro v id e  s tu d e n ts  

w ith  a v ic a r io u s  form o f p r a c t i c a l  e x p e rien ce  i s  m ic ro te a ch in g , 

which i s  a scaled-dow n te a c h in g  en co u n te r. By th e  use o f  v ideo

ta p es  , s tu d e n ts  a re  ab le  to  p r a c t i s e  and r e f in e  c e r ta in  te a c h in g  

s k i l l s  b e fo re  e n te r in g  th e  classroom . M istakes can be made in  a 

s a fe  env ironm ent, and s tu d e n ts  can meet c lassroom  s i tu a t io n s  w ith  

g r e a te r  s e lf -c o n f id e n c e . But m ic ro teach in g  i s  meant as an a id  and 

n o t a s u b s t i t u te  fo r  e i t h e r  th e  th e o r e t i c a l  s tu d ie s  o r th e  p r a c t i c a l  

ex p erien ces  o f s tu d e n ts .  Few s tu d ie s  a t t e s t i n g  to  th e  e f fe c t iv e n e s s  

o f m ic ro teach in g  a re  y e t a v a i l a b le , b u t p o s i t iv e  f in d in g s  were 

re p o r te d  in  s tu d ie s  conducted by K allenbach  and McGall (1969), Borg 

(1972), P e r r o t t  (1972), and Brown and A rm strong (1975).

W ider use o f te c h n o lo g ic a l a id s  in  te a c h e r  ed u ca tio n  has been 

recommended by Cope (1971), th e  C e n tra l Committee o f A dvisers and 

Teachers (1971), ATCDE (1973), and F o th e r g i l l  (1973) who p rep a red  

a b a s ic  course  o u t l in e  in  e d u c a tio n a l techno logy  fo r  s tu d e n ts .  The 

James Committee, in  i t s  c o n tro v e r s ia l  R eport (1972), which w i l l  be 

examined in  P a r t  2 o f  th i s  c h a p te r ,  n o ted  th e  advantages which 

could  accrue  from s tu d e n ts ' use o f C losed C ir c u i t  T e le v is io n  in  th e
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o b se rv a tio n s  o f c h ild re n  and t h e i r  work in  th e  c lassroom .

The B.Ed. Course

In  1972, th e  U n iv e rs ity  o f London I n s t i t u t e  of E ducation  

conducted a survey  in  e ig h te e n  c o lle g e s  o f  e d u ca tio n  w ith  a view 

to  o b ta in in g  op in ions about and a t t i tu d e s  tow ards the  B.Ed. deg ree . 

Among i t s  f in d in g s  w ere: over f i f t y  p e rc e n t o f th e  s tu d e n t san g le  

co n sid e red  th a t  c o lle g e s  d id  n o t p ro v id e  th e  r i g h t  atm osphere fo r  

degree s tu d y ; th e  C e r t i f i c a te  was found to  be in ad eq u a te  p re p a ra t io n  

fo r  th e  fo u r th  y e a r  o f s tu d y , which was i t s e l f  d e sc rib e d  as b e in g  

too  d iv e rs e ;  a g e n e ra l f e e l in g  th a t  le c tu r e s  w ere in a d e q u a te , too  

o fte n  be in g  su b s ta n d a rd , o u td a te d , and given  by p o o rly  q u a l i f ie d  

s t a f f ;  a f e e l in g  (by 57.9 p e rc e n t o f th e  s tu d e n ts )  th a t  some o f th e  

l e c tu r e r s  were n o t ad eq u a te ly  q u a l i f i e d  to  d e a l w ith  a degree 

co u rse ; in  some c o lle g e s  i t  was f e l t  th e  work was n o t geared  to  

degree le v e l ;  and l ib r a r y  f a c i l i t i e s  were th o u g h t to  be in a d eq u a te . 

Recommendations fo r  im proving th e  cou rse  in c lu d e d  th a t  o f p ro v id in g  

more sch o o l c o n ta c ts  d u ring  th e  B.Ed. y e a r .

A co n tin u in g  la ck  o f sch o o l ex p erien ce  in  th e  B.Ed. y e a r  was 

a ls o  a concern ex p ressed  by Bradshaw (1972) , a lth o u g h  he n o ted  

improvements th a t  had tak en  p la c e ,  such as g r e a te r  u n ifo rm ity  in  

degree p a t t e r n ,  s t r u c tu r e ,  and le v e l  o f award; and a w ider range 

o f  c o u rse s , in c lu d in g  E d u c a tio n a l S tu d ie s , b e in g  v a l id a te d  fo r  

degree s tu d y . Owens (1970) c r i t i c i s e d  what he in te r p r e te d  as a 

m isguided concern w ith  m a in ta in in g  academic s ta n d a rd s  a t  th e  expense 

o f p ro f e s s io n a l  re le v a n c e . He fe a re d  th a t  th e  f i n a l  y e a r  o f s tu d y  

fo r  th e  s tu d e n t was l e a s t  r e le v a n t  to  th e  c lassroom  s i t u a t io n .

Evidence su b m itted  to  th e  S e le c t Committee as re p o r te d  by 

W illey  and Maddison (1971), a lso  in c lu d ed  concern  about th e  o v e r-
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emphasis on academic as opposed to  p r o f e s s io n a l  s tu d ie s  in  the  B.Ed. 

y e a r ,  and co n cern , to o , about d if f e r e n c e s  in  e n tra n c e  requ irem en ts  

and in  le v e ls  o f award. But i t  could be argued th a t  much of th e  

v a r ie ty  in  th e  course  was e d u c a tio n a lly  sound and j u s t i f i a b l e ;  so 

argued T ib b ie  (1971), though sh a r in g  th e  concern  o f o th e rs  reg a rd in g  

th e  d iv erg en ce  o f s tan d a rd s  o f th e  award. The d e s ir e  among s tu d e n ts  

and many s t a f f  members to  have some p r a c t i c a l  e lem ent in  th i s  f i n a l  

y e a r o f  s tu d y  was a r e c u r r in g  one. Yet th o se  who see  a y e a r  o f 

p ro f e s s io n a l  degree  s tu d ie s  as com prising  a co u rse  in  E d u c a tio n a l 

th eo ry  w i l l  co n tin u e  to  f in d  su p p o rt and argum ents in  t h e i r  fav o u r.

The P o s tg ra d u a te  C e r t i f i c a te  in  E ducation  Course

A v a ilab le  re s e a rc h  f in d in g s  in  th i s  a re a  o f t r a in in g  a re  some

what l im ite d . T his i s  t ru e  e s p e c ia l ly  in  th e  case o f Prim ary 

s tu d e n ts ,  s in c e  th e  requ irem en t th a t  g rad u a tes  have p ro fe s s io n a l  

t r a in in g  in  o rd e r  to  q u a l i fy  as Prim ary School te a c h e rs  i s  a f a i r l y  

re c e n t one (1969).

C h a r lto n , S tew art and P a ffo rd  (1960), in  t h e i r  su rvey  conducted 

w ith  g rad u a te  s tu d e n ts ,  found no evi.dence to  su p p o rt what they  

d e sc rib e d  as " .  . . sweeping n e g a tiv e  c r i t ic i s m s  . . .  o f work done 

in  D epartm ents o f E d u ca tio n ,"^  w h ile  th e  London I n s t i t u t e  (1971) 

su g g es ted  th e re  were c e r ta in  advantages in  t r a in in g  g rad u a tes  fo r  

P rim ary Schools in  c o lle g e s  o f e d u ca tio n .

Bourne’s su rvey  (1971) conducted among form er P o s tg ra d u a te  

s tu d e n ts  a f t e r  they  had sp en t some tim e as c lassroom  te a c h e rs ,  

re v e a le d  concern  th a t  th e re  had been too  l i t t l e  en p h asis  in  t h e i r  

t r a in in g  on C urricu lum  S tu d ies  and te a c h in g  methods ; and th e  Prim ary

C h a rlto n , K. , S te w a rt, W. A. C., and P a f fo rd , M. K., " S tu d e n ts ’ 
A tt i tu d e s  to  Courses in  E d u ca tio n ,"  B r i t i s h  J o u rn a l o f E d u ca tio n a l 
S tu d ie s , Vol. V I I I ,  No. 2 , May 1960, p . 163.
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te a c h e rs  in  the  sample f e l t  in ad eq u a te ly  p rep a red  in  m a tte rs  of 

c lassroom  management and d i s c ip l in e .  P h i l ip  T ay lo r (1975) re p o r te d  

th a t  s tu d e n t concern about th e  e x te n t to  which t h e i r  course  was 

p re p a r in g  them fo r  te ac h in g  was g r e a te r  a t  th e  end o f t h e i r  t r a in in g  

than  a t  the  b e g in n in g . A fre q u e n tly  exp ressed  concern about th e  

P o s tg ra d u a te  C ourse, and one r a is e d  by th e  London I n s t i t u t e  (1971), 

i s  th a t  i t  i s  f a r  too  s h o r t  a tim e in  which to  g ive  th e  n e ce ssa ry  

p r o f e s s io n a l  t r a in in g .  No doubt th i s  was one o f th e  reaso n s which 

prom pted th e  UCST in  1975 to  s e t  up a Working P a r ty  to  examine th e  

PGCE course  o f t r a in in g .  In  December of t h a t  y e a r  th e  Working 

P a r ty  met in  a conference  w ith  th e  S tand ing  Committee fo r  S tu d ie s  

in  E duca tio n . From re p o r ts  p u b lish e d  in  th e  p o s t-c o n fe re n c e  

p e r io d , i t  would appear th a t  th e re  a re  two opposing views as to  

what shou ld  c o n s t i tu te  th e  P o s tg ra d u a te  p ro f e s s io n a l  y e a r  o f 

t r a in in g :  one view , ex p ressed  by H ir s t  (1976), i s  th a t  i t  shou ld

c o n c e n tra te  on a p ro f e s s io n a l  approach and aim e x c lu s iv e ly  a t  

t r a in in g  fo r  th e  g e n e ra l demands s tu d e n ts  w i l l  l i k e ly  meet in  t h e i r  

f i r s t  te ac h in g  p o s ts .  The o th e r  view , as argued by Simon (1976), 

i s  th a t th e  t h e o r e t i c a l  a sp e c ts  of th e  cou rse  must be m ain ta in ed  and 

s tre n g th e n e d .

S ta f f  and T h e ir Teaching

There a re  few s tu d ie s  which d e a l s p e c i f i c a l l y  w ith  c o lle g e  

s t a f f ,  though q u e s tio n s  r e la te d  to  them have o ccu rred  in  some 

surveys conducted among s tu d e n ts .  Much o f th e  m a te r ia l  on s t a f f ,  

e s p e c ia l ly  th o se  in  c o lle g e s  o f e d u c a tio n , i s ,  in  f a c t , in  th e  form 

o f commentary r a th e r  th an  re se a rc h  f in d in g s .

One p ic tu r e  which emerges from th i s  m a te r ia l  shows s t a f f  in  

th e  c o lle g e s  o f e d u ca tio n  to  be w e ll q u a l i f i e d  in  terms o f sch o o l
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te a c h in g  e x p e r ien c e , b u t i n f e r i o r  to  u n iv e r s i ty  s t a f f  in  term s o f 

academ ic q u a l i f i c a t io n s  and re se a rc h  a cc o n ç lish m en ts : T ay lo r (1965), 

Plowden (1967), K oem er (1968), and Kemble (1971). Given th is  

te ac h in g  e x p e rien c e , one i s  led  to  en q u ire  in to  th e  reason  f o r  th e  

r e c u r r in g  c r i t i c i s m  from s tu d e n ts  and sch o o l te a c h e rs  th a t  c o lle g e  

s t a f f  a re  out o f touch w ith  Prim ary S choo ls . T his c r i t i c i s m  has 

been re p o r te d  by Shipman (1966), D rabick  (1967), Plowden (1967), 

W illey  and Maddison (1971), and NFER (1974). There appear to  be 

two main reaso n s f o r  such c r i t ic i s m :  f i r s t l y ,  many s t a f f  members 

in  c o lle g e  E ducation  D epartm ents were r e c r u i te d  from p o s i t io n s  in  

P rim ary Schools during  th e  p e rio d  of ra p id  c o lle g e  expansion .

S ince then  th e  Prim ary School of the  s e v e n tie s  has become a very  

d i f f e r e n t  k in d  o f sch o o l in  term s o f te a c h in g  s ty le s  and o rg a n isa 

t io n ,  from th a t  which o b ta in ed  in  th e  l a t e  f i f t i e s  and e a r ly  

s i x t i e s .  Secondly , th e  in tr o d u c tio n  o f th e  B.Ed. le d  to  th e  

r e c r u i t in g  o f s t a f f  from grammar sch o o ls  to  become academic 

s p e c i a l i s t s  in  th e  c o l le g e s .  They had l i t t l e  o r  no te a c h in g  exper

ien ce  in  Prim ary S choo ls , w h ile  most o f t h e i r  s tu d e n ts  were p re 

p a rin g  to  te ach  in  th e se  sc h o o ls . T ay lo r (1965) fe a re d  th a t :

There a re  a l l  too  few men and women who conbine 
s u c c e s s fu l  ex p e rien ce  in  th e  types o f sch o o ls  fo r  which 
s tu d e n ts  a re  b e in g  t r a in e d  w ith  h igh  academ ic q u a l i f i 
c a tio n s  in  the  d is c ip l in e s  th a t  u n d e r lie  e d u c a tio n a l 
s tu d y .

Three y e a rs  l a t e r ,  however ( I n te r n a t io n a l  Review of E d u ca tio n ,

1968), he no ted  th a t  f i f t y - t h r e e  p e rc e n t o f c o lle g e  s t a f f  had from 

seven to  e ig h te e n  y e a r s ’ te ac h in g  e x p e r ie n c e , and th a t  academic 

q u a l i f ic a t io n s  were im proving . D esp ite  th e  f a c t  th a t  under s ix ty  

p e rc e n t o f c o lle g e  s t a f f  were u n iv e r s i ty  g ra d u a te s , and th a t  a

^^T aylor, W ., "Who Teaches E ducation?" U n iv e r s i t ie s  Q u a r te r ly , 
Vol. XX, No. 1, December 1965, p. 48.
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la rg e  p ro p o r tio n  of th e se  n o n -g rad u a tes  w ere le c tu r e r s  in  Prim ary 

e d u c a tio n , a more encourag ing  p ic tu r e  was em erging. This was due 

in  p a r t  to  th e  g re a te r  a v a i l a b i l i t y  o f p a r t- t im e  advanced c e r t i f i 

c a te  and diplom a c o u rse s . But he fe a re d  th a t  th i s  tre n d  toward 

h ig h e r  academ ic q u a l i f i c a t io n s  might cause s t a f f  f u r th e r  to  lo se  

touch w ith  everyday c lassroom  r e a l i t i e s .

K oem er (1968) , hav ing  made a survey  o f te a c h e r  ed u ca tio n  in  

England, came to  th e  co n clu sio n  th a t  th e  c o lle g e s  and th e  U n iv e rs ity  

Departm ents o f E ducation ;

. . . a re  s t a f f e d  by what American e d u c a t io n is ts  would 
co n s id e r am ateurs; th a t  i s ,  te a c h e rs .  Most s t a f f  
members a re  form er classroom  te a c h e r s ,  and t h i r t y  
p e rc e n t o f them beg in  t h e i r  te a c h in g  c a re e rs  in  s t a t e  
grammar s c h o o ls , H

I t  had been recommended by Conant (1963) and by Thomas (1968) th a t  

s t a f f  te ac h in g  p ed ag o g ica l s u b je c ts  sho u ld  have p e r io d ic  secondment 

to  sch o o l te a c h in g  d u t ie s ;  w h ile  E l l i s  (1967), a Canadian e d u c a to r , 

recommended w id er use o f a system  adopted  by Simon F ra s e r  U n iv e rs ity  

in  B r i t i s h  C olunbia: t h a t  o f employing c lassroom  te a c h e rs  as ’Asso

c ia te s  in  E d u c a tio n ,’ to  a s s i s t  in  g u id ing  th e  p ro f e s s io n a l  dev e l

opment o f s tu d e n t te a c h e rs . He though t th a t  w h ile  a c e r ta in  so p h is 

t i c a t i o n  in  th e  p re s e n ta t io n  of id e a s  m ight be  l o s t  in  th is

approach , i t  was " . . .  more than  o f f s e t  by th e  gains in  im m ediate
12a p p lic a t io n  o b ta in ed  in  a r e a l i s t i c  t r a n s f e r  s e t t i n g ."

Two s tu d ie s ,  D rayer (1961) and Sm ithers (1970), a tte m p tin g  to  

a s c e r ta in  th e  c h a r a c te r i s t i c s  o f s t a f f  which w ere most v a lu ed  by 

s tu d e n ts ,  gave s im i la r  f in d in g s :  s tu d e n ts  v a lu ed  most a l e c t u r e r ’s 

knowledge of h is  s u b je c t  and h is  s k i l l  in  methods o f te a c h in g .

^^K oerner, J .  D ., Reform in  E ducation  (London, 1968), p . 180.
12E l l i s ,  J .  F . , "Who Should Teach T eachers?" J o u rn a l o f T eacher 

E d u ca tio n , Vol. X V III, No. 4 , W inter 1967, p . 425.
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Rayder  (1968) found th a t  younger s t a f f  members were more favoured  

th an  o ld e r  members on s e v e ra l  counts o f p e r s o n a l i ty  and p ro fe s 

s io n a lism . An en qu iry  by Lomax (1971) found a consensus among 

s tu d e n ts  th a t  s t a f f  as a whole were only  m oderately  i n t e r e s t i n g  

p eo p le ; and S andfo rd ’s s tudy  (1967) in  a la rg e  i n s t i t u t i o n  found 

s tu d e n ts  s e e in g  t h e i r  p ro fe s so rs  only as le c tu r e r s  who came and 

ta lk e d  fo r  f i f t y  m inutes and then  d isap p ea red .

S tuden t views on th e  te ac h in g  methods employed by c o lle g e

s t a f f  have re p e a te d ly  been re p o r te d  as showing th a t  though th e

most commonly used , th e  le c tu r e  was th e  l e a s t  p o p u la r . L ec tu res

have been d e sc r ib e d  as b o r in g , d u l l ,  bad ly  p re p a re d , bad ly  p re s e n te d ,

and sometimes a mere r e p e t i t io n  o f te x tb o o k s . T his com plain t has

in v a r ia b ly  been accompanied by a demand fo r  g r e a te r  use o f sm all

group d is c u s s io n s , sem in a rs , and t u t o r i a l s :  Chambers (1962),

D e r r ic o t t  (1968), NUS, NUT, G lover ( a l l  in  1969), MacManaway,

McLeish (both  in  1970), Page (1971), Birmingham ATO survey  (1971),

and Sm ithers (1972). G lover re p o r te d  s ix ty - f i v e  p e rc e n t o f h is

sample fav o u rin g  th e  e lim in a tio n  o f y e a r  l e c t u r e s ,  and s t a t e d  th a t

. . th i s  demand fo r  more o p p o rtu n ity  fo r  d is c u s s io n  and th e

u n p o p u la rity  o f mass le c tu r in g  in  th e  Main K a il a re  th e  two most

13im p o rtan t fe a tu re s  o f th e se  r e s u l t s . "  McLeish found th a t  s tu d e n ts  

o f h ig h  academ ic s ta tu s  su p p o rted  th e  le c tu r e  method to  a l e s s e r  

e x te n t th an  d id  le s s  q u a l i f i e d  s tu d e n ts .  A ll  s tu d e n ts  favoured  

p a r t i c ip a to r y  te a c h in g  methods and advocated  g re a te r  use o f inno

v a tiv e  te ach in g  tech n iq u es  such as th e  use o f C losed C ir c u i t  T e le

v is io n  and v id e o ta p e s .

13G lover, R . , A Study o f th e  A tt i tu d e s  o f S tu d en ts  in  a C o llege  of 
E ducation  Towards T h e ir  Course in  E ducation  (M.A., U n iv e rs ity  o f 
W ales, 1969), p . 161.
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S tu d en ts

A v a ilab le  re se a rc h  m a te r ia l  on s tu d e n ts  has focused  on t h e i r  

sch o o l background, t h e i r  academic q u a l i f i c a t io n s  on e n try  to  

c o l le g e ,  and t h e i r  academic s ta tu s  g e n e ra lly .

There i s  some ev idence  to  su g g es t th a t  a la rg e  p ro p o r tio n  o f 

s tu d e n ts  e n te r in g  c o lle g e s  o f e d u ca tio n  have come from grammar 

sc h o o ls . This has been seen  as u n d e s ira b le  by th o se  who b e l ie v e  

th a t  grammar sch o o ls  were designed  to  p r o te c t  and i s o l a t e  p u p ils  

from th e  w orld  o u ts id e  th e  classroom . Kemble, in  F i t  to  Teach 

(1971), has ex p ressed  p r e c is e ly  th i s  view . But i t  i s  d i f f i c u l t  to  

f in d  ev idence  to  su p p o rt h is  c la im , o r in d eed , even i f  t h i s  were 

so , th a t  i t  would have a n e g a tiv e  in f lu e n c e  on th e  p re p a ra t io n  of 

a c lassroom  te a c h e r .

In  th e  p a s t  decade, th e re  has been an in c re a s e  in  th e  number 

o f s tu d e n ts  e n te r in g  th e  c o lle g e s  w ith  ’A' l e v e l  q u a l i f i c a t i o n s ,  

as shown by Lomax (19 71) and by th e  ev idence  su b m itted  to  th e  S e le c t 

Committee as quoted  by W illey  and Maddison (1971). But bo th  Simons 

(1965) and S ta r t  (1966) have shown th a t  th e re  have been wide d i f f e r 

ences among c o lle g e s  in  th e  p ro p o r tio n  o f t h e i r  e n tra n ts  hav ing  'A* 

le v e l  q u a l i f i c a t io n s .  Hooper, w r i t in g  in  th e  Times H igher E ducation  

Supplement (1974), condemned what he d e sc r ib e d  as th e  two ’A’ le v e l  

* dogma,’ b e l ie v in g  i t  to  be an a d m in is tra t iv e  convenience o n ly . He 

f u r th e r  claim ed th a t  a l l  ’A’ le v e l  p asses  a re  n o t e q u a l;  on th e  

c o n tra ry , w eaker s tu d e n ts ,  he a l le g e d , a re  s te e re d  in to  s u b je c ts  

in  which they  a re  more l ik e ly  to  p a s s . With th e  in tr o d u c tio n  o f 

th e  minimum two ’A’ le v e l  e n try  req u irem en t, he fe a re d  a w h o lesa le  

sw ing, on th e  p a r t  o f w eaker s tu d e n ts  a t  l e a s t ,  to  th e  s u b je c ts  

su sp ec ted  o f r e q u ir in g  le s s  v e rb a l and m athem atica l a b i l i t y .  This 

may be  so , b u t c o lle g e  a d m in is tra to rs  would argue th a t  some measure
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o f academ ic achievem ent must be a p p lie d ; and in  the  absence o f a 

b e t t e r  one, th e  ’A’ le v e l  w i l l  p robab ly  rem ain.

A survey  conducted by th e  NFSR (1972) re v e a le d  th a t  c o lle g e  

o f e d u ca tio n  s tu d e n ts  on th e  whole w ere g e n e ra lly  o f a low er c a l ib r e  

th an  were any o f th e  o th e r  s tu d e n t groups in  th e  sam ple. They 

sco red  low er on t e s t s  a d m in is te red ; t h e i r  sch o o l assessm en t was 

low er; they  had few er ’A’ l e v e l  p a s s e s ;  and they  had th e  low est 

p e rcen tag e  o f s tu d e n ts  g a in in g  p asses  in  e ig h t  o r more 'O ' le v e l s .  

This m ight be accounted  fo r  in  p a r t  by th e  f a c t  th a t  some o f th e  

s tu d e n ts  e n te r in g  th e  c o lle g e s  have f a i l e d ,  because of low academ ic 

q u a l i f i c a t i o n s ,  to  ga in  e n tra n ce  to  a u n iv e r s i ty .  But P ie rso n

(1971) has claim ed th a t  ’A’ le v e l  p a sse s  a r e ,  a t  b e s t ,  only a rough 

and ready measure o f academic q u a l i ty .  He has argued th a t  th e  

c o lle g e s  have always been concerned to  g ive  much w eigh t to  q u a l i t i e s  

o f p e r s o n a l i ty  and c h a ra c te r  in  t h e i r  s e le c t io n  o f s tu d e n ts ,  and 

th a t  s tu d e n ts  in  th e  c o lle g e s  have th e re fo re  been more d is t in g u is h e d  

fo r  t h e i r  p e rso n a l q u a l i t i e s  than  fo r  t h e i r  academic a tta in m e n t.

Newfoundland R esearch

As was m entioned in  an e a r l i e r  c h a p te r . M emorial U n iv e rs ity  

i s  th e  only  i n s t i t u t i o n  in  Newfoundland which p ro v id es  i n i t i a l  

te a c h e r  e d u ca tio n  programmes. I t  i s  th e  su c c e sso r  to  a Normal 

School and was founded as r e c e n tly  as 1949. T his h e lp s  to  e x p la in  

th e  f a c t  th a t  re se a rc h  in  th e  f i e l d  o f te a c h e r  ed u ca tio n  h a s , as 

y e t ,  re c e iv e d  l i t t l e  a t t e n t io n .  In  f a c t ,  much o f what e x i s t s  f a l l s  

under th e  head in g  o f p r e s c r ip t io n  r a th e r  th an  re se a rc h  f in d in g s .

In  recommending an improved p re - s e r v ic e  programme fo r  te a c h e rs  

in  Newfoundland, Hickman (1954) f e l t  s t ro n g ly  th a t  " . . .  s tu d e n t
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te a c h in g  shou ld  be an in t e g r a l  p a r t  o f te a c h e r  p re p a ra t io n ," ^ ^  and 

th i s  view was r e i t e r a t e d  by Kennedy (1968) and by C uff (1972).

C u ff’ s s tudy  included, a survey  o f  Teaching P r a c t ic e  programmes in  

f i f t y  i n s t i t u t i o n s  a c ro ss  Canada, and re v e a le d  a w idespread  d e s ire  

fo r  lo n g e r Teaching P r a c t ic e  p e r io d s ,  and fo r  an improvement in  th e  

methods o f a s s e s s in g  p r a c t ic e .

Reading su rveys conducted by th e  P r o v in c ia l  D epartm ent o f 

E ducation  in  P rim ary and E lem entary Schools o f  Newfoundland (1965, 

1970, 1973) have in v a r ia b ly  b ro u g h t d i s t r e s s in g  r e s u l t s .  C h ild re n ’s 

vocabulary  and com prehension le v e ls  have been w e ll  below th e  

Canadian norm. The 1965 survey  showed only tw enty-tw o p e rc e n t of 

Grade Four and t h i r t y - t h r e e  p e rc e n t o f Grade S ix  c h ild re n  had 

reached th e  ex pec ted  le v e l .  The 1970 survey  showed Grade Three 

c h ild re n  below th e  expec ted  l e v e l ,a s  d id  th e  su rvey  of 1973. Such 

f in d in g s  have b ro u g h t c r i t ic is m s  o f th e  Prim ary te a c h e r  ed u ca tio n  

programmes. K itchen  (1969) re p o r te d  t h a t  re s e a rc h  c a r r ie d  out over 

th e  p rev io u s  f iv e -y e a r  p e r io d  p ro v id ed  c o n c lu s iv e  ev idence th a t  

Newfoundland sch o o l c h ild re n  w ere read in g  and w r i t in g  le s s  w e ll  

than  t h e i r  m ainland (o f Canada) c o u n te rp a r ts .  He recommended th a t  

" .  . . Newfoundland te a c h e rs  be a p p ro p r ia te ly  t r a in e d  and th a t  

a p p ro p r ia te  language and read in g  programs be developed.

In  1972 th e  F acu lty  o f E ducation  a t  Memorial U n iv e rs ity  of 

Newfoundland e s ta b l is h e d  a committee to  examine i t s  te a c h e r  educa

t io n  programme. P rov ince-w ide  surveys were undertaken  among th e  

p ro f e s s io n a l  and la y  p u b lic . The r e s u l t s ,  e s p e c ia l ly  th o se  coming

"^Hickman, G. A. , A Guide to  th e  Improvement o f th e  P re -S e rv ic e  
Programme o f T eacher E ducation  in  Newfoundland (E d.D ., T eachers 
C o lleg e , New Y ork, 1954), p . 103.

^^K itchen, H. W. , E d u c a tio n a l P o lic y  fo r  th e  S ev en tie s  fo r  Newfound
land  (S t. Jo h n ’s ,  1969), p. 5.
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from sch o o l s u p e r in te n d e n ts , su p e rv iso rs  and te a c h e r s ,  in d ic a te d  a 

g e n e ra l agreem ent th a t  the  programme fo r  Prim ary  te a c h e rs  was 

s a t i s f a c t o r y ,  hav ing  sho^m c o n s id e ra b le  improvement in  re c e n t 

y e a r s .  There was g e n e ra l agreem ent, how ever, t h a t  s te p s  shou ld  be 

tak en  f u r th e r  to  improve th a t  programme and th a t  p r i o r i t y  shou ld  

be g iven  to  th e s e . In te rv ie w s  shou ld  be used to  a s s i s t  in  the  

sc re e n in g  o f a p p l ic a n ts ;  more Teaching P r a c t ic e  and g r e a te r  oppor

tu n i ty  to  work w ith  c h ild re n  in  r e l a t io n  to  methods cou rses shou ld  

be p ro v id ed ; th e re  shou ld  be g r e a te r  em phasis on th e  te a c h in g  o f 

R eading, and on p ro f e s s io n a l  as opposed to  academ ic s tu d ie s ;  more 

a t t e n t io n  shou ld  be g iven  to  c lassroom  o rg a n is a t io n  and management; 

more te ac h in g  shou ld  be done in  sm all groups and le s s  in  l e c tu r e s ;  

and th e re  shou ld  be more involvem ent by members o f th e  E ducation  

F acu lty  in  th e  c lassroom s o f th e  P ro v in c e 's  s c h o o ls .

A re c e n t  survey  by Sharp (19 77) among Newfoundland K in d e rg a rten  

te a c h e r s ,  showed th a t  th ir ty - tw o  p e rc e n t o f them were d i s s a t i s f i e d  

w ith  th e  i n i t i a l  t r a in in g  programme th ey  had re c e iv e d .

Main F ind ings from a Review o f th e  L i te r a tu r e

The T h ree -y ear C e r t i f i c a te  Course has been c r i t i c i s e d  fo r  la c k  

bo th  o f d i r e c t io n  and o f c le a r ly - d e f in e d  o b je c t iv e s .  S tu den ts  have 

co n p la ined  th a t  i t  f a i l e d  to  ch a llen g e  them, th a t  i t  lack ed  r e l e 

vance and co n ta in ed  a p reponderance o f th e o ry  and a r e l a t i v e  p a u c ity  

o f m eaningful p r a c t i c a l  work. I n s u f f i c i e n t  tim e , i t  has been 

a l le g e d , has been sp en t working w ith  c h i ld re n ,  in ad eq u a te  a t t e n t io n  

has been p a id  to  m a tte rs  o f c lassroom  o rg a n is a t io n  and management, 

and i n s u f f i c i e n t  tre a tm e n t has been g iven  to  te a c h in g  methods f o r  

cu rricu lu m  c o u rse s . The most p re s s in g  concern in  r e l a t i o n  to  

methods has been w ith  re s p e c t to  the  te a c h in g  o f R eading, though
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i t  has been p o in te d  out th a t  p ro v is io n  fo r  th i s  has v a r ie d  consid 

e ra b ly  from one i n s t i t u t i o n  to  a n o th e r . A r e la te d  is s u e  has been 

th a t  o f a r e l a t i v e  s c a r c i ty  o f s t a f f  q u a l i f ie d  in  th e  te a c h in g  o f 

Reading.

While th e  f in d in g s  in d ic a te  a h igh  s tu d e n t  p re fe re n c e  fo r  

Teaching P r a c t ic e ,  th e re  a re  a lso  in d ic a t io n s  o f t h e i r  concern fo r  

a la ck  o f p rep a red n ess  fo r  sch o o l e x p e r ie n c e s , and o f a n x ie t ie s  

r e la te d  to  th e  s u p e rv is io n  and assessm ent o f Teaching P r a c t ic e ;  

and th i s  i s  n o t con fined  only to  s tu d e n ts .  Some e d u c a t io n is ts  have 

q u e rie d  th e  va lu e  o f Teaching P r a c t ic e ,  and in  p a r t i c u l a r  have 

r a is e d  doubts r e l a t i n g  to  i t s  su p e rv is io n  and assessm en t.

Though i t  has been su g gested  th a t  th e  t h e o r e t i c a l  a sp e c ts  o f 

i n i t i a l  t r a in in g  cou ld  be inproved  and more r e la te d  to  p r a c t i c e ,  

th e re  seems to  be no overwhelming o p in io n  in  favou r o f red u c in g  o r 

abandoning th e  t h e o r e t i c a l  component o f  th e  co u rse . R a th e r, th e re  

i s  a body o f o p in io n  which h o ld s  th a t  th eo ry  i s  c r u c ia l ly  im p o rtan t 

in  te a c h e r  e d u ca tio n .

With reg a rd  to  th e  B.Ed. C ourse, c r i t i c i s m  has been made o f 

i t s  la ck  of u n ifo rm ity  in  bo th  e n tra n ce  requ irem en ts  and le v e ls  o f 

award, though improvements in  th e se  a reas  have a lso  been reco rd ed . 

However, as in  th e  case of th e  T h ree -y ear C e r t i f i c a te  C ourse, th e  

g r e a te s t  concern has been th e  im balance betw een th e o r e t i c a l  and 

p ro f e s s io n a l  e n p h a s is , w ith  a d e s ir e  fo r  an in c re a s e  in  th e  l a t t e r ,  

and th e  in c lu s io n  o f sch o o l e x p e r ien c e s .

An exam ination  o f th e  l im ite d  re se a rc h  d a ta  a v a i la b le  on th e  

P o s tg ra d u a te  C e r t i f i c a te  Course would seem to  in d ic a te  th e  fo llo w in g  

dilemma: cn th e  one hand, th e re  a re  th o se  who want th e  th eo ry  o f 

E ducation  to  tak e  p r i o r i t y ,  w hile  on th e  o th e r  th e re  i s  a b e l i e f  

th a t  th e  g radua te  s tu d e n t 's  g r e a te s t  need i s  a very  p r a c t i c a l
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approach to  te a c h in g  fo llo w in g  a programme o f degree s tu d ie s .

There i s  agreem ent, how ever, th a t  th e  course  has been too  s h o r t .

Prim ary s t a f f  in  the E ducation  D epartm ents o f  th e  c o lle g e s  

ware found to  have been q u a l i f i e d  in  te a c h in g  ex p erien ce  but to  

have lacked  advanced q u a l i f ic a t io n s  and re se a rc h  ex p e rien ce . Those 

engaged as s u b je c t  s p e c i a l i s t s  were seen  as academ ica lly  q u a l i f i e d  

b u t w ith o u t th e  n e ce ssa ry  Prim ary School te a c h in g  e x p e rien c e . 

N e v e r th e le s s , c o n s id e ra b le  inprovem ent o f q u a l i f i c a t io n s  in  re c e n t 

y ears  has a lso  been reco rd ed . Com plaints have a lso  been made about 

an over-em phasis on le c tu r in g  in  th e  c o lle g e s .

R ecent y ea rs  have seen  an in c re a s e  in  th e  number o f s tu d e n ts  

e n te r in g  th e  c o lle g e s  w ith  'A ' l e v e l  q u a l i f i c a t i o n s ,  w ith  v a r ia t io n s  

from one c o lle g e  to  a n o th e r . Yet th e  g e n e ra l l e v e l  o f academ ic 

a b i l i t y  o f s tu d e n ts  e n te r in g  te a c h e r  e d u c a tio n , compared w ith  th o se  

e n te r in g  o th e r  p o s t-sec o n d a ry  i n s t i t u t i o n s ,  has been c r i t i c i s e d  in  

a t  l e a s t  one a u th o r i t a t iv e  r e p o r t .

Teacher e d u ca tio n  in  Newfoundland, though th e  l i t e r a t u r e  

r e l a t in g  to  i t  i s  r e l a t i v e ly  m eagre, comes in  f o r  much th e  same 

k ind  of c r i t i c i s m  as does th e  B r i t i s h ,  p a r t i c u l a r ly  in  th e  a reas  

o f p r a c t i c a l  ex p erien ce  and methods c o u rse s .
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THE JAMES REPORT, THE WHITE PAPER, AND CIRCULAR 7/73

THE JAMES REPORT

The James R ep o rt, Teacher E ducation  and T ra in in g  (1972), 

recommended th a t  te a c h e r  ed u ca tio n  and t r a in in g  be d iv id ed  in to  

th re e  c y c le s : p e rso n a l e d u ca tio n , p r e - s e r v ic e  e d u ca tio n  and in 

d u c tio n , and in - s e r v ic e  ed u ca tio n  and t r a in in g .  These f i r s t  two 

cy c les  would cover a t o t a l  o f fo u r  y e a r s .  The f i r s t  cy c le  would 

be c o lle g e -b a se d  and would com prise a Diploma in  H igher E ducation  

programme (Dip. H .E .) . For cy c le  two, th e  f i r s t  y e a r  would be in  

a c o lle g e  and the  second in  a sch o o l where th e  s tu d e n t would be a 

'l ic e n c e d  te a c h e r , '  te a c h in g  fo r  fo u r days a  week w ith  th e  f i f t h  

day re le a s e d  fo r  p ro f e s s io n a l  t r a in in g  under th e  guidance o f a 

p r o f e s s io n a l  tu to r  a t  some p ro f e s s io n a l  c e n tr e . At th e  end of y e a r  

fo u r  th e  'l i c e n c e d  te a c h e r ' would become a ' r e g i s t e r e d  te a c h e r ' and 

would re c e iv e  th e  award of B .A .(E d .) . The D ip. H.E. would be 

o f fe re d  n o t only to  th o se  p lan n in g  to  te a c h ,  b u t a lso  as a te rm in a l 

q u a l i f i c a t io n  in  i t s e l f .  Cycle th re e  would have te a c h e rs  re c e iv e  

one term  of re le a s e d  tim e from te ac h in g  every  seven  y e a r s ,  so as 

to  tak e  advantage o f in - s e r v ic e  t r a in in g .  In  f a c t ,  th e  Committee 

recommended th a t  h ig h e s t  p r i o r i t y  be g iven  to  t h i s  c y c le , b u t d id  

n o t go so f a r  as to  su g g es t th a t  th i s  in - s e r v ic e  t r a in in g  be manda

to ry . B.Ed. d e g re e s , i t  was recommended, sh o u ld  be developed , b u t 

only as in - s e r v ic e  aw ards.

From th e  p o in t  o f view o f th e  a d m in is tra t io n  o f th e  c o lle g e s  

o f e d u c a tio n , James recommended th a t  Area T ra in in g  O rg a n isa tio n s  

be re p la ce d  by R eg ional C ouncils o f C o lleges and D epartm ents o f 

E du ca tio n , to  be lin k e d  s tro n g ly  w ith  a N a tio n a l C ouncil fo r  T eacher 

E ducation  and T ra in in g . The rem aining recom m endations s p e l le d  out
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d e ta i l s  r e l a t in g  to  th o se  a lre ad y  m entioned.

W hile th e re  was p o s i t iv e  r e a c t io n  to  some o f th e  James propo

s a l s ,  " . . .  th e  an ti-Jam es campaign began n . . long b e fo re  th e  

Committee r e p o r t e d , " a n d  a s ta tem e n t by th e  E d i to r i a l  Board of 

Forum p o in te d  o u t:

The James R eport confirm s th e  fe a r s  ex p ressed  by many 
when th e  main p ro p o sa ls  were leak ed  to  th e  P ress  l a s t  
O ctober. Far from im proving on th e  s ta tu s  quo th e  
recommendations would la rg e ly  w orsen i t . 17

But perhaps re a c tio n s  to  th e  R eport were b e s t  summed up in  th e

s ta tem e n t by th e  U n iv e rs ity  o f London I n s t i t u t e :

The James R eport co n ta in s  some p ro p o sa ls  th a t  a re  
obv iously  sound , some about which we have doubts u n less  
they  a re  amended, and o th e rs  th a t  we th in k  more l ik e ly  
to  damage th e  ed u ca tio n  and t r a in in g  o f te a c h e rs  than  
to  improve i t . 18

The p ro p o sa ls  fo r  in - s e r v ic e  e d u ca tio n  w ere welcomed by alm ost 

everyone. W hilst the id e a  o f an in d u c tio n  y e a r  was seen  as p o s i

t i v e ,  th e  p ro p o sa ls  fo r  th a t  y ea r would have re c e iv e d  b e t t e r  a cc e p t

ance had they  been meant fo r  th e  p ro b a tio n a ry  y e a r ,  and n o t as a 

s u b s t i t u te  fo r  i n i t i a l  t r a in in g .  The D ip. H.E. a lso  re c e iv e d  some 

fav o u rab le  r e a c t io n s .  I t  was seen  by some as a good b a s is  on which 

to  b u i ld  a tw o-year p e rio d  o f p ro f e s s io n a l  t r a in in g .  H ir s t  f e l t  i t

. . . could  b r in g  c o n s id e ra b le  advantages to  the  
C o lleges o f E d u ca tio n , in  term s o f th e  c a l ib r e  o f t h e i r  
s tu d e n ts ,  th e  e thos o f th e  e d u ca tio n  a v a i la b le  th e re  
and a s ig n i f i c a n t  p la c e  fo r  th e  c o lle g e s  in  th e  f i e l d  
o f h ig h e r  e d u c a t io n .19

^^Judge, H ., "How Are We to  Get B e t te r  T eachers?" H igher E ducation
Review, Vol. 8 , No, 1, Autumn 1975, p . 7.

^^Statem ent by th e  E d i to r i a l  Board, Forum, V ol. 14, No. 3 , Summer 
1972, p . 86.

18The E ducation  and T ra in in g  o f T each e rs , A S ta tem en t by th e  C ouncil
o f the  I n s t i t u t e  on the  James R e p o r t, U n iv e rs ity  o f London I n s t i 
tu te  o f E d u ca tio n , A p r il  1972, p . 5.

19H ir s t ,  P . ,  "R e f le c tio n s  on th e  James R ep o rt,"  F ro eb e l J o u r n a l ,
No. 24, Autumn 1972, p . 12.



98

And resp o n d en ts  to  C o r t i s ' su rvey  (1972) saw th e  Dip. H.E. as

b a s ic a l ly  a t t r a c t i v e .

HŒ-rever, th e re  were some n e g a tiv e  c r i t ic i s m s  o f th e  R eport in

g e n e ra l. For exam ple, th e  London I n s t i t u t e  s ta te m e n t d e c la re d :

We f in d  nowhere an assessm en t of th e  k in d  o f e d u ca tio n  
and th e  k in d  o f te a c h in g  th a t  c h ild re n  and s tu d e n ts  
w i l l  need . . . and . . . any s e r io u s  d is c u s s io n  of 
th e  c o n ten t o f ed u ca tio n  and t r a in in g  . . . a re  
a b sen t from th e  R e p o r t .20

They n o ted  a lso  th a t  most o f th e  p o s i t iv e  su g g es tio n s  would be more

c o s t ly  to  implement th an  th e  p u b lic  p u rse  m ight be ab le  to  a f fo rd .

As P ro fe s s o r  R. S. P e te rs  s a id  of Lord James:

His R eport . . . ach ieved  th e  u n p a ra l le le d  d i s t in c t io n  
o f p rov ing  u n accep tab le  to  j u s t  about every  im p o rtan t 
body in  th e  c o u n try , who knew and cared  an y th in g  about 
te a c h e r  e d u c a tio n .21

There was d isap p o in tm en t, to o , th a t  th e  R eport s a id  very l i t t l e  to

th e  p ro fe s s io n a ls  in  th e  b u s in e ss  o f te a c h e r  t r a in in g .  What C o r tis

had term ed a f a i r  summary o f th e  r e a c t io n s  re c e iv e d  in  h is  su rv e y ,

was a comment made th a t  th e  R eport " .  . . has very  l i t t l e  to  do
22w ith  te a c h e r  t r a in in g  and shou ld  be t r e a te d  as su ch ."  His sam ple 

f e l t  th e  R eport lack ed  c r e d i b i l i t y  as an in s tru m e n t of change. One 

c o lle g e  P r in c ip a l  a l le g e d  th a t  "James has proved to  be more con

cerned  w ith  th e  cheap p ro v is io n  o f  mass h ig h e r  e d u c a tio n , th an  w ith
23im proving te a c h e r  e d u c a tio n ."

90
London I n s t i t u t e ,  op. c i t . , p . 14.

21
P e te r s ,  R. S . ,  "Are D isa s tro u s  D ecisions Being Taken With In d e c en t 
H aste?" Times H igher E ducation  Supplem ent, No. 109, November 16, 
1973, p . 1.

22C o r t is ,  G. , "The James R eport: A tt i tu d e s  o f S en io r S ta f f s  in  th e  
C o lle g e s ,"  H igher E ducation  Review, Vol. 4 , No. 3, Summer 1972,
p . 10.

23McGregor, G. P . ,  "Towards C onfidence in  T eacher E duca tion :
Thoughts a f t e r  D a n fo rth ,"  U n iv e r s i t ie s  Q u a r te r ly , Vol. 27, No. 1, 
W inter 1972, p . 17.
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I t  was fe a re d  by many th a t  th e  im plem enta tion  o f th e  James

p ro p o sa ls  would b r in g  about th e  b reak -up  o f te a c h e r  e d u ca tio n  as

i t  had been known. These f e a r s ,  l a t e r  in t e n s i f i e d  by th e  White

P ap e r, E duca tion ; A Framework fo r  Expansion (1972), and by the  DES

C irc u la r  7 /7 3 , le d  to  th e  ex p re ss io n  o f a s tro n g  case  in  defence

of th e  c o lle g e s  o f e d u ca tio n  and th e  work they  had been do ing ,

p a r t i c u l a r ly  in  th e  t r a in in g  o f Prim ary School te a c h e rs .  The

London I n s t i t u t e ,  in  re fe re n c e  to  th e  h igh  in te r n a t io n a l  r e p u ta t io n

of B r i t i s h  Prim ary S ch o o ls , p o in te d  ou t th a t  " . . .  t h i s  i s  very

c le a r ly  connected w ith  th e  q u a l i ty  o f th e  te a c h e rs  in  them and th e

k in d  o f t r a in in g  they  have r e c e i v e d . R o s s  r e c a l le d  t h a t  th e re

i s  much to  be proud of in  th e  work o f th e  c o lle g e s  and b e lie v e d

e d u ca tio n  would be th e  p o o re r i f  th e  th in g s  in  th a t  t r a d i t i o n  w orth

p re se rv in g  w ere l o s t .  "L e t i t  c o n s ta n tly  be r e c a l le d ,"  he s a id ,

" th a t  our prim ary  sch o o ls  a t  t h e i r  b e s t  a re  a model to  th e  w orld

and th a t  alm ost a l l  th e  te ac h e rs  who made th o se  sch o o ls  what they
25a re  were t r a in e d  in  th e  much c r i t i c i s e d  c o lle g e s  o f e d u c a tio n ."  

Bibby p o in te d  ou t th a t  though th e  c o lle g e s  had been so o f te n  the  

scapegoat fo r  a l l  th e  i l l s  o f E n g lish  e d u c a tio n , most o f th e  r e s t  

of the  w orld  " . . .  has looked on our c o lle g e s  o f e d u ca tio n  w ith  

immense ad m ira tio n  and even e n v y Y e t ,  he a rg u ed , in s te a d  of 

ta k in g  p r id e  in  th e  c o lle g e s  which so many o th e r  c o u n tr ie s  were 

copying , i t  seemed some were determ ined  to  d e s tro y  th i s  most 

s u c c e s s fu l  n a t io n a l  system  of te a c h e r  ed u ca tio n  which th e  w orld  had

^^London I n s t i t u t e ,  op. c i t . , p . 3.

25R oss, A ., " U n iv e r s i t ie s  and C o lle g e s ,"  R ag g e tt, M., and C larkson , M. 
(E d s .) ,  Changing P a t te rn s  o f Teacher E ducation  (London, 1976), 
p . 58.

B ibby, C. " In  Defence o f C olleges o f  E d u ca tio n ,"  B r i t i s h  Jo u rn a l 
o f Teacher E d u ca tio n , Vol. 1, No. 1, January  1975, p . 25.
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ev e r seen . Dr. Harry Judge, who had been a member o f th e  James 

Committee, l a t e r  remarked th a t  th e  w e ll-d e se rv e d  r e p u ta t io n  o f 

E n g lish  Prim ary Schools was a t t r i b u t e d  ( c o r r e c t ly  o r in c o r r e c t ly )  

to  th e  system  which had produced th e  te a c h e rs  in  them. C r i t i c s  o f  

th e  R eport were now a sk ing  i f  t h i s  system  sh o u ld  be r e je c te d  in  

favou r o f an u n tr ie d  a l t e r n a t iv e ,  a p p a re n tly  m odelled on th e  im per

fe c tio n s  o f a co n secu tiv e  p a t t e r n ,  in  which c e r t i f i c a t e  succeeds 

degree a f t e r  one h u r r ie d  y e a r o f t r a in in g .

The B.A. (Ed.) degree

The proposed  B .A .(E d.) came in  fo r  sev e re  c r i t i c i s m .  I t  was

f e l t  th a t  i t  would n o t be reco g n ised  anywhere as a r e a l  d e g re e ,

because i t  would be awarded a f t e r  a b r i e f  p e r io d  o f s tudy  and would

la c k  any r e a l  academ ic c o n te n t. F urtherm ore , i t  could  h a rd ly  be

c a lle d  a degree in  E d u ca tio n , when th e  s tu d y  o f E ducation  as a

s u b je c t had no p la c e  in  i t .  I t  could  n o t be co n sid e red  g e n e ra lly

com parable w ith  o th e r  B r i t i s h  b a c h e lo rs  degrees ; in  f a c t ,  i t  " .  . .

would be so d is s im ila r  to  o th e r  degrees th a t  te a c h in g  would s t i l l
27n o t r e a l ly  be an a l l -g ra d u a te  p ro fe s s io n  . . ."  The s tu d y  fo r  

th e  degree i t s e l f  was too  fragm ented to  w a rra n t th e  aivarding o f a 

degree a t  th e  end o f th e  fo u r -y e a r  p e r io d . The f i r s t  cy c le  would 

be sp en t in  an e d u c a tio n a l i n s t i t u t i o n ;  th e  second cy c le  would 

i t s e l f  be fragm ented by hav ing  i t s  f i r s t  y e a r  in  an e d u c a tio n a l 

i n s t i t u t i o n  and i t s  second in  a te a c h in g  p o s t  n o t n e c e s s a r i ly  

a c c e s s ib le  to  th a t  i n s t i t u t i o n .  For th e  s tu d e n t  who f i r s t  took  th e  

Dip. H .E ., i t  m ight be  even more fragm ented: he could  spend th e  

f i r s t  two y ea rs  in  one i n s t i t u t i o n ,  move to  a second fo r  th e  f i r s t

27T u rner, J . ,  "The A rea T ra in in g  O rg a n iz a tio n ,"  Lomax, D. E, ( Ed . ) ,  
The E ducation  of Teachers in  B r ia t in  (London, 1973), p . 172.
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y e a r  o f th e  second c y c le , and to  a d i f f e r e n t  a re a  a l to g e th e r  fo r  

h is  y e a r  as a ' lic e n ce d  t e a c h e r . ’ Perhaps i t  i s  l i t t l e  wonder th a t  

Mauger d e sc rib e d  th i s  new degree as a . . mockery o f th e  g radua te

28p ro f e s s io n a l  s ta tu s  th a t  te a c h e rs  have been ad v o ca tin g  fo r  so  lo n g ,"

and o th e rs  asked how th e se  random ex p erien ces  cou ld  be o rg an ised

in to  som ething c a l le d  a d eg ree , a degree which would be s e c o n d -ra te

and fo r  te a c h e rs  on ly . And th i s  p o in t  r a is e d  y e t  an o th e r is s u e ;

th e  B.A. (Ed.) would n o t u n ify  th e  te a c h in g  p ro fe s s io n  b u t would

d iv id e  i t .  The d iv is io n  would rem ain betifeen  th o se  who p o ssessed

a 'r e a l*  degree and th o se  w ith  th e  B.A. (E d .) . The E d i to r i a l  Board

o f Forum claim ed th a t  th e  James R eport;

. . . confirm s and makes more e x p l i c i t  th e  d iv is iv e n e s s  
in  th e  ro u te s  to  th e  te a c h in g  p ro f e s s io n , th e  one 
through th e  u n iv e r s i t i e s ,  ending  up w ith  two d e g re es , 
th e  o th e r  through th e  c o l le g e s ,  ending  iqp w ith  one, and 
th a t  a pass  deg ree. The l a t t e r  ro u te  would be th a t  
taken  by th e  te a c h e r  o f young c h i ld re n ,  whose i n f e r i o r  
s ta tu s  would be confirm ed and e m p h a s i s e d . 29

I t  was env isaged  th a t  c o lle g e s  would t r a i n  Prim ary School te a c h e rs

and u n iv e r s i t i e s  Secondary School te a c h e rs .  A ccording to  Mauger,

t h i s  would mean th a t  "Prim ary te a c h e rs  would be regarded  as le s s

q u a l i f i e d  and o f lower s t a t u s ,  t h e i r  jo b s  o f le s s  im portance than

th o se  o f secondary sch o o l te a c h e rs ,"  and " th e y  would c e r ta in ly  g e t

le s s  p ay ."  Y e t, " fo r  many y e a rs  e d u c a t io n is ts  have been s t r e s s in g

th e  v i t a l  im portance o f th e  e a r ly  y e a rs  o f  s c h o o lin g ,"  and " th e

30n e c e s s i ty  o f a t t r a c t i n g  f in e  minds to  th e  Prim ary s e c to r ."  O thers 

r e je c t in g  th e  B .A .(E d .) w ere C o r tis  (1972), P a rry  (1972), U niver-

^^Mauger, P . , "The James Committee on Teacher T ra in in g ,"  Forum, 
Vol. 14, No. 2 , S pring  1972, p . 66.

29 S ta tem en t by th e  E d i to r i a l  Board o f Forum, "The James R ep o rt,"  
Forum, Vol. 14, No. 3, Summer 1972, p . 86.

^^Mauger, op. c i t . , p . 66.
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s i t i e s  C ouncil fo r  th e  E ducation  of T eachers (1972), and Gammage

(1972), who f e l t  th a t  w h ile  th e re  was a g re a t d ea l o f sen se  in

moving tow ards an a l l - g r a d u a te  p ro fe s s io n ,  " . . .  th i s  shou ld  n o t

be done by th e  award o f some sp u rio u s  degree t i t l e  fo r  some

31obv iously  non-degree w ork."

What was wrong, asked c r i t i c s  o f th e  proposed  B .A .(E d .) ,  w ith  

r e ta in in g  th e  B .Ed.? (T rue , the  R eport had su g g es ted  i t  be 

r e ta in e d ,  b u t only  as an in - s e r v ic e  aw ard .) Why must i t  end " . . .  

w ith in  a very  s h o r t  tim e o f i t s  e s ta b lish m e n t and j u s t  as i t  i s
32g e t t in g  ov er i t s  te e th in g  tro u b le s  and becoming w e ll  accep ted?"

The m ajor c r i t ic is m s  o f th e  B.Ed. had been " . . .  th e  v a r ie ty  in

the  arrangem ents made fo r  i t  and in  th e  c la s s  o f  awards a v a i la b le

from one u n iv e r s i ty  to  an o th e r . . ."  But " th e se  v a r i a t io n s ,  and

e s p e c ia l ly  th e  a v a i l a b i l i t y  o f honours" w ere " . . .  g ra d u a lly  b e in g  

33m o d ified ."  And was a uniform  degree d e s ir a b le  anyway? I r o n i c a l ly ,  

w h ile  James co n ç la in ed  th a t  th e  B.Ed. was n o t s u i ta b le  fo r  Prim ary 

te a c h e rs  and th a t  i t  a llow ed s tu d e n ts  to  go in to  sch o o ls  w ith o u t 

Teaching P ra c tic e  in  t h e i r  l a s t  y e a r (though they  had been  re q u ire d  

to  do a minimum of f i f t e e n  w eeks’ p r a c t ic e  e a r l i e r  in  t h e i r  c o u rs e ) , 

th e  B .A .(E d .) would allow  s tu d e n ts  to  become ’ l ic e n c e d  te a c h e r s ’ 

and te ach  fo u r days a week w ith  only fo u r w eeks’ p rev io u s  p r a c t ic e  

a l l  to ld .

The Diploma in  H igher E ducation

The Dip, H.E. , to  be  awarded a t  th e  end o f th e  f i r s t  c y c le , a

31Gammage, P . ,  "1872 o r 1972? A P e rso n a l Comment on the  James 
R ep o rt,"  F ro eb e l J o u r n a l , No. 24, Autumn 1972, p . 29.

32London I n s t i t u t e ,  op. c i t . , p . 9.

33London I n s t i t u t e ,  op. c i t . , p . 9 .



103

tw o-year p e rio d  o f g e n e ra l h ig h e r  e d u c a tio n , was a lso  s e v e re ly  

c r i t i c i s e d .  This Diploma Course would become th e  f i r s t  tv7o y ea rs  

o f s tu d y  fo r  th e  B. A. (Ed. ) ,  W hile many th ough t th e  id e a  was a good 

one, t ro u b le  would a r i s e ,  they  fe a re d , in  th e  case  o f th o se  going 

on to  t r a i n  fo r  te a c h in g : t h e i r  p ro fe s s io n a l  t r a in in g  to  fo llow  

would be a l l  too  b r i e f .  And fo r  t r a in in g  in  th e  range o f  th eo ry  

and p ro f e s s io n a l  s k i l l s  needed fo r  Prim ary te a c h e r s ,  th e  d i f f i c u l 

t i e s  would be even g r e a te r .  With th i s  concern in  mind, th e  NUT 

advocated  th a t  i f  q u a l i f i e d  te a c h e r  s ta tu s  was to  be awarded a f t e r  

one y e a r ’s f u r th e r  s tu d y  fo llo w in g  s u c c e s s fu l  com pletion  o f th e  

Diploma, some e d u c a tio n a l and p ro f e s s io n a l  u n i ts  shou ld  be compul

so ry  w ith in  th e  Diploma C ourse. The UCET ex p re ssed  a s im i la r  view . 

The e d u c a tio n a l v a lu e  o f th e  Diploma was q u es tio n ed  by th e  NUS, and 

l ik e  o th e r s ,  they  f e l t  i t s  advantages would n o t accrue  u n le ss  some 

p ro fe s s io n s  o th e r  than  te a c h in g  would c o n s id e r i t  as a fo u n d a tio n  

fo r  p ro f e s s io n a l  t r a in in g .

Many peop le  f e l t  th a t  th e  Diploma would be an award o f low 

s ta n d in g  and from th e  p o in t  o f view o f th e  p re p a ra t io n  o f te a c h e rs  

mi gilt w e ll  become an i n f e r i o r ,  t h i r d - l e v e l  ’h ig h e r  e d u ca tio n  on th e  

cheap. ’ I t  was argued th a t  i f  th e  Diploma w ere to  have g e n e ra l 

v a l i d i t y ,  and count tow ards a u n iv e r s i ty  d eg ree , th en  e n tr a n ts  to  

th e  Course would have to  p o ssess  two ’A’ le v e l s .  But i f  th o se  

w ith o u t two ’A’ le v e ls  w ere to  be  ex c lu d ed , th en  the  te a c h in g  

p ro fe s s io n  would lo se  many m ature s tu d e n ts  who h ad , up u n t i l  th e  

p r e s e n t ,  c o n tr ib u te d  so much to  th e  te a c h in g  p ro fe s s io n .

One argument made in  fav o u r o f th e  Diploma was th a t  i t  would 

a llow  s tu d e n ts  to  de lay  t h e i r  cho ice  o f p ro fe s s io n . B ut, as T u rn er 

argued;
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. . . a lthough  in  theory  th e  s tu d e n t would have an oppor
tu n i ty  to  de lay  th e  s e le c t io n  o f h is  c a re e r  u n t i l  he had 
com pleted h is  Dip. H .E ., th e  p a r a l l e l  d isad v an tag e  would 
e x i s t  t h a t  a s tu d e n t i n t e n t  on te a c h in g  would n o t know 
u n t i l  he had com pleted h is  diplom a w hether o r n o t he 
would f in d  a p la c e  in  the  second c y c le . M oreover, 
u n le ss  th e  Dip, H.E, p e rm itte d  th e  s tu d e n t to  t r a n s f e r  
to  o th e r  forms o f p ro f e s s io n a l  t r a in in g  o r  move to  
d i f f e r e n t  e d u c a tio n a l i n s t i t u t i o n s  to  com plete a d eg ree , 
th e  b a lan ce  of advantage to  th e  s tu d e n t in  d e lay in g  
v o c a tio n a l choice would be very  d o u b t f u l . 84

A gain , w ith  re fe re n c e  to  th i s  de lay  o f p ro f e s s io n a l  c h o ice , Ross

argued:

I  do n o t deny th a t  th e re  a re  s tu d e n ts  who wish to  p o s t
pone cho ice  o f c a re e r  and I  am g lad  th a t  th e  system  as
i t  i s  develop ing  i s  p ro v id in g  p le n ty  of o p p o rtu n ity  fo r
such s tu d e n ts  many o f whom w i l l ,  no doub t, become 
e x c e l le n t  te a c h e rs  in  due co u rse . But I  a lso  a s s e r t  
th a t  th e re  a re  s tu d e n ts  who know w e ll  b e fo re  they  tak e  
’A’ le v e ls  -  sometimes many y ea rs  b e fo re  -  th a t  they  
want to  become t e a c h e r s . 85

To su p p o rt th e  Dip. H.E. as c o n s t i tu t in g  th e  f i r s t  two y ea rs

o f te a c h e r  t r a in in g  would deny th e  v a lu e  of co n cu rren t t r a in in g .

Could th i s  s a c r i f i c e  be made in  o rd e r  th a t  th e  " . . .  problem  of

th e  s tu d e n t tra p p e d  in to  a p ro f e s s io n a l  t r a c k  a t  th e  age o f e ig h te e n  
36o r  so . . ."  m ight be so lv e d , as claim ed by p roponents o f th e

Diploma? Would th e  p r ic e  fo r  fu tu re  te a c h e rs  b e in g  ab le  to  l iv e

and work a lo n g sid e  con tem poraries w ith  o th e r  c a re e r  o b je c t iv e s  be 

too  high? I t  seemed th a t  th e  p re s su re  fo r  th e  Diploma, stemming 

from c o n s id e ra tio n s  o th e r  th an  te a c h e r  t r a in in g ,  had b rushed  a s id e  

a l l  argum ents in  favour o f a c o n cu rren t course  o f  ed u ca tio n  and 

t r a in in g ,  e s p e c ia l ly  fo r  s tu d e n ts  p re p a rin g  to  become Prim ary 

te a c h e rs .  As a m a tte r  o f f a c t ,  w h ile  th e  James R eport d id  n o t say  

e x p l i c i t l y  th a t  th e  co n cu rren t course  o f e d u ca tio n  and t r a in in g

^^T urner, "The Area T ra in in g  O rg a n iz a tio n ,"  p . 172.
35R oss, " U n iv e r s i t ie s  and C o lle g e s ,"  p . 58,
36

Judge, "How Are We to  Get B e t te r  T eachers?" p . 6 .
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should  be d is c o n tin u e d , i t  d id  in  f a c t  mean t h i s ;  f o r  a th re e -y e a r

c o n cu rren t course  would be . . in co m p a tib le  w ith  th e  co n cep tio n

o f two y e a rs  o f h ig h e r ed u ca tio n  tak en  w ith o u t p ro f e s s io n a l  commit-

37m ent, fo llow ed  by a y ea r of p ro f e s s io n a l  t r a in in g ,"  F urtherm ore ,

under the  proposed new programme, tim e fo r  p ro f e s s io n a l  t r a in in g

would be very  s h o r t .  While most c r i t i c s  o f c o n secu tiv e  t r a in in g

accep ted  th a t  i t  shou ld  be a v a i la b le  f o r  s tu d e n ts  who m ight n o t

w ish to  commit them selves i n i t i a l l y  to  te a c h in g , they  f e l t  a lso

th a t  th e re  was s t i l l  a p lace  fo r  c o n cu rren t t r a in in g ,  e s p e c ia l ly

fo r  Prim ary te a c h e rs .  The London I n s t i t u t e ’s s ta tem en t a rgued :

A p e rio d  o f con tinued  h ig h e r e d u ca tio n  fo llow ed  by a 
p e rio d  o f p ro fe s s io n a l  t r a in in g  i s  a good way fo r  some
. . . b u t i t  should  n o t be th e  on ly  way. For many
s tu d e n ts ,  we a re  s u re , th e  c o n cu rren t p r in c ip le  i s  
l i k e ly  s t i l l  to  be th e  r ig h t  one, and th e  one they
w a n t.88

In  f a c t ,  on look ing  back , th re e  y e a rs  a f t e r  th e  R eport had been

p u b lish e d , two form er members of th e  James Committee ag reed ; Mr.

P a tr ic k  M ilroy defended th o se  who clung to  th e  c o n cu rren t p a t t e r n ,

p a r t i c u l a r ly  fo r  Prim ary School te a c h e rs ;  and Dr. Judge ad m itted

th a t  th e  argum ents fo r  concurrence looked p a r t i c u l a r ly  h e a lth y  when

a p p lie d  to  Prim ary School te a c h e rs . But Dr. Judge, in  s p i t e  of

t h i s ,  a t  th e  same tim e b e lie v e d  th e  DES should  say th a t  th e  p ro p e r

p a t te r n  of t r a in in g  i s  c o n se c u tiv e , and Lord James h im se lf went so

f a r  as to  sa y , "We do b e lie v e  in  c o n se c u tiv e  e d u c a tio n . L et us say

39i t  and be damned." Yet many e d u c a t io n is ts  f e l t  th a t  abandoning 

concurrency  would be an e r r o r ,  fo r  they  saw i t  as  be ing  s u p e r io r

37London I n s t i t u t e ,  op. c i t . , p. 8.

38London I n s t i t u t e ,  op. c i t . ,  p . 6.

39 "James Looks A gain ," Times H igher E ducation  Supplem ent, No. 3186, 
June 25, 1976, p . 9.
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to  co n secu tiv e  t r a in in g  on th e  grounds t h a t  in  a p ro f e s s io n a l  degree

academic and p ro f e s s io n a l  s tu d y  shou ld  be in t im a te ly  r e la te d  and

th a t  p ro fe s s io n a l  fo rm ation  needs tim e .

Not only would th e  Diploma deny a c o n cu rren t form o f t r a in in g ,

b u t i t  would m i l i t a t e  a g a in s t  th e  i n t e r - r e l a t i o n  o f th eo ry  and

p r a c t ic e ,  perhaps one b a s is  fo r  th e  a c c u sa tio n  th a t  th e  James

Committee was a n t i - i n t e l l e c t u a l  and had s c a n t re g a rd  fo r  e d u c a tio n a l

th e o ry . Forum’ s E d i to r i a l  Board condemned th e  id e a  o f the  f i r s t

y e a r of t r a in in g  b e in g  " . . .  unashamedly s p e c ia l i s e d  and f u n c t io n a l ,

r e s t r i c t i n g  th e o r e t i c a l  s tu d ie s  to  a rud im entary  in tr o d u c t io n ,"

which "would be i n s u f f i c i e n t  fo r  th e  p ro d u c tio n  o f a te c h n ic ia n ,

n ev er mind a p r o f e s s io n a l  te a c h e r ."  "Contempt fo r  th e o ry ," i t

a l le g e d , "seems as marked a c h a r a c t e r i s t i c  o f th e  Com m ittee’s

th in k in g  as t h e i r  low reg a rd  fo r  th e  te a c h e r  o f young c h ild re n .

The s e r io u s  la ck  o f e d u c a tio n a l th eo ry  was again  u n d e rlin e d

by H i r s t ,  n o tin g  th e  Committee’s su g g es tio n  th a t  form al cou rses in

th eo ry  were more s u i te d  to  in - s e r v ic e  work:

To improve th e  v a lu e  o f ex p erien ce  s tu d e n ts  n eed , 
a lo n g sid e  th a t  e x p e r ie n c e , more n o t le s s  r e la te d  
th eo ry . . . . The th eo ry  and th e  p r a c t ic e  must s u re ly  
go to g e th e r  in  t r a in in g ,  sim ply by v i r tu e  o f  t h e i r  
b e in g  two a sp e c ts  t h a t  always c h a r a c te r is e  every  
p ro fe s s io n a l  a c t . 41

He went on to  argue th a t  even i f  sh o rta g e  o f tim e r e s t r i c t e d  the  

amount o f th eo ry  a course  o f i n i t i a l  t r a in in g  cou ld  c o n ta in , th e re  

was no v a l id  argument f o r  d e lay in g  re le v a n t  th e o ry , and making do 

w ith  a m erely rud im en tary  in t r o d u c t io n .  I 11-equipped and u n p ro fes

s io n a l  te a c h e rs  must r e s u l t  from such a course  o f a c t io n . O thers 

fo llow ed H ir s t  in  b e l ie v in g  th a t  i t  was e s s e n t i a l  to  have some

^^Statem ent by E d i to r i a l  Board, Forum, op . c i t . , p . 86.
4LH ir s t ,  P . ,  op . c i t . , p . 11.
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i n i t i a l  th e o ry , r e la te d  to  problem s th a t  would o th erw ise  b a f f le  the  

new p r a c t i t i o n e r .  I t  would be a f a l s e  assum ption to  say th a t  

because some th eo ry  i s  b e s t  l e f t  t i l l  l a t e r ,  th e re  sho u ld  be no 

th eo ry  to  i l lu m in a te  p r a c t ic e  a t  th e  s t a r t .  But p e rh a p s , as has 

been su g g e s te d , th e  Committee p la ce d  i t s  f a i t h  in  th e  v a lu e  o f 

r e f l e c t i o n ,  and assumed th eo ry  could  b e s t  be g iven a f t e r  some 

e x p e rien ce  had been gained .

The In d u c tio n  Year

W hile th e  p ro p o sa ls  o f th e  James Committee r e la te d  to  in d u c tio n  

and in - s e r v ic e  were w idely  acc la im ed , problem s in  t h e i r  im plem enta

t io n  were im m ediately  obv ious. The whole id e a  o f throw ing  th e  

t o t a l  burden o f p r a c t ic e  in  t h i s  manner on th e  sch o o ls  was seen  as 

u n f a i r .  A lic e n c e d  te a c h e r  would b e , a f t e r  a l l ,  a s a la r i e d  te a c h e r  

and n o t a s tu d e n t - in - t r a in in g .  To allow  th i s  te a c h e r  day re le a s e  

fo r  one day p e r  week would be to  p u t e x t r a  burden on the s t a f f s  in  

a l l  sch o o ls  ex cep t perhaps th e  l a r g e s t .  The a l t e r n a t iv e  would be 

s ig n i f i c a n t ly  to  in c re a s e  sch o o l s t a f f  in  o rd e r  to  r e le a s e  lic e n c e d  

te a c h e rs  one day a week, and a t  th e  same tim e ap p o in t from w ith in  

th e  s t a f f  a p ro f e s s io n a l  t u to r .  F urtherm ore , i t  m ight n o t be easy 

to  f in d  s t a f f  members capab le  and w i l l in g  to  assume th i s  new ro le .  

The r e la t io n s h ip  o f th e  p r o f e s s io n a l  t u t o r  to  h is  o th e r  co lle ag u es  

on th e  s t a f f  m ight a ls o  be a m a tte r  o f some concern .

And what about th e  te a c h in g  c a p a b i l i ty  o f th e  l ic e n c e d  te a c h e r  

a f t e r  such a s h o r t  tim e o f sch o o l p r a c t i c e ,  perhaps w ith  as l i t t l e  

as fo u r  weeks p rev io u s  ex p e rien ce  in  a schoo l?  How could  c o lle g e  

tu to r s  recommend th e  s tu d e n t as ' f i t  to  te a c h ’ on th e  b a s is  o f such 

a sm all amount o f sch o o l ex p erien ce?  The UCET p o in te d  ou t th a t  i t  

was u n r e a l i s t i c  to  cu t down sch o o l ex p erien ce  in  th e  p re - s e r v ic e
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t r a in in g  p e r io d  to  a t  l e a s t  fo u r weeks and then  expect, te a c h e rs  in  

t h e i r  f i r s t  y e a r to  be in  charge o f c la s s e s  fo r  fo u r  days a week, 

w orking under th e  guidance o f a p r o f e s s io n a l  t u to r .  The NUT was 

s tro n g ly  opposed to  hav ing  an u n q u a lif ie d  te a c h e r  ta k in g  c o n tro l 

o f a c la s s  o f c h ild re n .

As fo r  th e  in - s e r v ic e  t r a in in g  p ro p o sa l fo r  th e  th i r d  c y c le , 

i t  was seen  as somewhat u n r e a l i s t i c  in  view o f th e  f a c t  th a t  i t  was 

n o t m andatory and th e re  was no s p e c ia l  f in a n c ia l  inducem ent fo r  

th i s  in - s e r v ic e  t r a in in g .

A d m in is tra tio n  o f T eacher E ducation

From th e  p o in t o f view o f th e  a d m in is tra t io n  o f te a c h e r  educa

t i o n ,  the  James R eport recommended th e  sev eran ce  o f th e  c o n s t i tu 

t i o n a l  l in k  betw een th e  u n iv e r s i t i e s  and th e  c o l le g e s , namely the  

Area T ra in in g  O rg a n is a tio n s . This id e a  was much c r i t i c i s e d ,  and 

w h ile  some f e l t  th a t  " .  . . a t  th e  h e a r t  o f th e  c r i t ic i s m s  o f th e  

R eport i s  B r i t i s h  p re o c cu p a tio n  -  even an o b sess io n  -  w ith  u n iv e r

s i t y  s t a tu s  and c h a r a c t e r , i t  was seen  by o th e rs  as a fundam ental 

change o f s ta tu s  which would have fa r - r e a c h in g  im p lic a tio n s  fo r  th e  

n a tu re  and work o f th e  c o l le g e s . Dr. Judge n o ted  th e  a larm  of th e  

c o lle g e s  by any su g g es tio n  th a t  t h e i r  co n n ec tio n s  w ith  th e  u n iv e r

s i t i e s  m ight be broken o r loosened . He contended th a t  t h e i r  f e a r  

was t h a t  th i s  m ight have th e  e f f e c t  o f  red u c in g  th e  e d u ca tio n  o f 

te a c h e rs  to  th e  unworthy le v e l  o f v o c a tio n a l  t r a in in g .  "The James 

R ep o rt,"  he c la im ed , w o rried  many th o u g h tfu l p e o p le , because i t  

ch a llen g ed  th e  s a n c t i ty  o f  th e  ro le  o f th e  u n iv e r s i ty  in  s u p e rv is in g  

th e  e d u ca tio n  o f te a c h e r s ,  and a t  th e  same tim e r is k e d  th e  i n t e l -

M cConnell, T. R. , and F ry , M. A. , " F l e x i b i l i t y  o r R ig id i ty :  
U n iv e rs ity  A tt i tu d e s  Towards th e  James R e p o r t," H igher E ducation  
Review, Vol. 4 , No. 3 , Summer 1972, p . 13.
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l e c t u a l  d e v a lu a tio n  o f th a t  w ork ."^^

T rue , i t  had been seen  as an advantage fo r  th e  p ro f e s s io n a l  

p re p a ra t io n  o f te a c h e rs  to  . . tak e  p la c e  in  a s e t t i n g  where 

re s e a rc h , th e  te ac h in g  o f th e  re le v a n t e d u c a tio n a l d is c ip l in e s  and 

th e  c lassroom  p r a c t ic e  a l l  in te r a c te d ;" ^ ^  and i t  seemed i r o n ic  to  

some th a t  th i s  p ro p o sa l came a t  a tim e when c o -o p e ra tio n  betw een 

th e  c o lle g e s  and th e  u n iv e r s i t i e s  had seen  c o n s id e ra b le  in c re a s e ,  

e s p e c ia l ly  s in c e  th e  in tro d u c t io n  o f th e  B.Ed. deg ree . I t  a lso  

seemed i r o n ic  th a t  th i s  recommendation came a t  a time when o th e r  

p ro fe s s io n s  were try in g  to  b r in g  th e  u n iv e r s i t i e s  in to  c lo s e r  con

t a c t  w ith  t h e i r  t r a in in g .  I t  was fe a re d  th a t  th e  James p ro p o sa ls  

would r e s u l t  in  a ’ tw o -n a tio n ’ approach , w ith  " . . .  academ ic

u n iv e r s i ty  e d u ca tio n  fo r  th e  s e le c t iv e  and p r iv a te  s e c to r s , "  and

45" c o l le g e  t r a in in g  fo r  th e  te a c h e rs  of younger c h i ld re n ."

THE m iT E  PAPER AND CIRCULAR 7/73

The üvhite P ap e r, E duca tion : A Framework f o r  Expansion

The Governm ent's response  to  th e  James R eport was is su e d  a t  

th e  end o f 1972 in  th e  form o f a White P a p e r , E duca tion : A Framework 

fo r  Expansion (December, 1972). One w e ll- r e c e iv e d  announcement in  

th i s  document was th e  p la n  fo r  th e  expansion  o f N ursery p ro v is io n  

in  keep ing  w ith  th e  Plow den recommendations o f  1967. T his p lanned  

expansion  would have d i r e c t  b e a r in g  on te a c h e r  e d u c a tio n , s in c e  i t  

would n e c e s s i t a te  a c o n s id e ra b le  in c re a s e  in  th e  supply  o f q u a l i f i e d  

N ursery  te a c h e rs .  In  response  to  a su g g es tio n  in  th e  White P aper

43Ju d g e , op. c i t . , p . 9.

^^London I n s t i t u t e ,  op. c i t . , p . 13. 

^^Mauger, op. c i t . , p . 66.
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th a t  some te a c h e rs  c u r re n tly  w orking in  Prim ary Schools m ight p r e f e r  

to  t r a n s f e r  to  N ursery te a c h in g , c o lle g e s  o f ed u ca tio n  a l l  over th e  

coun try  q u ick ly  made a v a ila b le  to  q u a l i f i e d  te a c h e rs  N ursery  con

v e rs io n  courses o f one o r more te rm ’s d u ra tio n .

The White P aper in d ic a te d  a f irm  commitment to  th e  expansion  

o f  in - s e r v ic e  ed u ca tio n  and t r a in in g .  I t  ex p re ssed  grave m isg iv ings 

about th e  s ta tu s  o f a ’ lic e n c e d  t e a c h e r , ’ as w e ll as about th e  

deferm ent o f th e  aw arding o f  a degree u n t i l  a f t e r  th e  com pletion  

o f a y e a r ’s te a c h in g , and p lanned  to  co nvert th e  p ro b a tio n a ry  y e a r  

to  an in d u c tio n  y e a r . This would be  given  e f f e c t  by th e  e s t a b l i s h 

ment o f a netw ork of p ro f e s s io n a l  c e n tre s  and p r o f e s s io n a l  tu to r s .

As a means o f s tu d y in g  th e  p r a c t i c a l  problem s in v o lv ed  in  e s ta b 

l i s h in g  th e se  s e r v ic e s ,  i t  was announced th a t  in  1972-73 s e v e ra l

46p i l o t  schemes would be s e t  up.

W hile th e  Government announced i t s  in te n t io n  to  work towards 

th e  achievem ent o f a g rad u a te  te ac h in g  p ro f e s s io n ,  i t  d id  n o t accep t 

th e  view th a t  th i s  could be accom plished by th e  proposed  B .A .(E d .) 

deg ree . Nor d id  i t  accep t th e  fragm ented s t r u c tu r e  recommended f o r  

th e  d eg ree , w ith  i t s  cy c led  and co n secu tiv e  p a t t e r n .  Not only  was 

Government u n w illin g  to  see  th e  e x is t in g  B.Ed. co n fin ed  to  th e  in -  

s e rv ic e  s ta g e ,  b u t i t  su p p o rted  th e  e s ta b lish m e n t o f new B.Ed. 

degrees n o t too  d is s im i la r  from i t .  The new degrees would in c o r

p o ra te  e d u c a tio n a l s tu d ie s  and "academ ic c o n ten t no le s s  rig o ro u s  

th an  th a t  o f e x is t in g  degree c o u r s e s , w i t h  a t  l e a s t  f i f t e e n  weeks 

su p e rv ise d  schoo l p r a c t i c e .  In  e f f e c t ,  t h i s  meant th a t  co n cu rren t

^^Subsequently  two such p i l o t  schemes were s e t  up in  N orthum berland 
and L iv erp o o l.

47Departm ent o f E ducation  and S c ien ce , E duca tion ; A Framework fo r  
Expansion (London, 1972), p . 21.
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t r a in in g  would c o n tin u e . The norm al p a t te r n  would be th e  T hree- 

y e a r  Course le a d in g  to  a B.Ed. a t  o rd in a ry  le v e l  and q u a l i f ie d  

te a c h e r  s t a t u s ;  and a fo u r th  y e a r  Honours B.Ed. shou ld  be a v a i la b le  

fo r  q u a l i f i e d  s tu d e n ts  w ish in g  to  pu rsue  i t .  The new degrees would 

be s u b je c t  to  v a l id a t io n  by e x is t in g  aw arding b o d ie s ,  th e  u n iv e r s i 

t i e s  and th e  C ouncil fo r  N a tio n a l Academic Awards.

While th e  Government committed i t s e l f  to  th e  in tr o d u c t io n  o f 

th e  Diploma in  H igher E d u ca tio n , i t  f e l t  th a t  th e  T h ree -y ear C e r t i 

f i c a t e  Course shou ld  co n tin u e  u n t i l  such tim e as te a c h e r  supply  was 

adequate  to  w a rran t th e  two ’A’ le v e l  D ip. H.E. e n try  req u irem en t. 

Tlie Diplom a, i t  s t a t e d ,  must n o t be any le s s  demanding i n t e l l e c 

tu a l ly  th an  th e  f i r s t  two y e a rs  o f a course  a t  degree l e v e l ,  and 

must be g e n e ra lly  a c c e p ta b le  as a te rm in a l q u a l i f i c a t io n  and as a 

q u a l i f i c a t io n  fo r  e n try  to  a p p ro p r ia te  forms o f  employment. Courses 

shou ld  be developed on a u n i t  b a s i s ,  so as to  f a c i l i t a t e  c r e d i t  f o r  

f u r th e r  s tu d y .

With re fe re n c e  to  P o s tg ra d u a te  t r a in in g ,  i n s t i t u t i o n s  were 

urged to  g ive p re fe re n c e  in  fu tu re  to  a p p lic a n ts  who had fo llow ed  

a b road  course  in  t h e i r  u n d erg raduate  s tu d y , b e a r in g  in  mind th e  

d e s i r a b i l i t y  o f enp loy ing  th e se  g rad u a tes  in  Prim ary Schools.

The A rea T ra in in g  O rg a n isa tio n s  w ere to  be re p la c e d  by new 

re g io n a l com m ittees to  c o -o rd in a te  th e  ed u ca tio n  and t r a in in g  of 

te a c h e r s , to  be kno\m as R eg ional C ouncils o f C o lleges and D epart

ments o f E duca tio n . For th e  purpose o f a d v is in g  Government, th e re  

would be e s ta b l is h e d  a new A dvisory Board on th e  Supply and T ra in in g  

o f T eachers .

What was to  become a m ajor concern fo r  e x is t in g  c o lle g e s  o f 

e d u ca tio n  and to  cause th e  g r e a te s t  uph eav a l, was th e  White P a p e r’ s 

ta r g e ts  f o r  t r a in in g  fo r  th e  p e r io d  up to  1981, and th e  is su e s
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r e la te d  to  th e se  t a r g e t s .  The p r o je c te d  number o f i n i t i a l  t r a in in g  

p la c e s  re q u ire d  in  th e  c o lle g e s  and p o ly te c h n ic  D epartm ents o f 

E ducation  by 1981 would be 60,000 to  7 0 ,000 .^^  (In  1971-72 t r a in in g  

p la ce s  in  c o lle g e s  and p o ly te c h n ic s  t o t a l l e d  114 ,000 .) The Govern

ment in te n d e d  th a t  some c o lle g e s  e i t h e r  s in g ly  o r  j o i n t l y  should  

develop in to  m ajor i n s t i t u t i o n s  of h ig h e r  ed u ca tio n  c o n c e n tra tin g  

on th e  a r t s  and human s c ie n c e s , w ith  p a r t i c u l a r  re fe re n c e  to  t h e i r  

a p p l ic a t io n  in  te ac h in g  and o th e r  p ro f e s s io n s .  O thers would be 

encouraged to  merge w ith  n e ig h b o u rin g  p o ly te c h n ic s  o r c o lle g e s  o f 

f u r th e r  e d u ca tio n  and f u l f i l  a s im i la r  r o le .  I t  was made q u i te  

c le a r  th a t  " . . . i f  th e  c o lle g e s  o f e d u ca tio n  a re  to  f in d  a f u l l e r

and f irm e r p la c e  in  che h ig h e r  e d u ca tio n  fa m ily , t h e i r  s t a f f s  must
49face  m ajor changes."  What, in  e f f e c t ,  Government was say in g  was 

th a t  c o lle g e s  which would expand and d iv e r s i f y ,  e i t h e r  a lone  o r  by 

m erging w ith  o th e r  i n s t i t u t i o n s ,  would n o t be very d i f f e r e n t  in  

term s o f fu n c tio n  from a p o ly te c h n ic  o r c o lle g e  o f f u r th e r  e d u ca tio n . 

Some c o lle g e s  would co n tin u e  to  devote t h e i r  e f f o r t s  e x c lu s iv e ly  to  

te a c h e r  e d u c a tio n , w ith  in c re a s in g  em phasis on in - s e r v ic e  work; 

o th e rs  m ight become p ro f e s s io n a l  and te a c h e r s ’ c e n tr e s ;  some nd.ght 

be co n v erted  to  o th e r  u se s , and " . . .  some may need to  c lo se .

As m ight be ex p ec ted , th e se  l a t t e r  pronouncem ents were re c e iv e d  

w ith  c o n s id e ra b le  alarm  by many o f th o se  employed in  th e  c o lle g e s  

o f e d u ca tio n .

48D .E .S ., Framework fo r  E xpansion , p . 43. In  a DES Press N o tice , 
Teacher T ra in in g  R eo rg an isa tio n  in  England (27 June 1977), th e  
re v is e d  t o t a l  o f te a c h e r  t r a in in g  p la c e s  in  England fo r  1981 was 
given  as 43,770.

4 9 I b id . , p . 45.

^ ° I b i d . , p. 44.
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C irc u la r  7 /7 3 , Development o f H igher E ducation  
in  th e  N on-U niversity  S e c to r

C irc u la r  7 /7 3 , re le a s e d  26 March 1973, o u tl in e d  what was s a id

in  th e  W hite P aper and s p e l le d  out what th e  D epartm ent o f E ducation

and S cience  w anted th e  L ocal E duca tion  A u th o r i t ie s  and th e  v o lu n ta ry

bo d ies  to  do. A ccording to  Hencke, i t  was " . . .  t h i s  document and

th e  ev en ts  which fo llow ed  in  th e  d e ta i le d  p la n n in g  o f th e  p o lic y

th a t  caused th e  con fusion  o f th e  n e x t two y e a r s . T h e  C irc u la r

s ta t e d :

What i s  c a l le d  fo r  i s  . . .  a m ajor r e c o n s id e ra t io n  of 
th e  fu tu re  ro le  o f c o lle g e s  o f e d u ca tio n  b o th  in  and 
o u ts id e  te a c h e r  t r a in in g ,  t h e i r  r e l a t i o n  w ith  u n iv e r
s i t i e s ,  p o ly te c h n ic s  and o th e r  i n s t i t u t i o n s  o f f u r th e r  
e d u ca tio n  o f f e r in g  advanced co u rses and th e  s e le c t io n  
o f a p p ro p r ia te  i n s t i t u t i o n s  w hich , e i t h e r  s in g ly  o r in  
a s s o c ia t io n  w ith  o th e r s ,  w i l l  p ro v id e  th e  a d d i t io n a l  
numbers re q u ire d  o u ts id e  th e  p o ly te c h n ic s  in  th e  p e rio d  
up to  1981 and a b a s is  fo r  f u r th e r  expansion  t h e r e a f t e r . 52

L ocal E ducation  A u th o r i t ie s  were to  c o n s id e r  w ith  o th e r  a p p ro p r ia te

b o d ies  how t h e i r  e x is t in g  i n s t i t u t i o n s  m ight be developed , and to

c o n su lt w ith  v o lu n ta ry  c o lle g e s  about p o s s ib le  changes as w e ll .

P lan s  re q u e s te d  were to  in c lu d e  an o u t l in e  o f proposed  developm ents

of in d iv id u a l  i n s t i t u t i o n s  and t h e i r  i n t e r - r e l a t i o n s h i p ;  th e  number

o f s tu d e n ts ,  types o f courses and proposed  v a l id a t io n  a rrangem ents;

and a budget e s tim a te . The A u th o r i t ie s  were to  b e a r  in  mind th a t

65.000 p la c e s  would be re q u ire d  by 1981 fo r  i n i t i a l  t r a in in g  (w ith

15.000 f o r  in - s e r v ic e  t r a in in g ) .

I t  was p o in te d  o u t th a t  many c o lle g e s  would do w e ll  to  become 

in c o rp o ra te d  in  a p o ly te c h n ic  o r merge w ith  o th e r  i n s t i t u t i o n s .

^^Hencke, D ., "T eacher Supply: A Case o f Manpower P la n n in g ,"  H igher 
E ducation  Review, Vol. 8 , No. 1, Autumn 1975, p . 24.

52D epartm ent o f E ducation  and S c ie n ce , C irc u la r  No. 7 /7 3 , 26 March 
1973, Development o f  H igher E ducation  in  th e  N on-U niversity  
S e c to r , p . 2.
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w h ile  some m ight become in te g r a te d  w ith  a u n iv e r s i ty .  There would 

co n tin u e  to  be a p la c e  fo r  a l im ite d  number o f m onotechnic c o l le g e s ,  

d ev o tin g  them selves s o le ly  to  te a c h e r  e d u ca tio n . But i t  was 

su g g es ted  th a t  n o t many c o lle g e s  sh o u ld  pu rsue  p lan s  along  th e se  

l i n e s ,  i f  p ro v is io n  was to  be made f o r  uncommitted s tu d e n ts  and i f  

c o lle g e s  were n o t to  be unduly a t  r i s k  from fu tu re  v a r ia t io n s  in  

te a c h e r  supp ly  req u irem en ts . I t  was f u r th e r  s ta t e d  th a t  th e re  may 

be a need to  r e t a in  some sm a ll c o lle g e s  as p ro f e s s io n a l  c e n t r e s , 

w h ile  o th e rs  m ight have to  c lo se .

Problem s a r i s in g  from th e  re o rg a n is a t io n  o f lo c a l  government 

were now compounded by th e  urgency o f th e  ta s k  s e t  out by th e  DES. 

E x is t in g  A u th o r i t ie s  were ex p ec ted  to  make in te r im  re p o r ts  on t h e i r  

p lan s  by November 19 73, thus a llo w in g  a p e r io d  o f only seven months 

fo r  th i s  ta s k ,  and th e  new LEAs w ere asked to  have su b m itted  f i n a l  

p lan s  fo r  changes as soon as p o s s ib le  a f t e r  1 A p r il  1974.

R eac tions to  th e  W hite P aper and C irc u la r  7/73

The W hite P a p e r, i t  was s a id ,  was m ainly concerned n o t w ith

academic changes o u t l in e d  in  th e  James R ep o rt, b u t w ith  m a tte rs  of

s c a le ,  o rg a n is a t io n  and c o s t ;  an a tte m p t, acco rd in g  to  Hencke,

" .  . . to  re d e f in e  th e  economic and p o l i t i c a l  way forw ard fo r
53ed u ca tio n  in  th e  1970*s." ' The U n iv e r s i t ie s  Q u a rte rly  E d i to r i a l  

th ough t i t  n o t a very  in s p i r in g  document, c o n ta in in g  h a rd ly  a s in g le  

p assag e  o f i n t e l l e c t u a l  re a so n in g ; i t  s t a t e d  th a t  as a framework 

i t  was f u l l  o f  gaps, "n o ta b ly  in  th e  n o t in c o n s id e ra b le  a reas  o f 

p rim ary  and secondary  e d u c a t i o n . O n  th e  o th e r  hand , some saw

^ h e n c k e , op. c i t . ,  p . 23. 

il.
No. 2 ,  S p rin g  1973 , p . 131.

^ ^ E d i to r ia l ,  "End o f an Era?" U n iv e r s i t ie s  Q u a r te r ly , Vol. 27,
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i t  as a rea so n ab le  b a s is  fo r  moving fo rw ard , g iven  th e  n e c e s s i ty  

o f a fo r ty  p e rc e n t cu t in  th e  supply  o f te a c h e rs  by 1981. Peake 

no ted  th a t  " . . .  th e  t r a in in g  o f te a c h e rs  in  m onotechnic i n s t i t u 

tio n s  has ob-'/ious s o c ia l  and l o g i s t i c  w e a k n e s s e s , a n d  hoped th a t  

a consequence o f a cu tback  in  te a c h e r  re c ru itm e n t would le a d  to  an 

em phasis on q u a l i ty  in  te a c h e r  e d u c a tio n .

I f  i t  had n o t been made c le a r  in  th e  White P a p e r, th en  C irc u la r  

7/73 made i t  abundantly  c le a r  th a t  th e  fu tu re  o f th e  c o lle g e s  of 

ed u ca tio n  would be very  d i f f e r e n t ,  b o th  in  o rg a n is a t io n  and ro le .  

W hile th e  LEAs had been re q u e s te d  im m ediately  to  s e t  up p lan s  fo r  

th e  fu tu re  o f t h e i r  i n s t i t u t i o n s ,  a t  th e  DES a c o lle g e  re o rg a n is a 

t io n  committee was formed.

The c o lle g e s  w ere, p e rh a p s , most alarm ed by th e  p ro sp e c t o f 

lo s in g  a ttachm en t to  a u n iv e r s i ty ;  w o rse , many o f them would be 

jo in in g  fo rce s  w ith  p o ly te c h n ic s  o r  c o lle g e s  o f f u r th e r  ed u ca tio n . 

This move was seen  as a low ering  o f s t a t u s ,  and w h ile  th e  q u e s tio n  

o f s ta tu s  was a t  th e  h e a r t  o f th e  concern  re g a rd in g  th e  sev eran ce  

o f th e  c o lle g e s  from th e  u n iv e r s i t i e s ,  th e re  were a lso  o th e r  a reas  

of concern . I t  was argued th a t  th e  p o ly te c h n ic s  d id  no t have 

" .  . . th e  same d e d ic a tio n  to  re s e a rc h ;"  they  d id  n o t " . . .  te ach  

in  th e  same atm osphere o f re sea rc h "  and they  d id  n o t have " . . .  

t u t o r i a l  c o n ta c t w ith  t h e i r  s tu d e n ts  . . as had been th e  p ra c 

t i c e  in  th e  c o lle g e s . I t  was f u r th e r  argued th a t  " . . .  te a c h e r  

t r a in in g  in  a p o ly te c h n ic  o r a  new c o lle g e  o f h ig h e r  ed u ca tio n  can 

be j u s t  as i r r e l e v a n t  and a r id  as i t  was in  th e  form er c o lle g e s  o f

5 5Peake, H. J . , "C o lleg es  o f E duca tion  -  Where Next?" E ducation  fo r  
T each ing , No. 90 , S pring  1973, p . 4.

^ ^ E lv in , L . , "The White P aper: The Choice B efore th e  C o lle g e s ,"  
E ducation  fo r  T each in g , No. 91, Summer 1973, p . 6.
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e d u c a t i o n . S o m e  could  see  no rea so n  fo r  th i s  change in  the  

s ta tu s  o f th e  c o lle g e s . "Why shou ld  c o lle g e s  have to  jo in  p o ly -  

te c h n ic s  o r c o lle g e s  of f u r th e r  ed u ca tio n ?  Why on e a r th ? " ^  asked 

E lv in .

The ex p ressed  need to  end th e  i s o l a t i o n  o f th e  c o lle g e s  was

met w ith  th e  argument th a t  perhaps s tu d e n ts  in  th e  c o lle g e s  were

le s s  i s o la te d  than  any o th e r  group o f s tu d e n ts  in  h ig h e r  e d u c a tio n ,

g iven  t h e i r  c o n s id e ra b le  c o n ta c ts  w ith  sch o o ls  and th e  f a c t  th a t

they  mixed d a ily  w ith  fe llo w  s tu d e n ts  whose Main s u b je c t  was very

d i f f e r e n t  from t h e i r  own. With reg a rd  to  c o lle g e  s i z e ,  n o t only

was i t  argued th a t  a sm all c o lle g e  cou ld  s u rv iv e ,  b u t i t  was seen

as a t  l e a s t  an open q u e s tio n  w hether o r n o t th e re  m ight n o t be some

s tu d e n ts  who would b e n e f i t  more from th e  p a s to r a l  c a re  o f a sm all

c o lle g e  than  th ey  would from a tten d an ce  a t  a very  la rg e  i n s t i t u t i o n .

Had, in  f a c t ,  too  l i t t l e  though t been given to  th e  optimum s iz e  o f

th e  develop ing  i n s t i t u t i o n s ?  Evidence was p u t fo r th  th a t  " . . .

very la rg e  i n s t i t u t i o n s  ra p id ly  become c o u n te r-p ro d u c tiv e  and

im p erso n a l; th a t  in  them s a t i s f a c to r y  s t a f f / s tu d e n t  r e la t io n s h ip s

59a re  d i f f i c u l t  to  m a in ta in ."  The q u e s tio n  was asked as to  w hether 

th e  d i s t i n c t iv e  e th o s  o f th e  c o lle g e s  w ith  t h e i r  o v e r - r id in g  concern 

fo r  human v a lu es  would now be lo s t  fo re v e r .

D iv e r s i f i c a t io n ,  seen  to  be n e ce ssa ry  in  o rd e r  to  tak e  care  

o f th o se  s tu d e n ts  who would n o t be e n te r in g  th e  te a c h in g  p ro f e s s io n ,  

a lso  had i t s  d isad v a n ta g es . While th e  w idening  o f cho ice o f cou rses 

was a good th in g ,  was th e re  n o t a danger o f w idening  i t  to  th e

^ ^ P e rc iv a l, W., "The C hallenge o f Change," R a g g e tt, M ., and C la rk so n , 
M. (E d s .) ,  Changing P a t te rn s  o f  T eacher E ducation  (London, 1976), 
p . 121.

58E lv in , L. , op . c i t . ,  p . 5.

59P eake, H. J . , op. c i t . , p . 8.
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p o in t where cho ice  would no t be . . th e  s tu d e n t ’s d e c is io n , o r 

even th e  s tu d e n t ’s t u t o r ’s d e c is io n , b u t th e  r e s u l t  o f l o g i s t i c  

p re s su re  and o th e r  q u i te  im personal fa c to r s ,..60

Taken to g e th e r ,  th e  White P aper and C irc u la r  7/73 were s a id  

to  have . thrown our c o lle g e s  . . . in to  d i s a r r a y . A n d  to

make m a tte rs  w orse, i t  was a lle g e d  th a t  th e  changes were n o t b e in g  

made on b e h a lf  o f b e t t e r  ed u ca tio n  and t r a in in g  fo r  te a c h e r s ,  ’’b u t 

on b e h a lf  o f th e  a d m in is tr a to r s ,  who want more t id in e s s  and e a s ie r  

c o n t r o l . T h e  c o lle g e s  were b e in g  to ld  to  do many th in g s  w ith  

too  g re a t h a s te .  In  a d d itio n  to  th e  m ajor r e o rg a n is a t io n a l  changes 

to  be made, new courses w ere to  be developed and approved f o r  v a l i 

d a tio n , and c o lle g e s  were b e in g  p re s se d  to  jo in  fo rc e s  w ith  o th e r  

i n s t i t u t i o n s .  E x is tin g  A u th o r i t ie s  were to  subm it t e n ta t iv e  p lan s  ; 

new A u th o r i t ie s  were to  subm it f i n a l  p lan s  soon a f te rw a rd s . In e v i

ta b ly  t h i s  would le a d , in  some c a s e s , to  new A u th o r i t ie s  hav in g  to  

re so lv e  c o n f l ic t s  betw een schemes su b m itted  by t h e i r  p re d e ce sso rs  

and th o se  which they  would th em selv es  subm it. I t  was p o in te d  ou t 

by S h arp ies  th a t  th e  c o lle g e s  w ere a t  some d isad v an tag e  in  a d ap tin g  

t h e i r  c u r r ic u la  to  meet t h e i r  new r o le s .  T h e ir  prob lem s, a d i r e c t  

r e s u l t  o f p rev io u s  te a c h e r  e d u ca tio n  p o l i c i e s ,  stemmed from the  

f a c t  th a t  they  had been " . . .  m onotechnic, u n d e rs ta f fe d , o r ie n te d  

tow ards th e  l i b e r a l  a r t s  and th e  s o c ia l  s c ie n c e s ,  and la rg e ly  bound 

. . .  to  u n iv e r s i ty  v a l id a t io n ;  th ey  w ere , acco rd in g  to  him " . . .

M ackenzie, N ., " I n tro d u c t io n ,"  R ag g e tt, M ., and C la rk so n , M ., 
(E d s .) ,  Changing P a t te rn s  o f T eacher E ducation  (London, 1976),
p . 16.

° ^ E lv in , L . , White P aper o r B lack R eaction? The F i r s t  Thomas Huxley 
Memorial L e c tu re , 5 J u ly  1973, U n iv e rs ity  o f London I n s t i t u t e  o f  
E d u ca tio n , p . 7.

^ ^ Ib ld . . p . 7.
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i l l  equipped to  cope w ith  th e  r a d ic a l ly  d i f f e r e n t  demands c a l le d  

fo r  by th e  White P a p e r."

By f a r  th e  most d i s t r e s s in g  a sp e c t o f th e se  ra p id  changes was 

th e  manner in  which they  would a f f e c t  th e  human re so u rce s  of th e

c o l le g e s . The s i t u a t io n  was in e v i ta b ly  an u p s e t t in g  one fo r  many

o f th e  s t a f f ,  p a r t i c u l a r ly  th o se  lo n g -se rv in g  members who had con

t r ib u te d  much to  th e  developm ent o f th e  c o l le g e s . The le v e l  a t  

which they  ta u g h t would a l t e r  and they  m ight w e ll  have to  face  a 

change in  ro le  fo r  which t h e i r  p re s e n t  q u a l i f i c a t io n  m ight o r m ight

n o t prove adequate . But worse th a n  t h i s ,  some would have to  face

redundancy. As was p o in te d  ou t by one e d u c a t io n is t ,  a g u aran teed  

s a la r y  i s  n o t q u i te  th e  same th in g  as a purpose in  l i f e .  I t  i s  

n o t s u r p r is in g  th a t  a t  a tim e when s t a f f  members o f th e  c o lle g e s  

ought to  be d evo ting  t h e i r  e n e rg ie s  tow ards th e  developm ent o f new 

courses fo r  v a l id a t io n ,  many o f them w ere p reo ccu p ied  about t h e i r  

own fu tu re  c a re e r s .

Many c o lle g e s  and some u n iv e r s i t i e s  ex p re ssed  a w ish to  have 

th e  u n iv e r s i t i e s  co n tin u e  to  v a l id a te  th e  work o f th e  c o l le g e s . I t  

was f e l t  th a t  th e  r e la t io n s h ip  w ith  th e  CNAA as an aw arding body 

would be fo r  th a t  one purpose o n ly : v a l id a t io n ;  w hereas r e la t io n s h ip  

w ith  th e  u n iv e r s i ty  in v o lv ed  no t only c o n s ta n t d is c u s s io n  and e v a l

u a tio n  w ith  i t s  members, b u t a ls o  c o n ta c t w ith  th e  o th e r  c o n s t i tu e n t  

c o lle g e s  o f  th e  U n iv e rs ity  I n s t i t u t e .  This k in d  o f c o l le c t iv e  

d e l ib e r a t io n  would be l o s t  to  c o lle g e s  o p tin g  fo r  v a l id a t io n  from 

the  CNAA. Also to  be c o n s id e re d , o f co u rse , was th e  m a tte r  o f 

p r e s t ig e  a tta c h e d  to  u n iv e r s i ty  awards.

63 S h a rp ie s , D ., "Changes in  C o lleges o f E d u ca tio n : Some S c e p t ic a l  
N o te s ,"  B r i t i s h  Jo u rn a l o f Teacher E d u c a tio n , Vol. 1, No. 1, 
January  1975, p . 42,
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While i t  was g e n e ra lly  agreed  th a t  R eg ional C ouncils would be 

a good th in g ,  th e  lo s s  o f th e  Area T ra in in g  O rg an isa tio n s  would 

f u r th e r  weaken th e  l in k  o f th e  c o lle g e s  w ith  th e  U n iv e rs ity  I n s t i 

tu e s  .

P o s i t iv e  and n e g a tiv e  views were s t i l l  b e in g  ex p ressed  about 

th e  W hite P aper and C irc u la r  7/73 in  th e  m id -se v e n tie s , w ith  nega

t iv e  views re in fo rc e d  by th e  la ck  o f f u lf i lm e n t  o f th e  prom ises 

made in  th e  W hite P aper: th e  c u r ta ilm e n t o f p i l o t  schemes fo r  p ro 

f e s s io n a l  tu to r s  and p ro f e s s io n a l  c e n tr e s ;  th e  d i f f i c u l t y  o f g a in in g  

secondment fo r  in - s e r v ic e  work; and th e  economic r e s t r a i n t s  on 

sch o o l s t a f f  in c re a s e s  m i l i t a t i n g  a g a in s t  th e  in tr o d u c t io n  o f th e  

in d u c tio n  programme fo r  th e  p ro b a tio n a ry  y e a r  o f te a c h e rs .

Though changes in  th e  c o lle g e s  o f e d u ca tio n  were accep ted  as 

b e in g  in e v i t a b le ,  given th e  need f o r  d e c rea s in g  i n i t i a l  te a c h e r  

t r a in in g  p la c e s ,  no one could  have a n t ic ip a te d  th e  s c a le  and speed 

w ith  which changes would occu r. Bibby f e l t  th a t  many shotgun 

m arriages had been " f o r c ib ly  consummated a g a in s t  th e  s tro n g ly  

ex p ressed  o p p o s itio n  of . . . th e  c o l l e g e s . T h e  course  o f change 

had n o t been an o rd e r ly  one, and some c o lle g e  p e rso n n e l b e lie v e d  

th a t

. . . a c c id e n ts  o f lo c a t io n  and lo c a l  c o n tro l  a re  o f 
much g re a te r  s ig n if ic a n c e  in  th e  s o lu t io n s  b e in g  
a r r iv e d  a t  th an  a re  c o n s id e ra tio n s  o f i n s t i t u t i o n a l  
p o t e n t i a l ,  r e p u ta t io n ,  o r  q u a l i t a t iv e  c o n s id e ra tio n s  
o f courses and com m unities.65

O thers a lle g e d  th a t  " . . .  what began as an academ ic o p e ra tio n  to

improve te a c h e r  t r a in in g  has now become an excuse fo r  a re o rg a n i

seB ibby, op. c i t . , p . 20. 

^ ^ S h arp le s , op. c i t . , p . 43.
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s a t io n  o f a p u b lic  s e c to r  cn th e  c h e a p . I n c r e a s i n g l y ,  a n x ie t ie s  

a ro se  among s t a f f  members as t h e i r  p o s i t io n s  became a t r i s k ;  th i s  

made fo r  an y th ing  b u t an i n t e l l e c t u a l  c l im a te , and r a d ic a l  th in k in g  

about th e  p o s s i b i l i t i e s  o f te a c h e r  e d u ca tio n  has n o t re c e iv e d  the  

s tim u lu s  i t  m ight o th e rw ise  have done e i t h e r  in s id e  o r o u ts id e  th e  

c o l le g e s .

On th e  p o s i t iv e  s id e ,  i t  was argued th a t  w h ile  d iv e r s i f i c a t i o n

would in e v i ta b ly  b r in g  t r o u b le s ,  i t  would n o t be w ith o u t b e n e f i t s .

Mackenzie b e lie v e d ;

We have been too  r ig i d  in  our co n cep tion  o f th e  c o n te x t 
as w e ll  as th e  c o n ten t o f  te a c h e r  e d u c a tio n ; . . . th e  
b roaden ing  o f th e  p o ly te c h n ic s  must be a good th in g  , . . 
i t  m ust, in  many c a s e s , be a change fo r  th e  b e t t e r  i f  
te a c h e r  e d u ca tio n  occurs in  new i n s t i t u t i o n s  w ith  more 
and v a r ie d  re so u rce s  . . . th e  o p p o rtu n ity  to  re v is e  
academic s t r u c tu r e s ,  c u r r ic u la ,  and so on, i s  to  be 
w elcom ed.67

The NUT hoped th a t  reform s could  be im plem ented which would funda

m en ta lly  change and improve th e  p ro f e s s io n a l  l iv e s  o f te a c h e rs ;  

they were e s p e c ia l ly  o p t im is t ic  about an a l l -g ra d u a te  p ro fe s s io n  

" .  . . as a r e a l i t y  in s te a d  o f an a s p i r a t io n  . . . "  and o f " in -  

s e rv ic e  e d u ca tio n  as a u n iv e rs a l  r ig h t  r a th e r  th an  a p r iv i le g e  fo r  

th e  few ."°^

W hatever th e  s p e c i f i c  concerns and outcomes which would r e s u l t  

from th e  White P aper and th e  C ir c u la r ,  i t  now seemed c e r ta in  th a t  

over th e  n ex t decade th e  c o lle g e s  o f ed u ca tio n  as they  e x is te d  

b e fo re  th e  appearance o f  th e se  two documents would be changed alm ost 

beyond re c o g n it io n . Peake (1973) a ttem p ted  to  s t r i k e  an o p t im is t ic

Hencke, D ., "The R e-O rg an isa tio n  o f th e  C o lleges o f E d u ca tio n ; A 
C r i t i c a l  O verview ," R ag g e tt, M ., and C la rk so n , M. (E d s ,) ,  Changing 
P a t te rn s  o f Teacher E ducation  (London, 1976), p . 43.

^^M ackenzie, op. c i t . , p . 19.

NUT, The Reform o f T eacher E ducation  (London, 1973), p . 12.
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n o te  by p re d ic t in g  th a t  "many w i l l  r i s e  re ju v e n a te d  from t h e i r  own 

ashes l ik e  a p h oen ix , t h e i r  l a t t e r  end g r e a te r  than  th e i r  form er.

^^Peake, H. J . , op. c i t . , p . 9
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DESIGN OF THE RESEARCH

INTRODUCTION

The aim o f th e  s tu d y  was tw ofo ld : f i r s t ,  to  examine Prim ary 

te a c h e r  e d u ca tio n  in  England as com prehensively  as p o s s ib le ,  and 

second , to  look a t  Prim ary te a c h e r  e d u ca tio n  in  Newfoundland in  

com parison w ith  i t .  In  o rd e r  to  ga in  b o th  a g e n e ra l and r e l i a b l e  

p i c tu r e ,  p a r t i c u l a r ly  o f th e  E n g lish  system , th e  f i e l d  survey  was 

chosen as th e  method, w ith  th e  in te n t io n  o f o b ta in in g  as much 

in fo rm a tio n  as p o s s ib le  on a f i r s t - h a n d  b a s i s .

The survey  in  England was designed  to  in c lu d e :

a) P re lim in a ry  v i s i t s  to  c o lle g e s  o f e d u ca tio n ,

b) R eturn  v i s i t s  to  two o f th e se  c o lle g e s  fo r  th e  purpose of

conducting  p i l o t  s tu d ie s  w ith  s t a f f  and s tu d e n ts  re sp ec 

t iv e ly .

c) F u r th e r  re tu rn  v i s i t s  to  about h a l f  th e  c o lle g e s  a lread y

v i s i t e d  (b u t n o t in c lu d in g  th o se  where p i l o t  s tu d ie s  had 

been conducted) fo r  th e  purpose o f:

( i )  conducting  s t r u c tu r e d  in te rv ie w s  w ith  Heads o f 

E ducation  D epartm ents ;

( i i )  a rra n g in g  fo r  th e  a d m in is tra tio n  o f q u e s tio n n a ire s  

to  s t a f f  o f th e  E ducation  D epartm ents and to  s tu 

d en ts  c o n ç le tin g  t h e i r  s tu d ie s  in  N u rs e ry /F ir s t  

School co u rse s ;

( i i i )  o b ta in in g  re le v a n t  in fo rm a tio n  about each c o lle g e  

from th e  o f f ic e  o f th e  R e g is tr a r .

d) A v i s i t  to  a U n iv e rs ity  School o f E ducation  where a 

Prim ary P o s tg ra d u a te  Course was o f fe re d .
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e) A r e tu rn  v i s i t  to  th i s  School o f E ducation  to  a d m in is te r  

q u e s tio n n a ire s  to  s tu d e n ts  in  th e  N u rs e ry /In fa n t Course.

In  Newfoundland, the f i e l d  survey  would in c lu d e  p i l o t  s tu d ie s  

to  s t a f f  and s tu d e n ts  as above, an in te rv ie w  w ith  th e  Dean o f the  

F acu lty  o f E d u ca tio n , and q u e s tio n n a ire s  to  members o f th e  F acu lty  

o f E ducation  and to  s tu d e n ts  com pleting  t h e i r  degree programme in  

Prim ary E ducation . In fo rm a tio n  would a lso  be o b ta in ed  from th e  

o f f ic e  o f th e  R e g is t r a r .  S ince th e  w r i t e r  i s  a member o f th e  

F acu lty  o f E d u ca tio n , no p re lim in a ry  v i s i t  was n e ce ssa ry .

THE FIELD SURVEY; ENGLAND

The f i r s t  s te p  was to  a rran g e  a s e r ie s  o f p re lim in a ry  v i s i t s  

to  a f a i r l y  la rg e  number of c o lle g e s  o f e d u c a tio n , and to  a U niver

s i t y  School o f E duca tio n . These v i s i t s  would p ro v id e  an o p p o rtu n ity  

to  meet s t a f f  and s tu d e n ts  in  bo th  in fo rm a l and te a c h in g - le a rn in g  

s i t u a t i o n s ,  and p ro v id e  an overview  o f f a c i l i t i e s ,  re s o u rc e s , and 

so on. The in fo rm a tio n  and u n d ers tan d in g s  d e riv ed  from th e se  v i s i t s  

would a lso  h e lp  p ro v id e  th e  b a s is  fo r  item s to  be in c lu d e d  in  ques

t io n n a ire s  and in te rv ie w s  a t  a l a t e r  d a te . I t  was f e l t  d e s ir a b le  

to  spend from two to  th re e  days a t  each c o l le g e ,  whenever th i s  was 

p o s s ib le .

A cco rd ing ly , d u rin g  th e  W inter o f  1974, p lan s  were made f o r  

th e  v i s i t s .  The c u r re n t  ATCDE Handbook o f C o lleges and D epartm ents 

o f E ducation  was c o n su lte d  to  d isc o v e r th e  cou rses  o f fe re d  in  a l l  

th e  E n g lish  c o lle g e s  o f e d u ca tio n . A s e le c t io n  of c o lle g e s  was 

then  made on th e  b a s is  o f th e  fo llo w in g  c r i t e r i a :

a) C o lleges which o f fe re d  In fa n t  and J u n io r  (o r  F i r s t  School) 

t r a in in g ,  and N ursery  t r a in in g  a lso  in s o f a r  as p o s s ib le .

b) V oluntary  as w e ll  as LEA c o lle g e s .
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c) As wide a r e p re s e n ta t io n  as p o s s ib le  o f U n iv e rs ity  I n s t i 

tu te s  o f E d u ca tio n ,

d) A range o f c o lle g e s  in  term s o f s iz e  as determ ined  by 

s tu d e n t p o p u la tio n .

e) A wide geographic  sp read  o f c o lle g e s  th roughout England. 

Arrangem ents were made to  v i s i t  one U n iv e rs ity  School o f E d u ca tio n . 

S ince few u n iv e r s i t i e s  o f fe re d  Prim ary P o s tg ra d u a te  t r a in in g ,  i t  

was f e l t  th a t  th e  in c lu s io n  o f one such i n s t i t u t i o n  would be s u f f i 

c ie n t .

W ritten  re q u e s ts  fo r  v i s i t s  were made to  Heads o f E ducation  

D epartm ents o f th e  s e le c te d  c o l le g e s ,  which t o t a l l e d  tw e n ty -fo u r . 

R ep lies  were fo llow ed  by a second l e t t e r ,  confirm ing  th e  tim e o f 

th e  v i s i t ,  w ith  a te lep h o n e  c a l l  b e in g  made to  th e  c o lle g e  n e a r e r  

th e  tim e o f th e  v i s i t  ta k in g  p la c e . Complete c o -o p e ra tio n  was 

ex p erien ced  from a l l  c o lle g e s  c o n tac te d  and, in  s e v e ra l  in s ta n c e s ,  

accommodation was p ro v id ed  a t  th e  c o lle g e . S ince tim e would n o t 

perm it th e  com pletion  o f a l l  v i s i t s  du rin g  the  rem ainder o f th e  

academic y e a r ,  i t  was a rran g ed  to v i s i t  e ig h te e n  c o lle g e s  and th e  

School o f E ducation  du rin g  th e  W inter and Summer term s o f 19 74, and 

th e  rem ain ing  s ix  c o lle g e s  d u ring  th e  Summer term  o f 1975. A 

programme to  be fo llow ed  du rin g  each v i s i t  was p rep a red  (see  

Appendix I I ,  p . 400).

The P i l o t  S tu d ies

Upon com pletion  o f th e  i n i t i a l  v i s i t s  to  th e  c o l le g e s ,  p la n s  

were made to  conduct two p i l o t  s tu d ie s :  A q u e s tio n n a ire  was p re p a re d , 

to  a d m in is te r  to  Primar^r s tu d e n ts  com pleting t h e i r  course  o f 

t r a in in g  in  th e  T h ree-y ear C e r t i f i c a t e ,  B .E d ., and P o s tg ra d u a te  

C ourses, and p e rm issio n  was o b ta in ed  to  c a rry  o u t th i s  s tu d y  in  one
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of th e  V olun tary  c o lle g e s  v i s i t e d  e a r l i e r .  A nother q u e s tio n n a ire  

was ad m in is te red  to  the  s t a f f  of a la rg e  LEA c o lle g e  which had a lso  

p re ''/io u s ly  been v i s i t e d .

The Main Survey

The Sample: I n s t i t u t i o n s . I t  was r e a d i ly  reco g n ised  th a t  i t  

would n o t be f e a s ib le  to  conduct th e  main survey  in  a l l  o f th e  

tw e n ty -f iv e  i n s t i t u t i o n s  to  which v i s i t s  had a lre ad y  been made.

I t  was th e re fo re  decided  to  in c lu d e  in  th e  f i n a l  survey  only  f i f t y  

p e rc e n t o f th e  c o lle g e s  and th e  School o f E du ca tio n . This sample 

was s e le c te d  to  in c lu d e :

a) A r e p re s e n ta t io n  o f c o lle g e s  in  term s o f s iz e  as determ ined  

by s tu d e n t p o p u la tio n .

b) At l e a s t  two V olun tary  c o lle g e s .

c) As wide a re p re s e n ta t io n  as p o s s ib le  o f  U n iv e rs ity  I n s t i 

tu te s  o f E duca tion .

d) A wide geograph ic  sp read  o f c o lle g e s  th roughou t England.

The School o f E ducation  and e lev en  o f th e  c o lle g e s  im m ediately  

agreed  to  p a r t i c ip a t e  in  t h i s  f i n a l  surve%/, b u t one o f th e  V oluntary  

c o lle g es  co n tac te d  found i t  in co n v en ien t to  c o -o p e ra te  a t  the  

su g g ested  tim e. S ince th e re  was no o th e r  V olun tary  c o lle g e  w ith in  

th e  same geograph ic  re g io n , i t  was n ecessa ry  to  in c lu d e  in s te a d  a 

nearby LEA c o lle g e  o f  s im i la r  s i z e ,  under th e  a eg is  o f th e  same 

U n iv e rs ity  I n s t i t u t e  as th e  V olun tary  c o lle g e . Each i n s t i t u t i o n ,

a t  the  tim e o f th e  r e q u e s t ,  was p ro v id ed  w ith  d e ta i le d  in fo rm a tio n  

of what th e  main survey  would in c lu d e .

There fo llow s a b r i e f  d e s c r ip t io n  o f each i n s t i t u t i o n ,  as i t  

fu n c tio n ed  during  th e  academ ic y e a r  1975-76, With reg a rd  to  course  

o f f e r in g s ,  however, only th e  main i n i t i a l  co u rses w i l l  be in c lu d e d
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in  th e  p re s e n t c o n te x t; th e re  were many in - s e r v ic e  and c e r t i f i c a t e  

c o u rse s , l a s t in g  f o r  one term  o r lo n g e r , b e in g  o f fe re d  in  the  

c o l le g e s .

COLLEGE A

T his was a la rg e  LEA c o l le g e ,  hav ing  135 s t a f f  members and 

1,158 s tu d e n ts ,  o f whom 870 were fem ale and 288 m ale. E n try  re q u ire 

ments in c lu d ed  2 'A* l e v e l s ,  and a l l  s tu d e n ts  r e g is te r e d  had met 

th a t  req u irem en t. There was re s id e n c e  p ro v is io n  fo r  about 35 

p e rc e n t o f th e  s tu d e n ts .  The a d m in is tra t iv e  s t r u c tu r e  o f th e  

c o lle g e  had r e c e n tly  undergone ch anges, so th a t  t r a d i t i o n a l  d e p a r t

ments had been re p la c e d  by S cho o ls , o f which th e re  were f iv e :  

E d u c a tio n a l S tu d ie s , E nvironm ental S tu d ie s , I n - s e rv ic e  E ducation  

and R esearch , P ro fe s s io n a l  S tu d ie s , and H um anities. Courses 

o f fe re d  in c lu d ed  th e  T h ree -y ear C e r t i f i c a te  C ourse, th e  Diploma in  

H igher E ducation  (Dip. H .E .) , B.Ed. (O rdinary  and H onours), and 

P o s tg ra d u a te  C e r t i f i c a te  in  E duca tion  (PGCE). Some courses were 

v a l id a te d  by a u n iv e r s i ty ,  and th e  r e s t  by th e  C ouncil fo r  N a tio n a l 

Academic Awards (CNAA). The c o lle g e  had re c e n t ly  been reco g n ised  

by th e  DES as an autonomous C o llege  o f H igher E d u ca tio n , and had 

d iv e r s i f i e d  i t s  course  o f f e r in g s  w hich , as o f  Septem ber 1976, would 

in c lu d e  Dip. H .E ., B.Ed. (O rdinary  and H onours), B.A. (H onours), 

and PGCE. A ll  cou rses would in  fu tu re  be v a l id a te d  by th e  CNAA.

COLLEGE B

This was a sm all LEA c o lle g e  w ith  a s t a f f  t o t a l  o f 38, o f whom 

10 were in  the  E ducation  D epartm ent. There were 354 s tu d e n ts ,  266 

fem ale and 88 m ale. The minimum e n try  requ irem en t was f iv e  *0’ 

le v e l  p a s s e s , b u t 36 p e rc en t o f  th e  c u rre n t enro lm ent had a t  l e a s t  

2 'A ' l e v e l s .  R esidence p ro v is io n  was made fo r  a l l  s tu d e n ts ,  e i t h e r
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in  c o lle g e  h a l l s  o r  approved f l a t s .  Courses o f fe re d  in c lu d e d  the  

T h ree-y ear C e r t i f i c a te  and B.Ed. (O rdinary  and H o nours), w ith  

u n iv e r s i ty  v a l id a t io n .  A pproval had been g iven  from th e  DES fo r  

th e  c o lle g e  to  remain as a sm all i n s t i t u t i o n ,  s p e c ia l i s in g  in  

t r a in in g  te a c h e rs  fo r  N u rsery , F i r s t  and M iddle S choo ls . As o f 

Septem ber 1976 th e  c o l le g e ’s departm ents would be d is so lv e d  and the  

new p ro f e s s io n a l  degrees to  be in tro d u c e d  would be ta u g h t on an 

in te g r a te d  b a s i s .  In  a d d it io n  to  a new B.Ed. (O rdinary  and H onours), 

th e  Dip. H.E. would be in tro d u c e d . A ll  cou rses would be u n iv e r s i ty  

v a l id a te d .

COLLEGE C

This was an o th e r sm all LEA c o l le g e ,  hav ing  a s tu d e n t enro lm ent 

o f 270 (180 fem ale and 90 m a le ) , and 32 s t a f f  members. The minimum 

e n try  requ irem en t was 2 ’A’ l e v e l s ,  and 95 p e rc e n t o f th e  s tu d e n ts  

e n ro lle d  had met t h i s  req u irem en t. R e s id e n t ia l  p ro v is io n  was a v a i l 

ab le  fo r  about 34 p e rc e n t o f th e  s tu d e n ts .  Courses o f fe re d  in c lu d ed  

th e  T h ree -y ear C e r t i f i c a t e ,  B .E d ., and B.Ed. A pplied  (O rdinary  and 

H onours); a l l  were u n iv e r s i ty  v a l id a te d .  The a d m in is tra t iv e  s t r u c 

tu re  o f th e  c o lle g e  had re c e n tly  undergone changes so  th a t  in s te a d  

o f departm ents th e re  were now a reas  such as L earn ing  S tu d ie s , C h ild  

S tudy , School S tudy , and Open S tudy , a l l  under a D ire c to r  o f 

S tu d ie s . A pproval had been given  f o r  th e  c o lle g e  to  rem ain a 

sm all m onotechnic i n s t i t u t i o n ,  s p e c ia l i s in g  in  u n iv e r s i ty  degree 

courses in  te a c h in g , and p re p a rin g  te a c h e rs  fo r  F i r s t  and liLddle 

Schools. As o f  Septem ber 1976, courses o f fe re d  would in c lu d e  D ip. 

H.E. and B.Ed. A pplied  (O rdinary  and Honours) w ith  u n iv e r s i ty  v a l i 

d a tio n .
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COLLEGE D

This was a la rg e  LEA c o lle g e  w ith  a s tu d e n t enro lm ent of 

1 ,025, 721 fem ale and 304 m ale. There were 134 s t a f f  members. 

T ra d i t io n a l  departm ents had a lso  been d isco n tin u ed  in  t h i s  c o lle g e . 

There were now D iv is io n s : P re - s e rv ic e  Teacher E d u ca tio n , L ib e ra l  

S tu d ie s , and In - s e rv ic e  S tu d ie s . The 32 s t a f f  members o f th e  

form er E ducation  Departm ent were now p r im a r i ly  in  th e  P re - s e rv ic e  

D iv is io n .

Minimum e n try  req u irem en ts  in c lu d ed  2 ’A’ le v e l s ,  and a l l  

s tu d e n ts  e n ro lle d  had met t h i s  req u irem en t. There was re s id e n c e  

p ro v is io n  fo r  23 p e rc e n t o f th e  s tu d e n ts .  Courses o ffe re d  in c lu d ed  

th e  T h ree-year C e r t i f i c a t e ,  B.Ed. (O rdinary  and H onours), B.A. 

(O rd inary  and H onours), and PGCE. A ll  were u n iv e r s i ty  v a l id a te d .  

This c o lle g e  had gained  ap p ro v a l to  rem ain as a m ajor I n s t i t u t i o n  

of H igher E d u ca tio n , d iv e r s i fy in g  i t s  course  o f f e r in g s  w hich, as 

o f September 1976 would in c lu d e  D ip.H .E . along  w ith  th e  new B.Ed. 

and B.A. degrees and th e  PGCE. The T h ree -y ear C e r t i f i c a te  Course 

would be d isc o n tin u e d . A ll  co u rses  would s t i l l  be u n iv e r s i ty  v a l i 

da ted .

COLLEGE E

This was a V olun tary  (C. of E .) c o lle g e  of m oderate s i z e ,  

having  a s tu d e n t enro lm ent o f 747, w ith  536 fem ale and 211 m ale.

The s t a f f  t o t a l  was 62, 18 o f whom were in  th e  E ducation  D epart

ment. Though th e  minimum e n try  requ irem en t was 5 'O ’ l e v e l s ,

60 p e rc e n t of th e  s tu d e n ts  e n ro lle d  had a t  l e a s t  2 ’A’ l e v e l s .  

R esidence p ro v is io n  was made fo r  about 35 p e rc e n t of th e  s tu d e n ts .  

Courses o f fe re d  in c lu d ed  th e  T h ree -y ear C e r t i f i c a t e ,  B.Ed. (O rdinary  

and H onours), and PGCE, a l l  u n iv e r s i ty  v a l id a te d .  The c o lle g e  was
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given  ap p roval to  r e t a in  i t s  p re s e n t  s ta tu s  as a m onotechnic 

te a c h e r  t r a in in g  i n s t i t u t i o n .  As o f Septem ber 1976 new B.Ed. 

degrees would be o f fe re d  and would be v a l id a te d  by a u n iv e r s i ty  

which had n o t fo rm erly  v a l id a te d  any cou rses o f fe re d  by th i s  

c o lle g e .

COLLEGE F

This LEA c o lle g e  had re c e n t ly  merged w ith  two o th e r  e d u c a tio n a l 

i n s t i t u t i o n s  and had become th e  School o f E ducation  o f th e  new 

i n s t i t u t i o n .  In  a d d i t io n ,  th e re  were Schools o f Combined S tu d ie s ,  

B usiness and S o c ia l  S tu d ie s , D esign and Technology, and A dult 

E duca tion . The School o f E ducation  had a s t a f f  o f 45, and a s tu d e n t 

enro lm ent o f 573, 450 o f whom were fem ale and 123 m ale. Minimum 

e n try  requ irem en ts  in c lu d e d  5 'O ’ l e v e l s ,  w h ile  about 40 p e rc e n t 

o f th e  s tu d e n ts  e n ro lle d  had 2 'A ' le v e ls  o r more. R esidence 

accommodation was p ro v id ed  fo r  about 49 p e rc e n t of th e  s tu d e n ts .

Courses o f fe re d  in c lu d e d  th e  T h ree -y ear C e r t i f i c a t e ,  B.Ed. 

(H onours), Dip. H .E ., and PGCE. Some o f th e se  cou rses w ere v a l i 

d a ted  by a u n iv e r s i ty  and some by th e  CNAA. As o f Septem ber 1976, 

courses would in c lu d e  Dip. H .E ., B.Ed. (O rdinary  and H onours), B.A, 

and PGCE. A ll  would be v a l id a te d  by th e  CNAA. Under th e  new s e t 

up, th e  School o f E ducation  would em phasise th e  ed u ca tio n  o f 

te a c h e rs  p re p a r in g  to  te ach  in  u rb an , i n d u s t r i a l  and m u l t i - c u l tu r a l  

a re a s .

COLLEGE G

This LEA c o lle g e  had a s tu d e n t enro lm ent o f 771, 597 o f whom 

were fem ale and 174 m ale. Of th e  s t a f f  t o t a l  o f  95 , th e re  w ere 22 

in  th e  E ducation  D epartm ent. Minimum e n try  requ irem en t was 5 'O ' 

l e v e l s ,  w ith  46 p e rc e n t o f th e  c u r re n t  enro lm ent hav ing  a t  l e a s t  2
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'A ' l e v e l s .  R esidence p ro v is io n  was made fo r  64 p e rc e n t o f th e  

s tu d e n ts .  Courses o f fe re d  in c lu d e d  th e  T h ree-y ear C e r t i f i c a t e ,

Dip. H .E ., B.Ed. (H onours), and PGCE, a l l  o f which were u n iv e r s i ty  

v a l id a te d . A fte r  a DES d e c is io n  to  c lo se  th e  c o lle g e  had been 

re v e rse d , p la n s  were a fo o t to  have i t  merge w ith  a F u r th e r  E ducation  

c o lle g e  to  form a C entre  fo r  H igher E ducation . D epartm ents would 

be re p la ce d  by Schools o f E d u c a tio n a l, S o c ia l  and Community S tu d ies  ; 

S c ien ce ; H um anities; E n g in ee rin g ; and B usiness and Management 

S tu d ie s . As o f  September 1976 th e  courses o f fe re d  would in c lu d e  

Dip. H .E ., B.Ed. (O rdinary  and H onours), and PGCE; a l l  would be 

u n iv e r s i ty  v a l id a te d .^

COLLEGE H

T his was an o th e r LEA c o lle g e , w ith  a s tu d e n t p o p u la tio n  o f 

800, o f whom 550 w ere fem ale and 250 m ale. There were 85 s t a f f  

members, w ith  24 in  th e  E ducation  D epartm ent. Minimum e n try  

requ irem en ts  in c lu d e d  5 'O ' l e v e l s ,  w ith  40 p e rc en t o f th e  c u rre n t 

enro lm ent hav ing  2 'A ' le v e ls  o r more. R esidence p ro v is io n  was 

a v a ila b le  fo r  about 53 p e rc e n t o f th e  s tu d e n ts .  Courses o f fe re d  

in c lu d ed  th e  T h ree -y ear C e r t i f i c a t e ,  B.Ed. (H onours), and PGCE, a l l  

o f which were u n iv e r s i ty  v a l id a te d .  Along w ith  a nearby  c o l le g e ,  

th i s  c o lle g e  was in  th e  p ro cess  o f m erging w ith  a p o ly te c h n ic , th e  

two c o lle g e s  to  become th e  F acu lty  o f  E ducation  o f th a t  i n s t i t u t i o n .  

As o f Septem ber 1976 th e re  would be new B.Ed. (O rdinary  and Honours) 

courses as w e ll  as th e  PGCE o f f e r e d ,  w ith  ( in  common w ith  most 

c o lle g e s )  th e  T h ree-y ear C e r t i f i c a te  b e in g  phased o u t. A ll  courses 

would be v a l id a te d  by th e  CNAA.

The d e c is io n  to  have th e  c o lle g e  rem ain open was ag a in  re v e rse d  
when on 27 June 1977 a P ress  N o tice  from th e  DES announced th a t  
th e  c o lle g e  would c lo se .
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COLLEGE I

This la rg e  LEA c o lle g e  had a s tu d e n t  enro lm ent o f 1 ,170 , w ith  

789 b e in g  fem ale and 381 m ale. The s t a f f  t o t a l  was 123, o f whom 

36 were members o f th e  E ducation  D epartm ent. Minimum e n try  re q u ire 

ments in c lu d e d  5 *0' l e v e l s ,  w ith  49 p e rc e n t o f th e  s tu d e n ts  

e n ro lle d  hav ing  2 'A ' le v e ls  o r  more. R esidence p ro v is io n  was made 

fo r  69 p e rc e n t o f th e  s tu d e n ts .  Courses o f fe re d  in c lu d e d  th e  Three- 

y e a r C e r t i f i c a t e ,  B.Ed. (H onours), and PGCE, a l l  u n iv e r s i ty  v a l i 

d a ted . Approval had been given  by th e  DES fo r  th i s  c o lle g e  to  

rem ain on i t s  oivn as a m ajor I n s t i t u t i o n  o f H igher E d u ca tio n , 

d iv e r s i fy in g  i t s  course  o f f e r in g s  w hich , as o f Septem ber 1976,

would in c lu d e  D ip. H .E ., B.Ed. (O rdinary  and H onours), and PGCE.
2

Courses would co n tin u e  to  be u n iv e r s i ty  v a l id a te d .

COLLEGE J

This LEA c o lle g e  had a s tu d e n t enro lm ent o f 960, w ith  660 

fem ale and 300 m ale. S ta f f  members t o t a l l e d  93 , o f whom 27 were 

in  th e  E ducation  D epartm ent. While th e  minimum e n try  requ irem en t 

was 5 'O ' l e v e l s ,  40 p e rc e n t o f th e  s tu d e n ts  had e n te re d  w ith  a t 

l e a s t  2 'A ' le v e l s .  R esidence p ro v is io n  was made fo r  11 p e rc e n t 

o f th e  s tu d e n ts .  Course o f f e r in g s  in c lu d e d  th e  T h ree -y ear C e r t i 

f i c a t e ,  B.Ed. (O rdinary  and H onours), and PGCE, a l l  u n iv e r s i ty  

v a l id a te d .  In  1976 th e  c o lle g e  had merged w ith  a c o lle g e  o f te c h 

nology to  form an I n s t i t u t e  o f H igher E d u ca tio n , o f which i t  had 

become th e  F acu lty  o f E duca tio n . The u n iv e r s i ty  v a l id a t io n  o f 

courses would c o n tin u e , w ith  co u rses to  in c lu d e  Dip. H .E ., B.Ed. 

(O rdinary  and Honours) , B .A ., and PGCE.

2
A l a t e r  d e c is io n  made by th e  DES in  1977 was to  have th i s  c o lle g e  
merge w ith  a p o ly te c h n ic .
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COLLEGE K

T his LEA c o lle g e  had begun as a day c o lle g e  fo r  m ature s tu 

d e n ts , and th i s  was s t i l l  r e f le c te d  in  th e  en ro lm en t. There were 

800 s tu d e n ts  e n ro l le d ,  w ith  775 b e in g  fem ale and 25 m ale. There 

were 82 s t a f f  m enbers, o f whom 17 were in  th e  E ducation  D epartm ent. 

W hile 5 'O ' le v e ls  was th e  minimum e n try  req u irem en t, 50 p e rc e n t 

o f th e  s tu d e n ts  e n ro lle d  had a t  l e a s t  2 'A ' l e v e l s .  Because o f 

th e  h igh  p e rcen tag e  o f m ature s tu d e n ts ,  no re s id en c e  p ro v is io n  was 

made. Courses o f fe re d  in c lu d e d  th e  T h ree -y ear C e r t i f i c a t e ,  B.Ed. 

(O rd in a ry ) , B. H u m an ities , and PGCE p a r t - t im e .  A ll cou rses were 

u n iv e r s i ty  v a l id a te d .  The c o lle g e  was in  th e  p ro cess  o f m erging 

w ith  a c o lle g e  o f technology  to  form an I n s t i t u t e  o f H igher Educa

t io n ,  w ith  th e  E ducation  D epartm ent becoming p a r t  o f th e  F a c u lty  

o f E d u ca tio n , A rt and H um anities. Courses would s t i l l  be u n iv e r s i ty  

v a l id a te d  and, as o f September 1976, would in c lu d e  D ip. H .E ., B.Ed. 

(O rdinary  and H onours), B. H um anities, B .A ., and PGCE.

COLLEGE L

This LEA c o lle g e  had a s tu d e n t p o p u la tio n  o f 750, w ith  560 

fem ale and 190 male s tu d e n ts .  S ta f f  t o t a l l e d  77, w ith  24 in  th e  

E ducation  D epartm ent. The minimum e n try  requ irem en t was 5 'O ' 

l e v e l s ,  w ith  40 p e rc e n t o f th e  s tu d e n ts  e n ro l le d  hav ing  a t  l e a s t  

2 'A ' le v e l s .  R esidence p ro v is io n  was made fo r  36 p e rc e n t o f th e  

s tu d e n ts .  Courses o f fe re d  in c lu d e d  th e  T h ree -y ear C e r t i f i c a t e ,

B.Ed. (H onours), and PGCE. In  1975 th e  c o lle g e  had merged w ith  a 

p o ly te c h n ic  and had become th e  D iv is io n  o f E d u ca tio n a l S tu d ie s  o f 

th a t  i n s t i t u t i o n .  S ince th a t  tim e a l l  cou rses had been v a l id a te d  

by th e  CNAA. Courses o f fe re d  as o f Septem ber 1976 would in c lu d e  a 

new 3 -y ear B .E d ., B.Ed. (H onours), and PGCE.
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THE Kin VERS TTY SCHOOL OF EDUCATION

The i n s t i t u t i o n  was a s e p a ra te  C entre  o f a U n iv e rs ity  School 

of E d u ca tio n , e s p e c ia l ly  designed  fo r  Prim ary P o s tg ra d u a te  s tu d e n ts . 

There were 6 f u l l - t im e  s t a f f  members a t  th e  C entre  and 50 s tu d e n ts ,  

w ith  a l l  o f th e  l a t t e r  s tu d y in g  in  th e  P o s tg ra d u a te  Prim ary C ourse.

A summary o f some o f  th e  re le v a n t in fo rm a tio n  about th e  

c o lle g e s  in  th e  sample i s  g iven  in  T able  1. I t  shou ld  be no ted  

th a t  s in c e ,  in  most c a s e s , th e  T h ree -y ear C e r t i f i c a te  Course was 

b e in g  phased o u t ,  i t  has n o t been in c lu d e d  in  th e  course  o f fe r in g s  

to  be given  as o f 1976. To in d ic a te  th e  degree to  which th e  D ip . 

H.E. was in c re a s in g ly  b e in g  o f f e re d ,  th i s  co u rse  has been under

l in e d .

The Sample: S ta f f

The s t a f f  sample in c lu d ed  a l l  members o f  th e  E ducation  D epart

ment in  each c o lle g e  (w ith  one ex cep tio n ) which was in v o lv ed  in  th e  

main su rvey . In  one sm all c o lle g e , where th e re  were no lo n g e r 

dep artm en ts , a l l  s t a f f  members were in c lu d e d ; and in  c o lle g e s  where 

t r a d i t i o n a l  departm ents had been re p la c e d  by d iv is io n s ,  f a c u l t i e s ,  

and so on, a l l  s t a f f  from th e  re le v a n t  d iv is io n s  were in c lu d e d .

S ta f f  members from th e  U n iv e rs ity  School o f E ducation  w ere no t 

in c lu d ed  in  th e  sam ple. This was due to  th e  f a c t  th a t  th e  survey  

was b e in g  conducted under th e  s u p e rv is io n  o f one o f th e se  s t a f f  

members. A ll  Heads o f E ducation  D epartm ents (o r  of th e  new d iv i

s io n s  o r  f a c u l t i e s )  were in c lu d e d  in  the  in te rv ie w  sam ple.

The re d u c tio n  o f th e  c o lle g e  sample from 12 to  11 fo r  th e  

purpose o f a d m in is te r in g  q u e s tio n n a ire s  to  s t a f f  (and to  s tu d e n ts )  

r e s u l te d  from a problem  which a ro se  in  the  case  of C ollege F. This
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c o lle g e  was v i s i t e d  on th e  d a te  g iven  in  T able  5 , p . 152, th e  

in te rv ie w  w ith  th e  Head o f th e  E ducation  D epartm ent was conducted , 

and arrangem ents made fo r  th e  q u e s tio n n a ire s  fo r  s t a f f  and s tu d e n ts  

to  be a d m in is te red . The c o lle g e  was a t  th a t  tim e , how ever, under

going some a d m in is tra t iv e  changes, and due to  an o v e rs ig h t th e  

q u e s tio n n a ire s  were n o t a d m in is te red . By th e  tim e th i s  was d is 

covered , i t  was too  l a t e  in  th e  academic y e a r  to  a rran g e  fo r  th e  

in c lu s io n  o f an a l t e r n a t e  c o lle g e . T able 2 g ives a summary o f 

s t a f f  in c lu d ed .

TABLE 2. STAFF SAMPLE: ENGLAND

COLLEGE NO. IN SAMPLE

A 40
B 10
C 32*

D 32

E 18

G 22

H 24

I 36

J 27

K 17

L 24

T o ta l 282

*This re p re se n ts  th e  e n t i r e  c o lle g e  s t a f f .

The Sample: S tu d en ts

A ll s tu d e n ts  from th e  e lev en  c o lle g e s  (C o llege  F n o t in c lu d ed ) 

who were com pleting  t h e i r  s tu d ie s  in  th e  N u rsery , In f a n t  and J u n io r  

(o r F i r s t  School) age ranges in  1976, in  th e  T h ree -y ear C e r t i f i 

c a te ,  B .E d ., and P o s tg ra d u a te  C ourses, were in c lu d e d  in  th e  sam ple. 

In  th e  School o f E ducation  C en tre , th e  sample in c lu d ed  a l l  s tu d e n ts
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in  th e  P o s tg ra d u a te  N u rs e ry /F ir s t  School C ourse, The id e a  o f a 

random sample o f s tu d e n ts  had been c o n s id e re d , b u t in  view o f th e  

sm all numbers o f s tu d e n ts  in  th e se  Courses in  some o f th e  c o lle g e s , 

p a r t i c u la r ly  in  th e  s m a lle r  c o l le g e s ,  th e  random sample would no t 

have been s a t i s f a c t o r y .  In s te a d , i t  was decided  to  in c lu d e  in  th e  

sample a l l  e l i g i b l e  s tu d e n ts ,  a lthough  t h i s  would mean d e a lin g  w ith  

responses from a la rg e  number o f s tu d e n ts  o v e r a l l .  In  most c o lle g e s  

in c lu d ed  th e re  were r e l a t i v e ly  sm all numbers o f  P o s tg ra d u a te  

s tu d e n ts  in  P rim ary co u rse s ; in  some of them th e re  were none. The 

e n t i r e  s tu d e n t sample i s  g iven  in  Table 3.

TABLE 3. STUDENT SAMPLE: ENGLAND

INSTITUTION NO. IN SAMPLE

A 125

B 148

C 57

D 90

E 113

G 98

H 54

I 56

J 80

K 50

L 30

School o f Ed. 12

T o ta l 913

THE FIELD SURVEY: NEWFOUNDLAND

The P i l o t  S tu d ies

As has been in d ic a te d ,  i t  was p o s s ib le  to  undertake  p i l o t  

s tu d ie s  w ith o u t th e  p re lim in a ry  v i s i t .  A q u e s tio n n a ire  was admin

i s t e r e d  to  Prim ary s tu d e n ts  com pleting  t h e i r  B .A .(E d .) a t  the  end
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of th e  1974-75 academ ic y e a r . In  th e  case  o f th e  F acu lty  o f Educa

t io n ,  a p i l o t  q u e s tio n n a ire  could  n o t be a d m in is te red  in  th e  u su a l 

manner. Memorial U n iv e rs ity  i s  the  only i n s t i t u t i o n  in  Newfoundland 

o f f e r in g  te a c h e r  e d u ca tio n  programmes, so th e re  was no o th e r  

F acu lty  group to  whom th e  p i l o t  q u e s tio n n a ire  could  be a d m in is te red . 

I t  w as, th e r e f o r e ,  d i s t r ib u te d  among e ig h t  E ducation  F acu lty  members 

in  v a rio u s  d ep artm en ts , who examined th e  q u e s tio n n a ire  and o f fe re d  

h e lp f u l  su g g es tio n s  fo r  th e  re v is e d  in s tru m e n t to  be used in  th e  

f i n a l  su rv ey . Because th i s  in s tru m e n t was very  d i f f e r e n t  from th e  

p i l o t ,  th e se  fa c u l ty  members were c o n s id e red  to  be s t i l l  e l i g i b l e  

to  p a r t i c ip a t e  in  tlie  f i n a l  su rv ey .

The Main Survey

The Sample: I n s t i t u t i o n . Memorial U n iv e rs ity  o f Newfoundland 

was th e  i n s t i t u t i o n  used fo r  th e  su rv ey . In  th e  academ ic y e a r  o f 

th e  survey  th e  t o t a l  o f fa c u l ty  members was 675, o f whom 80 were 

in  th e  F acu lty  o f E duca tion . The s tu d e n t enro lm ent fo r  t h a t  y e a r ,  

in c lu d in g  p a r t - t im e  s tu d e n ts ,  was app rox im ate ly  8 ,530. There were 

about 1,250 f u l l - t im e  s tu d e n ts  r e g is te r e d  in  th e  F acu lty  o f Educa

t io n .  In  a d d it io n  to  a J u n io r  D iv is io n , th e  U n iv e rs ity  has F acu l

t i e s  o r  Schools o f A r ts ,  S c ien ce , E d u ca tio n , P h y s ic a l E ducation  and

A th le t ic s ,  M edicine, N ursing , E n g ineering  and A pplied  S c ien ce ,
¥

B usiness A d m in is tra tio n  and Commerce, S o c ia l  Work, and G raduate 

S tu d ie s .

The Sample: F a c u lty . A ll 80 members o f th e  F acu lty  o f Educa

t io n  o f Memorial U n iv e rs ity  were in c lu d ed  in  th e  sam ple. The Dean

o f th e  F acu lty  o f  E ducation  was in te rv ie w ed .

The Sample: S tu d e n ts . A ll s tu d e n ts  r e g is te r e d  in  the  B .A .(E d .)
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Prim ary programme who were in  th e  f i n a l  y e a r  o f t h e i r  s tu d ie s  in  

1976 were in c lu d ed  in  th e  sam ple. The t o t a l  was 77 s tu d e n ts .

LIMITATIONS OF THE STUDY

The d i f f i c u l t i e s  encoun tered  in  d e sig n in g  item s fo r  any 

q u e s tio n n a ire  a re  in e v i ta b ly  conpounded when th a t  q u e s t io n n a ire  i s  

d ir e c te d  a t  sam ples re p re se n tin g  very  d i f f e r e n t  i n s t i t u t i o n s  in  two 

d iv e rs e  c o n tin e n ts  and c u l tu r e s . In  an a ttem p t to  m a in ta in  c l a r i t y  

in  th e  q u e s tio n n a ire s  and in te rv ie w s  fo r  s u b je c ts  in  England and 

Newfoundland, i t  was sometimes d i f f i c u l t  to  be as co n c ise  as would 

have been d e s i r a b le ;  some item s were o f n e c e s s i ty  somewhat le n g th y . 

Y e t, i t  was p o s s ib le  to  have most item s on th e  q u e s tio n n a ire s  fo r  

s tu d e n ts  common to  b o th  g roups, as i t  was fo r  th o se  fo r  s t a f f .

A more s e r io u s  l im i ta t io n  was th a t  r e l a t e d  to  open-ended item s 

in  th e  q u e s t io n n a ir e s .  I f  one i s  committed to  a llow ing  an oppor

tu n i ty  fo r  some ’ f r e e ’ re sp o n se s , th en  one must accep t th e  r e s t r i c 

t io n s  a s s o c ia te d  w ith  c a te g o r iz in g  th o se  resp o n ses  l a t e r .  In  some 

cases th e  c a te g o r ie s  a r r iv e d  a t  were n o t e n t i r e ly  r e p re s e n ta t iv e  

o f c e r ta in  in d iv id u a l  re sp o n se s . A gain, t h i s  was due in  p a r t  to  

th e  f a c t  th a t  c a te g o r ie s  had to  be chosen more b ro ad ly  th an  m ight 

have been n e c e ssa ry , had th e  sample been r e p re s e n ta t iv e  o f one k in d  

o f i n s t i t u t i o n  and one c u l tu re  in s te a d  o f two.

O ther l im i ta t io n s  on th e  s tu d y  in c lu d ed :

a) The r e la te d  re se a rc h  was ex trem ely  l im ite d  in  th e  case 

o f Newfoundland, and l im ite d  a lso  in  th e  case o f th e  

E n g lish  c o lle g e  s t a f f .

b) There was only  one i n s t i t u t i o n  which cou ld  be in c lu d e d  in  

th e  Newfoundland sam ple.

c) The sample o f E n g lish  c o lle g e s  could  n o t be s e le c te d
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random ly, b u t acco rd in g  to  c e r ta in  c r i t e r i a ,  and in  r e l a 

t io n  to  t h e i r  a c c e s s ib i l i t y  to  th e  w r i t e r .  With re s p e c t 

to  th e  P o s tg ra d u a te  C ourse, a t  th e  tim e o f th e  su rv ey , th e  

u n iv e r s i ty  re p re se n te d  in  th e  sample was the  only one 

o f f e r in g  t h i s  course  in  th e  N u rs e r y /F ir s t  School age ran g e .

d) There was a r e l a t i v e ly  sm all number o f  s t a f f  in  th e  E n g lish  

sam ple.

e) Q u e stio n n a ire  re tu rn s  were somewhat low in  a few in s ta n c e s .

f) While i t  must be assumed th a t  a l l  re sponden ts  com pleted 

th e  q u e s tio n n a ire s  in  a t r u t h f u l  m anner, th e  genuineness 

o f responses g iven  cannot be v e r i f i e d .

g) As i s  t r u e  fo r  most q u e s t io n n a ir e s ,  re sp o n ses  to  c e r ta in  

item s a re  b ia se d  by th e  r e s t r i c t i o n s  which the  c a te g o r ie s  

o f responses p ro v id ed  impose upon them.
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DESCRIPTION OF THE MEASURING INSTRUMENTS 

/\ND THEIR ADMINISTRATION

THE MEASURING INSTRUMENTS

The fo llo w in g  m easuring in s tru m en ts  were used in  th i s  s tu d y :

a) in fo rm a l in te rv ie w  sch ed u les  fo r  p re lim in a ry  c o lle g e  
v i s i t s  -  England

p i l o t  q u e s tio n n a ire  fo r  s tu d e n ts  -  England 

p i l o t  q u e s tio n n a ire  fo r  s t a f f  -  England 

p i l o t  q u e s tio n n a ire  fo r  s tu d e n ts  -  Newfoundland 

p i l o t  q u e s tio n n a ire  fo r  f a c u lty  -  Newfoundland 

main survey  q u e s tio n n a ire  fo r  s tu d e n ts  -  England 

main su rvey  q u e s tio n n a ire  fo r  s t a f f  -  England

s t ru c tu re d  in te rv ie w  sch edu les fo r  Heads o f E ducation  
Departm ents -  England

in fo rm a tio n  sh e e ts  fo r  o f f ic e  o f th e  R e g is t r a r  in  the  
c o lle g e s  and th e  School o f E ducation

main survey  q u e s tio n n a ire s  fo r  s tu d e n ts  -  Newfoundland

main survey  q u e s tio n n a ire s  fo r  fa c u l ty  -  Newfoundland

s t r u c tu r e d  in te rv ie w  schedu le  fo r  Dean o f th e  F acu lty  o f 
E ducation  -  Newfoundland

a) In fo rm al In te rv ie w  Schedules fo r  P re lim in a ry  
C o llege  V is i t s :  England

Because o f th e  b road  range o f in fo rm a tio n  to  be s o u ^ t  on 

th e se  i n i t i a l  v i s i t s ,  th e  sch ed u le  was p rep a red  in  a manner th a t  

f a c i l i t a t e d  some q u e s tio n s  b e in g  answered by th e  Head o f th e  Educa

t io n  D epartm ent, and o th e rs  by s t a f f  members te a c h in g  th e  Nursey 

and F i r s t  School c o u rse s . A spects in c lu d ed  w ere: enro lm ent in  th e  

v a rio u s  co u rses o f f e re d ;  s t a f f  -  t h e i r  q u a l i f i c a t i o n s ,  te a c h in g  

lo a d , te a c h in g  m ethods, and so on; s tu d e n ts  -  t h e i r  e n try  q u a l i f i -
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c a t io n s ,  w ork loads, and so on; in fo rm a tio n  about th e  v a rio u s  courses 

o f f e re d ;  f a c i l i t i e s  such as l i b r a r y ,  a u d io -v is u a l  c e n tr e ,  and 

Reading c e n tre . F in a l ly ,  Heads were asked about p o s s ib le  changes 

in  the  c o lle g e  and i t s  course  o f f e r in g s ,  in  th e  l i g h t  o f th e  Govern

ment White P ap e r, E ducation ; A Framework fo r  Expansion (19 7 2 ), and 

th e  DES C irc u la r  7 /7 3 , Development o f H igher E ducation  in  th e  Non- 

U n iv e rs ity  S e c to r . The in te rv ie w  schedu le  i s  given in  Appendix I I I ,  

p . 403.

b) P i l o t  Q u estio n n a ire  fo r  S tu d e n ts ; England

This q u e s tio n n a ire  was accompanied by a l e t t e r  e x p la in in g  th e  

n a tu re  o f th e  su rv ey , and a re q u e s t fo r  th e  s tu d e n t ’s c o -o p e ra t io n . 

In  a d d it io n  to  b io g ra p h ic a l  in fo rm a tio n  re q u e s te d , q u e s tio n s  were 

asked r e l a t i n g  to ;  cho ice  o f  c o lle g e ; cou rse  b e in g  s tu d ie d ,  w ith  

some q u e s tio n s  on s p e c i f i c  a reas  o f th e  c o u rse ; methods o f te a c h in g  

used; s tu d e n t s e r v ic e s ;  th e  p r a c t i c a l  components o f th e  co u rse ; and 

so on. S tuden t views were sought in  Item s p e r ta in in g  to  v a rio u s  

a sp e c ts  o f t h e i r  course  and to  l i f e  a t  th e  c o lle g e  in  g e n e ra l;  some 

o f th e se  Item s were o f an open-ended n a tu re . For th e  q u e s tio n n a ire  

w ith  i t s  covering  l e t t e r ,  see  Appendix I I I ,  p . 410.

c) P i l o t  Q u estio n n a ire  fo r  S ta f f :  England

A l e t t e r  o f re q u e s t a ls o  accompanied th i s  q u e s tio n n a ire  (see  

Appendix I I I ,  p . 417 ). S e v e ra l Item s w ere devoted  to  seek in g  

in fo rm a tio n  on q u a l i f i c a t io n s ,  e x p e r ie n c e , and w orkload. A la rg e  

p ro p o r tio n  o f th e  Item s was designed  to  o b ta in  views and o p in ions 

about c o u rse s , f a c i l i t i e s ,  and te a c h e r  e d u ca tio n  in  g e n e ra l;  w h ile  

s t a f f  ware asked to  comment on courses they  were te a c h in g  in  p a r

t i c u l a r .  For exam ple, they  were in v i te d  to  comment on w eaknesses 

o f th e  courses o f fe re d . Twelve Item s were e i t h e r  id e n t i c a l  w ith .
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o r designed  to  seek  in fo rm a tio n  on th e  same a re as  as tvrelve Item s 

in c lu d e d  in  th e  s tu d e n t q u e s t io n n a ire . I d e n t i c a l  Item s w ere: 

S ta f f  S tuden t

No. 22 No. 59
No. 28 No. 40
No. 32 No. 62
No. 36 No. 60
No. 37 No. 32
No. 45 No. 55
No. 47A No, 53
No, 48 No. 54

Item s fo cu s in g  on th e  same a re a s  w ere:

S ta f f

No. 26 
No. 31 
No. 41 
No, 42

S tuden t

No. 18 
No. 23 
No. 37 
No. 56

d) P i l o t  Q u e stio n n a ire  fo r  S tu d e n ts : Newfoundland

The q u e s tio n n a ire  d i f f e r e d  from th a t  p re p a red  fo r  E n g lish  

s tu d e n ts  only where th i s  was unavoidab le  (see  Appendix I I I ,  p . 423). 

Newfoundland s tu d e n ts  pursue  a fo u r-y e a r  B .A .(E d .) programme, which 

i s  d i f f e r e n t  b o th  in  i t s  a d m in is tra tio n  and co n ten t from cou rses 

o f fe re d  in  England. I t  was th e re fo re  n e ce ssa ry  to  a d ju s t  th e  

q u e s tio n n a ire  acco rd in g ly . Item s in  th e  E n g lish  q u e s tio n n a ire  

which were n o t in c lu d e d  fo r  Newfoundland s tu d e n ts  were Nos. 6 , 7,

10, 11, 12, 15, 17, 19, 55 , 56. Item s ap p earin g  in  th e  Newfoundland 

q u e s tio n n a ire  b u t n o t in  th a t  f o r  E n g lish  s tu d e n ts  were Numbers 6 

and 14. Some Item s were m o d ified , w ith  words o r  term s b e in g  changed 

where th i s  was n e c e ssa ry ; among th e se  w ere:

NewfoundlandEngland

No. 34 
No. 36 
No. 41

No. 28 
No. 29 
No. 34

Item s added to  th e  E n g lish  q u e s tio n n a ire  in  th e  l i g h t  o f responses 

to  th e  Newfoundland p i l o t  su rvey  ( th e  l a t t e r  hav ing  been adm inis
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te re d  e a r l i e r ) ,  were Nos. 31, 35, 43, 47c, 60, 61.

e) P i l o t  Q u es tio n n a ire  fo r  F a c u lty : Newfoundland

As in  the  case o f s tu d e n ts ,  i t  was n ecessa ry  to  malce some 

m o d if ic a tio n s  in  th e  E n g lish  q u e s tio n n a ire  so th a t  i t  would be 

m eaningful to  Newfoundland F a c u lty  (see  Appendix I I I ,  p . 428).

Item s which were m odified  in c lu d ed :

England Newfoundland

No. 3 No. 3
No. 6 No. 6
No. 7 No. 5
No. 10 No. 7
No. 12 No. 11
No. 15 No. 14
No. 16 No. 15
No. 27 No. 22
No. 36 No. 30
No. 39 No. 32

Item s which appeared in  th e  E n g lish  b u t n o t th e  Newfoundland ques

t io n n a ir e  were Nos. 5 , 17, 23, 24, 26, 45, 49. These Item s were 

n o t re le v a n t  to  Newfoundland F a c u lty . Item s added to  th e  E n g lish  

v e rs io n  o f th e  q u e s t io n n a ir e ,  in  th e  l i g h t  o f responses e a r l i e r  

given by Newfoundland F acu lty ,w ere  Nos, 33, 37 and 46.

f) Main Survey Q u e stio n n a ire  fo r  S tu d e n ts : England

A fte r  a c a re fu l  exam ination  o f responses to  th e  s tu d e n t p i l o t  

q u e s t io n n a ir e s ,  a g re a t ly  m odified  and sh o rte n ed  v e rs io n  was p re 

pared  fo r  th e  f i n a l  su rv ey . Some Item s were e lim in a te d  because 

they  seemed to  be r e p e t i t i v e ,  red u n d an t, am biguous, o r ex trem ely  

d i f f i c u l t  fo r  responden ts  to  com plete. The f i n a l  v e rs io n  in c lu d e d  

bo th  c lo sed  and open-ended Item s. A lthough i t  was reco g n ised  th a t  

some lo s s  would be ex p erien ced  by c a te g o r iz in g  open-ended re sp o n se s , 

i t  was n e v e r th e le s s  seen  to  be im p o rtan t and w orthw hile  to  allow  

fo r  some f re e  re sp o n se s .
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Areas in c lu d ed  w ere: b io g ra p h ic a l  d a ta ,  e n try  q u a l i f i c a t i o n s ,  

cou rses b e in g  s tu d ie d ,  s e rv ic e s  a v a i la b le  to  s tu d e n ts  a t  the  

c o lle g e . Teaching P r a c t ic e  and c e r ta in  s p e c i f i c  a reas  of s tu d y , and 

s tu d e n t views on some o f th e se . A l e t t e r  re q u e s tin g  s tu d e n t a s s i s 

tan ce  and e n su rin g  c o n f id e n t ia l i ty  was a t ta c h e d . As in  th e  case 

o f a l l  q u e s t io n n a ir e s ,  re sponden ts  w ere in s t r u c te d  to  c i r c l e  o r 

f i l l  in  answers as re q u ire d . When c i r c l i n g  an sw ers, th e  a p p ro p r ia te  

number to  the r ig h t  o f th e  s e le c te d  response  was to  be c i r c le d .

The q u e s tio n n a ire  appears in  Appendix I I I ,  p . 431.

g) Main Survey Q u estio n n a ire  fo r  S ta f f :  England

On th e  b a s is  o f th e  p i l o t  su rv e y , q u e s tio n s  which seemed to  

be r e p e t i t i v e ,  ambiguous and u n n ecessa ry , w ere n o t in c lu d e d ; th e  

r e s u l t  was a m odified  and sh o rten ed  v e rs io n  o f th e  o r ig in a l  ques

t io n n a ir e .  F urtherm ore , th e  p i l o t  survey  had re v e a le d  very  c le a r ly  

th a t  th o se  s t a f f  members who were n o t w orking d i r e c t ly  w ith  Prim ary 

s tu d e n ts  were u n fa m ilia r  w ith  c e r ta in  s p e c i f i c  m a tte rs  o f d e t a i l  

in  r e l a t io n  to  Prim ary c o u rse s . I t  was decided  th e re fo re  to  p la c e  

such q u e s tio n s  a t  th e  end o f th e  re v is e d  q u e s t io n n a ire .  At th e  

o u ts e t ,  responden ts  were asked i f  a t  l e a s t  30 p e rc e n t o f t h e i r  

s tu d e n ts  were in  Prim ary E ducation . I f  s o , they  were re q u e s te d  to  

com plete th e  e n t i r e  q u e s t io n n a ir e ;  and i f  n o t ,  to  coup l e t e  only as 

f a r  as Item  No. 30 (see  Appendix I I I ,  p . 4 38 ). As in  th e  case  o f 

s tu d e n ts ,  i t  was f e l t  d e s ir a b le  to  in c lu d e  some open-ended Item s.

On the  w hole , a reas  covered in  th e  f i n a l  v e rs io n  o f th e  q u e s tio n 

n a ir e  were th o se  which had been in c lu d ed  in  th e  p i l o t  su rv ey . A 

l e t t e r  acco rçan ied  each q u e s tio n n a ire .
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h) S tru c tu re d  In te rv ie w  Schedules fo r  Heads 
o f E ducation  D epartm ents

The form al in te rv ie w s  fo r  Heads w ere in te n d e d  to  supplem ent

t h e i r  responses to  th e  s t a f f  q u e s t io n n a ir e s ,  and co n ta in ed  Item s

which would n o t have been re le v a n t  to  s t a f f .  In c lu d ed  were Item s

r e la t in g  to  a d m in is tra t io n ;  s t a f f ;  p u b lic  r e l a t i o n s ;  th e  Government

White P a p e r, E ducation : A Framework fo r  Expansion (1972) ; and so

on. The schedu le  i s  g iven  in  Appendix I I I ,  p . 446.

i )  In fo rm a tio n  S heets fo r  O ffice  o f  R e g is tr a r

In  o rd e r  to  supplem ent in fo rm a tio n  about each c o lle g e  which 

could  be o b ta in ed  from th e  ATCDE Handbook, th e  c o lle g e  P ro sp e c tu s , 

and th e  Head o f th e  E ducation  D epartm ent, th e se  s h e e ts  were p re p a red  

fo r  c o n ç le tio n  (see  Appendix I I I ,  p . 450).

j )  Main Survey Q u estio n n a ire  fo r  S tu d e n ts : Newfoundland

A part from a few m inor ch anges, t h i s  in s tru m e n t was s im i la r

to  th a t  p rep a red  fo r  th e  E n g lish  s tu d e n ts  (see  Appendix I I I ,  

p . 453). In  some in s ta n c e s  words o r  term s were changed: Item  No. 6 , 

fo r  exam ple, on th e  q u e s tio n  o f 'O ’ le v e l  and ’A’ le v e l  p a sse s  fo r  

th e  E n g lish  s tu d e n ts ,  was changed to  th e  q u e s tio n  o f Grade XI p a sse s  

fo r  Newfoundland s tu d e n ts .  Item s 9 , 11 and 33 were o m itted  from 

th e  Newfoundland q u e s tio n n a ire  because they  w ere i r r e l e v a n t .

k) Main Survey Q u e stio n n a ire  fo r  F a c u lty : Newfoundland

The q u e s tio n n a ire  co n ta in ed  th e  same Item s as d id  th a t  fo r  

E n g lish  s t a f f ,  w ith  m inor changes in  w ording o r term ino logy  where 

t h i s  was n e ce ssa ry . Changes were made in  Item s 5 , 10, 30, and 37. 

See Appendix I I I ,  p . 459 fo r  th i s  q u e s t io n n a ire .
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1) S tru c tu re d  In te rv ie w  Schedule fo r  Dean 
of E ducation : Newfoundland

The sch ed u le  was a  s l i g h t l y  m od ified  v e rs io n  o f t h a t  p rep a red

fo r  Heads o f E ducation  D epartm ents in  th e  c o lle g e s  in  England.

Item s i r r e l e v a n t  to  MÜN were o m itted : Nos. 5 , 11, 13, 14, 20, 31;

and in  a few Item s words o r term s w ere changed so as to  be more

m eaningfu l fo r  th e  Newfoundland in te rv ie w . The sch ed u le  i s  g iven

in  Appendix I I I ,  p . 467.

ADMINISTRATION OF THE MEASURING INSTRUMENTS

a) In fo rm a l In te rv ie w  Schedules fo r  P re lim in a ry  
C o llege  V is i t s :  England

In fo rm a l in te rv ie w s  w ere conducted w ith  th e  Heads o f th e

E ducation  D epartm ents in  a l l  tw en ty -fo u r c o lle g e s  v i s i t e d ,  on the

f i r s t  day o f  the  v i s i t .  Each in te rv ie w  was conducted in  a re la x e d

atm osphere and no tap e  re c o rd e r  was used . Space was p rov ided  on

th e  in te rv ie w  s h e e t to  allow  as many responses as p o s s ib le  to  be

reco rd ed  d u rin g  th e  in te rv ie w . This was fo llow ed  by a more d e ta i le d

com pletion  o f responses g iv en , im m ediately a f t e r  th e  in te rv ie w  was

f in is h e d , so  th a t  l i t t l e  i f  any o f th e  co n v e rsa tio n  was unrecorded .

D ates o f th e se  in te rv ie w s  a re  given in  Table 4.

TABLE 4. INTERVIEWS DURING INITIAL COLLEGE VISITS

MONTH YEAR NO. INTERVIEWS 
CONDUCTED

February 1974 4
March 1974 2
A p ril 1974 1
May 1974 10
June 1974 1
May 1975 5
June 1975 1
T o ta l 24
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b) P i l o t  Q u estio n n a ire s  f o r  S tu d e n ts : England

Tlie p i l o t  q u e s tio n n a ire s  f o r  s tu d e n ts  w ere tak en  to  th e  

c o -o p e ra tin g  c o lle g e  in  June 1975. The Head o f th e  E ducation  

Departm ent and a F i r s t  School s t a f f  member agreed  to  have them 

ad m in is te red  to  e l i g ib l e  s tu d e n ts  during  th e  fo llo w in g  week, d u rin g  

c la s s  tim e. This was done, and th e  com pleted q u e s tio n n a ire s  w ere 

re tu rn e d  to  th e  Head and then  forw arded by p o s t .  Of th e  100 

s tu d e n ts  e l i g i b l e ,  re tu rn s  were re c e iv e d  from 81, g iv in g  a response  

r a te  o f 81 p e rc e n t.

c) P i l o t  Q u estio n n a ire s  fo r  S ta f f :  England

These q u e s tio n n a ire s  were a lso  ad m in is te red  in  June 1975. 

F earin g  th a t  some s t a f f  members m ight n o t be r e g u la r ly  in  a tte n d an c e  

a t  th e  c o lle g e  a t  th a t  tim e o f y e a r ,  th e  P r in c ip a l  su g g es ted  th a t  

th e  q u e s tio n n a ire  be  m ailed  to  th e  home ad d ress  o f each s t a f f  

member, and he su p p lie d  th e  a d d re sse s . S ubsequently  a q u e s tio n n a ire  

and a stam ped add ressed  envelope were forw arded to  each o f th e  120 

s t a f f  members. However, 17 re tu rn e d  th e  q u e s tio n n a ire  w ith  a l e t t e r  

in d ic a t in g  they  were unable to  c o -o p e ra te  because they  d id  n o t work 

w ith  P rim ary s tu d e n ts .  Of th e  rem ain ing  103 s t a f f  members, com

p le te d  responses were re c e iv e d  from 62, a resp o n se  r a te  o f 60.2 

p e rc e n t.

d) P i l o t  Q u e s tio n n a ire s  fo r  S tu d e n ts : Newfoundland

These q u e s tio n n a ire s  were ad m in is te red  in  A p r il  1975, to  th e  

w r i t e r 's  f u l l - t im e  s tu d e n ts  who were com pleting  t h e i r  B .A .(E d .) in  

P rim ary E ducation  in  th a t  te rm . They were ad m in is te red  d u rin g  a 

c la s s  p e r io d . Of th e  25 e l i g i b l e  s tu d e n ts ,  18 responded , g iv in g  a 

response  r a te  o f 72 p e rc e n t.
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e) P i l o t  Q u es tio n n a ire s  fo r  F a c u lty ; Newfoundland

E ig h t fa c u l ty  members were s e le c te d  f o r  t h i s  pu rpose . S e lec 

t io n  was based  on knowledge o f th e  Prim ary  programme a t  Memorial 

U n iv e rs ity  and on each o f th e  E ducation  F a c u l ty 's  departm ents and 

d iv is io n s  b e in g  re p re se n te d . The q u e s tio n n a ire s  were d i s t r ib u te d  

in  A p r il  1975. A f te r  hav ing  a week to  examine them, they  were 

re tu rn e d  p e rs o n a lly  to  th e  w r i t e r  by each f a c u l ty  member.

f) Main Survey Q u e stio n n a ire  fo r  S tu d e n ts : England

The q u e s tio n n a ire s  were tak en  by th e  w r i t e r  to  each c o lle g e .

In  each case th e  Head o f th e  E ducation  Departm ent and a F i r s t  School 

s t a f f  member agreed  to  assume r e s p o n s ib i l i ty  fo r  t h e i r  a d m in is tra 

t io n ,  c o l le c t io n ,  and re tu rn  by p o s t to  th e  w r i t e r .  In  most c a s e s , 

re tu rn s  were re c e iv e d  w ith in  a few weeks a f t e r  th e  v i s i t .  The d a te  

on which each v i s i t  was made fo r  t h i s  p u rp o se , and th e  re tu rn s  

re c e iv e d , a re  g iven in  Table 5.

g) Main Survey Q u estio n n a ire s  fo r  S ta f f :  England

These q u e s tio n n a ire s  were a d m in is te red  a t  th e  same tim e as 

were those  fo r  s tu d e n ts ,  on the  d a tes  g iven in  T able 5 . They w ere 

l e f t  w ith  th e  Head o f th e  E ducation  D epartm ent in  each c o l le g e ,  and 

he d i s t r ib u te d ,  c o l le c te d ,  and re tu rn e d  them by p o s t a long  w ith  th e  

s tu d e n t r e tu r n s .  S ta f f  re tu rn s  a re  in d ic a te d  in  T able 6.

I t  was i n i t i a l l y  decided  th a t  any s e t  o f q u e s tio n n a ire s  which 

d id  n o t y ie ld  a re sp o n se  r a te  o f  a t  l e a s t  50 p e rc e n t would n o t be 

in c lu d ed  in  th e  a n a ly s is  o f th e  d a ta . One ex cep tio n  wais made, 

however, in  the  case  o f C ollege  K (47.1% ), which was so c lo se  to  

50 p e rc e n t th a t  to  exclude  i t  would have r e s u l te d  in  th e  lo s s  o f  

v a lu ab le  d a ta . The e x c lu s io n  o f  d a ta  from th e  th re e  c o lle g e s  in d i 

ca te d  in  the  t a b le ,  r e s u l te d  in  an o v e r a l l  re sp o n se  r a te  o f 68.6



152

TABLE 5. ADMINISTRATION OF QUESTIONNAIRES AND 
RETURNS RECEIPTED; ENGLAND

INSTITUTION DATE VISITED RETURNS PERCENT
RETURNS

C ollege  A 30 A p ril 1976 125 81 64 .8

C ollege  B 3 May 19 76 148 101 68.2

C ollege  C 6 May 1976 57 48 84.2

C ollege D 7 May 1976 90 58 64 .4

C ollege  E 10 May 1976 113 60 53.1

C ollege  F 12 May 1976 q u e s tio n n a ire s  n o t a d m in is te red

C ollege  G 14 May 1976 98 92 93.9

C ollege H 17 May 1976 54 28 51.9
C ollege  I 21 May 1976 56 50 89.3

C ollege  J 25 May 1976 80 65 81 .3

C ollege  K 27 May 1976 50 21 42.0

C ollege  L 1 June 1976 30 22 73.3
School o f Ed. 8 June 1976 12 12 100

T o ta ls 913 638 O v e ra ll %
’ = 69.9

TABLE 6, STAFF RETURNS: ENGLAND

INSTITUTION NO. IN SAMPLE RETURNS PERCENT RETURNS

C ollege A 40 15 37.5*

C ollege B 10 9 90

C ollege C 32 18 56

C ollege D 32 28 87.5

C ollege E 18 10 56

C ollege  G 22 19 86,4

C ollege H 24 7 29.2*

C ollege I 36 22 61,1

C ollege J 27 19 70.4

C ollege K 17 8 47,1

C ollege  L 24 7 29.2*

T o ta ls 282 162 O v e ra ll % = 57 .4

*R eturns n o t used in th e  d a ta  a n a ly s is .
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p e rc e n t .  I t  shou ld  be p o in te d  out t h a t ,  acco rd in g  to  K e r lin g e r ,

" .  . . R eturns o f le s s  than  40 o r  50 p e rc e n t a re  common. H igher 

p e rcen tag es  a re  r a r e .  At b e s t ,  th e  re s e a rc h e r  must c o n ten t h im se lf  

w ith  re tu rn s  as low as 50 o r 60 p e rc e n t ." ^

h) S tru c tu re d  In te rv ie w  Schedules fo r  Heads 
o f E ducation  D epartm ents

The in te rv ie w s  fo r  Heads o f E ducation  D epartm ents w ere con

ducted  a t  th e  tim e o f th e  v i s i t s  g iven  in  T able 5. As has been 

n o te d , p e rm iss io n  to  conduct th e  in te rv ie w s  had a lre ad y  been g ran ted . 

S ince each Head had a lre a d y  been in te rv ie w ed  in fo rm a lly  a t  th e  tim e 

of th e  i n i t i a l  v i s i t  to  h is  c o l le g e ,  th e  atm osphere was f r ie n d ly  

and re la x e d . I t  was th o u g h t w ise  n o t to  d is tu rb  th i s  atm osphere 

by th e  in tro d u c t io n  o f a tap e  re c o rd e r . In s te a d ,  as the  in te rv ie w  

p ro g re s se d , responses w ere reco rd ed  on spaces p rov ided  on th e  

in te rv ie w  sch ed u le .

i )  In fo rm a tio n  S heets fo r  O ffice  o f th e  R e g is t r a r

These were com pleted a lso  on the  day o f th e  v i s i t  to  each 

c o lle g e  as given in  Table 5, The w r i te r  v i s i t e d  th e  o f f ic e  and met 

w ith  th e  R e g is t r a r  o r h is  depu ty , who su p p lie d  most o f th e  in f o r 

m ation re q u ire d , w ith  th e  rem ainder b e in g  s u p p lie d  by th e  member(s) 

o f th e  s t a f f  most co n v ersan t w ith  i t .

j ) Main Survey Q u e stio n n a ire s  fo r  S tu d e n ts : Newfoundland

The Newfoundland s tu d e n t q u e s tio n n a ire s  were ad m in is te red  

du rin g  th e  week commencing 29 March 1976, which was th e  l a s t  week 

o f term  b u t one. A ll  co lle ag u es  in  th e  F acu lty  o f E ducation  in  

whose c la s s e s  th e re  w ere s tu d e n ts  com pleting  th e  B .A .(E d .) programme

^ K erlin g e r, F. N . , Foundations o f B eh av io ra l R esearch (New York, 
2nd edn ., 1973), p."TT?:-------------------------------------------------
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in  Prim ary E ducation  in  th a t  te rm , c o -o p e ra ted  by a d m in is te r in g  th e  

q u e s tio n n a ire s  d u ring  a c la s s  p e r io d . They then  c o l le c te d  and 

re tu rn e d  them to  th e  w r i t e r  p e r s o n a lly . Of th e  77 s tu d e n ts  in  the  

sam ple, re tu rn s  were re c e iv e d  from 68, g iv in g  a response  r a te  o f 

88 .3  p e rc e n t.

k) Main Survey Q u e stio n n a ire s  fo r  F a c u lty : Newfoundland

At Memorial U n iv e rs i ty ,  th e  q u e s t io n n a ire s  w ere s e n t to  mem

b e rs  in  s e a le d  envelopes a long w ith  an ad d ressed  en v elo p e , by 

in t e r n a l  p o s t .  They w ere s e n t  on 29 March 1976, and re tu rn s  were 

re c e iv e d  w ith in  a day o r so . Of th e  80 F a c u lty  members in  the  

sanrole, r e tu rn s  w ere re c e iv e d  from 64, g iv in g  a response  r a te  o f 

80 p e rc e n t.

1) S tru c tu re d  In te rv ie w  Schedule fo r  Dean 
o f E ducation : Newfoundland

The in te rv ie w  was conducted in  th e  o f f ic e  o f th e  Dean on 29

March 1976. The same p rocedu re  was used as th a t  when in te rv ie w in g

Heads o f E ducation  D epartm ents l a t e r  in  England.

METHOD OF ANALYSIS

In  o rd e r  to  p re p a re  q u e s tio n n a ire  responses fo r  conçu te r  

a n a ly s is ,  c e r ta in  s te p s  were ta k en . F i r s t ,  resp o n ses  to  some Item s 

were re -o rd e re d  to  c o n s is te n t ly  range from low to  h ig h . Second, 

Item s which allow ed fo r  open-ended responses w ere o rd e red  in to  

d is c r e te  and e x c lu s iv e  c a te g o r ie s  in  o rd e r  to  make th e  responses 

more manageable fo r  a n a ly s is .  For each Item , one re sp o n se  ca teg o ry  

was always la b e l le d  'o t h e r , '  to  allow  fo r  m isce llan eo u s  re sp o n se s .

In  p la c in g  open-ended responses in  d i s c r e te  and e x c lu s iv e  

c a te g o r ie s ,  judgem ent had to  be e x e rc is e d  re g a rd in g  t h e i r  p la c e 

ment, b u t because th e  d is c r e te  c a te g o r ie s  were judged  to  be re p re 
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s e n ta t iv e  o f  th e  d a ta , i t  i s  assumed th a t  no s ig n i f i c a n t  lo s s  o f 

in fo rm a tio n  r e s u l te d .  Throughout th e  a n a ly s is  o f  d a ta  re fe re n c e  

i s  made to  each Item  which was t r e a te d  in  th i s  manner, and more 

s p e c i f ic  in fo rm a tio n  i s  given where t h i s  i s  deemed h e lp f u l .  Fur

therm ore , in  th e  case of c e r ta in  open-ended Item s, i t  was f e l t  

n e ce ssa ry  to  p ro v id e  examples o f s p e c i f i c  responses which had been 

p la ce d  in  th e  p re p a red  c a te g o r ie s .  In  o rd e r  to  pe rm it a flow o f 

in fo rm a tio n  and d is c u s s io n  in  th e  a n a ly s is  c h a p te rs ,  th e se  examples 

have been p la ce d  a t  th e  end o f th e  r e le v a n t  ch ap te rs  as 'n o t e s . '

The com puter a n a ly s is  p ro v id ed  d e s c r ip t iv e  s t a t i s t i c s  fo r  th e  

resp o n ses  to  each Item , and c r o s s - ta b u la r  a n a ly s is  fo r  some Item s. 

P e rcen tag es  were conputed from th e  frequency d i s t r ib u t io n s  o b ta in e d .

D ata o b ta in e d  from th e se  an a ly ses  have been p re s e n te d  in  the  

form o f T a b le s , w ith  each T able in c lu d in g  a 'n o  re sp o n se ' column, 

to  in d ic a te  th e  p ro p o r tio n  o f th e  sample n o t respond ing  to  a given 

Item . In  some in s ta n c e s  graphs have been used a ls o . Because o f 

th e  c o n s id e ra b le  number o f ta b le s  in v o lv e d , i t  was decided  to  

lo c a te  w ith in  th e  t e x t  a l l  ta b le s  which conveyed s a l i e n t  inform a

t io n ,  o r  which h ig h l ig h te d  c e r ta in  p o in ts .  I f  i t  was f e l t  th a t  

d a ta  from a ta b le  could  be m ean ingfu lly  conveyed w ith in  th e  t e x t  

w ith o u t th e  b e n e f i t  o f th e  ta b le  a t  hand , then  th a t  ta b le  was p laced  

in  th e  r e le v a n t  Appendix.

S ince on ly  th o se  s t a f f  members hav ing  a t  l e a s t  30 p e rc e n t 

Prim ary s tu d e n ts  had been in v i te d  to  respond to  th e  f i n a l  7 Item s 

o f the  s t a f f  q u e s t io n n a ir e ,  i t  was in ten d ed  th a t  responses to  th e se  

Item s would be an a ly sed  on th e  b a s is  o f  th a t  p ro p o r tio n  o f th e  

t o t a l  sam ple who were e l i g i b l e  to  respond acco rd in g  to  t h i s  c r i 

te r io n .  But some o th e r  s t a f f  members responded to  th e se  Item s 

a lso . I t  was n e c e s sa ry , th e r e f o r e ,  to  an a ly se  a l l  re sponses on the



156

b a s is  of th e  t o t a l  s t a f f  sample of 197. Hovjever, a much lower 

p ro p o r tio n  of Memorial U n iv e rs ity  f a c u l ty  th an  of th e  E n g lish  s t a f f  

(52 .8  p e rc en t as opposed to  82.0  p e rc e n t)  had 30 p e rc e n t Prim ary 

s tu d e n ts ,  (T his r e s u l te d ,  o f co u rse , in  a h igh  p ro p o r tio n  o f non

responden ts  from th e  Memorial U n iv e rs ity  sample th roughou t the  

e n t i r e  q u e s t io n n a ir e .)  In  view of t h i s ,  i t  was f e l t  t h a t ,  in  a d d i

t io n  to  a n a ly s is  on the  b a s is  o f th e  e n t i r e  sam ple, s e p a ra te  

a n a ly s is  of responses to  th e se  Item s from th e  E n g lish  and M emorial 

U n iv e rs ity  sam ples would p re s e n t  a more a c c u ra te  p ic tu r e  of th e  

f in d in g s  from th e se  two groups.
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ENGLISH COLLEGES OF EDUCATION

V is i t s  to  th e  c o lle g e s  o f e d u ca tio n  proved to  be  an ex trem ely  

w orthw hile  e x p e r ie n c e , and p ro v id ed  an e x c e l le n t  o p p o rtu n ity  to  g a in  

a f i r s t - h a n d  im p ressio n  o f Prim ary te ac h e r edu ca tio n  in  England.

The c o lle g e s  v i s i t e d  a re  in d ic a te d  in  Table 7, which id e n t i f i e s  them 

by number, and in d ic a te s  t h e i r  U n iv e rs ity  I n s t i t u t e s ,  w hether a 

c o lle g e  was V olun tary  o r run by th e  LEA, and th e  s tu d e n t p o p u la tio n  

o f each c o lle g e  fo r  th e  academic y e a r in  which th e  v i s i t s  were made. 

Table 8 g ives th e  U n iv e rs ity  I n s t i t u t e s  re p re se n te d  w ith  th e  number 

of c o lle g e s  fo r  each . Table 9 in d ic a te s  p o p u la tio n  o f th e  c o l le g e s .

A h ig h e r  r e p re s e n ta t io n  o f c o lle g e s  in  th e  601-800 s tu d e n t p o p u la tio n  

range was to  be expec ted  in  view o f th e  la rg e  number of c o lle g e s  

(roughly  65 p e rc e n t)  w hich , in  th e  y e a rs  under c o n s id e ra t io n , had a 

p o p u la tio n  w ith in  th a t  ran g e . The map in  Diagram 5 in d ic a te s  th e  

lo c a t io n  of each c o lle g e  v i s i t e d  and a lso  th e  Departm ent o f E ducation  

and Science H .M .I. D iv is io n  which each c o lle g e  re p re se n te d .

D u ra tion  o f th e  i n i t i a l  v i s i t s  ranged from one to  th re e  d ay s , 

and in  s e v e ra l  cases accommodation was p ro v id ed  in  a s tu d e n t h a l l  o f 

re s id e n c e , thus a llo w in g  a d d i t io n a l  o p p o rtu n ity  to  meet and ta lk  

w ith  s tu d e n ts .  The programme fo llow ed  d u rin g  each v i s i t  has been 

r e f e r r e d  to  in  C hapter IV , and i s  p ro v id ed  in  Appendix I I .  A c tiv i

t i e s  were c a r r ie d  ou t as p lanned . M eetings w ith  s t a f f  members o th e r  

than  th o se  from th e  E ducation  Departm ent (Item  5 o f th e  program m e), 

were u s u a lly  in  a s o c ia l  s e t t i n g .  In  tw elve o f th e  c o lle g e s  p ro v i

s io n  was made fo r  v i s i t s  to  s tu d e n ts  u n d e rtak in g  Teaching P r a c t ic e  

in  sc h o o ls , thus p ro v id in g  an o p p o rtu n ity  to  meet w ith  sch o o l s t a f f  

a ls o .
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TABLE 7. COLLEGES INCLUDED IN PRELIMINARY VISITS

COLLEGE UNIVERSITY INSTITUTE LEA VOLUNTARY STUDENT POPULATION

I London X 800
2 Southampton X 1,000
3 London X 800
4 Sussex X 750

5 K eele X 1,250

6 London X 780
7 Leeds X 750
8 L e ic e s te r X 1,000

9 Birmingham X 720
10 Birmingham X 850
11 Reading X 1,250
12 Leeds X 400

13 Southampton X 700
14 London X 640

15 B r is to l X 850

16 B r i s to l X 800

17 Nottingham X 800

18 M anchester X 650

19 M anchester X 1,000

20 Cambridge X 700

21 N ew castle X 760

22 L an cas te r X 350

23 L a n c as te r X 1,200

24 L iv erp o o l X 1,150

25 L e ic e s te r  School of E ducation (Northampton) 50
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TABLE 8. UNIVERSITY INSTITUTES INCLUDED IN 
COLLEGE VISITS

INSTITUTE NUMBER OF INSTITUTIONS 
INCLUDED IN VISITS

Birmingham 2

B r is to l 2

Cambridge 1

Keele 1

L a n c as te r 2

Leeds 2

L e ic e s te r 1

L iv erp o o l 1

London 4

M anchester 2

N ew castle 1

Nottingham 1

Reading 1

Southampton 2

Sussex 1

T o ta l:  15 24

TABLE 9. COLLEGES BY STUDENT POPULATION

NUMBER OF STUDENTS NUMBER OF COLLEGES

400 and below 2

401 -  600 0

601 -  800 13

801 -  1,000 5

1,001 -  1,200 2

Over 1,200 2

T o t a l .......................... 24



161

N O R T H E R N  D I V I S I O N

NORTH
W E S T E R N
D I V I S I O N

M I D L A N D  D I V I S I O N

E A S T E R N  D I V I S I O N
W A L E S

) m e t r o p o l ;t a n  &
(  S O U T H  M I D L A N D '  
T D I V I S I O N

S O U T H E R N  D I V I S I O N

S O U T H  W E S T E R N  D I V I S I O N

D ia g r a m  5.

LOCATION OF THE COLLEGES:  

PRELIMINARY VISITS



162

In  each o f th e  c o lle g e s  a copy o f th e  c u rre n t P ro sp ec tu s  was 

o b ta in e d  and in  most in s ta n c e s  co p ies  o f co u rse  o u t l in e s ,  s tu d e n t 

ass ig n m en ts , course  b o o k le ts ,  p r a c t ic e  te a c h in g  g u id e l in e s ,  and so 

on. In  most cases an o p p o rtu n ity  was a ls o  p rov ided  to  read  a 

sample o f s tu d e n ts ' m ajor s tu d ie s  and on a few o ccasions a d is c u s 

s io n  was had w ith  v i s i t i n g  e x te r n a l  exam iners. From such a wide 

range o f ex p erien ces  i t  was p o s s ib le  to  g a in  a com prehensive p ic tu r e  

of each c o lle g e , i t s  a tm osphere, i t s  w ork, and th e  views and op in 

io n s  o f s t a f f  and s tu d e n ts  in  r e l a t i o n  to  th e se  p o in ts .  T his p ro 

v id ed  th e  b a s is  fo r  a  subsequen t su rvey  in  tw elve o f th e  c o lle g e s  

( in c lu d in g  form al in te rv ie w s  w ith  th e  Heads o f th e  E ducation  D epart

m ents, q u e s tio n n a ire s  to  s t a f f  members o f th e  E duca tion  D epartm ents, 

and q u e s tio n n a ire s  to  s tu d e n ts  in  t h e i r  f i n a l  y e a r  o f s tu d ie s  in  

th e  N u rs e ry /F ir s t  School c o u rs e s ) ,  and p i l o t  s tu d ie s  in  two o th e rs :  

a q u e s tio n n a ire  to  s t a f f  members in  one case  and to  f i n a l  y e a r  

N u rs e ry /F ir s t  School s tu d e n ts  in  th e  o th e r .

W hile each c o lle g e  v i s i t e d  had unique f e a tu r e s ,  i t  soon became 

ap p aren t th a t  c e r ta in  c h a r a c te r i s t i c s  w ere common to  a l l ;  fo r  

example: s tu d e n t s e le c t io n  by in te rv ie w  and in  some cases a ls o  by 

e n tra n ce  exam inations in  E n g lish  and M athem atics; a la r g e ly  fem ale 

s tu d e n t body; r e s id e n t i a l  accommodation fo r  about o n e - th ird  to  one- 

h a l f  o f th e  s tu d e n ts ;  a h ig h e r  s t a f f - s tu d e n t  r a t i o  in  th e  E ducation  

D epartm ent th an  in  o th e r  c o lle g e  departm ents ; s t a f f  members o f  th e  

E ducation  D epartm ent, and p a r t i c u la r ly  th o se  te a c h in g  N u rs e ry /F ir s t  

School c o u rse s , g e n e ra lly  le s s  w e ll  q u a l i f i e d  in  term s o f academ ic 

q u a l i f i c a t io n s  than  t h e i r  co lle ag u es  in  e th e r  d ep artm en ts . While 

in  one c o lle g e  only a t  th e  tim e of v i s i t i n g  was th e  minimum e n try  

requ irem en t th a t  o f 2 'A ' le v e l  p a s s e s , p ro p o r tio n s  o f  s tu d e n ts  

e n te r in g  th e  c o lle g e s  w ith  one or more such p a sse s  v a r ie d  as
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fo llow s : in  f i f t e e n  c o lle g e s  most s tu d e n ts  e n te re d  w ith  2 

l e v e l s ;  in  seven c o lle g e s  up to  tw enty p e rc e n t e n te re d  w ith  th i s  

q u a l i f i c a t io n ;  and in  two c o lle g e s  r a r e ly  d id  any s tu d e n ts  e n te r  

w ith  any ’A’ le v e l  q u a l i f i c a t io n .

THE COLLEGE COURSES

A ll  the  c o lle g e s  v i s i t e d  a t th i s  tim e (1974 and 1975) o f fe re d  

th e  T h ree -y ear C e r t i f i c a te  C ourse; e ig h te e n  o f fe re d  a B.Ed. O rd inary  

and Honours d e g re e , and s ix  o f fe re d  a B.Ed. O rd inary  b u t n o t an 

Honours d eg ree . In  th e  m a jo rity  o f  cases th e  p a t te r n  fo r  th e  B.Ed. 

was what i s  known as ’ two p lu s  o n e ,’ a system  whereby s tu d e n ts  

r e g i s t e r  in  th e  C e r t i f i c a te  Course and a t  th e  end o f th e  second 

y ear t r a n s f e r  to  th e  B.Ed. O ther p a t te r n s  were ’ one p lu s  tw o ,’ 

r e g i s t r a t i o n  fo r  th e  degree on e n tr y ,  and r e g i s t r a t i o n  f o r  th e  

degree a f t e r  te n  weeks a t  c o lle g e . Twenty-one o f th e  c o lle g e s  

p rov ided  t r a in in g  fo r  P o s tg ra d u a te  s tu d e n ts  and in  most cases th i s  

in c lu d e d  Prim ary as w e ll  as Secondary c o u rs e s . A ll b u t two c o lle g e s  

p rov ided  t r a in in g  fo r  N ursery te a c h e rs ,  e i t h e r  as a s e p a ra te  age- 

range study  o r combined w ith  In f a n t  t r a in in g .  A ssessm ent of cou rses 

was b ased  on some o f  th e  work com pleted d u rin g  th e  e n t i r e  course  as 

w e ll  as by a f i n a l  exam ination . Teaching P r a c t ic e  was a s se s se d  by 

c o lle g e  s t a f f  w ith  some c o n tr ib u tio n  from th e  s t a f f  o f th e  co -o p er

a t in g  sc h o o ls . The amount o f feedback  re q u e s te d  from th e  sch o o ls  

and th e  w eigh t a tta c h e d  to  th i s  feedback  v a r ie d  a g re a t d e a l.

Grading of Teaching P r a c t ic e  was on a P a s s /F a i l  b a s is  in  te n  

c o lle g e s , w ith  th e  rem ainder u s in g  e i t h e r  a fo u r -  o r f iv e - p o in t  

s c a le .  But the  c o lle g e s  u sing  th e  l a t t e r  p o in te d  out th a t  w h ile  

they  p re fe r re d  th e  P a s s /F a i l  system , th i s  was n o t a c c e p ta b le  to  th e  

u n iv e r s i t i e s  v a l id a t in g  t h e i r  work and g ra n tin g  th e  aw ards. In
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some in s ta n c e s  where th e  P a s s /F a i l  system  was u sed , s t a f f  r e g r e t te d  

th a t  i t  d id  n o t in c lu d e  a t h i r d  p o in t -  D is t in c t io n  -  so as to  

encourage th e  very  a b le  s tu d e n ts  to  do t h e i r  b e s t  work.

The Three-Y ear C e r t i f i c a te  Course: C ontent and Method

Most c o lle g e s  fo llow ed  a common p a t te r n  fo r  th e  C e r t i f i c a te  

C ourse, w ith  tim e and course  work d iv id ed  f a i r l y  eq u a lly  among a 

Main (academ ic) s u b je c t .  E ducation  and P r o fe s s io n a l  o r  C urricu lum  

S tu d ie s ,  and w ith  a b lo ck  o f Teaching P r a c t ic e  in  each o f th e  th re e  

y e a r s ;  th e  l a t t e r  t o t a l l e d  a t  l e a s t  f i f t e e n  weeks w ith  th e  lo n g e s t 

p r a c t ic e  b e in g  th e  f i n a l  one. The amount o f tim e devoted  to  p ra c 

t i c e  showed some v a r ia t io n s .  In  some c o lle g e s , s tu d e n ts  com pleted 

a t o t a l  o f e ig h te e n  o r n in e te e n  weeks in  b lo ck  p r a c t i c e s .  Only in  

two c o lle g e s  were s tu d e n ts  re q u ire d  to  s tudy  two Main s u b je c ts  

in s te a d  of one as in  th e  norm al p a t te r n ;  in  one o th e r  c o lle g e  s tu 

d en ts  were re q u ire d  to  s tu d y  fo r  a t  l e a s t  one y e a r  an academic 

s u b je c t couplem entary to  t h e i r  Main s u b je c t .

In  most c o lle g e s  th e  E ducation  component o f  th e  C ourse, i . e . ,  

th e  th eo ry  o f E ducation  w ith  study  in  th e  fo u n d a tio n  d is c ip l in e s  

o f H is to ry , P h ilo sophy , Psychology and Sociology o f E d u ca tio n , was 

th e  r e s p o n s ib i l i ty  o f tu to r s  in  the  E ducation  Departm ent and was 

u s u a lly  ta u g h t by a s in g le  tu to r  to  h is  o r h e r  g roup(s) o f s tu d e n ts  

t r a in in g  fo r  te a c h in g  in  a p a r t i c u l a r  ag e -ran g e . In  th e  m a jo r ity  

o f cases C urriculum  S tu d ie s  were th e  r e s p o n s ib i l i ty  o f th e  Main 

s u b je c t  t u t o r s ,  w ith  th e  e x cep tio n  o f th e  te a c h in g  o f Reading which 

was u s u a lly  ta u g h t by E ducation  t u t o r s , But th e re  were v a r ia t io n s  

such as Main s u b je c t  tu to r  hav ing  t o t a l  r e s p o n s ib i l i ty ,  o r  Main 

s u b je c t  tu to r  w orking as a member o f a team w ith  E ducation  tu to r s  

and c a p i t a l i s in g  on th e  s t r e n g th s  o f each team member.
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W ithin  th e  C e r t i f i c a te  Course a few c o lle g e s  fo llow ed  a rran g e 

ments which w ere somewhat d i f f e r e n t  from th e  norm al p a t te r n  and 

th e se  a re  w orth  m en tion ing . One c o lle g e  o f fe re d  th e  e n t i r e  C ourse, 

w ith  th e  e x cep tio n  of th e  Main s u b je c t ,  under th e  t i t l e  o f Educa

t io n a l  S tu d ie s , w ith  th e  f i r s t  y e a r  b e in g  a Foundation y e a r of 

In te g ra te d  S tu d ie s  and Main s u b je c t ;  compulsory core C urricu lum  

co u rses  ware ta u g h t in  Year Two, a long  w ith  th e  c o n tin u a tio n  o f th e  

Main s u b je c t ;  in  Year Three th e  Main s u b je c t  was d isc o n tin u e d  so 

th a t  th e  y e a r was devoted  e n t i r e ly  to  C urricu lum  S tu d ie s . A nother 

c o lle g e  had d iv id ed  i t s  E ducation  tu to r s  and s tu d e n ts  in to  sy n d ic a te  

g roups. These fu n c tio n e d  in  such a way as to  have more s tu d e n t 

c o n tr ib u tio n  to  th e  c o u rse s . The Head of th e  D epartm ent concerned 

p o in te d  out th a t  h is  aim in  hav ing  such an arrangem ent was to  guide 

tu to r s  away from too  much le c tu r in g  and to  le a d  to  more s e l f - d i r e c t e d  

s tudy  on th e  p a r t  o f  s tu d e n ts .  One la rg e  c o lle g e  had d iv id e d  th e  

Course in to  n in e  u n i t s ,  w ith  th re e  u n i ts  b e in g  s tu d ie d  each y e a r .

A ll p ro f e s s io n a l  t r a in in g  was l e f t  u n t i l  th e  t h i r d  y e a r  w ith  h a l f  

o f th a t  y e a r  b e in g  devoted  to  Teaching P r a c t ic e .  This arrangem ent 

w as, no doubt, an a ttem p t to  in tro d u c e  a system  which m ight l a t e r  

be re p la c e d  by th e  Diploma in  H igher E duca tion . In  a somewhat 

s m a lle r  c o lle g e , a tten d an ce  a t  t u t o r i a l s  was made compulsory and 

a t  le c tu re s  v o lu n ta ry  to  d isco u rag e  le c tu r in g  and to  encourage 

s tu d e n t p a r t i c ip a t io n  in  sm all t u t o r i a l  g roups. One c o lle g e  in c lu d e d  

s tu d ie s  in  S o c ia l W elfare as p a r t  of i t s  work in  C urricu lum  S tu d ie s .

A sm all c o lle g e  had re c e n tly  begun a B.Ed. in  A pplied  E ducation  and 

hence th e  emphasis fo r  th e  degree was e n t i r e ly  p ro f e s s io n a l  in  th e  

b ro a d e s t sen se  and th e  s tudy  o f E ducation  and i t s  a p p l ic a t io n  

re p la c e d  an academ ic s u b je c t  as a Main co u rse .

The main form of te ac h in g  in  most c o lle g e s  rem ained th a t  of
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l e c tu r in g ,  though most Heads of D epartm ents d isco u rag ed  t h i s ,  p re 

f e r r in g  more sem inar and t u t o r i a l  work; only in  a few c o l le g e s ,  

how ever, was th e re  a s tro n g  emphasis on forms of te ac h in g  o th e r  

th an  le c tu r in g .  In  th e  E ducation  D epartm ent in  a t  l e a s t  s ix  c o lle g e s  

one could  see  and indeed  was to ld ,  though n o t w ith  p r id e ,  th a t  th e  

'm o ther h en ' tech n iq u e  was s t i l l  b e in g  p r a c t is e d :  one t u t o r  respon

s ib l e  fo r  a l l  work (a p a r t  from th e  Main s u b je c t)  w ith  an age-range  

group o f s tu d e n ts  ; in  s e v e ra l  cases th i s  same t u t o r  and s tu d e n t 

group rem ained to g e th e r  fo r  th e  e n t i r e  th re e  y e a rs  o f th e  C e r t i f i 

c a te  C ourse. I t  h a rd ly  needs s t r e s s in g  th a t  th e se  tu to r s  must have 

been i l l - q u a l i f i e d  to  c a rry  out even an adequate  programme much 

le s s  to  do c h a lle n g in g  work. This arrangem ent i s  even more ques

t io n a b le  in  view of the  f a c t  th a t  th e se  same tu to r s  were u s u a lly  

th e  l e a s t  q u a l i f i e d ,  t h e i r  q u a l i f i c a t io n s  c o n s is t in g  o f a T each er’ s 

C e r t i f i c a t e ,  Prim ary School te a c h in g  ex p erien ce  and perhaps a 

p ro f e s s io n a l  diplom a. As has been p o in te d  o u t, how ever, t h i s  k in d  

of a s i tu a t io n  was to  be found in  only  about o n e - th ird  o f th e  

c o lle g e s . In  th e  o th e rs  th e re  rem ained no t r a c e  o f 'm o ther h e n ; ' 

in  h e r  s te a d  a team of E ducation  tu to r s  was a t  work p lan n in g  and 

sh a r in g  th e  te a c h in g  o f most o f th e  th e o r e t i c a l  and c u r r ic u la r  

components o f th e  C ourse. P a r t  o f th e  course  was common to  a l l  

s tu d e n ts ,  b u t a sp e c ts  r e l a t i n g  to  th e  te a c h in g  o f g iven  age-ran g es  

o f c h ild re n  w ere tak en  by E ducation  tu to r s  in  groups.

W ithin  C urricu lum  S tu d ie s , Reading and Language S tu d ies  h e ld  

an im p o rtan t p la c e . In  a l l  c o lle g e s  i t  was p o in te d  out th a t  th e  

emphasis in  th e se  a re a s  had g r e a t ly  in c re a se d  in  re c e n t years., due 

in  no sm all measure to  th e  concern ex p ressed  by bo th  th e  p ro f e s s io n a l  

and lay  members of th e  p u b lic  in  th e  face  o f th e  g re a t im portance 

given  i t  by re s e a rc h , in  p a r t i c u l a r  B e r n s te in 's  work and c e r ta in



167

n a t io n a l  Reading su rv e y s . (The B ullock  R ep o rt, A Language fo r  

L i f e , 1975, had n o t th en  been p u b lish e d ; a t  th e  time, of th e  c o lle g e  

v i s i t s  th e  re p o r t  was s t i l l  b e in g  p re p a re d .)  R eading, as we have 

see n , was in  most cases ta u g h t by E ducation  tu to r s .  The background 

of th e se  tu to r s  was l im ite d  to  t h e i r  ex p erien ce  of te a c h in g  Reading 

in  Prim ary S choo ls , and r a r e ly  d id  one f in d  a tu to r  w ith  s p e c ia l  

o r advanced q u a l i f i c a t io n s  in  t h i s  f i e l d .  But th e re  were a few 

e x c e p tio n s : one c o lle g e  had on i t s  s t a f f  an in te rn a tio n a lly -k n o w n  

Reading s p e c i a l i s t .  S tu d en ts  in  an o th e r c o lle g e  com plained th a t  

they  w ere 'up  to  th e  e a r s ' in  Reading c o u rs e s , f e e l in g  th e re  had 

been too  much emphasis on t h i s  a re a  o f th e  cu rricu lu m ; b u t t h i s  was 

la rg e ly  due to  th e  f a c t  th a t  th e  Head o f th e  E ducation  D epartm ent 

concerned was h im se lf  a q u a l i f ie d  Reading s p e c i a l i s t  -  among th e  

few to  be found w ith  such a q u a l i f i c a t io n  in  a l l  the  c o lle g e s  

v i s i t e d .  In  some, how ever, s tu d e n ts  com plained about la ck  of 

em phasis on Reading and t h e i r  concern c e n tre d  on t h e i r  la c k  o f 

p re p a ra t io n  in  th e  b a s ic  s k i l l s  s u b je c ts ,  e s p e c ia l ly  n o tic e a b le  

du rin g  Teaching P r a c t ic e .

In  some c o lle g e s , th e  s t r e n g th s  o f s t a f f  members in  a l l  d e p a r t

ments were w e ll u t i l i z e d ,  b u t in  o th e rs  Reading was ta u g h t w ith o u t 

any team e f f o r t s  and w ith o u t th e  h e lp  o f E n g lish  tu to r s .  In  some 

in s ta n c e s ,  s tu d e n ts  in  th e  same age-range  o f s tu d y  were exposed to  

v a r ia b le  degrees of en p h asis  on R eading, depending on th e  t u to r  to  

whom they  were a ss ig n ed . In  o th e r  c o lle g e s , how ever, team work 

p rev en ted  th i s  k in d  of s i t u a t io n  from a r i s in g ,  and g u id e lin e s  were 

is su e d  fo r  b o th  tu to r s  and s tu d e n ts .  In  c o n tr a s t  to  t h i s ,  a t  l e a s t  

in  two c o lle g e s  a member o f th e  E ducation  D epartm ent p o ssessed  an 

M.A. in  E n g lish  b u t ,  i r o n i c a l l y ,  in  th e se  same c o lle g e s  th e  Reading 

and Language work were th e  com plete r e s p o n s ib i l i ty  o f E n g lish  Main
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s u b je c t  tu to r s .  The E ducation  t u to r s ,  in  s p i t e  o f t h e i r  q u a l i f i 

c a t io n s ,  d id  n o t even know to  what e x te n t  t h e i r  own s tu d e n ts  were 

b e in g  t r a in e d  in  Reading and Language. One o f them was te a c h in g , 

among o th e r  th in g s ,  H is to ry  of E d u ca tio n , presum ably w ith  a 'm o ther 

h e n ’ tu to r  group. These two cases were e x c e p tio n a l. At one 

c o l le g e ,  however, some s t a f f  members b o a s te d  o f devo ting  no tim e 

a t  a l l  to  th e  te ac h in g  o f R eading, no r to  ' t h e  te ac h in g  o f '  an y th in g  

e ls e  fo r  th a t  m a tte r ; they  b e lie v e d  i t  s u f f i c i e n t  to  in d ic a te  to  

s tu d e n ts  how c h ild re n  develop and l e a m ,  to  expose them to  Reading 

programmes, and th en  l e t  them make th e  l in k s  f o r  th e m se lv e s , 

choosing  on th e  b a s is  o f t h e i r  th e o r e t i c a l  background what would 

be th e  b e s t  p r a c t ic e  fo r  a g iven  c h ild . In  th e  face  o f such v a r i 

a t io n s  one could n o t p o s s ib ly  g e n e ra liz e  about th e  em phasis b e in g  

p u t by th e  c o lle g e s  on such an im p o rtan t cu rricu lu m  a re a  in  P rim ary 

te a c h e r  e d u ca tio n . I t  could  only  be hoped th a t  th e  more d e ta i le d  

fo rm al survey  to  fo llo w  th e se  v i s i t s  would r e s u l t  in  a b e t t e r  and 

more r e p re s e n ta t iv e  p ic tu r e  o f what was b e in g  done.

In  th re e  c o lle g e s  te a c h e r - tu to r s  were employed, i . e . ,  te a c h e rs  

who had been seconded from sch o o l te a c h in g  and were spending  a te rm  

o r  a y e a r te a c h in g  a t  th e  c o lle g e . Two o f them w ere w orking w ith  

C e r t i f i c a t e  Course s tu d e n ts  m ainly in  th e  p r a c t i c a l  as opposed to  

th e  t h e o r e t i c a l  a sp e c ts  o f C urricu lum  S tu d ie s  and o rg a n iz a tio n .

But th e  t h i r d  f e l t  h e r  s tr e n g th s  were n o t b e in g  u t i l i z e d  and was 

concerned th a t  p a r t  o f h e r  te a c h in g  lo ad  was to  te ach  E d u c a tio n a l 

Psychology to  B.Ed. s tu d e n ts  -  a  ta s k  fo r  which she f e l t  i l l - q u a l i 

f ie d .  In  c o lle g e s  where t e a c h e r - tu to r s  w ere n o t employed on a 

r e g u la r  b a s is  i t  was common to  f in d  te a c h e rs  coming f re q u e n tly  to  

th e  c o lle g e  as v i s i t i n g  l e c t u r e r s ;  t h i s  was e s p e c ia l ly  so in  p e r io d s  

p r io r  to  s tu d e n ts  u n d e rta k in g  b lo ck s  o f Teaching P ra c t ic e . In  one
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c o lle g e  th e  p r a c t ic e  was to  u t i l i z e  r e g u la r ly  th e  s e rv ic e s  o f 

c e r ta in  c lassroom  te a c h e rs  whom th e  Head of th e  E ducation  D epartm ent 

d e sc rib e d  as ’ top t e a c h e r s . ’ T his a rrangem ent, he f e l t ,  was th e  

most w orthw hile  s tu d e n t exposure to  c lassroom  te a c h e rs  in  th e  

c o lle g e  s e t t i n g .

P r a c t i c a l  E xperiences

School ex p e rien ces  -  and h e re  a re  in c lu d e d  a l l  ex p erien ces  

w ith  c h ild re n  and n o t only th e  re g u la r  b lo ck s  o f Teaching P r a c t ic e  -  

had many common fe a tu re s  th roughou t th e  c o l le g e s ,  b u t ag a in  th e re  

were some v a r ia t io n s .  In  a l l  in s ta n c e s  b lo c k  p r a c t ic e s  were p re 

ceded by a s e r ie s  o f sch o o l v i s i t s ,  u s u a lly  o n e -h a lf-d a y  w eekly 

over a p e r io d  o f s e v e ra l  w eeks. In  some cases i n i t i a l  b lo ck  p ra c 

t i c e s  began w ith  sm all groups o f s tu d e n ts  in  th e  same c lassroom  as 

opposed to  one s tu d e n t p e r c lassroom . In  most cases a lso  a s tu d e n t 

began by w orking w ith  a sm all group o f c h ild re n  in  a given s u b je c t  

a re a  o r a to p ic  and th e  number of c h ild re n  w ith  whom he o r  she 

worked g ra d u a lly  in c re a se d  u n t i l  th e  e n t i r e  c la s s  was in v o lv ed .

But fo r  most s tu d e n ts ,  w orking w ith  c h ild re n  was no t co n fined  to  

m eeting them in  p re lim in a ry  sch o o l v i s i t s  and b lo ck  p r a c t ic e s ;  

u su a lly  they  worked w ith  them a lso  in  o rd e r  to  p u t in to  p r a c t ic e  

what was b e in g  ta u g h t them in  c o lle g e  about th e  te a c h in g  o f Reading 

and M athem atics. Such te a c h in g  s e s s io n s  w ith  c h ild re n  o ccu rred  in  

sch o o ls  and a lso  a t  th e  c o lle g e , i f  f a c i l i t i e s  were a v a i la b le .  In  

s ix  o f th e  c o lle g e s  a s p e c ia l  c h i ld re n ’ s room was p ro v id ed  and was 

used  on a r e g u la r  b a s i s ,  th e  c o lle g e  o p e ra tin g  a P laygroup o r a 

N ursery c la s s .  In  e lev en  c o lle g e s  a c h i ld r e n 's  c lassroom  was p ro 

v ided  and c h ild re n  were b rough t in  from tim e to  tim e . In  o th e r  

c o lle g e s  s tu d e n ts  went to  th e  schoo ls  more f r e q u e n tly  than  they
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brough t c h ild re n  to  c o lle g e  because o f la c k  o f p ro p e r c o lle g e  f a c i l 

i t i e s .  In  one c o lle g e , c h ild re n  came weekly fo r  swimming w ith  the  

s tu d e n ts ;  in  the  same c o lle g e  s tu d e n ts  went on a r e g u la r ,  once- 

weekly b a s is  to  th e  town’s p u b lic  l ib r a r y  and read  s to r i e s  to  

c h ild re n  who had been b rough t th e re  by t h e i r  p a re n ts .  In  f a c t ,  a t  

l e a s t  fo u r c o lle g e s  had some p ro v is io n  whereby s tu d e n ts  met regu

l a r ly  w ith  p a re n ts  and t h e i r  young c h i ld re n ;  in  two in s ta n c e s  a 

’Mums and T o d d le rs ’ group met w ith  s tu d e n ts  a t  th e  c o lle g e  once o r 

tw ice a week. One c o lle g e  o p e ra ted  a C h ild re n ’s C entre where a 

N ursery c la s s  met d a ily  and where s tu d e n ts  met w ith  th e se  and w ith  

o ld e r  c h ild re n  and w ith  p a re n ts .  In  only  one in s ta n c e  was th e re  

ev idence o f f a i l u r e  to  tak e  advantage of s p e c ia l  f a c i l i t i e s  fo r  

w orking w ith  c h ild re n : one Head o f an E ducation  Departm ent p o in te d  

ou t th a t  w h ile  th e  c o lle g e  had i t s  "own” nearby  Prim ary School w ith  

a N ursery  c la s s ,  s tu d e n ts  r a r e ly  went th e re  to  work w ith  c h ild re n . 

I t s  use  was re se rv e d  fo r  th o se  s tu d e n ts  who, du rin g  Teaching P rac

t i c e ,  m ight have a p e r s o n a l i ty  c la sh  w ith  th e  c o -o p e ra tin g  te a c h e r  

o f an o th e r sch o o l. I t  was f e l t  th a t  no such problem s would a r i s e  

a t  t h e i r  "own" sc h o o l, fo r  th e  H eadm istress had been fo rm erly  a 

member o f th e  c o lle g e  s t a f f I

In  a d d it io n  to  th e se  v a rio u s  types of ex p erien ce  w ith  c h ild re n  

and in  a d d it io n  to  tim e sp en t in  classroom s o b serv ing  and te a c h in g , 

i t  was n o ted  th a t  f a i r l y  wide use  was being  made of v ic a r io u s  exper

ien ces  in  t h i s  co n n ec tio n . The use  o f v id e o ta p e s , m ic ro te a ch in g , 

f ilm s  and f i lm s t r ip s  was f a i r l y  w idesp read . In  f a c t ,  i n  s e v e ra l  

c o lle g e s  th e se  tech n iq u es  were b e in g  w idely  used on a r e g u la r  

b a s i s ,  e s p e c ia l ly  v id e o ta p es  in  co n n ec tion  w ith  m ic ro teach in g .

The common p a t te r n  o f su p e rv is io n  fo r  Teaching P r a c t ic e  was 

as fo llo w s: each s tu d e n t had one tu to r  re s p o n s ib le  fo r  a d v is in g  and
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s u p e rv is in g  him o r h e r  and an o th e r t u to r  made o c c a s io n a l v i s i t s  to  

th e  s tu d en t on p r a c t ic e .  U sua lly  one su p e rv iso r  was an E ducation  

t u to r  and th e  o th e r  th e  s tu d e n t’s Main s u b je c t  tu to r .  Only in  two 

c o lle g e s  was most o f th e  su p e rv is in g  done by th e  s tu d e n t ’s own 

E ducation  tu to r  and t h i s  p r a c t ic e  was seen  by a s e n io r  s t a f f  member 

as most u n d e s ira b le . In  c o n tr a s t  to  t h i s ,  in  two c o lle g e s , Educa

t io n  tu to r s  were n o t p e rm itte d  to  s u p e rv ise  t h e i r  own s tu d e n ts  on 

Teaching P r a c t ic e ,  though they  m ight make an o c c a s io n a l v i s i t  to  

th e  s tu d e n t in  the  c lassroom . I t  would seem f a i r  to  su g g es t th a t  

where a l l  c o lle g e  tu to r s  were in v o lv ed  in  s u p e rv is in g  Teaching 

P r a c t ic e ,  th o se  g iv in g  most of t h e i r  tim e and showing g r e a te s t  

concern  were u s u a lly  members of th e  E ducation  D epartm ent. This 

m ight be due in  p a r t  to  the  f a c t  th a t  n o t in f r e q u e n t ly  Main s u b je c t 

tu to r s  were re q u ire d  to  su p e rv ise  P rim ary s tu d e n ts  though they  

them selves lacked  any te ac h in g  ex p erien ce  in  a Prim ary School; 

hence, what m ight be in te r p r e te d  as a la c k  of concern  could  be a 

la ck  of u n d e rs tan d in g  of what ought to  be happening in  a P rim ary 

classroom !

In  a l l  c a se s , assessm ent of Teaching P r a c t ic e  was seen  by 

E ducation  s t a f f  to  b e , in  the  f i n a l  a n a ly s i s ,  th e  r e s p o n s ib i l i ty  

o f th e  c o lle g e , though as has been p o in te d  o u t ,  th e  amount o f fe ed 

back o b ta in ed  from sch o o ls  and th e  w eigh t a tta c h e d  to  i t  m ight v a ry . 

Some c o lle g e s  ’k ep t i t  in  mind’ when a s s e s s in g  th e  s tu d e n t ’ s c la s s 

room perform ance, w h ile  o th e rs  p rov ided  sch o o l p e rso n n e l w ith  very  

d e ta i le d  forms w hich, when com pleted and re tu rn e d , h e lped  determ ine 

th e  assessm en t o f th e  s tu d e n t’s schoo l perform ance. In  some c o l le 

ges sem inars w ith  sch o o l p e rso n n e l as w e ll as s tu d e n ts  and c o lle g e  

tu to r s  in  a tte n d a n c e , were conducted a t  th e  end of each b lo ck  p ra c 

t i c e .  The s tu d e n ts ’ sch o o l ex p erien ces  and t h e i r  c lassroom  perform 



172

ances were openly d isc u sse d . In  one c o lle g e , forms on which were 

e n te re d  comments r e l a t i n g  to  p r a c t i c e ,  from c o lle g e  and sch o o l 

s t a f f  and from th e  s tu d e n ts  them selves were d isc u sse d . S tuden ts  

thus had an o p p o rtu n ity  to  make known n o t only  how they  f e l t  about 

t h e i r  own sch o o l perform ance b u t a lso  what t h e i r  re a c t io n s  were to  

comments made by sch o o l and c o lle g e  s t a f f  about t h i s  perform ance.

In  one in s ta n c e  each s tu d e n t was given a com pleted form e n t i t l e d  

’Summary o f S tren g th s  and Weaknesses on Teaching P r a c t i c e . ’ U nfor

tu n a te ly ,  in  one c o lle g e  s tu d e n ts  com plained th a t  no feedback  was 

g iven  them during  o r  a f t e r  any p r a c t ic e  u n t i l  th e  f i n a l  one, and 

t h i s  s i tu a t io n  caused much a n x ie ty .

The B.Ed. and P o s tg rad u a te  Courses

M ention of th e  B.Ed. b rough t a v a r ie ty  of re sp o n ses  from 

c o lle g e  s t a f f  and s tu d e n ts .  For th e  most p a r t  th e  s o -c a l le d  B.Ed. 

y ea r was devoted  to  e d u c a tio n a l th eo ry  and th e  c o n tin u a tio n  of a 

Main s u b je c t .  Both s t a f f  and s tu d e n ts  had two f a i r l y  common com

p l a i n t s .  F i r s t l y ,  th e  approach in  th e  B.Ed. y ear was too th e o re 

t i c a l ,  leav in g  l i t t l e  room fo r  p ro f e s s io n a l  em phasis. Secondly , 

s tu d e n ts  d id  no t have any c o n ta c t w ith  sch o o ls  a t  a tim e when t h i s  

was f e l t  to  be p a r t i c u l a r ly  n e c e ssa ry . As s tu d e n ts  would soon 

become classroom  te a c h e rs  and as they  were now n earin g  th e  comple

t io n  of t h e i r  programme, they  f e l t  they  were in  a b e t t e r  p o s i t io n  

from an i n t e l l e c t u a l  p o in t of view  to  make th e  most of schoo l 

e x p e r ie n c e s . Yet a few c o lle g e s  welcomed th e  th e o r e t i c a l  approach 

in  th e  B.Ed. y ear and saw i t  as a welcome c h a lle n g e  fo r  th e  a b le r  

s tu d e n ts .

As fo r  th e  P o s tg ra d u a te  y e a r , ag a in  th e re  were two v iew s. In  

th e  m a jo r ity  o f c o lle g e s  i t  was f e l t  th a t  th e  tim e fo r  p ro f e s s io n a l  

t r a in in g  was f a r  too  s h o r t ,  p a r t i c u l a r ly  s in c e  about h a l f  th e  y ea r
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was sp en t in  s c h o o ls . The r e s u l t  w as, in  th e  words of one Head, a 

’p o tte d  v e rs io n  o f th e  T h ree -y ear C e r t i f i c a t e  C o u rse .’ Then th e re  

were th o se  who f e l t  th a t  one y e a r  was s u f f i c i e n t  to  t r a i n  cap ab le , 

i n t e l l i g e n t  s tu d e n ts ,  whose background was such th a t  t h e i r  under

s ta n d in g  of m a te r ia ls  p re se n te d  was more ra p id  and more s u c c e s s fu l  

than  i t  could  be f o r  u n d erg raduate  s tu d e n ts .  The im p lic a tio n  was 

th a t  i f  a s tu d e n t a lread y  p o sse ssed  a d e g re e , much more cou ld  be 

accom plished in  one y e a r  o f p ro f e s s io n a l  t r a in in g  th an  in  th re e  

y ea rs  w ith  u n d e rg rad u a te s .

THE JAMES REPORT, THE WHITE PAPER, AND CIRCULAR 7/73

S ince  th e  v i s i t s  d e sc rib e d  o ccu rred  a t  a tim e when c o lle g e  

s t a f f  were very  much concerned about th e  James R ep o rt, T eacher 

E ducation  and T ra in in g  (1972), th e  subsequen t Government W hite 

P ap er, A Framework fo r  Expansion (1972), and more im p o r ta n tly , th e  

D epartm ent o f E ducation  and S cience  C irc u la r  7 /7 3 , Development of 

H igher E ducation  in  th e  N on-U niversity  S e c to r (March 1973), s t a f f  

re a c t io n s  to  th e se  documents ( e s p e c ia l ly  re a c t io n s  from Heads o f 

E ducation  D epartm ents) were sought in  in fo rm al d is c u s s io n s . Of th e  

tw en ty -fo u r c o lle g e s  v i s i t e d ,  o n e - th ird  ex p ressed  g e n e ra l s a t i s f a c 

t io n  w ith  th e  James R eport and th e  White P aper and looked forw ard  

to  new a d m in is tra t iv e  arrangem ents and new c o u rse s . C irc u la r  7/73 

caused some concern among s t a f f  members, even in  th o se  c o lle g e s  

where th e re  was g e n e ra lly  a p o s i t iv e  a t t i t u d e  about impending 

changes, stemming from u n c e r ta in ty  about t h e i r  own f u tu r e s .  Would 

they be  expec ted  to  un d ertak e  te ach in g  d u tie s  fo r  which they  f e l t  

u n q u a lif ie d ?  Would t h e i r  p re s e n t  p o s ts  become redundant? Concern 

was p a r t i c u la r ly  g re a t  among fem ale s t a f f  in  th e  E ducation  D epart

m ents, whose somewhat low academic q u a l i f i c a t io n s  have a lre a d y  been
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n o tic e d .

But in  s p i te  o f th e  p e rso n a l concern of some s t a f f  members, 

in  th o se  e ig h t  c o lle g e s  th e re  was, g e n e ra lly  sp eak in g , a degree o f 

excitem en t and optim ism . Heads of D epartm ents and some s t a f f  

members s a id  they  found i t  b e n e f ic ia l  to  a s se s s  th e  work they  were 

c u r re n tly  d o ing , and to  modify aims and develop an improved p ro 

gramme fo r  th e  ed u ca tio n  o f te a c h e rs ,  perhaps a lo n g sid e  s tu d e n ts  

who would n o t n e c e s s a r i ly  become te a c h e rs .  There was much en thu 

siasm  among th o se  s t a f f  groups who were working d i l i g e n t ly  in  th e  

p re p a ra t io n  o f new courses fo r  subm ission  to  awarding b o d ies  f o r  

ap p roval and v a l id a t io n .

In  th e  rem ain ing  s ix te e n  c o lle g e s  th e  atm osphere was very  

d i f f e r e n t .  While none den ied  th a t  i t  was n e ce ssa ry  to  review  and 

perhaps r e v is e  c u r re n t  programmes, th e re  was a f e e l in g  th a t  p ro fe s 

s io n a l  t r a in in g  in  c o lle g e s  was be in g  downgraded. T eacher educa

t io n  would now have to  g ive  way to  a more g e n e ra l and more academ ic 

c o u rse , w ith  the  ' t r a i n i n g ’ component re c e iv in g  f a r  to o  l i t t l e  tim e 

and a t te n t io n .  The p r a c t i c a l  r e a l i t i e s  of te ach in g  would be neg

le c te d .  I t  was fe a re d  th a t  in  o f f e r in g  a Diploma in  H igher Educa

t io n  a s tu d e n t could  com plete th i s  Diploma as th e  f i r s t  two y e a rs  

o f i n i t i a l  te a c h e r  t r a in in g  w ith o u t re fe re n c e  to  pedagogy and 

w ith o u t o p p o rtu n ity  to  v i s i t ,  l e t  a lo n e  work w ith , c h ild re n  in  

t h e i r  c lassroom s. This co n secu tiv e  p a t te r n  would p ro v id e  n o t only  

le s s  o p p o rtu n ity  fo r  a meshing o f th eo ry  and p r a c t ic e ,  b u t a lso  f a r  

too l i t t l e  tim e fo r  adequate  C urriculum  S tu d ie s  and c lassroom  ex p er

ien ces  .

Many Departm ent Heads and s t a f f  members spoke u n favourab ly  o f 

th e  Diploma in  H igher E ducation  f o r  o th e r  reasons a ls o .  In  i t s e l f  

i t  would be a g e n e ra l s tu d y  w ith  no s p e c i f ic  g o a ls  as f a r  as p ro -
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f e s s io n a l  p re p a ra t io n  was concerned , and no one knew how such a 

q u a l i f i c a t io n  would be accep ted  by fu tu re  em ployers in  any f i e l d  

o f employment. F urtherm ore , would s tu d e n ts  be w e ll  m o tiv a ted  to  

s tu d y  fo r  such a q u a l i f ic a t io n ?  Were i t  to  c o n s t i tu te  th e  f i r s t  

two y ea rs  o f th e  i n i t i a l  te a c h e r  t r a in in g  programme, i t  w ould, i t  

was f e l t ,  tak e  too  g re a t a p ro p o r tio n  o f tim e , le a v in g  l i t t l e  fo r  

p ro f e s s io n a l  t r a in in g .  I t  w ould, in  f a c t ,  become a co n secu tiv e  

course  w ith  a l l  th e  u n d e s ira b le  fe a tu re s  now a s s o c ia te d  w ith  th e  

P o s tg ra d u a te  C e r t i f i c a t e .  A nother concern  was th a t  o f th e  p o s s i

b i l i t y  o f th e  c o lle g e  hav ing  to  merge w ith  an i n s t i t u t i o n  whose 

goals  were very  d i f f e r e n t  from i t s  own -  a p o ly te c h n ic , f o r  exam ple. 

E ducation  would be a minor segment of th e  t o t a l  work o f th e  i n s t i 

tu t io n  and p ro f e s s io n a l  t r a in in g  would s u f f e r  fo r  th a t  re a so n . I f  

a c o lle g e  o f ed u ca tio n  were to  merge w ith  a p o ly te c h n ic  o r a 

c o lle g e  o f f u r th e r  e d u c a tio n , i t  was a rg u ed , th e  p r e s t ig e  which th e  

c o lle g e  en joyed  in  i t s  p a r tn e rs h ip  w ith  a u n iv e r s i ty  would be l o s t .  

But th e  g r e a te s t  f e a r  in  some c o lle g e s  was th a t  th ey  would cease 

to  e x i s t  in  t h e i r  p re s e n t form. This f e a r  was e s p e c ia l ly  ev id en t 

in  sm a ll c o l le g e s ,  and in  th o se  which p lay ed  no s p e c ia l  r o le  in  

te a c h e r  ed u ca tio n  by way o f o f f e r in g  any unique programme.

I t  was f e l t  by a m a jo rity  o f th e  c o lle g e  s t a f f  th a t  th e  new 

degrees b e in g  su b m itted  f o r  ap p ro v a l and v a l id a t io n  were aim ing a t  

'academ ic  r e s p e c t a b i l i t y ’ w ith o u t, p e rh a p s , enough concern fo r  

p ro f e s s io n a l  w e ig h t and c o n te n t. Some s a id  they  were hav ing  to  

’ f i g h t ’ fo r  in c lu s io n  o f what they  co n sid e red  to  be minimum essen 

t i a l s  in  t h i s  a re a . One Departm ent Head f e l t  so s tro n g ly  about th e  

c u t t in g  back on p ro f e s s io n a l  c o n ten t th a t  he c a l le d  th e  Framework 

fo r  Expansion a ’Framework f o r  C o n tra c tio n . ’ N a tu ra lly  th i s  com

p la in t  would n o t apply  in  cases where new deg rees in  A pplied  Educa-
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t io n  were b e in g  s u c c e s s fu lly  accep ted  and v a l id a te d .

A CRITIQUE OF TEE COLLEGES AND THEIR COURSES 
BY STUDENTS AND STAFF

On th e  whole s tu d e n ts  re a c te d  fav o u rab ly  to  t h e i r  c o u rse s .

But some com plain ts were f re q u e n tly  r a is e d :  frag m en ta tio n  and la ck  

of o rg a n is a t io n  in  th e  E ducation  co u rse ; poo r sch ed u lin g  o f b lo ck  

p r a c t ic e s ;  poor b a lan ce  o f w orkload w ith  th e  f i r s t  y e a r ’ s work 

be in g  so  l i g h t  as to  make th e  y e a r  la rg e ly  a w aste  o f tim e , and th e  

n ex t two y ears  f a r  too  demanding; in ad eq u a te  p r a c t i c a l  work and 

sch o o l c o n ta c t in  th e  B.Ed. y e a r ; in ad eq u a te  p re p a ra t io n  in  th e  

te ach in g  of Reading and M athem atics; in ad eq u a te  a t te n t io n  g iven  to  

c lassroom  o rg a n is a t io n  and management; la ck  of in fo rm a tio n  about 

lo n g -te rm  p lan s  and req u irem en ts  fo r  th e  C ourse; too  much p re p a ra 

t io n  of work fo r  use in  b lo ck  p r a c t ic e s  when th e re  was n o t ample 

o p p o rtu n ity  to  in ç lem ent i t .

In  c o n tr a s t  to  such co m p la in ts , in  a t  l e a s t  te n  c o lle g e s  s tu 

d en ts  spoke very  h ig h ly  o f t h e i r  c o lle g e  and i t s  C ourses. In  a few 

cases s tu d e n ts  acknowledged th a t  th ey  had worked very  h a rd  in  a 

ch a llen g in g  programme, b u t i t  had been most w orthw hile  and they  now 

f e l t  q u ite  w e ll  p rep a red  fo r  c lassroom  te a c h in g . With re g a rd  to  

s t a f f ,  many o f them were so p reoccup ied  w ith  and w o rried  about 

t h e i r  own p ro f e s s io n a l  fu tu re  th a t  they  ad m itted  n o t b e in g  as con

cerned  as they  ought to  be about the  job  in  hand. This was indeed  

an unusual and d i f f i c u l t  tim e in  th e  l i f e  o f th e  c o lle g e s  and one 

could  re a d i ly  a p p re c ia te  th e  a n x ie t ie s  and concerns ex p ressed . 

However, th a t  a s id e ,  some d id  ex p ress  d is q u ie t  about c u r re n t courses 

and looked forw ard to  im provem ents. I r o n ic a l ly ,  th e  very  l e g i s l a 

t io n  which could and p robab ly  would lead  to  improved te a c h e r  educa

t io n  programmes was a lso  th a t  which was cau sin g  u n c e r ta in ty  and
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a n x ie ty . In  one c o lle g e , s t a f f  com plained about la ck  o f su p p o rt 

and encouragem ent from t h e i r  P r in c ip a l .  In  o th e r  c o lle g e s  some 

m entioned th e  g re a t d i f f i c u l t y  they were e x p e rien c in g  in  o b ta in in g  

secondment so as to  improve t h e i r  q u a l i f i c a t i o n s ,  b u t they  appre

c ia te d  th e  f a c t  th a t  th i s  was p u re ly  a problem  o f econom ics. Asso

c ia te d  w ith  t h i s  was th e  concern  of s e v e ra l  E ducation  Departm ent 

Heads about th e  g re a t d i f f i c u l t y  they  were e x p e rien c in g  in  se c u rin g  

s t a f f  fo r  th e  N ursery  and F i r s t  School work, who were acad em ica lly  

w e ll  q u a l i f ie d  as w e ll  as hav ing  had P rim ary  School te ac h in g  ex p er

ie n ce . They e x p la in ed  th a t  they  had g e n e ra lly  employed s t a f f  fo r  

th e se  p o s ts  (du rin g  th e  boom o f th e  s i x t i e s )  who had come s t r a i g h t  

from Prim ary Schools and who w ere , in  th e  m ain, n o t o v er-anx ious 

to  pu rsue  h ig h e r  degree work.

Com plaints from s t a f f  about th e  B.Ed. and th e  P o s tg ra d u a te  

Courses have a lread y  been m entioned, nam ely, th a t  th e  form er was 

too  th e o r e t i c a l  w ith  no o p p o rtu n ity  fo r  sch o o l ex p erien ces  and th e  

l a t t e r  was too s h o r t .  In  more than  h a l f  th e  c o lle g e s  s t a f f  were 

a lm ost unanimous in  t h e i r  com plain t th a t  th e  new degrees were moving 

too f a r  towards th e  academ ic and away from the  p ro f e s s io n a l  in  

term s o f co n ten t and sch o o l c o n ta c t. They were e s p e c ia l ly  w o rried  

th a t  th ey  m ight be c a l le d  upon to  te ach  a sp e c ts  of new cou rses  w ith  

a good d e a l of u n fa m ilia r  co n ten t w ith  which they  would be unab le  

to  cope. In  a few c o lle g e s  s t a f f  com plained about poor p h y s ic a l  

f a c i l i t i e s  and la c k  o f  re s o u rc e s , b u t th e se  were e x c e p tio n a l. One 

could  h a rd ly  f in d  a c o lle g e  where th e re  was n o t ,  i t  seemed, an 

abundance o f re so u rce s  commonly a s s o c ia te d  w ith  i n i t i a l  te a c h e r  

t r a in in g ,  w ith  w e ll-s to c k e d  l i b r a r i e s  and w ith  very  f in e  and beau

t i f u l l y  fu rn ish e d  b u ild in g s .

Most E ducation  Departm ent Heads com plained of b e in g  u nder-
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s t a f f e d  in  com parison w ith  th e  r e s t  o f th e  c o lle g e . One Head d id  

n o t even have th e  s e rv ic e s  o f a s e c r e ta r y .  S e v e ra l r e f e r r e d  to  

E ducation  D epartm ents as th e  ’C in d e r e l la s ’ of th e  c o lle g e s . Some 

were anxious to  see  th e  d ep artm en ta l s t r u c tu r e  in  th e  c o lle g e s  

a b o lish e d , to  be re p la c e d  by an a d m in is tra t iv e  s t r u c tu r e  which 

would p u t an end to  i s o la te d  groups who d id  n o t always see  them

se lv e s  as members o f a team  sh a r in g  th e  same g o a ls . Heads were

a lso  unhappy because th e  academ ic component o f courses was too 

g r e a t ,  to  th e  n e g le c t o f p ro f e s s io n a l  s tu d ie s .  Many com plained 

th a t  t h e i r  s t a f f  were doing f a r  too  much l e c tu r in g ,  though e f f o r t s

were b e in g  made to  overcome t h i s .

Many of th e  com plain ts v o iced  by b o th  s t a f f  and s tu d e n ts  in  

th e  c o lle g e s  would appear to  have been le g i t im a te ;  fo r  exam ple, 

s tu d en ts*  a l le g a t io n s  re g a rd in g  th e  la c k  o f o rg a n is a t io n  in  Educa

t io n  and C urriculum  S tu d ie s . In  a few o f th e  c o l le g e s ,  i t  appeared  

th a t  th e re  was a t o t a l  absence o f a course  fo rm at o r  o u t l in e ;  most 

s t a f f  seemed to  o p e ra te  in  alm ost com plete ig n o rance  o f th e  work 

o f o th e rs .

As was no ted  e a r l i e r ,  s t a f f  in  N ursery  and F i r s t  School co u rses  

in  some c o lle g e s  seemed to  be te a c h in g  in  a re a s  where they  had 

l i t t l e  e x p e r t is e .  S ev e ra l o f them were ex p ec ted  to  teach  th e  b a s ic  

d is c ip l in e s  o f E ducation  to  b o th  C e r t i f i c a te  Course and B.Ed. 

s tu d e n ts ,  a lthough  t h e i r  own q u a l i f i c a t io n s  w ere o f te n  too  l im ite d  

to  d e a l w ith  th e  demands o f t h i s  work. Few s t a f f  in  th i s  group 

were q u a l i f i e d ,  ex cep t by way o f  t h e i r  Prim ary School te ac h in g  

e x p e r ien c e , to  g ive s tu d e n ts  th e  n ecessa ry  grounding in  th e  te a c h in g  

o f th e  b a s ic  s k i l l s  s u b je c ts  such as M athem atics and R eading. The 

problem  was n o t so pronounced in  th e  case  o f M athem atics, which was 

u s u a lly  th e  r e s p o n s ib i l i ty  o f Main s u b je c t  t u t o r s ,  b u t in  th e  main
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th e  te ac h in g  of Reading was th e  one C urricu lum  a re a  under th e  so le  

d i r e c t io n  of th e  E ducation  tu to r s .

In  s p i te  of th e  f a c t  th a t  s ta f x - s tu d e n t  r a t io s  were n o t excep

t io n a l ly  h ig h , ran g in g  from 8:1 to  25:1 ( th e  l a t t e r  t ru e  only in  a 

few E ducation  D ep artm en ts), in  many c o lle g e s  le c tu r in g  was th e  main 

form of te ac h in g . The ’m ass' l e c tu r e ,  c a l le d  by some th e  ’y e a r ’ 

l e c tu r e ,  was s tro n g ly  c r i t i c i s e d  by s tu d e n ts .  On o c ca s io n , s tu d e n ts  

could  be seen  f i l i n g  in  to  a main h a l l  o r au d ito riu m  to  a t te n d , fo r  

exam ple, a P h ilosophy  o f E ducation  l e c tu r e ,  wliich was a lso  a tte n d ed  

by th e  t u to r s .  L a te r ,  tu to r s  and s tu d e n ts  would meet and d isc u ss  

th e  l e c tu r e .  The r e s u l t in g  atm osphere was l i k e ly  to  be heavy w ith  

ap a th y , l i s t l e s s n e s s  and boredom. In  th e  m a jo rity  o f c o lle g e s  

th e se  le c tu r e s  would be given by q u a l i f ie d  l e c t u r e r s ;  in  a few 

c o lle g e s  however, th e  E ducation  tu to r  (o f th e  ’m other h e n ’ type) 

would le c tu r e  on a l l  a sp e c ts  o f th e  th eo ry  and p r a c t ic e  of Educa

t io n .

On a t  l e a s t  te n  o ccasio n s  v i s i t s  were made w ith  s t a f f  members 

to  sch o o ls  where s tu d e n ts  were c a rry in g  ou t Teaching P r a c t ic e .  

S tuden ts  were seen  by t h e i r  tu to r s  a t  l e a s t  once a week, b u t u n fo r

tu n a te ly ,  in  many c a se s , s tu d e n ts  were ’seen* and l i t t l e  e l s e .

V is i t s  w ere very  b r i e f  and in c lu d ed  a ch at w ith  th e  head m is t r e s s ,  

a few words w ith  th e  s tu d e n t and perhaps a rem ark to  th e  co -o p er

a t in g  te a c h e r . I t  must be remembered, how ever, t h a t ,  in  many c a se s , 

sch o o ls  were w idely  d isp e rse d  and s t a f f  had to  su p e rv ise  u n u su a lly  

la rg e  numbers o f s tu d e n ts .  M oreover, th e  p e r io d  under c o n s id e ra tio n  

was th e  im m ediate post-Jam es e r a ,  one of th e  g r e a te s t  p e r io d s  o f 

tu rm o il in  which th e  E n g lish  c o lle g e s  o f ed u ca tio n  have ev e r found 

th em selv es .

There w as, however, much th a t  could be commended in  th e  p ro -
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g rarmes o f th e se  c o lle g e s . A r e a l  a ttem p t was be in g  made in  many 

c o lle g e s  c o n s ta n tly  to  combine th e  th e o r e t i c a l  and p r a c t i c a l  compo

n e n ts  o f th e  s tu d e n t s ’ i n i t i a l  t r a in in g .  Block te ach in g  p r a c t ic e s  

were q u ite  e x te n s iv e ; s tu d e n ts  were g iven  th e  o p p o rtu n ity  of working 

w ith  c h ild re n  in  sm all groups on th e  b a s ic  s k i l l s  of l i t e r a c y  and 

numeracy, o r o f m eeting w ith  c h ild re n  and t h e i r  p a re n ts  on a f a i r l y  

r e g u la r  b a s is .  S tu d en ts  thus had a chance to  le a m  th e  ’how’ a t  

th e  same tim e as they  le a rn ed  th e  ’why’ o f te a c h in g  young c h ild re n . 

This was one of th e  s t ro n g e s t  fe a tu re s  o f i n i t i a l  t r a in in g  as g iven  

in  E n g lish  c o lle g e s .

E a rly  ch ildhood e d u c a t io n is ts  a re  in  fav o u r o f s tu d e n ts  d evel

oping th e  a b i l i t y  to  educa te  c h ild re n  in  c r e a t iv e  a c t i v i t i e s ;  th e  

c o lle g e s  of ed u ca tio n  in  England showed ev idence o f o u ts ta n d in g  

work in  t h i s  a re a . In  a l l  c o lle g e s  v i s i t e d ,  s tu d e n ts  had to  under

take  e x te n s iv e  work in  M usic, A r t , Drama, C r a f ts ,  e t c . ,  and to  

le a m  how to  f o s t e r  th e se  a r t s  in  young c h ild re n . In  f a c t ,  in  some 

c o lle g e s  th e re  were d is p la y s  o f c h i ld r e n ’s work in  A rts  and C r a f ts ,  

com pleted under th e  guidance of s tu d e n t - te a c h e r s .

While i t  i s  t ru e  th a t  th e re  were com plain ts about too  much 

le c tu r in g  in  th e  c o lle g e s , i t  i s  a lso  tm e  th a t  a t  l e a s t  h a l f  o f 

them conducted t h e i r  C urriculum  and E ducation  work in  sm a ll sem inar 

and t u t o r i a l  groups. The m a jo rity  o f E ducation  D epartm ents had in  

re c e n t y ea rs  adopted  a team approach w ith  w e ll-d e f in e d  course  g o a ls  

and course  o u t l in e s  to  be fo llow ed  by team members. C e r ta in  b a s ic  

components were common to  a g iven  c o u rse , r e g a rd le s s  o f th e  perso n  

te ac h in g  i t ,  b u t o p p o rtu n ity  was a llow ed fo r  in d iv id u a l  work by 

tu to r s .  The advantage o f hav ing  th e  e x p e r t adv ice  and a s s is ta n c e  

of tu to r s  from academ ic departm ents was p a r t i c u l a r ly  n o tic e a b le  in  

C urriculum  work, where an E ducation  t u t o r ’ s p r o f e s s io n a l  e x p e r t is e
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and an academ ic t u t o r ’ s knc\7ledge o f th e  d i s c ip l in e  could  complement 

each o th e r .  F urtherm ore , th e  academic tu to r s  w ere f r e q u e n tly  in  

sch o o ls  d u rin g  Teaching P r a c t ic e  and were thus ab le  to  g rasp  more 

r e a d i ly  th e  im portance o f t h e i r  p a r t i c u l a r  d i s c ip l in e  w ith in  th e  

Prim ary School s e t t in g .

In  view o f th e  re c e n t and impending changes w ith in  th e  c o l le g e s , 

o u tl in e d  in  th e  White P aper and C irc u la r  7 /7 3 , some s t a f f  members 

were concerned  about th e  adequacy o f t h e i r  q u a l i f i c a t i o n s ,  and 

t h e i r  fu tu r e  ro le .  W hile a few f e l t  th a t  economic s t r in g e n c ie s  

were p re v e n tin g  them from o b ta in in g  s tu d y  le a v e , and w h ile  some 

D epartm ent Heads a lso  com plained o f t h i s ,  i t  was most encourag ing  

to  f in d  t h a t  in  a t  l e a s t  o n e - th ird  o f th e  c o lle g e s  th e re  was a 

w e ll-d e v is e d  p o lic y  f o r  s t a f f  le av e . Those w ish ing  to  q u a l i fy  f o r  

th e  new co u rses  they  would be te ac h in g  w ere, how ever, g iven  p r i o r i t y  

over th o se  p la n n in g  to  do p e rso n a l re s e a rc h  (which m ight n o t be 

r e la te d  to  t h e i r  te a c h in g ) .

This d is c u s s io n  would n o t be com plete w ith o u t some re fe re n c e  

to  th e  advantages and d isad v an tag es  o f th e  p h y s ic a l  s e t t i n g  o f th e  

E n g lish  c o lle g e s  o f ed u ca tio n . In  only  one case  could th e  p h y s ic a l 

c o n d itio n  o f th e  c o lle g e  be con sid ered  as a d v e rse ly  a f f e c t in g  th o se  

l iv in g  and w orking in  i t .  Most o f th e  rem aining tw e n ty -th re e  

c o lle g e s  had th e  appearance o f country  e s ta te s  r a th e r  th an  of i n s t i 

tu t io n s  o f h ig h e r  le a rn in g . The c o lle g e  was u s u a lly  a b e a u t i f u l  

b u ild in g  -  o f te n  a com bination o f th e  o ld  and th e  new -  s e t  in  v a s t  

p a rk lan d  on th e  o u ts k i r t s  o f a c i ty  o r town. Those p r iv i le g e d  to  

l iv e  and s tu d y  in  such su rro u n d in g s were very  fo r tu n a te .  But such 

an environm ent runs th e  r i s k  o f d iv o rc in g  th e  s tu d e n t from th e  

r e a l i t y  to  be faced  in  many urban classroom s c o n ta in in g  u n tid y  and 

un ru ly  c h ild re n . The s tu d e n t ,  in  h is  o r h e r  f i r s t  p o s t ,  m ight w e ll
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s u f f e r  from 'c u l tu r e  sh o c k .'

To the  w r i t e r ,  th e  atm osphere of most c o lle g e s  was th a t  which 

one might ex pec t to  f in d  a t  an expensive f in i s h in g  sch o o l. S tuden ts 

were o f te n  under the  p a s to r a l  care  of devoted tu to r s  (u su a lly  th e  

o ld e r ,  lo n g -se rv in g  fem ale s t a f f ) ,  who seemed bo th  u p r ig h t and 

f o r th r ig h t  in  a l l  th in g s .' T h e ir  concern f o r  th e  s tu d e n ts ' decorum, 

e t iq u e t t e  and appearance seemed o f te n  to  be as g re a t  as o r  g r e a te r  

th an  t h e i r  concern fo r  t h e i r  p ro f e s s io n a l  developm ent.

The t r a d i t i o n a l  p a t te r n  o f c u to r - s tu d e n t  r e la t io n s h ip s  could  

n o t, however, hope to  su rv iv e  th e  d ianges foreshadow ed in  th e  White 

Paper and C irc u la r  7 /73 . One of th e  purposes of th e se  docum ents, 

as a s e n io r  member o f th e  DES p o in te d  o u t to  th e  w r i t e r ,  was to  end 

th e  i s o la t io n  o f th e  c o lle g e s :  in  many cases c o lle g e s  would be 

merging w ith  a t  l e a s t  one o th e r  i n s t i t u t i o n  whose s tu d e n ts  were n o t 

p r im a r i ly  in  te a c h e r  e d u ca tio n . Some o f th e se  changes m ight o r 

m ight no t prove to  be b e n e f ic ia l .  What i s  c e r t a in ,  however, i s  

th a t  th e  c o lle g e  of e d u ca tio n  in  i t s  t r a d i t i o n a l  form i s  doomed to  

d isap p e a r.
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QUESTIONNAIRE RESULTS: STUDENTS

The E n g lish  s tu d e n t q u e s tio n n a ire  w i l l  be taken  as th e  b a s ic  

q u e s tio n n a ire  fo r  a l l  s tu d e n ts ,  and where Item s d i f f e r  fo r  Newfound

land  s tu d e n ts ,  they  w i l l  be d e a l t  w ith  as they  occu r. The q u e s tio n 

n a ir e  c o n s is te d  o f t h i r t y - t h r e e  Item s; th e  f i r s t  th re e  Item s d e a l t  

w ith  b io g ra p h ic a l d a ta , in c lu d in g  sex , age group , and m a r i ta l  

s t a t u s .

Item  1. Sex.

Table 10 in d ic a te s  th e  m ale/fem ale  breakdown of s tu d e n ts  in  

th e  sam ple. There were 628 fem ales and 78 m ales, g iv in g  a fem ale 

r e p re s e n ta t io n  o f 89.0%. The h ig h e s t  p ro p o r tio n  o f m ales in  a 

s in g le  i n s t i t u t i o n  was in  C o llege  C, w ith  52.1%; th e re  were none 

in  th e  sam ples from C olleges D and K and from MÜN. The r e l a t iv e ly  

h igh  p e rcen tag e  o f males from C ollege C m ight be due to  t h e i r  

o f f e r in g  s e v e ra l  Main s u b je c t  courses o f p a r t i c u l a r  appeal to  male 

s tu d e n ts .  The h igh  fem ale r e p re s e n ta t io n  in  th e  sample i s  in  

keeping  w ith  th e  g e n e ra l t re n d  and was a lso  n o tic e d  in  th e  c o lle g e  

v i s i t s .

Item  2 . To which age group do you belong?

The r e s u l t s  in  Table 11 a re  n o t s u rp r is in g :  83.4% o f th e  sample 

were in  th e  '25 y e a rs  and u n d er' ca teg o ry . The h ig h  p ro p o r tio n  o f 

s tu d e n ts  in  th i s  age group i s  g e n e ra lly  r e p re s e n ta t iv e  o f most o f 

th e  in d iv id u a l  i n s t i t u t i o n s ,  w ith  th e  ex cep tio n  o f C ollege  K, w ith  

on ly  28.6% in  t h a t  c a te g o ry . This C ollege began a s , and b a s ic a l ly  

rem ains, a c o lle g e  fo r  m ature s tu d e n ts .  This h e lp s  to  e x p la in  th e
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23.8% of i t s  s tu d e n ts  in  th e  ’over 40 y e a r s ' age group.

Item  3. M a r ita l  S ta tu s»

A breakdown acco rd in g  to  m a r i ta l  s ta tu s  g iven  in  T able  12 

shows th a t  557 o f th e  706 s tu d e n t s -  78.9% -  in  th e  sample were 

s in g le .  C ollege K i s  d i f f e r e n t  from th e  o th e r s ,  w ith  only  23.8% 

in  th a t  ca teg o ry  and 71.4% m arried . T his i s  r e la te d  to  th e  m ature 

s tu d e n t enrolm ent in  th a t  c o lle g e . A part from C ollege K, th e  range 

of m arried  s tu d e n ts  i s  from a low of 7.4% in  one of th e  l a r g e s t  

c o lle g e s  in  th e  sample to  a h igh  o f 30.8% in  C o llege  J ,  an o th er 

la rg e  c o lle g e . Of th e  P o s tg ra d u a te  s tu d e n ts  a t  th e  School o f 

E duca tio n , 41.7% were m arried .

Item s 4-9 sought in fo rm a tio n  re g a rd in g  s tu d e n ts ' s c h o o lin g , 

p re -c o l le g e  e x p e r ie n c e s , cho ice o f p ro fe s s io n ,  and t h e i r  cho ice  of 

a c o lle g e .

Item  4. In  what s c h o o l(s )  o r o th e r  e d u c a tio n a l i n s t i t u t i o n ( s )  
were you betw een 16 and 18 y e a rs  o f age?

This open-ended q u e s tio n  b rough t resp o n ses  which i t  was 

p o s s ib le  to  f i t  in to  th e  c a te g o r ie s  g iven  in  T able 13 (E ng land).

The 'o th e r '  ca teg o ry  in c lu d ed : c o lle g e  o f f u r th e r  e d u ca tio n , 

c o lle g e  o f techno logy , c o lle g e  o f a r t ,  and p u b l ic  sch o o l. Table 

13 shows th a t  336 s tu d e n ts  (52.7%) had a tte n d e d  grammar sch o o ls . 

This i s  in  l in e  w ith  one o f th e  f in d in g s  o f th e  Robbins Committee: 

74% of th e  men and 69% o f th e  women in  t h e i r  sample o f 1,085 s tu 

den ts  in  th e  c o lle g e s  in  1961-62 had a tte n d e d  grammar s c h o o ls .^  

Kemble (1971) f e l t  t h a t  i t  was u n d e s ira b le  fo r  th e  m a jo r ity  of 

s tu d e n ts  to  e n te r  te a c h e r  t r a in in g  from grammar sc h o o ls .

^T aylor, W., S o c ie ty  and th é  E ducation  of Teachers (London, 1969), 
p . 184.
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For Newfoundland s tu d e n ts  th e  c a te g o r ie s  used  w ere, of n e c e s s i ty ,  

d i f f e r e n t ,  as in d ic a te d  in  Table 14. The f a c t  th a t  betw een th e  

ages o f 16 and 18 y e a r s ,  44.1% of th e  sample had a tte n d ed  b o th  h igh  

schoo l and u n iv e r s i ty ,  i s  ex p la in ed  by two f a c to r s :  f i r s t ,  New

foundland s tu d e n ts  com plete only 12 y ears  a t  sch o o l, ending  w ith  

Ju n io r  M a tr ic u la t io n , o r Grade XI. The average age by which th i s  

sch o o lin g  i s  com pleted i s  17 y e a r s .  Second, w h ile  s tu d e n ts  in  

England must have reached  18 y e a rs  o f age in  o rd e r  to  q u a l i fy  f o r  

u n iv e r s i ty  o r c o lle g e  e n tra n c e , in  Newfoundland th e  minimum age 

req u irem en t i s  16.

Item  5 . What were your o c c u p a tio n s , i f  any, p r io r  to  beg in n in g  
s tu d ie s  a t  t h i s  i n s t i t u t i o n ?

C a teg o rie s  used  f o r  resp o n ses  g iv en  to  t h i s  Item  a re  g iven  in  

T able 15. The ’ te a c h e r / r e la te d  p r o f e s s io n s ' ca teg o ry  in c lu d ed  

resp o n ses  such as te a c h e r ,  te a c h e r  a s s i s t a n t ,  and n u rse ry  n u rse ; 

th a t  o f 'n u r s in g / r e la t e d  p r o f e s s io n s ' in c lu d ed  n u rs in g , n u rs in g  

a s s i s t a n t ,  and s o c ia l  w orker. The 'o t h e r '  ca teg o ry  in c lu d ed  jo u r 

n a l i s t ,  i n t e r i o r  d e s ig n e r , e l e c t r i c i a n ,  b u y e r, w a i t r e s s ,  and la b o r

a to ry  te c h n ic ia n . The f a c t  th a t  71.8% gave no response  in d ic a te s  

th a t  th e  m a jo r ity  o f s tu d e n ts  had e n te re d  c o lle g e  im m ediately a f t e r  

com pleting t h e i r  secondary  e d u ca tio n .

Item  6 a . Give th e  number o f s u b je c ts  in  which you re c e iv e d  a 
pass a t  'O ' le v e l .

A lthough most o f th e  c o lle g e s  in  th e  sample a t  th e  tim e o f the  

survey  s t i l l  had a minimum e n try  req u irem en t o f 5 'O ' l e v e l  p a s s e s . 

Table 16 shows th a t  th e  m a jo r ity  of s tu d e n ts  in  th e  sample had 

seven o r more 'O ' le v e l  p a s s e s , w ith  44.2% having  7 o r 8 and an o th er 

21,6% having  9 and o v er; th u s  they  w ere q u a l i f i e d  in  excess  o f th e  

minimum req u irem en t. At the  School o f E d u ca tio n , 50.0% o f th e
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sample had 9 'O ' le v e l  p asses  o r more. In  th e  c o lle g e s , th e  h ig h e s t  

p ro p o r tio n  o f s tu d e n ts  w ith  9 and over w ere from C ollege  H (39.3% ),

w h ile  th e  s tu d e n ts  from C ollege I  re p o r te d  th e  low est p ro p o r tio n , 

w ith  on ly  8.0%.

Item  6b . Give th e  number o f s u b je c ts  in  which you re c e iv e d  a 
p ass  a t  'A ' l e v e l .

S tu d en ts  having 1 'A ' le v e l  p a sse s  o r  more t o t a l l e d  362 o r 

56,7% (Table 17), and o f th e se  23.5% had 3 o r more. Of th e  sample 

from C ollege  A, 97.5% had 2 'A ' le v e l  p a sse s  o r  more, w h ile  th i s  

was t ru e  fo r  only  28.6% a t  C ollege K. I t  i s  p o s s ib le ,  o f c o u rse , 

th a t  a f a i r l y  la rg e  p ro p o r tio n  of s tu d e n ts  e n te r in g  th a t  c o lle g e  

had done so by m eeting s p e c ia l  e n try  req u irem en ts  f o r  m ature s tu 

d e n ts . I t  i s  w orth n o tin g  th a t  83.3% of th e  s tu d e n ts  from th e  

School of E ducation  and 53.1% from C ollege  A had 3 o r more 'A ' 

l e v e l  p a s se s . On th e  o th e r  hand, more th an  30% of th e  sample from 

the  fo llo w in g  fo u r  c o lle g e s  re p o r te d  hav ing  no 'A ' l e v e l  p a sse s : 

C o llege  J  -  38.5%; C o llege  K -  38.1%; C ollege  I  -  36,0%; and C o llege  

L -  31.8%.

One fe a tu re  of th e se  f in d in g s  i s  th a t  56.7% of th e  sample had  

met th e  'A ' le v e l  u n iv e r s i ty  e n tran ce  req u irem en ts . Evidence from 

Lomax (1971) and from W illey  and Maddison (1971) showed an in c re a se d  

p ro p o r tio n  of s tu d e n ts  e n te r in g  c o lle g e s  w ith  'A ' le v e l  q u a l i f i c a 

t io n s .  But a t  th e  same tim e, th e  wide v a r ia t io n s  among c o lle g e s  

in  t h i s  r e s p e c t ,  p o in te d  out by Simons (1965) and S ta r t  (1966), i s  

a lso  r e f le c te d  in  t h i s  su rvey . I t  w i l l  be r e c a l le d  th a t  th i s  v a r i 

a t io n  was m entioned a lso  in  th e  d is c u s s io n  o f i n i t i a l  v i s i t s  made 

to  th e  c o lle g e s :  15 c o lle g e s  had re p o r te d  most o f t h e i r  s tu d e n ts  

having  two 'A ' l e v e l  p a s s e s , 7 c o lle g e s  had about 20% w ith  t h i s  

q u a l i f i c a t io n ,  and 2 c o lle g e s  had h a rd ly  any. By th e  tim e Heads
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of E ducation  D epartm ents were in te rv ie w ed  a t  a l a t e r  d a te , e n try  

req u irem en ts  were under r e v is io n  in  most o f th e  c o lle g e s .

The co rrespond ing  Item  (6 a , 6b) fo r  Newfoundland s tu d e n ts  fo llo w s .

Item  6 a . Give th e  number o f s u b je c ts  in  which you re c e iv e d  a 
p a ss  in  Grade XI e x am in a tio n s .

In  o rd e r  to  q u a l i fy  fo r  e n tra n c e  to  Memorial U n iv e rs i ty ,  

Newfoundland s tu d e n ts  must have p assed  th e  Grade XI P u b lic  Exami

n a tio n s  (o r  th e  exam inations of a sch o o l a c c re d ite d  by th e  D ep art

ment of E ducation) in  each o f 5 co u rses w ith  an o v e r a l l  average 

mark of n o t l e s s  than  60%. These must in c lu d e  E n g lish , M athem atics, 

and a S c ien ce . Table 18 in d ic a te s  th a t  a l l  s tu d e n ts  in  th e  sample 

had exceeded t h i s  req u irem en t, w ith  42.6% having  8 o r more p a s s e s .

Item  6b. Did you re c e iv e  a Grade XI Honours pass?

A Grade XI pass i s  awarded i f  a s tu d e n t o b ta in s  a p a ss  a t th e

50% le v e l  in  5 s u b je c ts ,  one o f which must be E n g lish . In  o rd e r

to  o b ta in  a Grade XI Honours p a ss  th e  fo llo w in g  requ irem en ts  must
*

be m et: an o v e r a l l  average grade o f 75% in  E n g lish , M athem atics , 

a S c ien ce , and 3 o th e r  academ ic cou rses (one of which must n o t be 

a S c ie n ce ). As can be seen  from T able  19, th e  sample d id  n o t f a r e

w e ll  in  t h i s  r e s p e c t ,  w ith  only  29.4% having  re c e iv e d  a Grade XI

Honours p a ss .

*
This r e f e r s  to  b a s ic  M athem atics; i f  th e  s tu d e n t has re c e iv e d  t h i s  
p ass  in  Honours o r  M a tr ic u la tio n  M athem atics, th en  th a t  course  i s  
g iven  2 academic c r e d i t s , th u s  reduc ing  the number o f re q u ire d  
courses by I .  Honours M athem atics o r M a tr ic u la tio n  M athem atics 
i s  g iven  2 academ ic c r e d i t s  in  th e  case of th e  o rd in a ry  Grade XI 
pass a ls o , th u s  reduc ing  th e  number o f  p a sse s  re q u ire d  to  4 , 
in c lu d in g  E n g lish .



197

zM
Z
<R
§
M
SZ

M
MX
w

o

z
r-H

S
;

w
z •
Z HP

o  o
z  R

Z •
z  o m ro
3  2

j

M
Z
O
Z  o I 1

z 1 1

S'S 1

m

o 1 J
Z 1 1

z
z

Z
.

o z z
z

-d’
HT

R

O O o
Z en en

z
B< en

en
Z

,
O en en

Z CM CM

Z
B'S

O z

^  g  .
ON O  o z z

Z

z
z z

z II z
o z
M
H
pP
M R
H ca
Z w
Z o
IH H



198

TABLE 19. GRADE XI HONOURS PASSES

INSTITUTION
No.

YES

% No.

NO

%

NO RESPONSE 

No. %

MÜN N=68 20 29 .4 47 69.1 1 1.5

T o ta l 68 20 47 1

Item  7 a . Did you have a f i r s t  degree b e fo re  beg inn ing  your 
te a c h e r  ed u ca tio n  programme?

Since th e re  were n o t many P o s tg ra d u a te  s tu d e n ts  in  th e  t o t a l

sam ple, i t  i s  n o t s u rp r is in g  to  f in d  (T able 20, Appendix IV, p . 471)

th a t  only  4.7% p o ssessed  a f i r s t  d eg ree , and o f th e s e ,  12 were from

the  School o f E ducation  and s tu d y in g  th e  PGCE C ourse.

Item  7b. I f  Yes, p le a s e  s t a t e  degree and Main s u b je c t o f 
s tu d y .

The c a te g o r ie s  g iven  in  Table 21 (Appendix IV, p . 472) were 

a r r iv e d  a t  on th e  b a s is  o f re sp o n ses  g iv en , w ith  'o t h e r '  degrees 

in c lu d in g : M.A. (E n g lis h ) , M.A. (S o c io lo g y ), and M.A. (P sychology). 

Of th e  33 s tu d e n ts  r e p o r t in g  having  a d eg ree , 18 o f them (54.5%) 

had a B.A. , 6 a B .S c ., and 4 had o th e r  d eg rees . In  th e  Main sub

j e c t  c a te g o r ie s ,  t h a t  o f 'e x p re s s iv e  and language a r t s '  in c lu d ed : 

E n g lish , Drama, M usic, A rt and C ra f t ,  and P h y s ic a l E duca tion . A 

S o c ia l  Science  was most f r e q u e n tly  m entioned as a Main s u b je c t  o f 

s tu d y .

Item  8a . Was your f i r s t  cho ice of a p ro fe s s io n  th a t  o f a 
Prim ary School teach e r?

As in d ic a te d  in  Table 22, most s tu d e n ts  (77.9%) re p o rte d

Prim ary School te ach in g  as t h e i r  f i r s t  cho ice o f a p ro fe s s io n ,

c o n tra ry  to  th e  p o p u la r view th a t  most s tu d e n ts  ten d  to  ' d r i f t

i n t o '  te ac h in g .
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YES NO NO RESPONSEINSTITUTION
No. % No. % No. %

MUN N=68 50 73.5 18 26.5 —— ——

C ollege A N=81 67 82.7 14 17.3 — — “

C ollege  B N=101 77 76.2 24 23 .8

C ollege  C N=48 23 47.9 25 52.1 — — ——

C ollege D N=58 50 86.2 8 13.8 —— “

C o llege  E N*60 43 71.7 17 28.3 — — —

C ollege  G N=92 84 91.3 8 8.7 —— ——

C ollege  H N=28 23 82.1 5 17.9 — ——

C ollege  I N=50 41 82.0 9 18.0 —— ——

C ollege  J N=*65 53 81.5 12 18.5 —— —

C ollege  K N=21 11 52 .4 10 47,6 — — ——

C ollege  L N=22 19 86.4 3 13.6 — — ——

School o f Ed. N=12 9 75.0 3 25.0 —  —

T o ta l 706 550 156 —

P e rc e n t 100% 77.9% 22.1%
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Item  8b. I f  No, what was your f i r s t  choice?

Responses w ere p laced  in  th e  c a te g o r ie s  g iven  in  T able 23 

(Appendix IV, p. 473). That o f 'm e d ic in e /r e la te d ’ in c lu d ed  m ed ic ine, 

n u rs in g , and ra d io lo g y ; th e  ca teg o ry  'o t h e r '  in c lu d e d  law , b a l l e t  

te a c h e r , h ig h  sch o o l te a c h e r ,  m u sic ian , r id in g  i n s t r u c to r ,  d e s ig n , 

l i b r a r i a n ,  and a n th ro p o lo g is t .  In  view of th e  f a c t  th a t  550 of th e  

sample had a lread y  named Prim ary School te a c h in g  as t h e i r  f i r s t  

ch o ice , th e  h igh  p ro p o r tio n  o f non -resp o n d en ts  to  th i s  Item  was 

ex p ec ted .

Item  9 a . Was th i s  c o lle g e  your f i r s t  cho ice  of i n s t i t u t i o n  to  
study  te a c h e r  éduca tion?

Because o f la c k  o f cho ice of an i n s t i t u t i o n  in  Newfoundland, 

th i s  Item  a p p lie d  only  to  E n g lish  s tu d e n ts .  Table 24 in d ic a te s  th a t  

81.5% o f th e  sample were a tte n d in g  th e  c o lle g e  o f t h e i r  f i r s t  c h o ice . 

However, more than  25% of th e  sample from each o f fo u r c o lle g e s  were 

n o t doing so: C o llege  G -  33.7%, C ollege I  -  32.0%, C o lleges B and 

J  -  27.7%. This su p p o rts  in fo rm a tio n  p ro v id ed  e a r l i e r  by Heads of 

E ducation  D epartm ents ; th r e e  o f them s ta t e d  th a t  t h e i r  c o lle g e  was 

o f te n  o b lig ed  to  accep t s tu d e n ts  who had named i t  as t h e i r  t h i r d  o r 

fo u r th  ch o ice .

Item  9b. I f  No, to  what o th e r  i n s t i t u t i o n ( s )  d id  you app ly  fo r  
adm ission?

In  keeping  w ith  re sp o n ses  to  th e  p rev io u s  Item , th e  same fo u r  

c o lle g e s  (G, I ,  B, J )  had th e  g r e a te s t  p ro p o r tio n  o f s tu d e n ts  who 

had a p p lie d  f o r  adm ission  to  one o th e r  c o lle g e . Table 25 (Appendix 

IV, p . 474) shows th a t  13.2% of th e  sample had ap p lie d  f o r  adm ission  

to  one o th e r  c o lle g e , w ith  4 s tu d e n ts  hav ing  a p p lie d  fo r  u n iv e r s i ty  

and 25 f o r  more than  one o th e r  c o lle g e .
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TABLE 24. ATTENDING COLLEGE OF FIRST CHOICE

INSTITUTION

No.

YES

% No.

NO

%
NO RESPONSE 

No. %

C ollege  A N=81 77 95.1 4 4.9 —  —

C ollege  B N=101 73 72.3 28 27.7 —  —

C ollege C N=48 44 91.7 4 8.3 —  —

C ollege D N=58 52 89.7 6 10.3 —  — —

C ollege E N=60 55 91 .7 5 8 .3 — — —

C ollege  G N=92 61 66.3 31 33.7 —  ——

C ollege  H N=28 27 98 .4 1 3.6 —  —

C ollege  I N=50 34 68.0 16 32.0 —  —

C ollege J N=65 47 72.3 18 27.7 —  —

C ollege  K N=21 20 95 .2 1 4 .8 —  —

C ollege  L N=22 19 86.4 3 13.6 —  —

School o f Ed. N=12 11 91.7 1 8 .3 —m —  w

T o ta l 638 520 118 --------

P e rc e n t 100% 81.5% 18.5%
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Item s 10-12 focused  on th e  p a r t i c u l a r  programme be in g  pursued  

by th e  s tu d e n t .

Ité ra  10. Towards what q u a l i f i c a t io n  a re  you now working?

At MUN a l l  s tu d e n ts  in  th e  sample were w orking tow ards th e  

only  i n i t i a l  programme o f fe re d  fo r  P rim ary s tu d e n ts ,  th e  B .A .(E d .) , 

and, as seen in  T able 26, n e a r ly  tw o -th ird s  o f th e  E n g lish  s tu d e n ts  

(60.0%) were working tow ards th e  T e a c h e r 's  C e r t i f i c a t e .  There were 

35.6% who were working towards a B.Ed. o r B.Ed. (H o n s .) , w ith  28 

resp o n d en ts  w orking tow ards th e  PGCE. A ll  s tu d e n ts  from C ollege  A 

w ere working tow ards a d eg ree , as were 50.5% from C ollege B and

48.9% from C ollege G. The two c o lle g e s  w ith  th e  low est p ro p o r tio n

o f s tu d e n ts  working beyond th e  T e a ch e r 's  C e r t i f i c a t e  were C ollege I  

w ith  8.0% and C o llege  L w ith  9.1%.

Item  11. For which sch o o l age group a re  you tr a in in g ?

In  Newfoundland, a l l  s tu d e n ts  p re p a r in g  to  te ach  in  a Prim ary 

School, s tudy  fo r  th e  B.A. (E d.) Prim ary programme, w ith  no f u r th e r  

age-range  d iv is io n s .  S e le c t io n s  made by th e  E n g lish  s tu d e n ts  in  

th e  sample in d ic a te d  a re a so n a b le  d i s t r i b u t io n  among N u rs e ry /In fa n t .  

I n f a n t ,  and I n f a n t /J u n io r  age g roups, w ith  only  3 s tu d e n ts  having 

s e le c te d  th e  N ursery  group (T able 27) . The m ost f r e q u e n tly  s e le c te d  

group was t h a t  o f In f  a n t /J u n io r ,  which accounted  fo r  207 s tu d e n ts ,  

o r 32.4% of th e  sam ple. I t  i s  w orth  n o tin g  th a t  th e  g r e a te s t  con

c e n tr a t io n  o f s tu d e n ts  in  th e  N ursery  o r  N u rs e ry /In fa n t age group 

was a t  C o llege  L (95.4% ), which has had a long t r a d i t i o n  in  N ursery  

School te a c h e r  t r a in in g .
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Item  12. Ifhat has been your 'M ain ' academic s u b je c t  o f s tudy  
a t th i s  co lleg e?

Table 28 g iv es  a breakdown of 'M ain ' s u b je c ts  which s tu d e n ts  

had scu d ied . The c a te g o r ie s  used w ere th e  same as th o se  used fo r  

Item  7b in  r e l a t io n  to  th e  Main s u b je c t  o f s tudy  in  f i r s t  d eg rees . 

In  th e  ca teg o ry  'o t h e r , '  s p e c i f ic  resp o n ses  in c lu d e d  r e l ig io u s  

e d u c a tio n , th eo lo g y , t e x t i l e s ,  and combined a r t s .  The two a re as  

which had been s tu d ie d  by most s tu d e n ts  were 'E x p re ss iv e  and 

Language A r t s , '  w ith in  which th e  most f r e q u e n tly  named s u b je c t  was 

E n g lish ; and 'S o c ia l  S c ie n c e , ' w ith  H is to ry  most f re q u e n tly  named. 

Only 8.4% had s tu d ie d  a P h y s ic a l S c ie n ce , w ith  few er s t i l l  (3.5%) 

hav ing  s tu d ie d  a F ore ign  Language.

In  Item s 13-22 s tu d e n ts  w ere in v i te d  to  g iv e  t h e i r  o p in io n s  

on v a rio u s  a sp e c ts  o f t h e i r  programme. These ranged from s tu d e n t 

commitment to  te ach in g  a t  an e a r ly  s ta g e  o f t h e i r  t r a in in g  to  

p a r t i c ip a t io n  in  p lan n in g  t h e i r  programme, forms of te a c h in g  th ey  

had re c e iv e d , b a lan ce  o f course  c o n te n t , and so f o r th .

Item  13. S tu d en ts  shou ld  make a commitment to  te ach in g  e a r ly
in  t h e i r  c o lle g e  l i f e .

I t  can be seen  from Table 29 th a t  452, o r 64.0% of th e  s tu d e n t

sample agreed  o r  s tro n g ly  ag reed  w ith  t h i s  s ta te m e n t, w h ile  121, 

o r  17,1%, d isag ree d  o r s tro n g ly  d isa g re e d . One argument which had 

been p u t forw ard  by th o se  su p p o rtin g  th e  D ip .E .E . was th a t  i t  would 

allow  s tu d e n ts  to  de lay  t h e i r  cho ice  of p ro fe s s io n . These f in d in g s  

do n o t s u b s ta n t ia te  th a t  argum ent. R a th e r, th ey  tend  to  r e in fo r c e  

th e  view  exp ressed  by Ross (1976) th a t  some s tu d e n ts  know they  want 

to  become te a c h e rs  even b e fo re  th ey  tak e  'A ' le v e l s .  The h ig h  

p ro p o r tio n  of th e  sam ple respond ing  to  t h i s  Item  m ight in d ic a te  th e  

s t r e n g th  o f f e e l in g  among s tu d e n ts  about th i s  p a r t i c u l a r  s ta te m e n t.
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Item  14a. To whom d id  you most f r e q u e n tly  go fo r  ad v ice  about 
your s tu d ie s?

14b. To whom d id  you most f r e q u e n tly  go f o r  ad v ice  about 
p e rso n a l m a tte rs?

S tu d en ts  tended to  go fo r  ad v ice  about t h e i r  s tu d ie s  to  e i th e r  

t h e i r  p e rso n a l tu to r  (42.9%) , o r to  a l e c tu r e r  who was n o t t h e i r  

a ss ig n ed  tu to r  (34.1% ). These p e rc en ta g e s  were n o t, how ever, 

r e p r e s e n ta t iv e  of C ollege K, which showed only 23.8% and 14.3% 

r e s p e c t iv e ly .  Such d if f e r e n c e s  m ight be ex p la in ed  by th e  number 

o f m ature s tu d e n ts  a t  th a t  c o lle g e .

When i t  came to  ad v ice  about p e rso n a l m a t te r s ,  as T able 30 

in d ic a te s ,  th e  m a jo r ity  o f s tu d e n ts  (65.2%) sought ad v ice  from 

fam ily  and f r ie n d s  r a th e r  than  from t h e i r  c o lle g e  t u to r s .

Item  15. Did you have o p p o rtu n ity  to  p a r t i c ip a t e  in  th e  p lan n in g  
of any o f your courses?

Some s tu d e n t p a r t i c ip a t io n  in  course  p lann ing  i s  c le a r ly  in d i 

c a ted  in  resp o n ses  to  th i s  q u e s tio n , w ith  55.5% of th e  sample 

r e p o r t in g  th a t  they  d id  so o c c a s io n a lly  and a n o th e r 6.7% re p o r t in g  

th a t  they  d id  so f re q u e n tly  (T able 31 ). H ighest p ro p o r tio n s  

r e p o r t in g  p a r t i c ip a t io n  were from th e  School of E ducation  w ith  100% 

and C ollege K w ith  90.5%. Follow ing th e se  were C ollege H w ith  

82.1% and MUN w ith  76.5%. In  c o n tra s t  to  th e se  f a i r l y  h igh  p e r

c e n ta g e s , however, th e re  were 37.7% o f th e  sample who re p o r te d  th a t  

they  n ev er p a r t i c ip a te d  in  co u rse  p la n n in g , and even h ig h e r  p ro p o r

t io n s  from c e r t a in  in d iv id u a l  c o lle g e s .

Item  16. What d id  you f in d  to  be th e  main form of te ac h in g  
used in  your programme?

The m a jo r ity  of s tu d e n ts  (72.4%) re p o r te d  le c tu r e s  to  be th e  

main form of te a c h in g  (T able 3 2 ). In  s e v e ra l  i n s t i t u t i o n s  th e
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p ro p o r tio n  of s tu d e n ts  r e p o r t in g  t h i s  was even h ig h e r : MUN 98.5%; 

and more than  80% from each o f C o lleg es  H, I ,  G, and K. On th e  

o th e r  hand, 83.4% of th e  School o f E ducation  sample re p o r te d  sem i

n a rs  as th e  main fona o f te a c h in g , as d id  28.3% of th e  sample from 

C o lleg e  E (a  r e l a t i v e ly  sm all V o lun tary  c o l le g e ) ,  and 11.5% of th e  

e n t i r e  sam ple.

T u to r ia ls  were re p o r te d  as th e  main form o f te ac h in g  by 20.7% 

of th e  C ollege  D sam ple, and t h i s  was one o f th e  l a r g e s t  o f th e  

c o lle g e s . Tlius c o lle g e  s iz e  m ight n o t n e c e s s a r i ly  be lin k e d  w ith  

te a c h in g  s ty l e s .  The ca teg o ry  ’com bination ' was added f o r  th e  

pu rpose  o f d a ta  a n a ly s is ,  because some resp o n d en ts  c i r c le d  more 

th a n  one form of te a c h in g , and s e v e ra l  s p e c i f ie d  in  th e  ’o th e r ’ 

c a teg o ry  th a t  a com bination o f forms of te a c h in g  had been used . A 

r e l a t i v e l y  low p ro p o r tio n  o f th e  sample (11.8%) re p o r te d  t h a t  a 

com bination  o f  te a c h in g  forms was m ainly  used .

The h igh  p ro p o r tio n  re p o r t in g  le c tu r e s  to  be th e  main form of 

te a c h in g  su p p o rts  f in d in g s  in  o th e r  s tu d ie s :  Chambers (1962), 

D e r r ic o t t  (1968), NUS, NUT, G lover ( a l l  1969), MacManaway, McLeish 

(b o th  1970), Page (1971). I t  a lso  len d s  su p p o rt to  concern ex p ressed  

by Heads o f E ducation  D epartm ents in  d is c u s s io n . E xcessive  le c tu r in g  

was a ls o  commented on in  th e  Newfoundland su rv ey .

Item  17. On th e  w hole, d id  you f in d  le c tu r e s  in  E ducation  to  
be w e ll  p re sen ted ?

E ducation  l e c tu r e s ,  accord ing  to  resp o n ses  ta b u la te d  in  T able 

33, were re p o r te d  by 35.7% of the sample as be ing  always o r  f r e 

q u e n tly  w e ll p re s e n te d , w ith  62.0% re p o r t in g  them to  have been w e ll 

p re s e n te d  only o c c a s io n a lly . H ighest r a te d  in  th e  ’ a lw ays’ o r 

’ f r e q u e n t ly ’ c a te g o r ie s  was C o llege  H w ith  60.7%, fo llow ed  by MUN 

w ith  52.9%. From th e  School o f E duca tio n , 50.0% re p o r te d  le c tu r e s
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to  be  f re q u e n tly  w e ll p re se n te d . I t  w i l l  be  r e c a l le d  from the  

rev iew  o f th e  l i t e r a t u r e  th a t  s tu d e n t co m pla in ts  ( f o r  exam ple, as 

re p o r te d  by Chambers, G lover, McLeish) about e x ce ss iv e  le c tu r in g  

have u s u a lly  been accompanied by com plain ts th a t  le c tu r e s  were 

d u l l ,  b o r in g , bad ly  p rep a red  and bad ly  p re s e n te d , and sometimes a 

mere r e p e t i t i o n  o f te x tb o o k s .

Item  18. Would you d e sc r ib e  th e  m a jo r ity  o f your l e c tu r e r s  
as be ing  co n v ersan t w ith  c u rre n t Prim ary School 
p ra c t ic e s ?

Table 34 in d ic a te s  th a t  th e  m a jo r ity  o f s tu d e n ts  (64. 

thought t h e i r  le c tu r e r s  were m odera tely  co n v ersan t w ith  Prim ary 

School p r a c t ic e s .  Most o f  th e  rem aining s tu d e n ts  b e lie v e d  t h e i r  

l e c tu r e r s  to  be v e ry  much (19.0%) o r  very  l i t t l e  (14.6%) in  tu n e  

w ith  c u r re n t  p r a c t ic e s  in  th e  Prim ary S choo ls . The School of 

E ducation  and HUN were most fav o u rab ly  r a te d ,  w ith  th e  l e a s t  

fav o u rab ly  ra te d  be in g  C ollege  J ,  where n e a r ly  o n e - th ird  of th e  

sample responded in  th e  'v e ry  l i t t l e '  o r 'n o t  a t  a l l '  c a te g o r ie s .

In  com parison w ith  th e se  r e s u l t s ,  e a r l i e r  s tu d ie s  such as th o se  by 

Shipman (1966), D rabick  (1967), Plowden (1967), and NFER (1974) 

have su g g ested  th a t  c o lle g e  s t a f f  were out o f touch  w ith  cu rren t-  

Prim ary School p r a c t ic e s .

Item  19. The programme fo r  P rim ary s tu d e n ts  shou ld  re q u ire  a 
s tu d y  o f th re e  o r  more academ ic s u b je c ts  a t  a 
m oderate le v e l  (co u rses  l a s t in g  3-4  term s) r a th e r  
th an  a s tu d y  of one academ ic s u b je c t  in  g r e a te r  
dep th .

Table 35 shows th a t  s tu d e n ts  were q u i te  d iv id ed  in  t h e i r  views 

on th i s  m a tte r . W hile 57.8% agreed  o r s t ro n g ly  ag reed , 22.7% d is 

agreed  o r  s tro n g ly  d isa g re e d ; and 132 s tu d e n ts  (18.7%) were unde

cided on th e  i s s u e .  These f in d in g s  su g g es t th a t  s tu d e n ts  m ight n o t 

w h o leh earted ly  endorse  the  view s o f  Robinson (1971) and Peck (1973)
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on t h i s  is s u e .  Robinson recommended th e  e s ta b lish m e n t o f a s p e c ia l  

degree fo r  Prim ary te a c h e rs  because he b e lie v e d  th e  Main s u b je c t  

s tudy  to  have l i t t l e  r e la t io n s h ip  to  t h e i r  jo b ;  Peck su g g ested  

re p la c in g  th e  Main s u b je c t  w ith  in t e r d i s c ip l in a r y  s tu d ie s .

Item  20. The th e o r e t i c a l  a sp e c ts  of E ducation  a re  in d isp e n sa b le  
to  th e  t r a in in g  of a Prim ary te a c h e r .

Table 36 in d ic a te s  th e  im portance which s tu d e n ts  a tta c h e d  to  

th e  t h e o r e t i c a l  component of t h e i r  t r a in in g :  67.1% agreed  o r  

s tro n g ly  agreed  w ith  th i s  s ta te m e n t, 14.0% d isa g re e d  o r s t ro n g ly  

d isa g re e d , and 18.4% were undecided  on th e  m a tte r .

On the  w hole, th e se  r e s u l t s  a re  in  c o n f l i c t  w ith  th e  o f te n -  

exp ressed  view  th a t  s tu d e n ts  f o r  th e  most p a r t  want p r a c t ic e  and 

p r a c t i c e - r e la t e d  work in  t h e i r  programme. S ev e ra l su rveys have 

su p p o rted  th i s  view : Chambers (1962), Bewsher (1965), Shipman 

(1966), G lover (1969), and th e  NFER survey  o f  1974 in  which 87.2% 

of th e  Prim ary te a c h e r  sample b e lie v e d  th e re  had been too much 

em phasis on th eo ry  in  t h e i r  t r a in in g .  Perhaps th i s  s h i f t  in  a t t i 

tude tow ards th eo ry  i s  r e l a t e d  to  th e  f a c t  t h a t  the  te ach in g  of

th eo ry  (acco rd ing  to  Heads o f E ducation  D epartm ents) has improved 

in  r e c e n t  y e a rs  in  many o f th e  c o lle g e s , because  o f th e  in c re a s in g  

number o f  w e ll q u a l i f ie d  s t a f f .

Item  2 1 . What i s  your o p in io n  o f th e  p re s e n t  req u irem en ts
fo r  P rim ary s tu d e n ts  in  THE TEACHING OF th e  fo llo w in g
s u b je c ts :

a . LANGUAGE

b. READING

c. MATHEMATICS

a. LANGUAGE

Ifh ile  43.6% o f th e  sample (Table 37) f e l t  t h e i r  Language 

req u irem en t had been s u f f i c i e n t ,  55.0% f e l t  i t  had been l e s s  o r
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much le s s  th an  s u f f i c i e n t .  Looking a t  s p e c i f ic  i n s t i t u t i o n s .  

C o lleges D and I  and th e  School o f E ducation  had f a i r l y  h ig h  p ro 

p o r t io n s  o f s tu d e n ts  b e l ie v in g  i t  to  be s u f f i c i e n t ,  w ith  72,4%, 

63.0%, and 66.7% re s p e c t iv e ly .  On th e  o th e r  hand, fa v o u ra b le  

resp o n ses  were r e l a t i v e ly  low from s e v e ra l  c o lle g e s :  22.9% from 

C o lleg e  C, 28.6% from C ollege K, and 25.0% from MÜN,

b . READING

Reading fa re d  worse than  Language, w ith  only  38.4% fin d in g  the  

req u irem en t to  be s u f f i c i e n t ,  w h ile  60.2% found i t  to  be le s s  o r 

much le s s  than  s u f f i c i e n t .  Only in  th re e  i n s t i t u t i o n s  d id  50% o r  

more o f th e  resp o n d en ts  b e lie v e  the  Reading requ irem en t to  be 

s u f f i c i e n t ;  th e se  were C ollege  J  w ith  61.5%, C ollege I  w ith  58.0%, 

and th e  School o f E ducation  w ith  50.0%. F avourable  resp o n ses  were 

low est from C ollege  C (20.8% ), fo llow ed  by C o lleges K and G w ith  

23.8% and 23.9% re s p e c t iv e ly ;  and MUN ra te d  only 26.5% fav o u rab le  

re sp o n se .

c. MATHEMATICS

T his a re a  fa re d  s l i g h t l y  b e t t e r  th an  d id  th e  o th e r  two c u r r i 

culum a re a s ,  w ith  44.1% b e lie v in g  the  requ irem en ts  to  be s u f f i c i e n t .  

Y et 54.7% o f th e  sample s t i l l  found th e  req u irem en ts  to  be le s s  o r 

much le s s  th an  s u f f i c i e n t .  Most fav o u rab ly  r a te d  f o r  th e  te ac h in g  

o f M athem atics was th e  School of E d u ca tio n , w ith  83.3% b e lie v in g  

th e  work to  be s u f f i c i e n t .  C o lleges D and L ra te d  h ig h e r  th an  th e  

o th e r s ,  w ith  74.1% and 68.2% re s p e c t iv e ly .  G re a te s t d i s s a t i s f a c t i o n  

was ex p ressed  by s tu d e n ts  from C olleges B and A w ith  70.3% and 

69.1% re s p e c t iv e ly  r e p o r t in g  th e  M athem atics requ irem en t to  be le s s  

o r  much le s s  th an  s u f f i c i e n t .

In  the  rev iew  o f th e  l i t e r a t u r e  re fe re n c e  was made to  s tu d ie s
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which re p o r te d  s tu d e n t d i s s a t i s f a c t i o n  w ith  method cou rses in  the  

te ach in g  o f R eading, f o r  exam ple, Plowden (1967), K itchen  (New

found land , 1969), C o r tis  and Dean (1970), and NFER (1974). R e fe r

ence was made a lso  to  th e  B ullock  R eport (1975) f in d in g s  of ( i )  poor 

f a c i l i t i e s  in  th e  c o lle g e s  f o r  teach in g  Language and R eading, and 

( i i )  c o lle g e s  g iv in g  to o  l i t t l e  a t t e n t io n  to  Language in  g e n e ra l 

and Reading in  p a r t i c u l a r .  F u rtherm ore , i t  was re p o r te d  th a t  th e re  

were few s t a f f  w e ll  q u a l i f ie d  in  Reading by t r a in in g  and e x p e r ie n c e , 

and th a t  th e  degree  of em phasis v a r ie d  from tu to r  to  tu to r  and from 

c o lle g e  to  c o lle g e , i . e . ,  th e re  was a wide v a r ia t io n  in  the  im port

ance a tta c h e d  to  Reading and Language in  d i f f e r e n t  i n s t i t u t i o n s .

Heads o f  E ducation  D epartm ents had s t a t e d ,  in  i n i t i a l  d is c u s 

s io n s  w ith  th e  w r i t e r ,  th a t  much im portance was b e in g  p la ce d  on 

th e se  two cu rricu lu m  a re a s ,  b u t th a t  th ey  had few i f  any s t a f f  w e ll 

q u a l i f ie d  to  te ach  them. But about a y e a r  l a t e r  when some o f th e se  

Heads were fo rm ally  in te rv ie w e d , a l l  o f them re p o r te d  having  Reading 

s p e c i a l i s t s  on t h e i r  s t a f f ,  and in  some c a se s , they  re p o r te d  having  

in tro d u ce d  new courses in  th e  teach in g  of R eading. However, s tu d e n t 

responses to  th i s  su rvey  do n o t show any in d ic a t io n  o f p o s i t iv e  

change in  th i s  a re a . R a th e r, they  are  c o n s is te n t  w ith  view s 

ex p ressed  by s tu d e n ts  in  d is c u s s io n s  h e ld  w ith  them d u rin g  i n i t i a l

c o lle g e  v i s i t s  ; they  saw them selves as be ing  in a d eq u a te ly  p re p a red

in  th e  te ach in g  o f R eading.

Item  22 . P le a se  r a t e  th e  degree o f em phasis you f e e l  was
p la c e d  on th e  fo llo w in g  components o f your programme:

a. Main s u b je c t (academ ic)

b . H is to ry  of E ducation

c. Ph ilosophy  o f E ducation

d. Psychology of E ducation

e . S ocio logy of E ducation
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f . School ex p e rien ces

g. C urriculum  s u b je c ts

Responses to  th i s  Item  a re  g iven  in  T ables 38 and 39.

a . Main s u b je c t

The m a jo r ity  of s tu d e n ts  (55.1%) b e lie v e d  th e  em phasis to  be 

about r i g h t ,  w ith  32.6% b e l ie v in g  th e re  had been too much em phasis, 

and 11.0% b e lie v in g  th e re  had been too  l i t t l e .  Of th e  s tu d e n ts  

from C ollege H, 78.6% though t th e  em phasis on th e  Main s u b je c t had 

been too g re a t .  The f a c t  th a t  66.1% o f th e  sample saw th e  Main 

s u b je c t  em phasis as about r i g h t ,  o r  were d e s iro u s  o f having i t  

in c re a s e d , su p p o rts  e a r l i e r  f in d in g s :  Chambers (1962), Shipman 

(1966), Lomax (1971), and NFER (1971). But i t  i s  n o t in  keeping 

w ith  th e  more re c e n t NFER survey  (1974) which re p o r te d  th a t  too 

much em phasis had been p laced  on th e  Main s u b je c t .

b . H is to ry  of E ducation

In  th i s  a re a  66.1% though t th e  em phasis was about r i g h t ,  w ith  

15.0% b e lie v in g  i t  to  have been too much, and a s im ila r  p ro p o r tio n  

(15.7%) b e lie v in g  i t  had re c e iv e d  too l i t t l e  em phasis. A su b s ta n 

t i a l  p ro p o r tio n  o f th e  C o llege  I  san ç le  (44.0%) b e lie v e d  H is to ry  

o f E ducation  had re c e iv e d  too l i t t l e  em phasis.

c. Ph ilosophy  of E ducation

Responses in d ic a te  th a t  459 s tu d e n ts ,  o r 65.0% of th e  sam ple, 

th ough t th e  em phasis on P h ilosophy  of E ducation  to  have been about 

r i g h t  and an o th e r 14.7% though t i t  was too l i t t l e .  Only 18.1% sas7 

th e  emphasis as too  g r e a t ,  w ith  30% o f th e  sample from C ollege E 

and C ollege  I  in  th a t  c a teg o ry . At th e  same tim e , more than  30% o f 

th o se  from C ollege  C and C ollege D though t i t  had re c e iv e d  too
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l i t t l e  em phasis. A gain, f in d in g s  a re  c o n s is te n t  w ith  th e  tre n d  

towards a more p o s i t iv e  view on the  p a r t  o f s tu d e n ts  tow ards the  

th eo ry  o f E d u ca tio n .

d. Psychology o f E ducation

For 72,2% o f th e  sam ple, th e  em phasis on th e  Psychology of 

E ducation  was about r i g h t .  Only 10.3% though t th e  em phasis had 

been too much, and 15.9% though t i t  had been too l i t t l e .  Among 

t h i s  l a t t e r  group were 35.4% of th e  sample from C ollege C and 41.7% 

from th e  School o f E d u ca tio n . In  f a c t ,  w h ile  e d u c a t io n is ts  were 

d eb a tin g  th e  ' th e o ry ' v e rsu s  'p r a c t i c a l '  emphasis fo r  th e  P o s tg rad 

u a te  y e a r ,  P o s tg ra d u a te  s tu d e n ts  in  t h i s  sample showed ev idence  of 

w anting g r e a te r  t h e o r e t i c a l  em phasis: 25.0% though t th e re  had been 

too  l i t t l e  em phasis on th e  H is to ry  o f E d u ca tio n , P h ilosophy  of 

E du ca tio n , and Socio logy o f E ducation , and 41.7% thought g r e a te r  

em phasis was needed on th e  Psychology o f E ducation . That t h i s  a re a  

was seen  p o s i t iv e ly  by th e  sam ple in  g e n e ra l , su p p o rts  th e  fav o u r

a b le  r a t in g  i t  re c e iv e d  in  th e  survey  by G lover (1969).

e. Sociology o f E ducation

A gain, th e  m a jo r ity  o f s tu d e n ts  responded fa v o u ra b ly , w ith  

72.5% th in k in g  th e  emphasis on th e  Socio logy  o f E ducation  had been 

about r i g h t  and 15.2% th in k in g  th e re  shou ld  have been g r e a te r  

em phasis. Only 9.9% thought i t  had re c e iv e d  to o  much em phasis.

So once a g a in , th e  f in d in g s  su g g es t a p o s i t iv e  a t t i t u d e  to  the  

th e o ry  o f E ducation .

f . School E xperiences

Here one sees  a s h i f t  in  s tu d e n t o p in io n  from th a t  ex p ressed  

in  r e l a t io n  to  th e  course  components so f a r ,  w ith  a mucli h ig h e r
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p ro p o r tio n  o f s tu d e n ts  th in k in g  th e  em phasis on t h i s  p a r t i c u l a r  

component was too  l i t t l e ,  and very  few th in k in g  i t  had been  too 

g re a t .  S p e c i f ic a l ly ,  67.4% th ough t schoo l ex p erien ces  re c e iv e d  too 

l i t t l e  em phasis, 31.0% thought i t  had been  about r i g h t ,  and only  

0.4% though t i t  had been  too  g re a t .  I t  shou ld  be p o in te d  o u t, 

however, t h a t  in  th e  case of fo u r  i n s t i t u t i o n s ,  50% o r more of th e  

sample though t th e  em phasis on schoo l e x p e rien c e s  had been about 

r ig h t :  C o lleges D, L, and H, and th e  School of E ducation . At the  

time o f v i s i t i n g  th e  c o lle g e s  th e  w r i te r  had le a rn e d  th a t  s tu d e n ts  

a t C o llege  D c a r r ie d  out te ach in g  p r a c t ic e  b lo ck s  which were of 

g r e a te r  d u ra tio n  than  th ey  were f o r  o th e r  c o lle g e s  v i s i t e d ,  and in  

a d d it io n  to  t h i s ,  th ey  undertook  many s c h o o l- r e la te d  a c t i v i t i e s  

such as r e g u la r  p e r io d s  o f 's c h o o l a tta c h m e n ts . '

As was to  be ex p ec ted , g r e a te s t  concern  about th e  la c k  of 

em phasis on sch o o l ex p e rien ces  was shown among th e  s tu d e n ts  from 

MUN, w ith  89.7% see in g  th e  emphasis as too  l i t t l e .  As has been 

e x p la in ed  e a r l i e r ,  a p a r t  from th e  r e l a t i v e l y  sm all number of s tu 

d en ts  p a r t i c ip a t in g  in  an in te rn s h ip  o r p r o f e s s io n a l  sem este r p ro 

gramme, few s tu d e n ts  re c e iv e  more th an  two weeks o f p r a c t ic e  

th ro ughou t t h e i r  e n t i r e  fo u r-y e a r  degree programme. In  th e  E n g lish  

c o lle g e s , however, where 12 weeks i s  u s u a lly  th e  minimum amount o f 

tim e devoted to  Teaching P r a c t ic e ,  s tu d e n ts  s t i l l  b e lie v e  th a t  

th e re  ought to  be g r e a te r  en çh a s is  on sch o o l e x p e r ie n c e s , as e x p re s 

sed by s tu d e n ts  in  th i s  sam ple. In  th e  case o f C o lleges E and J ,  

more than  80% of th e  sample were o f th i s  o p in io n . I t  m ight be w orth  

r e c a l l in g  th a t  a t  C o llege  J  th e  p a t te r n  o f t r a in in g  was such th a t  

no p ro fe s s io n a l  s tu d ie s  -  and hence no sch o o l e x p e rien c e s  -  were 

undertaken  du rin g  the  f i r s t  y e a r  o f th e  programme.

The h ig h  demand f o r  more schoo l ex p erien ces  su p p o rts  p rev io u s
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re s e a rc h  c i te d  e a r l i e r  on th i s  f a c e t  of t r a in in g :  Shipman (1966) , 

G lover (1969), C o rtis  and Dean (1970), Cope (1971), and o th e r s .

g. C urriculum  S u b jec ts

The view  th a t  cu rricu lu m  s u b je c ts  had re c e iv e d  about th e  r ig h t  

em phasis was ex p ressed  by 33.0% o f th e  sam ple. Only 6.5% saw th e  

em phasis as be ing  too much, w h ile  58.8% though t th i s  had re c e iv e d  

too l i t t l e  em phasis. Among th e  sam ples from th re e  c o lle g e s  (A, E, 

J ) , more than  80% were d i s s a t i s f i e d  w ith  th e  p re s e n t  em phasis, and 

t h i s  was t ru e  fo r  66.2% of th e  MUN sam ple. At th e  same tim e , 48.0% 

of th e  C ollege I  sample thought th e re  had been too much en p h as is  

on cu rricu lum  s u b je c ts .  When seen  in  r e l a t i o n  to  th e  resp o n ses  to  

Item  21, th e  sample from C ollege K was most c o n s is te n t  in  e x p re s 

sing  d i s s a t i s f a c t i o n  w ith  th e  en p h asis  p laced  on th e  cu rricu lum : 

Reading -  23,8%, Language -  28.6%, M athem atics -  38.1%, and C u rr i

culum S u b je c ts  g e n e ra lly  -  57.1%.

The somewhat low p e rcen tag e  o f 33.0% e x p re ss in g  s a t i s f a c t i o n  

w ith  cu rricu lu m  s u b je c ts ,  tends to su p p o rt f in d in g s  in  e a r l i e r  

s tu d ie s  where s tu d e n ts  exp ressed  d i s s a t i s f a c t i o n  w ith  th i s  a rea : 

Chambers (1962), D e r r ic o t t  (1968), Lomax (1971), and NFER (1971).

Item s 23-30 were designed  to  seek  in fo rm a tio n  and s tu d e n t 

o p in ions in  connec tion  w ith  Teaching P r a c t ic e  and r e la te d  a c t i v i 

t i e s .

Item  23 . Were you re q u ire d  as p a r t  o f your cou rses  to  work 
w ith  c h ild re n  in  s i tu a t io n s  o th e r  th an  te ach in g  
p r a c t ic e :

a . In  th e  C ollege

b . O u tside  th e  C ollege

a. In  the  C ollege

A s l i g h t  m a jo r ity  o f th e  sample (52.3%) re p o r te d  having  done
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t h i s  o c c a s io n a lly  (Table 4 0 ), 4.1% f r e q u e n t ly ,  and 43.2% n ev er.

Most fav o u rab le  r a t in g s  were from C o lleges L, B, and G, w ith  100%, 

96.0%, and 95.7% re s p e c t iv e ly  r e p o r t in g  to  have worked o c c a s io n a lly  

o r f re q u e n tly  w ith  c h ild re n  in  the  c o lle g e . More than  50% of the  

sample from s e v e ra l  c o lle g e s  re p o r te d  n ev er working w ith  c h ild re n  

a t  th e  c o lle g e , w ith  85.7% s ta t in g  th i s  in  th e  case of C ollege K, 

and 66.2% of th e  MUN sam ple.

b . O utside th e  C ollege

Responses h e re  were somewhat more p o s i t i v e ,  w ith  61.0% re p o r t 

ing  having worked o c c a s io n a lly  w ith  c h ild re n  o u ts id e  th e  c o lle g e  

and an o th er 7.1% having  done so f r e q u e n tly . On combining th e  

'f r e q u e n t ly ' and 'o c c a s io n a l ly ' re sp o n se s , a fa v o u ra b le  p ic tu r e  

em erges, w ith  100% from th e  School of E duca tio n , 94.9% from C ollege 

D, 83.2% from C ollege  B, 77.3% from C ollege  L, 76.1% from C ollege 

G, and 82.4% from MUN. A f a i r l y  h igh  p ro p o r tio n  o f th e  sample 

(31.5%) re p o r te d  n ev e r working w ith  c h ild re n  o u ts id e  th e  c o lle g e  

in  s i tu a t io n s  o th e r  than  Teaching P r a c t ic e .  This was th e  case w ith  

more than  50% o f th e  s tu d e n ts  from C o lleges J  and K and from th e  

School o f E ducation .

Item  24. a. Are you s a t i s f i e d  w ith  th e  p re s e n t  p ro v is io n  o f 
te ac h in g  p r a c t ic e  fo r  P rim ary s tu d e n ts?

b . I f  No, how would you su g g es t t h a t  p r a c t ic e  be 
d is t r ib u te d ?

The m a jo r ity  o f s tu d e n ts  in  th e  sam ple (57.4% ), as can be seen  

in  T able 41, were d i s s a t i s f i e d  w ith  Teaching P r a c t ic e  a rrangem ents; 

w h ile  42.1% exp ressed  s a t i s f a c t i o n .  More th an  70% were s a t i s f i e d  

from C olleges D and L and th e  School o f E d u ca tio n , b u t more than  

70% were d i s s a t i s f i e d  from C ollege  J  and from MUN.

Most o f th e  s tu d e n ts  who re p o r te d  d i s s a t i s f a c t i o n  w ith  Teaching
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TABLE 41. SATISFACTION WITH TEACHING PRACTICE PROVISION

INSTITUTION YES NO NO RESPONSE

No. % No. % No. %

MUN N=68 11 16.2 57 83.8 —  ■—

C ollege A N=81 23 28 .4 55 67.9 3 3 .7

C ollege  B N=101 55 54.5 46 45.5 —  —

C ollege C N=48 19 39.6 28 58.3 1 2 .1

C ollege D N=58 47 81.0 11 19.0 —  —

C ollege  E N=60 19 31.7 41 68.3 —  —

C ollege  G N=92 43 46 .7 49 53.3 —  ——•

C ollege H N=28 16 57.1 12 42.9 —  —

C ollege I N=50 21 42.0 29 58.0 —  —

C ollege  J N=65 5 7.7 60 92.3 — — —

C ollege K N-21 13 61.9 8 38.1 — — —

C ollege L N=22 16 72.7 6 27.3 —  ——

School of Ed, N=12 9 75.0 3 25.0 a .  mm

T o ta l 706 297 405 4

P e rc e n t 100% 42.1% 57.4% 0.5%
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P r a c t ic e  made su g g es tio n s  as to  how they  would l i k e  i t  to  be d is 

t r ib u te d .  But s in c e  th e  re sp o n ses  to  th i s  open-ended q u e s tio n  were 

so v a r ie d  in  term s o f weeks recommended and tim ing  in  th e  sch o o l 

y e a r , i t  was n ece ssa ry  to  r e v is e  th e  o r ig in a l  c a te g o r ie s  f o r  th e  

purpose o f d a ta  a n a ly s is .  The c a te g o r ie s  u sed , as g iven  in  T ables 

42-44 (Appendix IV, pp . 475-479), p e r ta in e d  to  amount o f p r a c t ic e  

d e s ire d . The h ig h  p ro p o r tio n  o f s tu d e n ts  who d id  n o t respond  i s  

e x p la in ed  m ainly  by th e  f a c t  th a t  only  th o se  who ex p ressed  d i s s a t 

i s f a c t i o n  w ith  p r a c t ic e  were in v i te d  to  respond .

Year 1

The m a jo r ity  o f resp o n d en ts  w ished to  have 4-6 weeks o f p ra c 

t i c e  in  t h e i r  f i r s t  y e a r . This was t ru e  fo r  187 o f th e  362 resp o n 

den ts  to  t h i s  p a r t  o f th e  q u e s tio n . At th e  same tim e , 124 s tu d e n ts  

re q u e s te d  1-3 weeks o f p r a c t ic e  in  th e  f i r s t  y e a r .

Year 2

A gain, most o f th e  resp o n d en ts  w anted 4-6 weeks o f p r a c t ic e  

(212 o f th e  360 re sp o n d in g ); 48 s tu d e n ts  wanted 7-9 weeks and 38 

w anted 10 weeks o r  more. In  most c o lle g e s  s tu d e n ts  w ere, in  f a c t ,  

en d o rs in g  th a t  which was c u rre n t in  t h e i r  programme; 4-6 weeks in  

Year 2. This was t r u e  a lso  f o r  Year 1 in  s e v e ra l  o f  th e  c o lle g e s . 

At MDN, th e  m a jo r ity  o f re sp o n d en ts  ex p ressed  a d e s ire  f o r  1-3 

weeks^ p r a c t ic e .  I s  th i s  r e l a t i v e ly  low f ig u re  e x p la in ed  by the  

f a c t  t h a t ,  accustom ed to  only 2 weeks’ p r a c t i c e , they  f in d  i t  d i f f i 

c u l t  to  en v isag e  a much lo n g e r pe rio d ?

Year 3

Perhaps because most s tu d e n ts  in  England have been accustom ed 

to  a p ro g re s s iv e  in c re a se  in  th e  number o f weeks g iven  to  Teaching
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P r a c t ic e  each y e a r ,  most re sp o n d en ts  in  t h i s  sample re q u e s te d  a t  

l e a s t  7 weeks fo r  Year 3. More than  o n e - th ird  o f th o se  responding  

wanted 10 weeks o r more, w hile  114 wanted 7-9 weeks. A nother 96 

re q u e s te d  4-6  weeks.

Year 4

The very  low response  r a te  fo r  Year 4 i s  due p r im a r i ly  to  th e  

f a c t  th a t  most of th e  s tu d e n ts  in  th e  sample were s tu d y in g  th e  

T h ree-y ear T e a c h e r 's  C e r t i f i c a te  C ourse, which had n o t y e t  been 

phased o u t. Those in  th e  3 .Ed. programme had n o t been accustom ed 

to  a Teaching P r a c t ic e  b lo ck  in  t h e i r  B.Ed. y e a r . S tu d en ts  from 

MUN, however, d id  in d ic a te  t h e i r  d e s ir e  to  have Teaching P r a c t ic e  

in  what would c o n s t i tu te  th e  f i n a l  y e a r  o f t h e i r  degree programme.

P o s tg ra d u a te  Year

Since th e re  were n o t many P o s tg ra d u a te  s tu d e n ts  in  th e  sam ple, 

a low response  r a te  h e re  was to  be exp ec ted . The m a jo r ity  o f th o se  

who d id  respond p re fe r re d  10 weeks o r more o f Teaching P r a c t ic e .

Item  25 . P lea se  supply  the  fo llo w in g  in fo rm a tio n  re g a rd in g
your te ac h in g  p r a c t ic e s  and where they  were c a r r ie d  
o u t. (See T ables 45-47 , Appendix IV, pp . 480-484.)

Having g iven  s tu d e n ts  an o p p o rtu n ity  to  ex p ress  t h e i r  view s

about Teaching P r a c t ic e ,  they  were th en  asked w hat, in  f a c t ,  th ey

had ex p erien ced  in  th i s  p a r t  o f t h e i r  programme. The open-ended

responses were p laced  in  th e  same c a te g o r ie s  as in  th e  p rev io u s

Item  (T ables 45 -4 7 ).

Year 1

The m a jo rity  of s tu d e n ts  re p o rte d  hav ing  e i t h e r  4-6 weeks o f 

p r a c t ic e  (38.2% ), o r  1-3 weeks (38.9% ), w ith  20.9% re p o r t in g  no 

p r a c t ic e  in  t h e i r  f i r s t  y e a r . The l a s t  group were m ain ly  from MUN
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and from C ollege A, Compared w ith  re sp o n se s  to  th e  p rev io u s  ques

t io n ,  s tu d e n ts  w ere, in  f a c t ,  en d o rs in g  th e  e x is t in g  p a t te r n  of 

Teaching P r a c t ic e .

Year 2

Whereas 30.5% of the  sample (Table 42) had re q u e s te d  4-6 weeks 

o f p r a c t ic e  in  t h e i r  second y e a r , 75.8% re p o r te d  having  th i s  amount. 

I t  w i l l  be r e c a l le d  th a t  some s tu d e n ts  re q u e s te d  7-9 w eeks, and 

o th e rs  10 weeks o r more. Of th o se  re p o r t in g  no p r a c t ic e  in  th e  

second y e a r , most w ere, a g a in , from MUN and from C ollege  A (63.3% 

and 92.6% r e s p e c t iv e ly ) .

Year 3

The in c re a se d  amount of Teaching P r a c t ic e  in  th e  th i r d  y ear 

fo r  E n g lish  s tu d e n ts  i s  c le a r ly  in d ic a te d  h e re , w ith  11.8% re p o r t in g  

10 weeks o r more, 26.7% having  7-9 weeks, and 49.9% having  4-6 

weeks. W ithin th e  4-6 weeks c a te g o ry , most s tu d e n ts  in d ic a te d  

s p e c i f i c a l ly  5 o r 6 weeks of p r a c t ic e ;  w ith in  th e  7-9 weeks c a te 

gory , most s tu d e n ts  in d ic a te d  8 weeks of p r a c t ic e .

The h igh  p e rcen tag e  re p o r t in g  10 weeks o r more (91.4%) from 

C ollege A i s  ex p la in ed  by th e  f a c t  th a t  t h e i r  th i r d  y e a r  was 

e n t i r e ly  p ro f e s s io n a l ,  w ith  s tu d e n ts  spending much tim e in  sch o o ls . 

N e v e rth e le s s , s tu d e n ts  and s t a f f  a l ik e  com plained, d u rin g  a v i s i t  

made by th e  w r i te r  to  t h e i r  c o lle g e , th a t  th e  in tro d u c t io n  to  

sch o o ls  came much too  l a t e  in  th e  programme. T his view  i s  borne 

o u t ,  to o , in  s tu d e n t re sp o n ses  to  Item  24. Most of th e  sample who 

re p o r te d  having  no Teaching P ra c t ic e  in  Year 3 w ere , a g a in , from 

MUN.
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Year 4

T his was n o t a p p lic a b le  to  most s tu d e n ts ,  and, as in  th e  case  

o f th e  P o s tg rad u a te  y e a r , responses were too low to  w a rran t exami

n a tio n .

Item  26 . To what e x te n t  do you c o n sid e r th a t  your c o lle g e  
programme p rep a red  you fo r  te a c h in g  p ra c t ic e ?

Table 48 in d ic a te s  th a t  55.8% o f th e  sample though t th ey  had 

been ad eq u a te ly  o r ex trem ely  w e ll p rep a red  fo r  p r a c t i c e .  In  f a c t ,  

a l l  s tu d e n ts  from th e  School o f E ducation  th ough t so , as d id  81.0% 

from C ollege  K and 71.6% from C ollege  E. On th e  o th e r  hand, some 

41.9% f e l t  in a d e q u a te ly  p re p a re d , and a few n o t a t  a l l .  Most c r i 

t i c a l  were s tu d e n ts  from C ollege J (69.2% -  in a d e q u a te ly , 7.7% -

n o t a t  a l l ) , and 50% of th e  s tu d e n ts  from C ollege I  a lso  f e l t  in ad e 

q u a te ly  p rep a red  fo r  p r a c t ic e .  This f in d in g  of 41.9% o f th e  sample 

who in d ic a te d  d i s s a t i s f a c t i o n  w ith  p re p a ra t io n  fo r  Teaching P rac

t i c e ,  i s  in  sharp  c o n tra s t  to  th e  NFER (1974) f in d in g  o f 26.5%.

Item  27 . P r io r  to  your te ach in g  p r a c t i c e s ,  in  which of th e
fo llo w in g  a c t i v i t i e s  were you engaged? (See T able  49.)

Respondents had been in v i te d  to  c i r c l e  more than  one o f  th e

a c t i v i t i e s  l i s t e d ,  i f  a p p lic a b le . For th e  purpose of d a ta  a n a ly s is

each a c t i v i t y  was t r e a te d  as a s e p a ra te  v a r ia b le  and g iven  a 'Y es '

and 'N o ' c a te g o ry , as shown in  Table 37.

O bserva tion  o f C h ild ren  a t  School

Most s tu d e n ts  (90.5%) in d ic a te d  having  had t h i s  e x p e rien c e , 

b u t 29.4% of th e  MUN sample in d ic a te d  they  had re c e iv e d  no oppor

tu n i ty  of doing so .

Working w ith  C h ild ren  a t  C ollege

Only 22.7% gave ev idence of having  t h i s  ex p erien ce  p r io r  to
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Teaching P r a c t ic e .  In  a t  l e a s t  one c o lle g e  where, f a c i l i t i e s  were 

l im ite d  (C ollege  B ), 67.3% o f th e  sam ple re p o r te d  p o s i t iv e ly .  On 

the  o th e r  hand, a lthough  th e re  were f a c i l i t i e s  a v a ila b le  a t  C ollege 

D, 98,3% responded n e g a tiv e ly  to  t h i s  a sp e c t o f th e  q u e s tio n .

M icro teach ing

Since th i s  appears to  be a r e l a t i v e l y  new phenomenon on th e  

e d u ca tio n  scene in  England, i t  i s  n o t s u rp r is in g  th a t  86.0% of th e  

sample had n o t had t h i s  e x p e rien c e . In  d is c u s s io n s  w ith  Heads of 

E ducation  D epartm en ts, 3 only  had re p o r te d  t h a t  m ic ro teach in g  was 

used  on a r e g u la r  b a s is .

O b serv a tio n  and D iscu ssio n  o f V ideotaped  Teaching 
S i tu a t io n s

A lthough t h i s  a c t i v i t y  appeared to  be r e l a t i v e l y  new, i t s  use 

seems to  have been f a i r l y  w ide ly  a cc e p ted , f o r  some 237 s tu d e n ts  

(33.6%) had p a r t i c ip a te d  in  t h i s  ty p e  o f a c t i v i t y .  I t  was re p o r te d  

to  be most w idely  used a t  C o lleges I  and L, where more th an  50% of 

th e  sample responded p o s i t iv e ly  fo r  t h i s  Item . In  f a c t ,  in  most 

c o lle g e s  th e  resp o n ses  in d ic a te  th a t  v id e o ta p es  a re  c e r ta in ly  a 

f e a tu re  of re so u rc e s  u t i l i s e d  in  r e l a t i o n  to  p r a c t i c a l  a sp e c ts  o f 

t r a in in g .

O ther

The sm all number o f s tu d e n ts  respond ing  'Y es ' to  t h i s  p a r t  o f 

th e  q u e s tio n  d id  n o t in d ic a te  s p e c i f i c a l l y  what th e  a c t i v i t i e s  

w ere.

Item  28 . To what e x te n t  were you s a t i s f i e d  w ith  the  o pportu 
n i t i e s  a ffo rd e d  you to  d is c u s s  your te ach in g  p ra c 
t i c e s  w ith  your c o lle g e  s u p e r / is o r ?

On the  w hole, t h i s  q u e s tio n  b ro u g h t fa v o u ra b le  re sp o n se s , w ith
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70.8% in d ic a tin g  they  were s a t i s f i e d  o r  very  s a t i s f i e d  w ith  th e  

o p p o r tu n i t ie s  p ro v id ed  (T able 5 0 ). At MUN, how ever, 36.8% exp ressed  

d i s s a t i s f a c t i o n ,  as d id  40.0% a t  C ollege J ,  and more than  30% a t  

th re e  o th e r  c o lle g e s :  B, G, and H.

Item  2 9 . With reg a rd  to  te a c h in g  p r a c t i c e ,  p le a s e  c i r c l e  one 
only  in  each of a and b .

a. Teaching p r a c t ic e  shou ld  be su p e rv ise d  by:
(See Table 51)

b . Teaching p r a c t ic e  shou ld  be  a s se s se d  by:
(See Table 52)

a. S u p e rv is io n  o f P r a c t ic e

As in d ic a te d  in  Table 51, 93.3% of th e  sam ple b e lie v e d  th i s  

shou ld  be sh ared  by c la s s  te a c h e rs  and c o lle g e  s u p e rv iso r s . Accord

ing  to  in fo rm atio n  g iven  to  th e  w r i t e r ,  t h i s  i s ,  in  f a c t ,  norm al 

p rocedu re  in  most c o lle g e s .

b . A ssessm ent o f P r a c t ic e

Responses to  t h i s  is s u e  (T able 52) seem to  in d ic a te  th a t  s t u 

d en ts  do n o t e n t i r e ly  su p p o rt th e  p re s e n t  arrangem ents fo r  th e  

assessm ent of Teaching P r a c t ic e .  While c la s s  te a c h e rs  have h i th e r to  

c o n tr ib u te d  to  assessm ent o f p r a c t i c e ,  some s tu d e n ts  (45.3% of th e  

sam ple) would p r e f e r  t h a t  they  sh are  t h i s  r e s p o n s ib i l i ty  e q u a lly  

w ith  c o lle g e  s u p e rv iso r s . In  most c o lle g e s  th e  s t a f f  have norm ally  

assumed th e  m ajor i f  n o t th e  t o t a l  r e s p o n s ib i l i ty  fo r  t h i s  work.

I t  became c le a r  to  th e  w r i t e r ,  in  d is c u s s io n s  w ith  Heads o f Educa

t io n  D epartm ents, t h a t  c o lle g e s  v a ry  in  th e  degree  to  which a s s e s s 

ment from th e  sch o o l i s  e i t h e r  sought o r  u t i l i s e d .

These r e s u l t s  show th a t  s tu d e n ts  were d iv id e d  on t h i s  i s s u e ,  

f o r ,  w h ile  they  d id  n o t want e i t h e r  c la s s  te a c h e rs  o r  c o lle g e  s t a f f  

to  a s s e s s  p r a c t ic e  to  th e  e x c lu s io n  o f th e  o th e r ,  33.4% b e lie v e d
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th a t  th e  g r e a te r  r e s p o n s ib i l i ty  shou ld  be in  the  hands o f th e  c l a s s 

room te a c h e r  r a th e r  than  th e  c o lle g e  s u p e rv is o r .  Only 15.9% pre-r 

f e r re d  th a t  th e  g r e a te r  r e s p o n s ib i l i ty  f o r  assessm ent be in  th e  

hands o f c o lle g e  s u p e rv iso r s . In  o th e r  w ords, 78.7% of th e  sample 

p re fe r re d  c la s s  te a c h e rs  to  have a g r e a te r  sh are  in  the  assessm en t 

o f Teaching P r a c t ic e  than  i s  now g e n e ra lly  th e  ca se , b u t n o t t o t a l  

r e s p o n s ib i l i ty  fo r  i t .  In  f a c t .  Cope (1971) found th a t  s tu d e n ts  

d id  n o t w ish to  have a l l  t h e i r  p r a c t ic e s  su p e rv ise d  and a sse ssed  

by classroom  te a c h e rs  on ly .

Item  30. P le a se  c i r c l e  what b e s t  r e p re s e n ts  your o p in io n  o f
th e  em phasis p u t on th e  fo llo w in g  a c t i v i t i e s  r e la te d  
to  te ac h in g  p r a c t ic e :  (See T ables 53, 54)

a. P re p a ra tio n  o f Lesson P lans

Most s tu d e n ts  in  th e  sample (62.0%) b e lie v e d  th e  em phasis h e re  

to  be about r i g h t ,  b u t 28.3% thought th e re  had been too much 

em phasis on t h i s  a c t i v i t y .  O bviously t h i s  v a r ie d  from one c o lle g e  

to  a n o th e r , as in d ic a te d  by s tu d e n ts  from C olleges I  and C, fo r  

exam ple, w ith  58.0% and 41.7% re s p e c t iv e ly  re p o r tin g  th a t  p re p a ra 

t io n  o f le sso n  p lan s  had been over-em phasised .

b . R ecording o f Classroom  Events

The m a jo r ity  o f s tu d e n ts  (58.6%) though t th e  em phasis was 

about r i g h t .  Among th e  26.6% who th ough t th e re  had been too  much 

em phasis, C ollege C was re p re se n te d  w ith  47.9%, as was C ollege H 

w ith  42.8%.

c. O bserving th e  Teaching o f th e  C lassroom  Teacher

In  c o n tra s t  to  resp o n ses  to  th e  two p rev io u s  a c t i v i t i e s ,  many 

s tu d e n ts  in  th e  sample would l i k e  more ex p erien ces  o f t h i s  k in d , 

as in d ic a te d  by 47.0% of them, and by more than 60% from C o lleg es
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D and H. On the o th e r  hand , 40.5% though t th e  em phasis on t h i s  

a c t i v i t y  had been about r i g h t .

d. Your Own Teaching

Most s tu d e n ts  (70.1%) were s a t i s f i e d  w ith  o p p o r tu n i t ie s  fo r  

t h i s  e x p e r ien c e . Among th o se  who were n o t s a t i s f i e d  were 86.4% of 

th e  sample from C ollege  L, and 45.6% of th e  MUN sam ple.

The rem aining Item s in  th e  s tu d e n t q u e s tio n n a ire  were of an 

open-ended n a tu re .  They were designed  to  p ro v id e  s tu d e n ts  w ith  an 

o p p o rtu n ity  to  ex p ress  t h e i r  concerns about sh o rtcom ings, as they  

saw them, in  t h e i r  programmes.

Item  31 . What, i f  an y th in g , do you f e e l  should  have been
in c lu d ed  in  your programme o f t r a in in g  bu t was 
n o t inc luded?

T his open-ended q u e s tio n  b ro u g h t many and v a r ie d  responses'.

For the  most p a r t  they  d id  n o t in d ic a te  s tu d e n ts ’ d e s ir e  to  have 

t h e i r  programme broadened. R a th e r, th ey  gave evidence o f  s tu d e n ts

w ish ing  g r e a te r  em phasis in  c e r ta in  e x is t in g  a reas  o f  t h e i r  p ro 

gramme o f t r a in in g .  Responses were in c lu d ed  in  the  fo llo w in g  c a te 

g o r ie s :

a. More Re School E xperiences

Responses in d ic a te d  re q u e s ts  f o r  more Teaching P r a c t ic e  o r

more tim e w orking w ith  c h ild re n  in  s i tu a t io n s  o th e r  than  Teaching 
2

P r a c t ic e .

2
For examples o f s p e c i f i c  re sp o n ses  which were in c lu d ed  in  th i s  
c a te g o ry , and th e  rem aining c a te g o r ie s  used in  th e  a n a ly s is  of 
responses to  th i s  Item , see  th e  ’N otes on Item  31’ a t  th e  end of 
th e  c h ap te r .
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b . More Re Classroom  O rg a n is a tio n , Management, 
and D is c ip l in e

Classroom  management and o rg a n is a t io n  were more f re q u e n tly  

m entioned th an  was d i s c ip l in e .

c. More on C urriculum  -  Teaching of th e  B asic 
S k i l l s  S u b jec ts

Responses e i t h e r  s ta t e d  a need fo r  more cu rricu lum  work gen

e r a l l y ,  o r f o r  g r e a te r  em phasis on c e r ta in  cu rricu lu m  s u b je c ts  such 

as Reading.

d. More on S p e c ia l Areas

The emphasis h e re  was p r im a r i ly  on working w ith  c h ild re n  w ith  

s p e c ia l  needs.

e . O ther

This ca teg o ry  in c lu d e d  a v a r ie ty  o f re sp o n se s , as can be seen  

in  the  examples g iven  a t  th e  end o f th e  c h a p te r .

Responses to  t h i s  Item  a re  g iven  in  T able  55. The r e l a t i v e l y

h ig h  p ro p o r tio n  o f s tu d e n ts  who d id  n o t respond to  t h i s  q u e s tio n

(n e a rly  20%), m ight in d ic a te  th a t  they  were s a t i s f i e d  w ith  the  

e x is t in g  programme.

I t  can be seen  th a t  24.5% o f th e  sample f e l t  th e re  should  have 

been more emphasis on sch o o l e x p e r ie n c e s , and more th an  50% of th e  

sample from MUN and from C ollege  K were o f t h i s  o p in io n . A need 

f o r  g r e a te r  em phasis on c lassroom  management, o rg a n is a t io n ,  and 

d i s c ip l in e  was ex p ressed  by 26,1% of th e  sam ple, w ith  more than  50% 

o f th e  sample from C ollege  L and from C ollege  H ex p ress in g  t h i s  

v iew . Perhaps n o t n e a r ly  as s ig n i f i c a n t  as the  19.0% of th e  t o t a l  

sample w anting g r e a te r  em phasis on th e  b a s ic  s k i l l s  s u b je c ts  i s  th e

f a c t  th a t  from c e r ta in  c o lle g e s  much h ig h e r  p e rcen tag es  responded
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in  th i s  manner. For exam ple, 46.2% from C ollege  J  and 30.0% from 

C ollege I  saw t h i s  need . A r e l a t i v e ly  low p ro p o r tio n  of th e  sample 

(10.2%) wanted more em phasis on s p e c ia l  a re a s . Only 11 s tu d e n ts  

responded in  th e  ’other* ca teg o ry .

The s tu d e n t d e s ir e  fo r  g r e a te r  em phasis in  a re as  such as 

schoo l ex p e rien ces  and Reading were ex p ressed  a lso  in  resp o n ses  to  

o th e r  Item s, which have been d isc u sse d . Responses w ith  re g a rd  to  

classroom  management su p p o rt o th e r  s tu d ie s  which have in d ic a te d  

s tu d e n t com plain ts o f  b e in g  i l l - p r e p a r e d  in  th e se  m a tte rs :  NUT 

(1969), C o r tis  and Dean (1970). The re q u e s ts  f o r  a course  in  

H ealth  and in  F i r s t  A id su p p o rt a s tu d y  by G lover (1969), in  which 

H ealth  E ducation  was very  u n favourab ly  ra te d  by s tu d e n ts ,  who a lso  

demanded a course  in  F i r s t  A id. A summary o f  responses to  th i s  

Item  i s  g iven  in  graph form (Diagram 6 ) .

Item  32. In  r e t r o s p e c t ,  what do you c o n s id e r  to  be th e  th re e
main w eaknesses in  your e n t i r e  programme o f  t r a in in g ?

The resp o n ses  to  t h i s  Item  were so v a r ie d  th a t  i t  was n ecessa ry  

to  o rd e r  them in to  f iv e  c a te g o r ie s .  Because s tu d e n ts  were in v i te d  

to  in d ic a te  th re e  w eaknesses, each ca teg o ry  was g iven  th re e  columns, 

so th a t  th e  f i r s t  weakness named by a resp o n d en t could  be p laced  in  

column 1 of th e  re le v a n t  c a te g o ry , th e  second named in  column 2 o f 

th e  re le v a n t  c a te g o ry , and i f  a t h i r d  weakness was named, i t  could 

be p laced  in  column 3 of i t s  c a te g o ry . The c a te g o r ie s  can be seen  

in  T able 56 (Appendix IV, p . 485), and exam ples o f  s p e c i f i c  r e s 

ponses which were in c lu d ed  in  each ca teg o ry  a re  p rov ided  in  ’N otes 

on Item  32* a t  th e  end o f th e  c h ap te r .

An a n a ly s is  o f re sp o n ses  to  t h i s  Item  re v e a le d  th e  fo llo w in g : 

Problems re  sch o o l ex p e rien ces  were seen  as a weakness which was 

named f i r s t  by 35.1% of th e  s tu d e n t sam ple, second by 12.9%, and
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t h i r d  by 6.7%. Most h ig h ly  c r i t i c i s e d  in  th i s  re s p e c t  were C ollege 

A and MUN.

Problems re  w orkload b a lan ce  were seen a lso  as a m ajor weak

n e ss . I t  was named f i r s t  by 41.9% o f th e  sam ple, second by 45.2%, 

and th i r d  by 24.1%. I t  can be  seen  th a t  86.4% of th e  sample from 

C ollege  L named t h i s  weakness f i r s t ,  as d id  75.0% of the  sample 

from th e  School o f  E ducation .

R e la t iv e ly  low p ro p o r tio n s  o f s tu d e n ts  com plained about 

te ach in g  and l e c t u r in g , w ith  8.2% naming i t  f i r s t ,  18.0% second, 

and 15.0% th i r d .  I t  was m entioned as a weakness by a h ig h  p ro p o r

t io n  o f th e  C ollege H sam ple.

The fo llo w in g  breakdown w i l l  show c le a r ly  the  degree to  which 

th e re  was common concern betw een E n g lish  and Newfoundland s tu d e n ts  

w ith  re s p e c t  to  th e  above th r e e ,  most f re q u e n tly -n o te d  w eaknesses:

CATEGORIES OF 
WEAKNESSES

PERCENTAGES STUDENT RESPONSES
IN■ ORDER OF MENTION

S tu d en ts  : MUN S tu d e n ts : England' A ll  S tu d en ts

Problem s re 1 s t 33.8% 42.8% 41.9%
w orkload
b a lan ce 2nd 52.9% 44.4% 45.2%

3rd 29.4% 23.5% 24.1%

Problem s re 1 s t 54.4% 33.1% 35.1%
schoo l
ex p e rien ces 2nd 20.6% 12.1% 12.9%

3rd 11.8% 6.1% 6.7%

Problem s re 1 s t 7.3% 8.3% 8.2%
teach in g  and 
le c tu r in g 2nd 14.7% 18.3% 18.0%

3rd 17.6% 14.7% 15.0%

Few s tu d e n ts  f e l t  th e  la c k  of communication w ith in and among

departm ents to be a s e r io u s  weakness of t h e i r  programme. I t  was

m entioned f i r s t  by 5.1%, second by 3.1%, and t h i r d  by 3.3% of th e  

sam ple.



258

O ther w eaknesses were m entioned by a v e ry  low p ro p o r tio n  of 

th e  sam ple, w ith  1.8%, 2.4%, and 7.4% naming them f i r s t ,  second, 

and t h i r d ,  r e s p e c t iv e ly .

I t  can be seen  from Table 56 th a t  308 s tu d e n ts  (43.5%) d id  n o t 

name a th i r d  weakness in  t h e i r  programme, b u t co n fin ed  t h e i r  r e s 

ponses to  one o r two w eaknesses. In  f a c t ,  most o f th e  w eaknesses 

g iv en  had been ex p ressed  as m a tte rs  o f concern in  some p rev io u s  

s tu d e n t  re sp o n se s . For exam ple, th e  d e s ir e  on th e  p a r t  o f s tu d e n ts  

to  have g re a te r  o p p o rtu n ity  f o r  working w ith  c h i ld re n ,  appeared in  

resp o n ses  to  s e v e ra l  Item s. Some o f th e  s p e c i f i c  p o in ts  r a is e d  

re g a rd in g  th e  w orkload b a lan ce  had a ls o  been b rought o u t in  e a r l i e r  

re sp o n se s , such as th a t  o f i n s u f f i c i e n t  em phasis on th e  teach in g  

o f  R eading. In  th e  d is c u s s io n  o f p re lim in a ry  v i s i t s  made by th e  

w r i te r  to  the  c o l le g e s ,  i t  was p o in te d  o u t t h a t  s tu d e n ts  f r e q u e n tly  

com plained o f a d iso rg a n ise d  t im e ta b le ,  f ra g m e n ta tio n , uneven work

lo a d , and so on. In  keeping w ith  th e se  co m p la in ts . Chambers (1962) 

and McLeish (1970) b o th  re p o r te d  s tu d e n t  c r i t i c i s m  o f th e  manner 

in  which cou rses had been o rg an ised .

The is s u e  o f too  much le c tu r in g  was r a is e d  once ag a in  by s tu 

d en ts  in  th i s  sam ple, as was t h e i r  c r i t i c i s m  o f th e  q u a l i ty  o f some 

le c tu r in g ,  and of some tu to r s  b e in g  o u t o f touch  w ith  c u rre n t 

P rim ary  School p r a c t ic e s .  When Heads of E ducation  D epartm ents were 

f i r s t  v i s i t e d ,  many com plained about th e  i s o la t io n  o f one departm ent 

from a n o th e r w ith in  th e  c o lle g e . But when they  were in te rv iew ed  

in  1976, most o f them re p o r te d  few, i f  any, problem s in  th i s  r e s 

p e c t .  T his may have been due, in  p a r t ,  to  th e  change in  adm inis

t r a t i v e  s t r u c tu r e  which had tak en  p la c e  in  some o f th e  c o lle g e s  in  

th e  i n t e r v a l  betw een th e  f i r s t  and second v i s i t s  made to  them.
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Item  33. a. Would you recommend t h i s  c o lle g e  to  a f r ie n d  who 
w ished to  pu rsu e  a programme in  Prim ary te a c h e r  
ed u ca tio n ?

b . P le a se  e x p la in  why you have answered q u e s tio n  
' a ’ in  th i s  manner.

a. S ince Newfoundland s tu d e n ts  do n o t have a cho ice o f i n s t i 

tu t io n s  where they m ight u n d e rtak e  i n i t i a l  te a c h e r  t r a in in g ,  th i s  

Item  was con fined  to  th e  E n g lish  sam ple. As can be seen  from Table 

57, th e re  were th o se  who would recommend t h e i r  c o lle g e  u n re se rv e d ly  -  

24.8% of th e  sam ple; a n o th e r 61.4% would do so w ith  some re s e rv a 

t io n s ;  8.2% were d o u b tfu l about recommending i t ;  and 2.5% would 

d e f in i t e ly  n o t do so .

Most p o s i t iv e  about t h e i r  i n s t i t u t i o n s  were s tu d e n ts  from th e  

School o f E d u ca tio n , where 58.3% would recommend w ith o u t re s e rv a 

t io n s ,  and from C ollege  D, where 51.7% would do so . When th e  

’ d o u b tfu l’ and 'd e f i n i t e l y  n o t ’ re sp o n ses  a re  taken  to g e th e r .

C o llege  C was g iven  a low r a t in g  o f 27.1%. But even in  th e  case 

o f th a t  c o lle g e , some 68.8% would s t i l l  recommend i t  u n re se rv e d ly  

o r w ith  some r e s e rv a t io n s .

b . Some reaso n s  g iven  by s tu d e n ts  in  answer to  t h i s  q u e s tio n  

had been g iven  e a r l i e r  as w eaknesses which they  saw in  t h e i r  p ro 

gramme. O ther rea so n s  a lso  g iven  in c lu d ed  comments n o t made 

e a r l i e r .  Because th e  answers were g iv en  in  t h i s  form , i t  was 

d ecided  to  c a te g o r iz e  them sim ply as ’p o s i t iv e  comments,’ ’n e g a tiv e  

com m ents,’ and ’n e u t r a l  com m ents.’ Examples of s p e c i f ic  responses 

which were p laced  in  th e se  c a te g o r ie s  a re  p ro v id ed  in  ’N otes on 

Item  33’ a t  th e  end o f th e  c h a p te r .

R esu lts  g iven  in  Table 58 in d ic a te  t h a t  26.0% o f  th e  sample 

gave p o s i t iv e  resp o n ses  as re a so n s ; 43.6% n e g a tiv e ; and 19.7% neu

t r a l .  The School o f E ducation  re c e iv e d  th e  h ig h e s t  p ro p o r tio n  of
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p o s i t iv e  comments (66.7% ), and more than  30% of th e  sample from 

C olleges A, B, D, and H r e fe r r e d  to  them p o s i t iv e ly .  But 50.0% o r 

more of th e  sample from each of C o lleges A, C, I ,  J ,  and L gave 

n e g a tiv e  comments about t h e i r  c o lle g e .

Many n e g a tiv e  comments w ith  re fe re n c e  to  C ollege A concerned 

th e  academ ic em phasis o f th e  c o u rse , to  th e  n e g le c t  o f p ro fe s s io n a l  

work. C ollege  C was seen  as o f f e r in g  to o  narrow  a range of Main 

s u b je c ts  and a 'p o o r ' s o c ia l  l i f e .  S tu d en ts  from C ollege I  com

p la in e d  th a t  to o  much s t a f f  tim e and i n t e r e s t  were g iven  to  the  

developm ent of new c o u rse s , to  th e  n e g le c t  o f s tu d e n ts  and c u rre n t 

co u rses . S tu d en ts  from C ollege  J  were opposed to  th e  new programme, 

which delayed  th e  in tro d u c tio n  o f cu rricu lu m  s tu d ie s  and schoo l 

e x p e r ie n c e s . S tu d en ts  from C ollege L p o in te d  o u t t h a t ,  w hereas 

they  m ight e a r l i e r  have recommended t h e i r  c o l le g e ,  th ey  now found 

i t  d i f f i c u l t  to  do so . T his was because o f th e  changes in  c o u rse s , 

b ro u g h t about by th e  c o lle g e  m erging w ith  a p o ly te c h n ic .

On f u r th e r  exam ining s tu d e n t resp o n ses  to  t h i s  Item , s e v e ra l  

p o in ts  emerge: s tu d e n ts  from sm all c o lle g e s  f r e q u e n tly  m entioned

’ sm a lln e s s ’ as a p o s i t iv e  f e a tu r e ;  th e  p le a s a n t  su rro u n d in g s o f a 

c o lle g e  were o f te n  g iven  as a fa v o u ra b le  en v ironm en ta l f e a tu re ;  

where c o lle g e s  were ex p e rien c in g  changes in  co u rses an d /o r adm inis

t r a t i v e  s t r u c tu r e ,  th i s  was o f te n  m entioned in  a n e g a tiv e  m anner, 

and was seen  as m i l i t a t i n g  a g a in s t  the work in  hand; th e  la c k  o f 

ch a llen g e  in  a programme, ex p ressed  as ’ course  i s  f a r  too  e a s y , ’ 

was so f r e q u e n tly  m entioned as to  len d  su p p o rt to  conclu sio n s  

reached  in  s tu d ie s  by McLeish (1970) and th e  Birmingham ATO (1971), 

and to  concerns exp ressed  by Bantock (1969).
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The I n s t i t u t i o n  Most Favoured by I t s  S tu d en ts

While a l l  th e  c o lle g e s  in  th e  sam ple, as w e ll as th e  two u n i

v e r s i ty  Schools of E ducation  re p re s e n te d , were r a te d  by s tu d e n ts  

as fav o u rab le  in  some r e s p e c ts ,  one c o lle g e  s tan d s  out as having 

re c e iv e d  more fa v o u ra b le  comments th an  any o f th e  o th e rs .  This 

was C o llege  D.

I t  w i l l  be r e c a l le d  th a t  C o llege  D (an LEA c o lle g e )  was, a t  

th e  tim e of th e  su rv ey , a c o lle g e  o f 1,025 s tu d e n ts  and 134 s t a f f .

I t  was th e re fo re  one o f th e  l a r g e s t  c o lle g e s  in  th e  sam ple. The 

minimum e n try  requ irem en t f o r  s tu d e n ts  on any programme was 2 'A ' 

l e v e l  p a s s e s , and a l l  s tu d e n ts  in  th e  sample had th i s  q u a l i f i c a t io n .  

A ll cou rses were v a l id a te d  by a u n iv e r s i ty .

Members of th e  form er E ducation  D epartm ent t o t a l l e d  32, and 

they  c o n s t i tu te d  th e  s t a f f  sam ple fo r  th i s  su rv ey . There was a 

response  r a te  o f 87.5% to  th e  q u e s tio n n a ire  a d m in is te red  to  them. 

There were 90 e l i g i b l e  s tu d e n ts  who made up th e  sam ple, and th e  

response  r a te  to  th e  q u e s tio n n a ire  ad m in is te red  to  them was 64.4%.

W ithin th e  E ducation  D epartm ent, 51.7% o f th e  s t a f f  were 

fem ale. A ll E ducation  s t a f f  members were a t  l e a s t  30 y ea rs  o f age, 

and most of them were w ith in  th e  30-49 y ea rs  age group. Almost a l l  

o f them had p ro fe s s io n a l  t r a in in g ;  about 60% had a f i r s t  d eg ree , 

and about 40% had a t  l e a s t  a M aster*s d eg ree . The c o lle g e  had th e  

h ig h e s t  p ro p o r tio n  o f s t a f f  w ith  N ursery  and In f a n t  School te a c h in g  

ex p e rien c e ; more than  40% a lso  had done some te ac h in g  in  sch o o ls  

s in c e  tak in g  up th e i r  p o s ts  a t  th e  c o l le g e ,  and app rox im ate ly  70% 

of them f e l t  they  were m a in ta in in g  adequate  c o n ta c ts  w ith  Prim ary 

S choo ls. A ll s t a f f  re p o r te d  u sin g  a com bination o f  te a c h in g  s ty le s  

r a th e r  th an  g iv in g  le c tu r e s  on ly .

Most s t a f f  in d ic a te d  s a t i s f a c t i o n  w ith  such f a c i l i t i e s  as
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t h e i r  l i b r a r y ,  cu rricu lum  c e n tr e , and a u d io -v is u a l c e n tr e ,  and more 

than  40% of them were s a t i s f i e d  a lso  w ith  th e  p ro v is io n  of sem inar 

rooms. In  term s of c o u rse s , n e a r ly  70% of th e  s t a f f  were s a t i s f i e d  

w ith  Teaching P ra c t ic e  p ro v is io n , and about 50% w ith  th e  emphasis 

g iven  cu rricu lu m  a re a s  such as R eading, Language, and M athem atics.

In  response  to  a q u e s tio n  in v i t in g  s t a f f  to  n o te  w eaknesses in  th e  

c o u rse s , only  about 14% named schoo l e x p e rien c e s  as a f i r s t  weak

n e ss . About 10% saw th e  uneven w orkload as a f i r s t  w eakness, and 

few, i f  any, o th e r  w eaknesses were m entioned .

S tu d en ts  found t h e i r  course  adequate  in  s e v e ra l  im p o rtan t 

a re a s . These in c lu d ed : C urriculum  S tu d ie s  such as R eading, Lan

guage, and M athem atics ; o p p o rtu n ity  to  work w ith  c h ild re n  in  s i t u a 

tio n s  o th e r  th an  teach in g  p r a c t ic e ;  and sem inars and t u t o r i a l s  as 

a te ac h in g  form. In  resp o n se  to  th e  q u e s tio n  in v i t in g  s tu d e n ts  to  

m ention w eaknesses in  t h e i r  programme, about 40% in  th e  C ollege D 

sample named th e  uneven w orkload f i r s t ;  about 17% named in s u f f i c i e n t  

schoo l e x p e rien c e s  f i r s t ;  and about 10% problem s r e la te d  to  te ac h in g  

and le c tu r in g .

A s e le c t io n  of p o s i t iv e  comments made by s tu d e n ts  o f th i s  

c o lle g e  in  response  to  Item  33 i s  g iv en  below:

a. I  f e e l  th e  c o lle g e  p ro v id es  a good b a s ic  e d u ca tio n  and 
background fo r  any p ro s p e c tiv e  te a c h e r .

b . I  have been happy h e re  and I  have always coped w e ll .

c. An en jo y ab le  co u rse .

d. Work in te r e s t in g ;  c o lle g e  has h ig h  s ta n d a rd s .

e . Good c o lle g e  -  good re p u ta t io n ;  on th e  whole i t  does a 
good jo b  in  p ro v id in g  us w ith  thorough t r a in in g .

f .  T his c o lle g e  has many advantages when compared w ith  
some o th e rs .

g. The c o lle g e  p ro v id es  a good b a s ic  t r a in in g ;  i t  i s  aca
d em ically  sound. The c o lle g e  a lso  p ro v id es  a good 
s o c ia l  l i f e .
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h. L ife  a t t h i s  c o lle g e  has been very  e n jo y a b le , bo th  
academ ica lly  and s o c ia l ly .

i .  I  enjoyed my tim e a t  th i s  c o lle g e .

j .  S tu den ts  a re  g iven  in d iv id u a l  a t t e n t io n ,  and th e re
seems to  be an em phasis p la c e d , by th e  m a jo r ity  of 
l e c t u r e r s ,  on th e  f a c t  th a t  th ey  a re  n ev er too busy 
to  h e lp .

k. The c o lle g e  p ro v id es  good b a s ic  t r a in in g .

1. The c o lle g e  has a good r e p u ta t io n  and h ig h  s ta n d a rd s ;
a p le a s a n t  environm ent; on th e  w hole, th e re  a re  good 
s t a f f / s t u d e n t  r e l a t io n s .

m. Very good t r a in in g .

n . I  enjoyed i t  so very  much, and o v e r a l l  th e  c o lle g e
has g iven  me good t r a in in g .

o. I  have enjoyed th e  course  and I  f e e l  ad eq u a te ly
t ra in e d .

p . I  have en joyed  th e  co u rse .

q. This c o lle g e  i s  b e t t e r  th an  o th e rs  which I  have h eard
about.

r .  The c o lle g e  p ro v id es  good a l l - ro u n d  t r a in in g .

s . A very  good c o lle g e , w ith  adequate  p ro v is io n  fo r
bo th  p r a c t i c a l  and th e o r e t i c a l  work.

t .  The c o lle g e  g ives good, thorough t r a in in g ,  has a good
re p u ta t io n ,  and a f r ie n d ly  atm osphere.
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NOTES

Notes on Item  31

Examples o f s p e c i f ic  re sp o n ses  in c lu d e d  in  each o f th e  c a te 

g o rie s  used in  a n a ly s is  of d a ta  fo r  t h i s  Item  were as fo llo w s:

a. More Re School E xperiences

More sch o o l v i s i t s ;  o p p o rtu n ity  to  observe more te ach in g  

s i tu a t io n s ;  work w ith  c h ild re n  e a r ly  in  th e  programme; o b se rv a tio n  

of v a r io u s  te ac h in g  m ethods; work w ith  c h ild re n  o u ts id e  teach in g  

p r a c t ic e ;  more te ach in g  p r a c t ic e .

b . More Re Classroom  O rg a n isa tio n , Management, 
and D is c ip l in e

Emphasis on classroom  o rg a n is a t io n ,  o rd e r ,  and d i s c ip l in e ;  

more h e lp  w ith  classroom  s i t u a t io n s ;  how to  hand le  d i s c ip l in e  p ro 

blem s; focus on th e  a d m in is tra t iv e  d u t ie s  o f th e  te a c h e r ;  a s p e c i f ic  

co u rse  d e a lin g  w ith  e f f e c t iv e  c lassroom  management and d i s c ip l in e ;  

h e lp  w ith  g e n e ra l c lassroom  a d m in is tra t iv e  d u t ie s  such as keeping 

a r e g i s t e r ;  h e lp in g  s tu d e n ts  l e a m  how to  make re c o rd s  and r e p o r ts .

c. More on C urriculum  -  Teaching of th e  B asic 
S k i l l s  S u b jec ts

More on th e  te ac h in g  o f R eading; more on rem ed ia l Reading; 

more on d iagnosing  Reading d i f f i c u l t i e s ;  more s p e c i f i c  r a th e r  th an  

g e n e ra l work on th e  te ac h in g  o f  th e  b a s ic  s k i l l s ;  more compulsory 

Reading c o u rse s ; a deeper in v e s t ig a t io n  o f Reading in  th e  Prim ary 

School.

d. More on S p e c ia l Areas

How to  work w ith  c h ild re n  w ith  speech d e fe c ts ;  h e lp  in  r e l a t io n  

to  working w ith  im m igrant c h ild re n ;  more em phasis on how to  teach
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s lo w -le a rn in g  c h ild re n ;  adv ice  on coping w ith  problem  c h ild re n ;  how 

to  work w ith  s o c ia l ly  dep riv ed  c h i ld re n .

e. O ther

Guidance on th e  c o r re c t io n  o f c h i ld r e n 's  work; o p p o rtu n ity  to  

work w ith  p a re n ts ;  a course  in  F i r s t  A id; a course  in  H ealth  and 

Hygiene; p re p a ra t io n  f o r  job  in te rv ie w s  and o th e r  m a tte rs  r e la te d  

to  o b ta in in g  a te a c h in g  p o s t ;  adv ice  about problem s l ik e ly  to  be 

encountered  in  th e  p ro b a tio n a ry  te ac h in g  y e a r .

N otes on Item  32

Examples o f s p e c i f i c  resp o n ses  in c lu d ed  in  each o f th e  c a te 

g o r ie s  used in  a n a ly s is  o f d a ta  fo r  t h i s  Item  were as fo llo w s:

a. Problems Re School E xperiences

Not enough Teaching P r a c t ic e ;  n o t enough classroom  exposure;

n o t enough Teaching P r a c t ic e  and ex p erien ce  working w ith  c h ild re n ; 

n o t enough c o n tac t w ith  c h ild re n  in  i n i t i a l  s ta g e s  o f th e  programme; 

to o  much th eo ry  and n o t enough p r a c t ic e .

b . Problems Re Workload Balance (C ontent and Time)

Too much tim e w asted ; uneven w orkload; too  much r e p e t i t io n  and 

o v e rlap p in g  in  co u rses ; n o t n e a r ly  enough t r a in in g  in  p re p a ra t io n  

to  te ach  R eading; too  l i t t l e  cu rricu lu m  study  b e fo re  going in to  

sch o o ls .

c. Problem s Re Teaching and L ec tu rin g

Many le c tu r e r s  bad ly  ou t o f touch  o r  out o f d a te  w ith  p ro ce

dures in  Prim ary S choo ls; very  poor s ta n d a rd  o f le c tu r in g ;  too  many 

s t a f f  ou t o f touch  w ith  modem teach in g  p r a c t i c e s ;  la c k  o f i n t e r e s t  

on p a r t  o f l e c t u r e r s ;  la c k  o f re c e n t f u l l - t im e  c o n ta c t o f tu to r s
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w ith  sch o o ls ; l e c tu r e r s  w ith o u t re c e n t ex p erien ce  o f schoo l l i f e ;  

’p o o r’ E ducation  l e c tu r e r s .

d. Problem s Re Communication W ithin and 
Among D epartm ents

Lack o f l i a i s o n  among departm ents and th e re fo re  work re p e a te d ,

o r  even w orse, o m itted ; la c k  of communication between E ducation

tu to r s  and Main s u b je c t  t u t o r s ,  r e s u l t in g  in  la c k  o f o rg a n is a t io n ;

la ck  o f l i a i s o n  among departm ents concern ing  w orkload; la c k  o f

communication betw een s tu d e n ts  and l e c t u r e r s .

e . O ther

Lack o f o rg a n is a t io n ;  c o lle g e  i s  v e ry  la x ,  w ith  a very  sp o ra d ic  

t im e ta b le ;  th e  course  i s  now a g e n e ra l c o u rse , no lo n g e r  designed  

fo r  te a c h e r  t r a in in g ;  some a sp e c ts  o f t r a in in g  vary  g r e a t ly ,  

depending on th e  s tu d e n t ’ s tu to r s .

N otes on Item  33

Examples o f s p e c i f ic  re sp o n ses  in c lu d e d  in  each o f th e  c a te 

g o rie s  used in  a n a ly s is  o f d a ta  f o r  t h i s  Item  were as fo llo w s:

a. P o s i t iv e  Comments

The course  has been com pletely  s a t i s f a c to r y  in  t r a in in g  a 

perso n  to  te ach  Prim ary c h ild re n ;  in t e r e s t in g  work and h ig h  s ta n 

d a rd s ; good c o lle g e , good r e p u ta t io n ,  does a  good jo b ;  t h i s  c o u rse , 

though ap p a ren tly  more d i f f i c u l t  th an  most o th e r s ,  p ro v id es  a very  

good b a s is  from which to  b eg in  te a c h in g ; q u i te  s a t i s f i e d  w ith  th e  

c o lle g e  on th e  w hole; I  f e e l  th e  c o lle g e  p rov ided  a good b a s ic  

e d u ca tio n  and background f o r  any p ro s p e c tiv e  te a c h e r ;  en jo y ab le  

c o lle g e , s o c ia l ly  and e d u c a tio n a lly ;  I  have been very  happy, and 

f e e l  th a t  I  have b e n e f i t te d  from th e  co u rse ; sm all s iz e  means g re a t
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o p p o rtu n ity  f o r  in d iv id u a l  t u t o r i a l  work; s m a ll, p le a s a n t  c o lle g e  

w ith  good atm osphere and good s t a f f / s t u d e n t  r e l a t i o n s ;  I  have 

exp erien ced  a happy and rew arding th re e  y e a r s .

b . N egative Comments

D isappo in ted  w ith  th e  co u rse ; th e  o rd in a ry  course  i s  by f a r  

too  easy  to  p a s s ;  in ad eq u a te  and does n o t f u l f i l  i t s  fu n c tio n  o f 

t r a in in g  a te a c h e r  ad eq u a te ly ; th e  c o lle g e  i s  l i k e  an e x te n s io n  o f 

sch o o l; new CNAA co u rses  are  in a d eq u a te , e s p e c ia l ly  the  B .E d .; 

g e n e ra l la ck  o f o rg a n is a t io n ;  u n s a t i s f a c to r y  academ ic programme.

c. N e u tra l Comments

Because o f p re s e n t  economic s i t u a t io n ;  because of th e  i n s t a 

b i l i t y  o f th e  te ach in g  p ro fe s s io n  a t th e  moment; depends on the  

main s tu d y  and on th e  tu to r ;  have no ex p erien ce  o f o th e r  c o lle g e s  

w ith  which to  compare; u n c e r ta in ty  of the  fu tu re  of th e  c o lle g e ; 

u n c e r ta in  jo b  p ro s p e c ts .
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STATEMENT, INTERPRETATION, AND DISCUSSION OE 

QUESTIONNAIRE RESULTS: STAFF

A procedure s im ila r  to  th a t  used  f o r  th e  s tu d e n t q u e s tio n n a ire  

w i l l  be fo llow ed fo r  th e  s t a f f  q u e s t io n n a ir e .  Where Item s appeared 

in  b o th , resp o n ses  w i l l  be  compared as they  a r i s e  in  th e  s t a f f  

q u e s t io n n a ir e , as w i l l  a lso  resp o n ses  to  c e r ta in  Item s which were 

r e la te d  b u t n o t i d e n t i c a l .  The q u e s tio n n a ire  fo r  E n g lish  s t a f f  

w i l l  be tak en  as th e  b a s ic  q u e s tio n n a ire  th ro u g h o u t, w ith  d i f f e r 

ences in  the  case o f th e  Newfoundland f a c u l ty  q u e s tio n n a ire  be ing  

d e a l t  w ith  as they  occu r. Whereas th e  s tu d e n t responses had 

in c lu d ed  a sample from each o f 13 i n s t i t u t i o n s ,  s t a f f  resp o n ses  a re  

from on ly  9 i n s t i t u t i o n s  : 8 c o lle g e s  of ed u ca tio n  and Memorial 

U n iv e rs ity  of Newfoundland.

Follow ing Item  1, Item s 2-6  were designed  to  o b ta in  from s t a f f  

b io g ra p h ic a l in fo rm a tio n  and d e t a i l s  of q u a l i f i c a t io n s  and exper

ien ce  .

Item  1. Are a t  l e a s t  30% of your s tu d e n ts  in  P rim ary Education?
I f  No, p le a s e  com plete only as f a r  as q u e s tio n  No. 30.
I f  Yes, p le a s e  com plete th e  e n t i r e  q u e s t io n n a ire .

An a n a ly s is  o f resp o n ses  (T able 59, Appendix V, p . 489) 

re v e a le d  th a t  66.0% o f th e  sample had a t  l e a s t  30% Prim ary s tu 

d e n ts . With re s p e c t to  c e r ta in  Item s o f th e  q u e s t io n n a ir e , a 

c ro s s - ta b u la r  a n a ly s is  w i l l  be  used  to  r e v e a l  d if f e re n c e s  in  r e s 

ponses between th o se  w ith , and th o se  w ith o u t, 30% Prim ary s tu d e n ts .

Item  2 . Sex.

As can be seen  from T able 60, th e  m a jo r ity  of s t a f f  in  the  

sample were male (74.6% ), and o f th o se  who ta u g h t a t  l e a s t  30%
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TABLE 60. STAFF SAMPLE BY SEX

INSTITUTION MALE FEM/\LE NO RESPONSE

No. % No. % No. %

MÜN N=64 54 84.4 10 15.6 — •

C ollege B N=9 5 55.6 4 44.4 —— *

C ollege C N=18 18 100.0 —— — —

C ollege D N=28 12 42.9 16 57,1 —  — —

C ollege E N=10 8 80.0 2 20.0

C ollege  G N=19 9 47.4 10 52.6
C ollege I N=22 20 90.9 2 9 .1 —  “

C ollege  J N=19 15 78.9 4 21.1 — — — —

C ollege K N=8 6 75.0 2 25.0 — —  — —

T o ta l 197 147 50 ---

P e rc e n t 100% 74.6% 25.4%

Prim ary s tu d e n ts . 67.7% were m ale. In  f a c t . th e  e n t i r e sam ple from

C ollege C was m ale, and only  in  C o lleg es  D and G were th e re  few er 

th an  50% m ales. T his r e p re s e n ts  a change from th e  p e rio d  when th e  

m a jo rity  o f s t a f f  in  c o lle g e s  o f ed u ca tio n  were fem ale. T ay lo r 

(1965) found th a t  th e  b a lan ce  of sexes in  c o lle g e  s t a f f  had changed 

in  th e  te n -y e a r  p e r io d  o f 1953-1963 so t h a t  by 1963 males had a 

sm a ll m a jo r ity . He s ta t e d  a lso  th a t  fo r  a b r i e f  p e r io d  a f t e r  th e  

Second World War, men exceeded women by a sm all m argin , b u t th a t  

p ro p o r tio n s  o f women ro se  s te a d i ly  and " . . . I n  1954 out of a 

t o t a l  of 2 ,296 l e c t u r e r s ,  only  671 were men. . ."  But ” . . .  

w ith in  th e  n e x t te n  y ea rs  . . . th e  numbers o f men r e c r u i te d  went 

ahead by le ap s  and bounds . . T ay lo r a lso  p re d ic te d  th a t  th e

p ro p o r tio n  of male s t a f f  would in c re a s e ,  la rg e ly  because o f the  

in tro d u c tio n  of th e  B .E d ., and th e  d i f f i c u l t y  o f r e c r u i t in g  fem ale

^T ay lo r, W., S o c ie ty  and th e  E ducation  o f Teachers (London, 1969), 
p . 203.
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s t a f f  q u a l i f ie d  in  c e r ta in  s u b je c t  a re a s .

Looking a t  th e  E n g lish  sample only  in  th i s  s tu d y , 93 o f the

133 s t a f f  were m ale , th a t  i s ,  69.9%. This approxim ates c lo se ly  to

th e  p e rcen tag e  whicli can be c a lc u la te d  from f ig u r e s  g iven  in  the

S t a t i s t i c s  of E d u ca tio n , 1975. Of a t o t a l  of 10,810 c o lle g e  s t a f f ,
2

7,420 w ere m ale, g iv in g  a male p ro p o r tio n  o f 68.6%.

Item  3 . To which age group do you belong?

The c a te g o r ie s  o f re sp o n ses  a re  g iven  in  Table 61. A f a i r l y  

w ide range o f age groups i s  re p re se n te d  in  most c o lle g e s , and th e  

h ig h e s t  p ro p o r tio n  o f s t a f f  -  38.6% -  was in  th e  40-49 y ea rs  group. 

Next came th e  30-39 y e a rs  group w ith  30.5%, fo llow ed  by 24.9% in  

th e  50-59 y ears  group. Only s ix  s t a f f  responded in  each o f th e  two 

age groups a t  th e  ends o f  th e  s c a le .  C o lleges C and D had th e  

h ig h e s t  p ro p o r tio n s  o f s t a f f  in  th e  sample who were 40 y e a rs  o f age 

o r  o v e r, w ith  83.3% and 82.1% r e s p e c t iv e ly .  In  c o n t r a s t ,  50.0% of 

th e  sample from C olleges E and K w ere under 40 y e a rs  o f age. I t  

m ight be w orthw hile  to  n o te  th e  s im i l a r i t y  which e x is t s  betw een th e  

f in d in g s  fo r  t h i s  su rvey  and chose g iven  in  th e  S t a t i s t i c s  o f 

E d u ca tio n , 1975 (1977):

ENGLISH SAMPLE ONLY

P re se n t Study S t a t s . , 1975

29 y ea rs  and under 3.0% 4.6%

30-39 y ea rs  24.8% 29.2%
40-49 y e a rs  41.4% 40.5%

50-59 y e a rs  27.8% 21.5%
60 y e a rs  and o v e r 3.0% 4.2%

d e p a r tm e n t o f E ducation  and S c ien ce , S t a t i s t i c s  of E ducation , 1975, 
Vol. IV. Teachers (HMSO. London, 1977), p . 65.
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Item  4 . VThat a re  your academ ic q u a l i f ic a t io n s ?  (C irc le  more 
than  one i f  a p p l ic a b le .)  (See Table 62 .)

a. U ndergraduate ( F i r s t )  Degrees

As resp o n d en ts  had been in v i te d  to  c i r c l e  more than  one r e s 

ponse, i f  a p p lic a b le , f o r  th e  purpose o f a n a ly s is  th e  ca teg o ry  ’any 

com bination o f th e  above’ was added to  th o se  g iv en  in  th e  q u e s tio n 

n a ir e  .

Table 62 in d ic a te s  th a t  th e  m ost f r e q u e n tly  reco rd ed  degree 

was th a t  of B.A. , w ith  35.0% o f th e  sam ple hav ing  th a t  p a r t i c u l a r  

q u a l i f i c a t io n .  The 9.6% having  ’ o th e r ’ d eg rees s p e c if ie d  them as 

B .D ., B .P h i l . , and B .L .S . The p ro p o r tio n  of s t a f f  in  each i n s t i 

tu t io n  w ith  a f i r s t  degree  was as fo llo w s:

MÜN.....................................................100%

C ollege  B .............................................. 66.7%

C ollege  C ...............................................77.8%

C ollege D .............................................. 60.7%

C ollege E ...............................................90.0%

C ollege G .............................................. 57.9%

C ollege I ...............................................86.4%

C ollege J ...............................................73.7%

C ollege K ............................................... 87.5%^

The th re e  c o lle g e s  hav ing  th e  h ig h e s t  p ro p o r tio n  o f fem ale 

s t a f f  in  th e  sample had a lso  th e  lo w est p ro p o r tio n  w ith  a f i r s t  

degree (C o lleg es  B, D, G ). Looking a t  th e  E n g lish  sam ple, 72.9% 

re p o r te d  hav ing  a f i r s t  deg ree . T ay lo r (1965) had found th a t  29.0% 

o f the  male s t a f f  in  th e  E n g lish  c o lle g e s  and 52.0% of th e  fem ales 

had no f i r s t  d eg rees ; w r i t in g  in  1969 he s t a t e d  th a t  61.2% o f th e  

men and 40.8% of th e  women had u n iv e r s i ty  d eg rees . The S t a t i s t i c s  

o f E d u ca tio n , 1975 (1977) showed th a t  57.0% of a l l  c o lle g e  s t a f f  

were g ra d u a te s : 62.5% of th e  men and 45.0% o f th e  women. An a n a ly s is  

o f th e  f in d in g s  f o r  th e  E n g lish  sample in  th i s  su rvey  re v e a ls  th a t
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82,8% of th e  men and 44.0% of th e  women were g ra d u a te s . T his shows 

a h ig h e r  p ro p o r tio n  o f men g rad u a te s  th an  was t ru e  fo r  e i t h e r  

T a y lo r’ s f in d in g s  o r th e  1975 s t a t i s t i c s ,

T ay lo r (1968) p o in te d  ou t th a t  o f th e  n o n -g rad u a tes  among 

c o lle g e  s t a f f ,  a la rg e  p ro p o r tio n  were l e c tu r e r s  in  Prim ary Educa

t io n ,  This same s i tu a t io n  was re p o r te d  a t  th e  tim e of th e  w r i t e r ’ s 

v i s i t s  to  th e  c o lle g e s  and, in d eed , was a m a tte r  of concern among 

Heads o f E ducation  D epartm ents. Y e t, th e  d a ta  in  th i s  su rvey  

re v e a ls  th a t  of th e  E n g lish  sam ple who re p o r te d  having  30% o r more 

Prim ary s tu d e n ts ,  70.0% re p o r te d  hav ing  a f i r s t  deg ree.

b . G raduate L evel

In  o rd e r to  avo id  th e  p o s s i b i l i t y  of re c o rd in g  more than  once 

th e  q u a l i f i c a t io n s  g iven  by any re sp o n d en t, th e  c a te g o r ie s  g iven  

in  T ab le  63 were used fo r  d a ta  a n a ly s is .

More o f th e  sample re p o r te d  having  a M as te r’ s degree than  any 

o f  th e  o th e r  q u a l i f i c a t io n s  l i s t e d  (38.1% ), w ith  32.5% having a 

D o c to ra te , o r a M aste r’ s and a D o c to ra te . Thus 70.6% of th e  sample 

had g rad u a te  q u a l i f i c a t io n s  a t  th e  M as te r’ s le v e l  o r beyond. An 

a n a ly s is  by sex  in d ic a te s  th a t  52.0% o f th e  fem ale sample and 78.9% 

of th e  male sample had a M as te r’ s deg ree . For th e  Î UN sam ple, th e  

breakdown was 98.1% m ale , 90.0% fem ale; fo r  th e  E n g lish  sam ple, th e  

breakdown was 67.7% m ale , and 42.5% fem ale. F u r th e r  a n a ly s is  showed 

th a t  69.2% of th o se  w ith  30% o r  more Prim ary s tu d e n ts ,  had a t l e a s t  

a M as te r’ s deg ree . C o llege  D, w ith  th e  h ig h e s t  p ro p o r tio n  o f 

fem ale s t a f f  in  th e  sam ple, had a lso  th e  low est p ro p o r tio n  o f s t a f f  

r e p o r t in g  a t  l e a s t  a M as te r’ s d eg ree .

The re p o r t  o f a 1964 su rvey  by T ay lo r (1969) showed 20.0% of 

th e  men and 12.0% of th e  women in  c o lle g e s  had a M as te r’ s degree



278

m
vo

S

w
c o r—4 vO C h rv . o v o e n 0 0 O
2 6n8
O e n m CO C o 1—4 r v vO d
P-i m e n v O V f e n Cvi e n m
CO

a S>8
O CM m f v r>* V f vO vO rv . V f 0 0 'd -

o Z 1—4 m
g e n

CN|

1 1 1 1 1 1 1 1 1
P i 1 ! 1 1 1 1 1 1 1

H
O O 1 1 1 1 1 1 1 1 1 1

Z 1 1 1 1 1 1 1 1 1 1

P
g  W
^  eh CM vO e n v o e n

< 1 1 1 1
CO M r - 1 m 1 1 m e n « n 1
-  O vo
Pi H
W  ü
H  O
CO Q O e n 1 1 1 e n f*4 1 ON ON

% V f 1 1 1 1 V f
â  < V f

CM

H
§ V f v O o e n m
% B>8 1 1 1
O ON 1 1—4 e n 1 rH 1 m CM
H 1—4 CM ^H
O
O
Q S'S

O vO 1 CM 1—1 1 V f 1 rH rH m vO
< % 1 1 1 1—4

r v

c o
M
M

§ i m - f Vf f v O 1—4 rH vO m
o  w S«8 a
%  Q o Vf -d" v n d CM ON CM

CM V f e n vo V f m m e n
Ofi c o
o

Pi
M  M O en Vf 0 0 o vo 0 0 en o en m pH
S  e h rH 1—4 1—4 r « .

0 0O  ^
en

V f 0 0 0 0 o ON CM ON B <
VO C f. —4 CM rH 1—4 CM 1—4 0 0 f v O
!l Il II II II II II II II ON O

a g z Z z Z Z Z Z r—4 1—4
g
O
M
H
g

p q CJ Q M o M ►n

B (U (U (U (U 0 ) O (U 0) 4H
EH bû 00 00 00 00 00 00 00 C
CO <U q (U (U (U 0) (U 0) 1—1 (U
% iH 1—1 1—1 r—i tH r4 rH rH CO U
M «H tH tH r4 iH t—t rH r—1 4J k

O o o O O O O O O <U
O o o U U U CJ U EH PU



279

o r a D o c to ra te , as opposed to  40.0% o f th o se  te ach in g  in  u n iv e r s i 

t i e s .  He n o ted  th a t  th e re  was l i t t l e  ev idence  to  su g g es t th a t  

s tu d e n t s ’ q u a l i f i c a t io n s  on e n try  to  c o lle g e s  were r e la te d  to  th e  

q u a l i f i c a t io n s  and ex p erien ce  o f s t a f f .  But he p re d ic te d  t h a t  th i s  

would change, w ith  b e t t e r  q u a l i f i e d  s tu d e n ts  ten d in g  to  g r a v i ta te  

tow ards th e  c o lle g e s  o f f e r in g  b e t t e r  o p p o r tu n i t ie s  f o r  work in  

degree  programmes. F in d in g s  in  t h i s  su rv ey  do n o t su p p o rt e n t i r e ly  

h is  p r e d ic t io n ,  as th e  fo llo w in g  summary shows:

P e rcen tag e  of S ta f f  w ith  P ercen tag e  o f S tu d en ts  w ith
a t  l e a s t  a M as te r’s degree  a t  l e a s t  2 ’A’ L evel p asses

C ollege  B 44.4% 47.5%

C ollege C 61.7% 66.7%

C ollege D 39.6% 62.1%

C ollege E 60.0% ' 60.0%

C ollege G 68.4% 52.2%

C ollege I 72.7% 34.0%

C ollege J 63.2% 29.2%

C ollege K 50.0% 28.6%

c. O ther P ro fe s s io n a l  T ra in in g  as a T eacher

Table 64 (Appendix V, p . 489) shows th a t  73.6% o f th e  sample 

responded a f f i r m a tiv e ly  to  th i s  Item .

The open-ended re sp o n se s , in d ic a t in g  the  s p e c i f i c  n a tu re  of 

a d d i t io n a l  p ro f e s s io n a l  t r a in in g ,  were c a te g o r iz e d  as g iven  in  

T able 65. The ca teg o ry  ’o th e r ’ in c lu d ed  Diplomas in  P rim ary  Educa

t io n ,  P h y s ic a l E d u ca tio n , C h ild  Developm ent, A rt and D esign , 

P sychology, Speech, and Drama. There were 34.0% who re p o r te d  

hav ing  an Advanced Diploma, w ith  24.9% having  a T each er’ s C e r t i f i 

c a te ,  and 11.2% a P o s tg ra d u a te  C e r t i f i c a t e  in  E ducation .

Looking a t  th e  sample from th e  c o lle g e s  o n ly , 38.3% had an 

Advanced Diploma, 34.6% a T each e r’ s C e r t i f i c a t e ,  and 16.5% a P o s t

g rad u a te  C e r t i f i c a t e ,  w h ile  an o v e r a l l  p e rcen tag e  of 89.5% re p o rte d
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some p ro f e s s io n a l  t r a in in g  o th e r  than  d eg rees . T ay lo r (1965) 

re p o rte d  42,0% o f the  men and 32.0% of th e  women hav ing  an Advanced 

Diploma o r a C e r t i f i c a te  in  E d u ca tio n , o r  in  some s p e c i f ic  a sp ec t 

o f e d u c a tio n a l s tu d y . An a n a ly s is  of d a ta  in  th i s  survey  re v e a ls  

th a t  91,4% of th e  men and 85.0% o f th e  women in  th e  E n g lish  c o lle g e  

sam ples had s im i la r  q u a l i f i c a t io n s .

Item  5 . a. How many y e a rs  d id  you teach  in  N ursery  
S chool, e tc .?

b . How many y e a rs  have you ta u g h t a t  th e  u n iv e r s i ty /  
c o lle g e  le v e l?

c. How many y e a rs  d id  you work in  th e  ed u ca tio n  
f i e l d  o th e r  than  teach ing?

a. School Teaching E xperience

Responses from th e  E n g lish  sample to  th e se  open-ended ques

tio n s  were c a te g o r iz e d  as in d ic a te d  in  T ables 66, 67 (Appendix V, 

pp. 490, 492), W hile on ly  3.7% of th e  sample had te ach in g  exper

ien ce  in  N ursery S ch o o ls , 24.1% had ta u g h t in  In fa n t  S choo ls , and 

th e se  were m ainly  from C olleges B, D, and G. On th e  o th e r  hand, 

60.9% had te ach in g  ex p erien ce  in  J u n io r  S ch o o ls , and 67.7% in  

Secondary Schools. Of th e  81 s t a f f  members who had ta u g h t in  

Ju n io r  S cho o ls , 38 had done so f o r  more than  5 y e a r s ;  and 51.9% of 

th o se  who had ta u g h t in  Secondary Schools had done so from 1-10 

y e a rs . There were 95.6% of th e  sample who re p o r te d  no te a c h in g  

ex p erien ce  in  N ursery  S choo ls; 75.2% had no ex p erien ce  in  In fa n t  

S chools; 37.6% had no e x p e rien ce  in  J u n io r  S choo ls; and 30.8% had 

no ex p erien ce  in  Secondary Schools.

T ay lo r (1969) re p o r te d  th a t  none o f th e  women and only  6 of 

th e  180 men in  a su rvey  sample were w ith o u t sch o o l teach in g  ex p er

ie n c e , and th a t  55.0% o f th e  men and 67.0% of th e  women had worked 

in  schoo ls  f o r  a t  l e a s t  10 y e a r s .  He f u r th e r  re p o r te d  th a t  women
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tended  to  have more ex p erien ce  a t  each grade than  men. The fo llow ing  

i s  a breakdown of te ach in g  ex p erien ce  fo r  th e  E n g lish  sample In 

t h i s  su rvey :

N ursery In f a n t J u n io r Secondary

1-5 y ears 2.3% 11.3% 32.3% 27.8%

6-10 y ears 0 6.0% 11.3% 24.1%

11-15 y ears 0 3.8% 9.0% 6.8%

16-20 y ea rs 0.7% 2.3% 6.0% 6.0%

more than  20 y e a rs 0.7% 0.7% 2.3% 3.0%

f u r th e r  a n a ly s is  by sex  g iv e s  p e rc en ta g e s o f m ales and fem ales

who re p o r te d  hav ing  had te a c h in g  ex p erien ce  a t  th e  v a rio u s  schoo l 

le v e ls  :

Male Female

N ursery  0 30.0%

I n f a n t  9.7% 57.5%

J u n io r  60.2% 62.5%

Secondary 73.1% 62.5%

Responses fo r  th e  MUN sample a re  g iv en  in  T ab les 68, 69, 70 

(Appendix V, pp. 494-495). Prim ary School ex p erien ce  was re p o rte d  

by 32.8% of th e  sam ple; 59.4% had E lem entary School e x p e r ie n c e , and 

79.7% had Secondary School e x p e r ien c e , g iv in g  a p a t te r n  s im i la r  to  

th a t  o f th e  E n g lish  sam ple.

An a n a ly s is  was made to  determ ine th e  e x te n t  to  which th o se  

s t a f f  w ith  30% or more P rim ary  s tu d e n ts  had sch o o l te ac h in g  exper

ie n c e . The fo llo w in g  f in d in g s  r e s u l te d :

N ursery  4.6%

In f a n t  26.6%

J u n io r  66.1%

Secondary 65.1%

Prim ary (MUN) 100%
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b . C o lle g e /U n iv e rs ity  E xperience

C a teg o rie s  used  f o r  a n a ly s is  a re  g iven  in  Table 71 (Appendix 

V, p . 496). The g r e a te r  p ro p o r tio n  of th e  sam ple, 85.9%, had ta u g h t 

a t  th e  c o lle g e  o r u n iv e r s i ty  l e v e l  fo r  a p e r io d  from 1 to  12 y e a r s .  

Some in te r e s t in g  f in d in g s  from sam ples o f  in d iv id u a l  c o lle g e s  p re 

s e n t them selves: 26.4% o f th e  sample from C ollege J  had ex p erien ce  

beyond 12 y e a r s ;  from C ollege  E, 70.0% had few er th an  7 y e a rs  

e x p e r ie n c e , as had 50.0% from C ollege D and C ollege K.

In  the  1964 su rv ey , T ay lo r (1965) n o ted  th a t  52.0% of the  men 

and 30.0% of th e  women in  th e  sample had few er th an  5 y ea rs  exper

ie n c e . The breakdown in  term s o f ex p erien ce  fo r  th e  E n g lish  and 

MUN sam ples in  t h i s  su rvey  i s  as fo llo w s:

England MUN

1-3 y e a rs 21.1% 15.6%

4-6 y e a rs 21.8% 26.5%

7-9 y ea rs 28.6% 15.6%

10-12 y ears 17.3% 21.9%

13-15 y ears 6.0% 9.4%

16-18 y e a rs 2.3% 3.1%
19-21 y e a rs 1.5% 4.7%

more than  21 y e a rs 0.8% 1.6%

A f u r th e r  a n a ly s is ,  in  term s of th o se  w ith  30% o r more Prim ary 

s tu d e n ts ,  re v e a le d  th e  fo llo w in g  ex p erien ce  a t  th e  c o lle g e  le v e l :

1-3 y e a rs 19.2%

4-6 y e a rs 24.6%

7-9 y ears 22.3%

10-12 y e a rs 21.5%

13-15 y ea rs 6.9%

16-18 y e a rs 2.3%

19-21 y e a rs 2.3%

T his in d ic a te s  th a t  th e  v a s t  m a jo r ity  o f s t a f f  te ac h in g  Prim ary 

s tu d e n ts  began w orking in  t h i s  f i e l d  w ith in  th e  l a s t  tw elve y ea rs
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c. E xperience in  E ducation  F ie ld  O ther 
than  Teaching

On th e  b a s is  o f re sp o n ses  g iv en , c a te g o r ie s  as g iven  in  Table 

72 (Appendix V, p . 497) were used  fo r  a n a ly s is  p u rp o ses. A m a jo r ity  

o f th e  sample -  72.6% -  re p o r te d  th a t  they  had no ex p erien ce  in  th e  

E ducation  f i e l d  o th e r  th an  te a c h in g , b u t in  th e  case  of MUN and 

C o lleg e  K, 50.0% of th e  sample had such e x p e r ie n c e . T ay lo r (1965) 

re p o r te d  t h a t  21.0% o f th e  men and 20.0% of th e  women in  th e  1964 

sam ple had ex p erien ce  in  o th e r  e d u c a tio n a l work. Of th e  E n g lish  

s t a f f  in  th i s  sam ple, 15.0% were in  th a t  c a teg o ry .

Item  6. Have you serv ed  as Head Teacher o f a school?
I f  Yes, what type o f scliool?

As can be seen  from Table 73 (Appendix V, p . 498), 35.5% of 

th e  sample had se rv ed  in  t h i s  c a p a c ity . But n e a r ly  h a l f  o f th a t  

group were from MUN. More than  40% of th e  sample from C ollege B 

and from C ollege D had been Head T eachers .

Because o f d if f e r e n c e s  in  ty p es  of s c h o o ls , th e  MUN and E n g lish  

resp o n ses  a re  d e a l t  w ith  s e p a ra te ly .  T able 74 (Appendix V, p . 499) 

shows th a t  15.8% of th e  E n g lish  sample had serv ed  as Heads of 

J u n io r  S chools, w ith  co n s id e rab ly  low er p ro p o r tio n s  having  serv ed  

in  o th e r  types o f s c h o o ls . Those re p o r t in g  hav ing  serv ed  in  ’ o th e r ' 

s c h o o ls , d id  n o t s p e c ify  th e  type  o f  sch o o l. Of th e  46.4% from 

C ollege  D who had been  Heads, 35.7% had been  Heads o f In fa n t  o r  

J u n io r  Schools; and o f  th e  44.4% from C ollege B, 33.3% had been 

Heads o f  In fa n t  o r J u n io r  S chools.

Table 75 (Appendix V, p . 500) g iv es  resp o n ses  from th e  MUN 

sam ple, and in d ic a te s  th a t  the  h ig h e s t  p ro p o r tio n s  o f th o se  se rv in g  

as sch o o l P r in c ip a l s ,  had done so in  more than  one type of s c h o o l, 

o r in  a l l -g ra d e  sch o o ls .
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Item  7 d e a l t  w ith  s ta f f / s c h o o l  c o n ta c ts . The n e x t group of 

Item s (8-11) were designed  to  seek  th e  fo llo w in g  in fo rm a tio n  about 

s t a f f :  y ears  o f ex p erien ce  in  t h e i r  p re s e n t  p o s t ,  ra n k , departm ent 

in  which they  were w orking , and w hether o r  n o t they  h e ld  p o s ts  o f 

r e s p o n s ib i l i ty .

Item  7 . Have you u n d ertak en  any te ach in g  in  a sch o o l s in c e  
you took  up your p re s e n t  p o s it io n ?
I f  Y es, under what c ircum stances?

Table 76 shows th a t  w h ile  40.1% of th e  sample had done some 

te ac h in g  s in c e  ta k in g  t h e i r  c o lle g e  p o s i t io n s ,  57.4% had n o t. The 

h ig h e s t  p ro p o r tio n  o f n e g a tiv e  re sp o n ses  from a s p e c i f i c  i n s t i t u t i o n  

was from the  MJN sample (76.6% ). More th an  40% o f th e  sample 

from each o f th e  c o lle g e s  had done some te ac h in g  s in c e  ta k in g  t h e i r  

c o lle g e  p o s ts ,  and th e re  were more than  60% from C o lleg es  B and C.

A la c k  o f re c e n t te ac h in g  ex p erien ce  on th e  p a r t  o f some s t a f f  

members was given  by th e  s tu d e n t sample as an example o f weakness

TABLE 76. SCHOOL TEACHING EXPERIENCE SINCE 
TAKING PRESENT POST

Y E S NO NO R E S P O N S E
I N S T I T U T I O N

No. % No. % No. %

MUN N=64 15 23,4 49 76.6 — —

C ollege B N=9 6 66.7 2 22.2 1 11.1

C ollege  C N=18 12 66.7 6 33.3 — —

C ollege D N=28 12 42.9 15 53.5 1 3 ,6

C ollege E N=10 5 50 .0 4 40.0 1 10.0

C ollege G N=19 8 42.1 10 52 .6 1 5 .3

C ollege  I N=22 9 40.9 13 59.1 — —

C ollege  J N=19 8 42.1 11 57.9 “ —

C ollege  K N=8 4 50.0 3 37.5 1 12.5

T o ta l 197 79 113 5

P e rc e n t 100% 40.1% 57.4% 2.5%
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in  th e  programme. Support f o r  th e  view  th a t  c o lle g e  s t a f f  were out 

of touch w ith  p re s e n t  sch o o l p r a c t ic e s  i s  found in  s tu d ie s  by 

Shipman (1966), D rabick  (1967), Plowden (1967), W illey  and Maddison 

(1971), and NFER (1974). An a n a ly s is  o f d a ta  in  t h i s  su rvey  shows 

th a t  44.6% of th o se  s t a f f  members w ith  30% o r  more Prim ary s tu d e n ts  

had done some sch o o l te a c h in g  s in c e  ta k in g  t h e i r  c o lle g e  p o s i t io n s .

With re s p e c t  to  c ircum stances under which te ach in g  had been 

done, i t  was n e c e s sa ry , f o r  a n a ly s is  p u rp o se s , to  add a ca teg o ry  

in  a d d itio n  to  th o se  g iven  in  th e  q u e s t io n n a ir e . ’Any com bination 

o f th e  above’ was added because  s t a f f  could  respond to  more than  

one o f th e  c a te g o r ie s  g iv en . The number o f n o n -resp o n d en ts  to  th i s  

p a r t  o f Item  7, as T able  77 in d ic a te s ,  co in c id es  w ith  th e  number 

who had a lre ad y  in d ic a te d  th ey  had no te ac h in g  ex p erien ce  s in c e  

t h e i r  p re s e n t  p o s ts  had been ta k en . I t  shou ld  be borne in  mind 

th a t  o f the  113 in  th a t  group, 49 were from th e  MUN sam ple, and in  

th e  case o f th e  E n g lish  sam ple, 64 o u t o f 133 had ta u g h t in  s c h o o ls , 

t h a t  i s ,  48.1%. Most had ta u g h t under ad hoc arrangem ents.

Item  8 . For how many y ea rs  have you been te ac h in g  in  th e  
i n s t i t u t i o n  in  which you a re  now employed?

W hile a lm ost eq u a l p ro p o r tio n s  o f th e  sam ple had been in  t h e i r  

p re s e n t  p o s ts  fo r  p e r io d s  from 5-9 y e a rs  and from 10-14 y ea rs  

(32.5% and 30.5% r e s p e c t iv e ly ) ,  some 20.8% had been te ach in g  a t th e  

c o lle g e  where they  were c u r re n t ly  employed f o r  15 y e a rs  o r  more; 

16.2% had been in  t h e i r  p re s e n t  p o s ts  fo r  p e r io d s  under 5 y e a r s ,  

as compared w ith  40.6% from MUN (T able 78 ). The sample w ith  th e  

h ig h e s t  p ro p o r tio n  who had se rv ed  in  t h e i r  p re s e n t  c o lle g e  fo r  

p e r io d s  of 10 y e a rs  o r  more was from C ollege  D w ith  87.7%; th e  

sample w ith  th e  low est p ro p o r tio n  was from MUN w ith  20.3%. With 

th e  ex cep tio n  o f C ollege B and C o llege  G, more than  50% of th e
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sample from each c o lle g e  had 10 y e a rs  o r  more ex p erien ce  in  th a t  

c o lle g e .

Item  9 . Of which D ep artm en t/D iv isio n  a re  you a member?

The c a te g o r ie s  used  fo r  a n a ly s is  o f resp o n ses  to  th i s  open- 

ended q u e s tio n  a re  shoim in  T able 79 (Appendix V, p . 501), Since 

th e  q u e s tio n n a ire  was in ten d ed  fo r  E ducation  s t a f f ,  i t  i s  n o t su r

p r i s in g  to  f in d  th a t  89.3% were members o f  E ducation  D epartm ents. 

Because some resp o n d en ts  in d ic a te d  th ey  were in  o th e r  dep artm en ts , 

i t  i s  p o s s ib le  th a t  'E d u ca tio n  D epartm ent' was in te r p r e te d  r a th e r  

narrow ly  by them. For in s ta n c e ,  in  C ollege C a l l  s t a f f  members 

were invo lved  in  p ed ag o g ica l s tu d ie s ,  though a l l  in  the  sam ple d id  

n o t in d ic a te  they  were members of th e  E ducation  D epartm ent, perhaps 

because  th e  term  had f a l l e n  out o f use  a t  t h a t  c o lle g e .

Item  10. What i s  your p re s e n t  rank?

C a teg o rie s  w ere, o f n e c e s s i ty ,  d i f f e r e n t  fo r  MUN f a c u l ty ,  and 

a s e p a ra te  ta b le  (T able 81) i s  used  fo r  t h e i r  re sp o n ses . Looking 

a t th e  c o lle g e  s t a f f  (T able 8 0 ), i t  was found th a t  46,6% were 

S en io r L e c tu re rs  and an o th er 21.1% were P r in c ip a l  L e c tu re rs .  There 

were 32 le c tu r e r s  Grade I I  (24.1% ), and 5 L e c tu re rs  Grade I  (3,8% ).

At MUN, th e  h ig h e s t  rank a t t a in a b le ,  th a t  o f P ro fe s s o r ,  was 

re p o r te d  by 17.2% o f th e  sam ple, w ith  th e  ba lan ce  a lm ost eq u a lly  

sh ared  between A sso c ia te  and A s s is ta n t  P ro fe s s o rs ,

Item  11. Have you an a d m in is tra t iv e  p o s t?
I f  Yes, p le a s e  s p e c ify .

Table 82 (Appendix V, p . 501) shows th a t  59 o f th e  sample

(30.0%) h e ld  an a d m in is tra t iv e  p o s t ,  b u t a t  in d iv id u a l  c o lle g e s  th e

p ro p o r tio n  was much h ig h e r ,  w ith  77.8% a t  C ollege  C, one o f th e

s m a lle s t  c o lle g e s  in  th e  sam ple. At MUN, on th e  o th e r  hand, th e
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l a r g e s t  i n s t i t u t i o n ,  only  17.2% h e ld  a d m in is tra t iv e  p o s ts .

Those who h e ld  a d m in is tra t iv e  p o s ts  were asked to  s p e c ify  what 

th e  p o s ts  w ere. Responses a re  g iven  in  Table 83 (Appendix V, p. 

502), which in d ic a te s  t h a t  most were in  th e  ca teg o ry  ’o t h e r , '  which 

were n o t s p e c if ie d  by th e  re sp o n d en ts .

The n ex t group of Item s (from 12 to  16) were desig n ed  to  

o b ta in  in fo rm a tio n  about s t a f f  te ach in g  and r e la te d  r e s p o n s ib i l i 

t i e s .

Item  12. What co u rses c o n s t i tu te  your main te ac h in g
r e s p o n s ib i l i t i e s ?  (P lea se  g iv e  course  nam es.)

The wide range o f resp o n ses  to  t h i s  q u e s tio n  made i t  im p o ssib le

to  a rran g e  them in to  a m anageable s e t  o f c a te g o r ie s  fo r  a n a ly s is .

I t  was th e re fo re  decided  to  c a te g o r iz e  them by th e  number o f cou rses

each resp onden t in d ic a te d  he o r  she was te a c h in g , and fo r  t h i s

p u rpose  the  c a te g o r ie s  g iven  in  Table 84 (Appendix V, p . 503) were

u sed . The m a jo r ity  (65.0%) were te ach in g  1-3 co u rses .

Item  13. a . What i s  the  le v e l  o f th e  co u rses  you a re  
teach in g ?

b . I f  you a re  te ach in g  u n d e rg rad u a te  c o u rse s , 
in  what y e a r ( s )  o f t h e i r  programme a re  the  
m a jo r ity  o f your s tu d e n ts?  (C irc le  more 
than  one i f  a p p l ic a b le .)

a . L evel of Courses

T able 85 (Appendix V, p . 504) shows th a t  th e  sample was f a i r l y  

ev en ly  d iv id ed  in  t h i s  r e s p e c t ,  w ith  47.7% teach in g  on ly  u n derg rad 

u a te  c o u rse s , and 48.7% teach in g  b o th  un d erg rad u a te  and g rad u a te  

c o u rse s . Only a t  MUN were some s t a f f  members te ach in g  g rad u a te  

co u rses  on ly .

b . Y ear(s) o f S tu d e n ts ' Programmes

W ith reg a rd  to  y e a r ( s )  o f s tu d e n ts ' programmes, i t  was again
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n e c e s sa ry , fo r  the  purpose o f d a ta  a n a ly s is ,  to  add th e  ca teg o ry  

’ any com bination o f th e  a b o v e ,’ and as can be seen  from Table 86 

(Appendix V, p . 505), i t  tu rn ed  out to  be the  ca teg o ry  to  which 

most resp o n ses  were made. This i s  n o t s u r p r is in g :  most s t a f f  mem

b e rs  in  any c o lle g e  o r  u n iv e r s i ty  ten d  to  teach  s tu d e n ts  from more 

than  one y e a r o f a programme. In  f a c t ,  70.1% of th i s  sample d id  so .

Item  14. P le a se  supp ly  th e  fo llo w in g  in fo rm a tio n  reg a rd in g
your te ac h in g  lo ad :

a. Average number of u n d e rg rad u ate  s tu d e n ts  p e r  
term

b . Average number o f g rad u a te  s tu d e n ts  p e r  term

c. Average number o f c o n tac t hours w ith  s tu d e n ts  
p e r  term

d. Main form (s) o f te a c h in g  (C irc le  more than  one 
i f  a p p l ic a b le .)

There was an in d ic a t io n  th a t  some s t a f f  members ex p erienced  

d i f f i c u l t y  in  respond ing  a c c u ra te ly  to  s e c t io n s  ’a ’ , ’b ’ , and ’ c ’ 

of t h i s  Item . I t  was th e re fo re  decided  n o t to  p roceed  w ith  a n a ly s is  

of th e  d a ta  in  th e se  s e c t io n s .

d. Main Form(s) of Teaching

S tu d e n ts ’ c r i t i c i s m  o f th e  e x ce ssiv e  amount o f le c tu r in g  in  

c o lle g e s  has a lre ad y  been n o ted . B ut, acco rd ing  to  resp o n ses  g iven  

in  T able  87 (Appendix V, p . 5 0 6 ), on ly  12 s t a f f  resp o n d en ts  (10 of 

whom were from th e  MUN sample) re p o r te d  t h e i r  main form o f te ach in g  

to  b e  l e c tu r e s .  The h ig h e s t  p ro p o r t io n , 85.8%, re p o r te d  a ’ combi

n a t io n ’ of te a c h in g  s t y l e s .  This i s  in  sharp  c o n tr a s t  to  s tu d e n t 

re sp o n ses  to  a r e la te d  q u e s tio n  (Item  1 6 ), in  which 72.4% of them 

re p o r te d  le c tu r e s  to  be th e  main form o f te a c h in g , and 11.8% 

re p o r te d  th a t  a com bination of l e c tu r e s ,  sem in ars , and t u t o r i a l s  

had been  used . However, on ly  6.1% of th e  s t a f f  sample in d ic a te d  

t h a t  le c tu r e s  were t h e i r  main form o f te a c h in g . Diagrams 7, 8 , and 9
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show th e  d if f e r e n c e s  betw een s tu d e n t and s t a f f  re sp o n se s . There 

was obvious d isag reem ent betw een th e  s tu d e n t and s t a f f  groups as 

to  th e  main forms o f te a c h in g  which had been used .

Item  15. a. Are you a ss ig n ed  as a d v is e r  to  underg rad u ate  
s tu d en ts?  I f  Yes, how many s tu d e n ts  do you 
adv ise?

b . Are you a ss ig n ed  as a d v is e r  to  g rad u a te
s tu d e n ts?  I f  Y es, how many s tu d e n ts  do you 
advise?

a. A dv iser to  U ndergraduate S tu den ts

The m a jo r ity  o f th e  sample -  53.8% -  a c te d  as a d v ise r  to  

s tu d e n ts ;  a t  MUN, how ever, on ly  17.2% were engaged in  th i s  a c t i v i ty  

(T able 88, Appendix V, p . 507). Numbers of u n d erg raduate  s tu d e n ts  

whom s t a f f  were ad v is in g  were c a te g o riz e d  as g iven  in  T able 89 

(Appendix V, p . 508). Most of th o se  who responded (64 , o r 32.5%) 

were a d v is in g  1-10 s tu d e n ts .

b . A dv iser to  G raduate S tu d en ts

Only 66 s t a f f  members (33.5%) were in v o lv ed  h e re  (see  T able 

90, Appendix V, p . 509), and o f th a t  number, 40 were MUN f a c u l ty .  

C a teg o rie s  in d ic a t in g  numbers o f  g ra d u a te  s tu d e n ts  whom s t a f f  were 

a d v is in g  r e s u l te d  from resp o n ses  g iv en , and, as can be seen  from 

T able 91 (Appendix V, p . 510)» numbers were g e n e ra lly  low.

Item  16. Are any o f your s tu d e n ts  employed as f u l l - t im e  
te a c h e rs?  I f  Y es, approx im ate ly  how many?

This q u e s tio n  was asked in  an a ttem p t to  a s c e r ta in  to  what

e x te n t  co u rses were o f fe re d  f o r ,  and b e in g  tak en  by , p r a c t i s in g

te a c h e rs .  In  o th e r  w ords, how much in - s e r v ic e  te ach in g  was going

on in  th e  i n s t i t u t i o n s  in  th e  sample? T able 92 shows th a t  82 s t a f f

members, o r 41.6%, r e p l ie d  in  th e  a f f i r m a t iv e ,  b u t e x a c tly  h a l f

th a t  number were from MUN, where each term  a f a i r l y  wide range of
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courses i s  o f fe re d  in  la t e  a fte rn o o n s  and ev en in g s , when they  can 

be tak en  by p r a c t i s in g  te a c h e rs .  In  th e  c o l le g e s ,  62.5% re p l ie d  

a f f i r m a tiv e ly  a t C o llege  K, and more than  40% in  each o f C o lleges 

C and J .

TABLE 92. STAFF WHO WERE INVOLVED IN IN-SERVICE TEACHING

INSTITUTION YES 

No. % No.

NO

%

NO RESPONSE 

No. %

MUN N=64 41 64.1 22 34.3 1 1.6

C ollege  B N=9 2 22.2 6 66 .7 1 11.1

C ollege  C N=18 8 44.4 10 55 .6 — —

C ollege  D N=28 5 17.9 23 82.1 — —

C ollege  E N=10 1 10.0 9 90.0 —— —

C ollege  G N=19 7 36.8 12 63.2 — —

C ollege  I N=22 5 22.7 17 77.3 — —

C ollege  J N=19 8 42.1 11 57.9 — —

C ollege  K N=8 5 62.5 3 37.5 —^ ——

T o ta l
P e rc e n t

197
100%

82

41.6%

113
57.4%

2

1.0%

With re s p e c t to  th e  numbers o f f u l l - t im e  te a c h e rs  who were 

ta k in g  th e  c o u rse s , th e  c a te g o r ie s  g iven  in  T ab le  93 (Appendix V, 

p. 511) re p re se n t resp o n ses  g iv en . There w ere 24.8% o f th e  sample 

who in d ic a te d  they  were te ac h in g  up to  15 s tu d e n ts  who were a lso  

f u l l - t im e  te a c h e rs .

Item s 17-25 and 32-33 re p re s e n t  q u e s tio n s  seek in g  th e  o p in io n s  

of s t a f f  on v a rio u s  a sp e c ts  o f th e  Prim ary te a c h e r  e d u ca tio n  p ro 

gramme, such as c o n te n t , b a la n c e , and so on.

Item  17. VThich, in  your o p in io n , b e s t  d e sc r ib e s  th e  s ta n d a rd  
of speech and grammar of th e  m a jo r ity  o f your 
s tu d e n ts?

As can be seen  from T able 94, th e  m a jo r ity  o f s t a f f  in  th is
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sam ple (55.3%) b e lie v e d  th e  speech and grammar c f  t h e i r  s tu d e n ts  

to  be  of average q u a l i ty ,  and an o th er 25.9% though t i t  was q u ite  

h ig h . Only 13.7% though t t h e i r  s tu d e n t s ’ s ta n d a rd  of speech and 

grammar to  be  r a th e r  low, w ith  more than  20% of th e  sam ples from 

MUN, C o llege  B, and C ollege J  o f th a t  o p in io n .

Not e n t i r e ly  in  keeping  w ith  th e se  f in d in g s  is  th e  f a c t  th a t  

th e  B u llock  R eport (1975) in d ic a te d  th a t  f u r th e r  and h ig h e r  educa

t io n  i n s t i t u t i o n s  o f te n  rem arked on t h e i r  e n t r a n t s ’ i n a b i l i t y  to  

w r i te  co h eren t E n g lish . On th e  b a s is  o f some c o lle g e  s tu d e n t s ’ 

essays which were exam ined, B ullock  f u r th e r  s ta t e d  th a t  th e re  was 

a d is tu rb in g  in d ic a t io n  th a t  th e  s tu d e n ts  who w ro te  th e  e ssay s  were 

i l l - e q u ip p e d  to  cope w ith  th e  language demands they  would meet in  

s c h o o ls ; and th e  R eport f u r th e r  no ted  th a t  Heads of sch o o ls  had 

com plained to  th e  Committee of th e  poor s ta n d a rd  of w r i t t e n  ex p res

s io n  o f some o f th e  young te a c h e rs  on th e i r  s t a f f s .

Item  18. The tim e s tu d e n ts  have fo r  independen t s tu d y  in  a 
re g u la r  te rm  i s :  (See Table 95)

N early  h a l f  th e  sam ple, 48.7%, th o u g h t s tu d e n t s ’ s tu d y  tim e 

was n o t enough o r  n o t n e a r ly  enough, and 50% o r more from MUN and 

from 5 o f th e  c o lle g e s  were o f th a t  o p in io n . This was th e  im pres

s io n  gained  when d isc u ss io n s  were h e ld  w ith  s tu d e n ts  in  the  

c o lle g e s . On th e  o th e r  hand, 42.6% o f the  s t a f f  sam ple though t 

s tu d e n t s ’ s tudy  tim e was about r i g h t .

Item  19. Normal e n try  to  te ach in g  should  re q u ire  p rev io u s  
ex p erien ce  in  an o ccu p a tio n  o th e r  th an  te ac h in g .

This q u e s tio n  had been d iscu ssed  w ith  c o lle g e  D epartm ent Heads 

and s t a f f  when v i s i t s  were made, and many s t a f f  seemed o f th e  

o p in io n  th a t  s tu d e n ts  ought n o t to  e n te r  c o lle g e  im m ediately upon 

th e  com pletion  of secondary  e d u c a tio n , b u t th a t  they  ought to  have
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some ex p erien ce  of th e  ' r e a l  w o r ld .’ But th e  s t a f f  in  th i s  sample 

w ere d iv id e d  on th e  is s u e :  48.2% agreed  o r s tro n g ly  ag reed , and 

33.5% d isag ree d  o r s tro n g ly  d isa g re e d  (T able 9 6 ). A nother 16.8% 

w ere undecided . Looking a t  in d iv id u a l  c o l le g e s , hŒvever, s t a f f  who 

agreed  o r  s tro n g ly  agreed  t o t a l l e d  50% or more in  each of them, 

w ith  th e  e x cep tio n  o f C ollege  3 .

Item  2 0 . Teachers a re  b e t t e r  t r a in e d  in  m u ltip u rp o se  i n s t i 
tu t io n s  ( e . g . ,  u n iv e r s i ty ,  p o ly te c h n ic )  than  in  
m onotechnic i n s t i t u t i o n s  ( e . g . ,  c o lle g e  of educa
t io n ,  te a c h e r s ' c o l le g e ) .

In  th e  post-Jam es p e r io d , th e re  was c o n s id e ra b le  d ebate  on 

th i s  i s s u e ,  w ith  some groups a rg u in g  th a t  te a c h e rs  ought n o t to  be  

t r a in e d  in  i s o la t io n  from s tu d e n ts  who w ere t r a in in g  fo r  o th e r
3

p ro fe s s io n s . In  f a c t ,  a member o f th e  DES in d ic a te d ,  in  a p r iv a te  

d is c u s s io n  w ith  th e  w r i t e r ,  th a t  one p o s i t iv e  f e a tu re  o f c o lle g e  

m ergers w ith  o th e r  i n s t i t u t i o n s ,  was th e  e l im in a tio n  o f t h e i r  

i s o l a t i o n .  M ackenzie (1976) su g g es ted  th a t  i t  would be  a good 

th in g  f o r  te a c h e r  ed u ca tio n  to  take  p la c e  in  i n s t i t u t i o n s  such as 

p o ly te c h n ic s ,  which m ight have more and v a r ie d  re so u rc e s  than  the  

c o lle g e s . N egative  views on th i s  is s u e  were ex p ressed  by o th e r s ,  

such as E lv in  (1973) and P e rc iv a l  (1976), w ith  th e  l a t t e r  argu ing  

th a t  t r a in in g  in  a p o ly te c h n ic  m ight n o t mean improved t r a in in g .

T able 97 (Appendix V, p . 512) shows th a t  th e  sample were 

d iv id e d  in  t h e i r  o p in io n s : 39.1% agreed  o r  s tro n g ly  ag reed ; 34.5% 

d isa g re e d  o r  s t ro n g ly  d is a g re e d ; and 23.4% were undecided . More 

than  40% of th e  sample from C o lleges B, C, D, and I  d isag ree d  o r  

s t ro n g ly  d isa g re e d , and more than  40% from C olleges J  and K and 

MUN agreed  o r s tro n g ly  ag reed .

3
See  Chapter I I I ,  P art  1.
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Z
O
M
Hq Z q Q z q M z
H
M (U (U 0) 0) d) d) d) Ci 4-1
H 00 00 00 00 00 00 00 60 0
en d) 0) Ci (U d> dJ d) Ci rH d)Z M !—1 tH iH iH iH tH tH (d U
M iH iH iH iH tH r4 tH tH •M u

O O O O O O O o o Ciq q q q q q q q H z



304

As a m a tte r  of i n t e r e s t ,  th e  view s ex p ressed  by a c o lle g e  

sample ten d  to  r e f l e c t  th e  p o s i t io n  o f th a t  c o lle g e  a t  th e  tim e of 

th e  su rvey . The fo u r  c o lle g e s  in  g r e a te s t  d isag reem en t were oper

a t in g  as 'f r e e - s t a n d in g ’ i n s t i t u t i o n s ,  and were s o le ly  or p r im a r i ly  

engaged in  te a c h e r  e d u c a tio n . In  o th e r  w ords, they could  be con

s id e re d  as m ono techn ics. The two c o lle g e s  in  g r e a te s t  agreem ent 

had a lre ad y  merged w ith  an o th e r i n s t i t u t i o n .  Diagram 10 g ives 

resp o n ses  f o r  each c o lle g e  sample in  graph form.

Item  21 . Those s t a f f  members te a c h in g  Prim ary E ducation  
co u rses sh o u ld  have p e r io d ic  secondm ents to  
te a c h in g  in  sc h o o ls .

S ta f f  had a lre a d y  been asked to  in d ic a te  to  what e x te n t  they  

had done any schoo l te ac h in g  s in c e  ta k in g  up t h e i r  p re s e n t  p o s i t io n .  

This Item  sough t to  de term ine  t h e i r  views on w hether o r n o t th e  

o p p o rtu n ity  to  do so , ought to  be  made p o s s ib le  by a fo rm al a rran g e 

ment of secondm ents. As Table 98 in d ic a te s ,  68.5% of th e  sample 

agreed  o r  s tro n g ly  agreed  th a t  t h i s  ought to  be th e  c ase . More 

than 60% in  most i n s t i t u t i o n s  responded in  t h a t  manner. An 

a n a ly s is  of resp o n ses  from th o se  w ith  30% o r more Prim ary s tu d e n ts  

re v e a le d  th a t  67.0% agreed  o r s tro n g ly  ag reed , 19.2% d isag ree d  o r 

s tro n g ly  d isa g re e d , and 13.8% were undecided on th e  is s u e .

Item  22 . a. Do you p r e f e r  a co n secu tiv e  o r  co n cu rren t
programme o f t r a in in g  f o r  Prim ary s tu d e n ts?

b . I f  you p r e f e r  a c o n cu rren t programme, in  which 
y e a r would you in tro d u c e  p ro f e s s io n a l  compo
n en ts?

a. The view s ex p ressed  by th i s  sample show s tro n g  su p p o rt fo r  a 

co n cu rren t programme, w ith  75.6% in d ic a t in g  i t  as t h e i r  p re fe re n c e  

(T able 9 9 ). Among th e  16.2% p r e f e r r in g  a co n secu tiv e  programme 

were 36.8% from C ollege J ,  which was o f f e r in g  a co n secu tiv e  p ro

gramme a t  the  tim e o f th e  su rvey .
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TABLE 99. CONSECUTIVE OR CONCURRENT TRAINING

INSTITUTION CONSECUTIVE CONCURRENT NO RESPONSE

No. % No. % No. %

MUN N=64 10 15,6 48 75.0 6 9 .4

C ollege B N=9 2 2 2 .2 5 55.6 2 2 2 .2

C ollege C N=18 — --- 16 88.9 2 11 .1

C ollege D N=28 2 7.1 25 89.3 1 3.6

C ollege E N=10 2 2 0 .0 6 60 .0 2 2 0 .0

C ollege G N=19 3 15.8 15 78.9 1 5 .3

C ollege I N=22 4 18.2 18 81.8 — —

C ollege J N=19 7 36.8 10 52.6 2 10 .6

C ollege K N=8 2 25.0 6 75.0 —— — —

T o ta l 197 32 149 16

P e rc e n t 100% 16.2% 75.6% 8 . 2%

b . Table 100 (Appendix V, p . 513) in d ic a te s  t h a t  a c o n sid e r

ab le  p ro p o r tio n  o f th o se  p r e fe r r in g  a c o n secu tiv e  programme would 

in tro d u c e  p ro f e s s io n a l  s tu d ie s  in  th e  f i r s t  y e a r  (44.7% ).

When th e  c o lle g e s  were v i s i t e d  in  1974 and 1975, most Heads 

o f E ducation  D epartm ents ex p ressed  t h e i r  s tro n g  d isa p p ro v a l o f a 

co n secu tiv e  programme such as th e  in tro d u c tio n  of th e  D ip.H .E. 

would su g g e s t. However, when c o lle g e s  were v i s i t e d  in  1976, in  

most cases new degree programmes were be ing  p rep a red  o r had been 

in tro d u c e d , and they  were s t i l l  p r im a r i ly  c o n c u rre n t. In  f a c t ,  

th e  Government had r e je c te d  th e  B .A .(E d .) proposed by th e  James 

Committee, w ith  i t s  cy c led  and co n secu tiv e  p a t te r n .  B ut, as was 

quoted  e a r l i e r .  Lord James h im se lf re a ff irm e d  h is  su p p o rt fo r  a 

co n secu tiv e  p a t te r n  of te a c h e r  ed u ca tio n .

Item  2 3 . The p re s e n t req u irem en t fo r  P rim ary s tu d e n ts  in  
academic (n o n -p ro fe ss io n a l)  co u rses i s  : (See
Table 101, Appendix V, p . 514.)

A s l i g h t  m a jo r ity  o f th e  sample (51.3%) th ough t the  academic
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emphasis was about r i g h t ,  w ith  23.9% see in g  i t  as too much o r f a r  

too much and 17.2% as n o t enough o r n o t n e a r ly  enough. That the  

academic em phasis was too  much, was most s tro n g ly  ex p ressed  by 

87.5% of th e  sample fnmn C ollege  K. That th e re  was no t enough 

academic em phasis, was most s tro n g ly  ex p ressed  by th e  sample from 

C ollege C (38.9% ), w hich, a t  th e  tim e of th e  su rv ey , o f fe re d  a 

p ro f e s s io n a l  deg ree . Among th o se  s t a f f  members w ith  30% o r  more 

Prim ary s tu d e n ts ,  53.1% though t th e  academic em phasis was about 

r ig h t ;  18.5% though t i t  to  be  n o t enough o r  n o t n e a r ly  enough; and 

22.3% saw i t  as too  much o r  f a r  too  much.

Heads o f E ducation  D epartm ents had com plained of too  g re a t an 

academic em phasis, as had some s tu d e n ts ,  and they  fe a re d  th e  problem  

would in c re a s e  w ith  th e  coming of th e  D ip.H .E . But a m a jo r ity  of 

th e  s tu d e n t sample (55.1%) b e lie v e d  th e  em phasis which had been 

p laced  on th e  academic component of t h e i r  programme had been about 

r ig h t  (Item  2 2 a ) , making t h e i r  resp o n se  s im i la r  to  th a t  of s t a f f .  

However, a h ig h e r  p ro p o r tio n  o f s tu d e n ts  than  s t a f f  b e lie v e d  th e  

academic component had re c e iv e d  too  much em phasis. Diagram 11 

g ives a com parison o f s tu d e n t and s t a f f  re sp o n ses  to  th e se  Item s.

Item  24 . The programme f o r  Prim ary s tu d e n ts  should  re q u ire  
a study o f th re e  o r  more academic s u b je c ts  a t  a 
m oderate le v e l  (co u rses  l a s t in g  3-4 term s) r a th e r  
than  a s tu d y  o f one academ ic s u b je c t  in  g r e a te r  
dep th .

Table 102 (Appendix V, p . 515) shows th a t  w h ile  63.5% of the  

s t a f f  sample agreed  o r s tro n g ly  ag reed , 15.3% were in  d isag reem en t, 

and an o th er 15.7% were undecided . The h ig h e s t  p ro p o r tio n  from an 

in d iv id u a l  i n s t i t u t i o n  to  d is a g re e  o r s t ro n g ly  d is a g re e  were th e  

sample from C ollege C, w ith  27.8%. The sample from th i s  c o lle g e  

had, in  th e  p rev io u s  Item , most s tro n g ly  advocated  g r e a te r  academic
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em phasis (38.9% ).

S tu d e n ts ' v ie v s  had a lso  been sought on th i s  is s u e  (Item  19).

A com parison o f re sp o n se s , g iven  in  Diagram 12, in d ic a te s  th e  

s im i la r i ty  of s t a f f  and s tu d e n t op in io n s  on th e  i s s u e ,  b u t w ith  

s l i g h t ly  h ig h e r  p ro p o r tio n s  o f s t a f f  th an  s tu d e n ts  in  agreem ent 

w ith  i t .

Item  25 . P le a se  g ive  your view s on th e  connec tions you see  
betw een a P rim ary s tu d e n t 's  programme o f t r a in in g  
and h i s /h e r  classroom  te a c h in g .

A high  p ro p o r tio n  of th e  sample d id  n o t respond to  th i s  Item , 

many o f them n o tin g  th e  d i f f i c u l t y  they  would have had in  try in g  

to  do so . Responses were so v a r ie d  as to  make c a te g o r iz a t io n  

d i f f i c u l t .  T h e re fo re , f o r  pu rposes o f a n a ly s is ,  re sponses were 

c a te g o r iz e d  in  th e  manner shown in  T able 103 (Appendix V, p . 516): 

'p o s i t iv e  c o n n e c tio n s , ' 'u n a b le  to  determ ine c o n n e c tio n ,' 'no 

c o n n e c tio n , ' and 'o t h e r . '  Examples of s p e c i f i c  resp o n ses  which 

were in c lu d ed  in  each of th e se  c a te g o r ie s  a re  g iven  in  'N o tes  on 

Item  25 ' a t  th e  end o f th e  c h a p te r .

An a n a ly s is  of resp o n ses  shows 36.0% o f  th e  sample b e lie v e d  

th e re  to  be p o s i t iv e  conn ec tio n s  between t r a in in g  and te a c h in g . A 

much low er p ro p o r tio n  f e l t  unab le  to  determ ine th e  connec tion  

(16.2% ), o r  saw no connec tion  (4.1% ).

W hile th e  work o f T ay lo r and D ale (1971) , r e f e r r e d  to  e a r l i e r ,  

found some s tu d e n t s a t i s f a c t i o n  w ith  t r a in in g ,  o th e r  s tu d ie s  

re v ea led  more n e g a tiv e  re a c t io n s  on th e  p a r t  o f te a c h e rs  to  th e  

t r a in in g  th ey  had re c e iv e d , f o r  exam ple, W illey  and Maddison (1971), 

and NFER (1974). B r i t to n  (1969) c r i t i c i s e d  te a c h e r  ed u ca tio n  and 

claim ed th a t  te a c h e rs  saw i t  as d ivorced  from the  r e a l i t i e s  of th e  

classroom .
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Item  32. In  your o p in io n , what p e rc en ta g e  of a Prim ary 
s tu d e n t ’s u n d erg raduate  programme should  be 
devoted to  each o f th e  fo llo w in g :

a. Academic s tu d ie s

b . P ro fe s s io n a l  s tu d ie s

c. School ex p erien ces

a. Academic S tu d ies

The c o lle g e s  had re p o r te d  th a t  w ith in  t h e i r  programmes, th e  

em phasis was sh ared  alm ost e q u a lly  among academ ic s tu d ie s ,  p ro fe s 

s io n a l  s tu d ie s ,  and sch o o l e x p e r ie n c e s . As T able  104 in d ic a te s ,  

31.0% of th e  sample were s a t i s f i e d  w ith  th i s  emphasis on academic 

s tu d ie s ,  b u t a s im i la r  p ro p o r tio n  p re fe r r e d  th a t  th e s e  s tu d ie s  be 

g iven  g r e a te r  em phasis.

Of th e  E n g lish  sam ple, 40,6% p re fe r re d  th e  20-39% academic 

em phasis, and 34.6% would have l ik e d  to  see  i t  in c re a s e d . Of th e  

MUN sam ple, 10.9% p re fe r re d  an academic emphasis of 20-39%, and 

g r e a te r  em phasis th an  th i s  was d e s ire d  by 23.5%.

I t  w i l l  be r e c a l le d  th a t  in  resp o n se  to  Item  23, some 51.3% 

o f th e  e n t i r e  sample saw the  academic em phasis fo r  Prim ary s tu d e n ts  

as be ing  about r i g h t .  However, in  respond ing  to  Item  24, 63.5% 

agreed  o r  s tro n g ly  ag reed  th a t  th e  req u irem en t o f one academ ic 

s u b je c t  shou ld  be changed to  in c lu d e  3 o r  4 academic s u b je c ts  a t  a 

m oderate le v e l .

b . P ro fe s s io n a l  S tu d ie s

An exam ination  o f T able  105 shows th a t  28.9% of th e  sample 

seemed to  be s a t i s f i e d  w ith  th e  o n e - th ird  p ro f e s s io n a l  emphasis 

e a r l i e r  re p o r te d  by th e  c o lle g e s , f o r  th ey  p re fe r r e d  20-39% emphasis 

in  th i s  a re a . There were 34.5% p r e f e r r in g  g r e a te r  em phasis, and

1.5% w anting l e s s .  Of th e  MUN sample re sp o n d in g , 9.4% p re fe r re d  

20-39% emphasis on p ro f e s s io n a l  s tu d ie s ,  and 21.9% would l ik e
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g r e a te r  emphasis than  t h i s .  Turning to  th e  E n g lish  sam ple, 38.3% 

p re fe r r e d  20-39%, w h ile  a s l i g h t l y  h ig h e r  p ro p o r tio n  (40.6%) would 

have l ik e d  to  see  th i s  emphasis in c re a se d . This r e l a t i v e l y  h igh  

p ro p o r tio n  i s  c o n s is te n t  w ith  th e  concern ex p ressed  by Heads of 

E ducation  D epartm ents and t h e i r  s t a f f  about th e  p o s s ib le  re d u c tio n  

in  p ro f e s s io n a l  s tu d ie s  which m ight fo llo w  the  in tro d u c t io n  of th e  

Diploma in  H igher E d u ca tio n . They would, in  f a c t ,  l i k e  more tim e 

f o r  t h i s  work.

c. School E xperiences

T able  106 shows th a t  33.0% of th e  sample p re fe r r e d  20-39% 

em phasis on sch o o l e x p e r ien c e s . A gain, th i s  su p p o rts  th e  re p o r ts  

o f th e  c o lle g e s  th a t  they  were devo ting  a t h i r d  o f th e  programme 

to  th i s  a re a  of t r a in in g .  A g r e a te r  em phasis was p re fe r r e d  by 

25.9%, and 5.6% would have l ik e d  l e s s .  Among th e  E n g lish  s t a f f ,  

39.8% agreed  w ith  th e  20-39% em phasis, w h ile  35.3% would l ik e  th e  

em phasis in c re a se d . Responses from th e  MUN sample show th a t  18.8% 

would l ik e  20-39% emphasis on sch o o l e x p e r ie n c e s , and 6.2% would 

l ik e  more than  t h i s .  A sm all p ro p o r tio n  -  9.4% -  would l ik e  le s s  

than 20% em phasis.

Item  33 . What i s  your o p in io n  of th e  p re s e n t  req u irem en ts  fo r  
P rim ary s tu d e n ts  in  THE TEACHING of th e  fo llo w in g :

a . Language

b . Reading

c. M athem atics

a. Language

W hile 26.9% of th e  sample though t req u irem en ts  were s u f f i c i e n t ,  

39.1% though t they  were le s s  o r  much le s s  than  s u f f i c i e n t  (T able 

107, Appendix V, p . 517). Of th e  E n g lish  sam ple, 33.8% were s a t i s 

f ie d  w ith  p re s e n t  re q u ire m e n ts , b u t 48.1% p re fe r re d  an in c re a s e  in
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Language req u ire m e n ts . More than  50% of each o f 5 c o lle g e  

sam ples (C o lleg es  C, G, I ,  J ,  K) b e lie v e d  th e  Language req u irem en ts  

were le s s  o r much le s s  than s u f f i c i e n t .  At MUN, only 12.5% though t 

th e  req u irem en ts  were s u f f i c i e n t ,  w h ile  20.3% saw them as le s s  o r 

much le s s  than  s u f f i c i e n t .

b . Reading

The same p ro p o r tio n  as in  th e  case  o f Language (26.9% ), 

b e lie v e d  th e  emphasis to  be s u f f i c i e n t ,  w h ile  39.6% though t i t  to  

be le s s  o r much le s s  than  s u f f i c i e n t .  Among th e  E n g lish  s t a f f ,  

again  th e re  were 33.8% s a t i s f i e d  w ith  p re s e n t  re q u ire m e n ts , w h ile  

45.1% of them though t req u irem en ts  to  be le s s  o r much le s s  than  

s u f f i c i e n t .  A gain, 50% or more of th e  sample from each o f f iv e  

c o lle g e s  (C o lle g e s , C, E, G, J ,  K) b e l ie v e d  th e  Reading re q u ire 

ments to  be  le s s  o r much le s s  than  s u f f i c i e n t .  Responses from th e  

MUN sample show th a t  4.7% were s a t i s f i e d  w ith  p re s e n t re q u ire m e n ts , 

and 28.1% though t them to  be le s s  o r  much le s s  than  s u f f i c i e n t .

c. M athem atics

The cou rse  req u irem en ts  in  th e  te a c h in g  o f M athem atics were 

viewed somewhat more fav o u rab ly  than  were th e  o th e r  two cu rricu lu m  

a re a s ,  w ith  35.0% see in g  them as s u f f i c i e n t ,  and 29.0% see in g  them 

as le s s  o r  much le s s  th an  s u f f i c i e n t .  There were 40.6% of th e  

E n g lish  sample who saw M athem atics req u irem en ts  as s u f f i c i e n t ;  an 

a lm ost eq u a l p ro p o r tio n  -  39.8% -  saw them as l e s s  o r much le s s  

than  s u f f i c i e n t .  In  only two c o lle g e s  (C o lleges C and G) were 

th e re  50% o r more who were d i s s a t i s f i e d  w ith  p re s e n t  req u ire m e n ts . 

Of th e  MUN sam ple, req u irem en ts  were seen  as s u f f i c i e n t  by 23.4%, 

and le s s  th an  s u f f i c i e n t  by 6.3%.

This q u e s tio n  had been  asked a lso  o f s tu d e n ts  (Item  2 1 ) , and
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Diagram 13 shows th e  d if f e r e n c e s  betw een s t a f f  and s tu d e n t op in 

io n s . However, i t  shou ld  be p o in te d  out th a t  a h ig h  p ro p o r tio n  of 

s t a f f  d id  no t respond to  t h i s  Item , p a r t ly  because th o se  w ith  fewer 

than  30% Prim ary s tu d e n ts  were n o t asked to  respond . P e rcen tag es  

of non -resp o n d en ts  were as fo llo w s;

P e rcen tag es  of Non-Respondents 
S ta f f  S tu d en ts  

Language 34.0% 1.4%

Reading 33.5% 1.4%

M athem atics 36.0% 1.3%

The diagram  shows th a t  g r e a te r  p ro p o r tio n s  o f  s tu d e n ts  th an  

s t a f f  saw th e  Language req u irem en ts  as s u f f i c i e n t  -  43.6% as a g a in s t  

26.9%, and a lso  as l e s s  o r much le s s  than  s u f f i c i e n t  -  54.9% as 

a g a in s t  39.1%. With re s p e c t to  R eading , th e  same g e n e ra l p a t te r n  

a p p lie d . For exam ple, 38.4% of th e  s tu d e n t sample and 29.6% of th e  

s t a f f  sam ple saw th e  req u irem en ts  as s u f f i c i e n t ;  60.2% of th e  

s tu d e n t sam ple, b u t only  39.6% of th e  s t a f f  sam ple, saw them as 

le s s  o r much le s s  than  s u f f i c i e n t ,  A r a th e r  s im i la r  p ic tu r e  p re 

s e n ts  i t s e l f  w ith  re g a rd  to  th e  M athem atics re q u irem en ts ; 44.1% of 

th e  s tu d e n t sample and 35.0% of th e  s t a f f  sam ple saw them as s u f f i 

c ie n t ,  b u t 54.7% of th e  s tu d e n t sample and 29.0% of the  s t a f f  

sample saw them as le s s  o r  much le s s  than  s u f f i c i e n t .

Item s 26-28 and Item s 34-36 d e a l t  w ith  th e  a re a  o f s tu d en ts*  

Teaching P r a c t ic e  ex p e rien ces  and t h e i r  c o n ta c ts  w ith  c h i ld re n ,  and 

w ith  s t a f f  c o n ta c ts  w ith  sch o o ls .

Item  26 . a. Do you su p e rv ise  s tu d e n ts  on te ac h in g  p ra c t ic e ?

b . I f  Yes, do you c o n s id e r  th a t  s tu d e n ts  a re  
r e lu c ta n t  to  seek  your h e lp  because  o f your 
ro le  as an a sse sso r?

Table 108 shows th a t  th e  m a jo r ity  of s t a f f  in  th e  sample
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sh ared  in  th e  su p e rv is io n  o f Teaching P r a c t ic e .  B u t, c o n tra ry  to  

what had been s ta t e d  by bo th  E n g lish  and Newfoundland s tu d e n ts  in  

th e  e a r l i e r  d is c u s s io n s , th e  m a jo rity  o f s t a f f  members in  th e  

sample d id  n o t b e l ie v e  s tu d e n ts  would be r e lu c ta n t  to  seek  t h e i r  

h e lp  because of t h e i r  r o le  as an a s s e s s o r .  In  f a c t ,  t h i s  was th e  

view  o f 68.5% of th e  t o t a l  s t a f f  sam ple, and o f more than  80% of 

th e  sample from each o f C o lleges C, D, E, and K.

The f in d in g s  in  t h i s  s tudy  su p p o rt th a t  of Cope (1971), which 

showed th a t  s tu d e n ts  gave more w eight th an  d id  tu to r s  to  th e  tu to rs*  

assessm en t ro le .

Item  27 . The em phasis p u t on s tu d en ts*  te ac h in g  p r a c t ic e
notebooks i s :  (See Table 109, Appendix V, p . 518)

More than  h a l f  th e  sample (58.4%) though t th e  emphasis to  be

about r i g h t ,  w ith  10.2% see in g  i t  as too  l i t t l e  and 14.3% as too

much or f a r  too  much (Table 109, Appendix V, p . 5 1 8 ). C r i t ic is m

of th e  s tu d e n t te a c h in g  f i l e  has been made by H unter (1972) , and

by the  NFER (1974) s tu d y . I t  was p o in te d  o u t t h a t  Teaching P r a c t ic e

notebooks ought to  r e f l e c t  more c lo se ly  th e  r e a l i t i e s  o f Teaching

P r a c t ic e .

Item  28 . a. Teaching p r a c t ic e  should  be su p e rv ise d  by:
(See Table 110, Appendix V, p . 519)

b . Teaching p r a c t ic e  shou ld  be a sse sse d  by:
(See T able  111, Appendix V, p . 520)

a . S u p e rv is io n  o f P r a c t ic e

Almost th e  e n t i r e  sample (96.4%) su p p o rted  th e  system  used a t  

th e  tim e o f th e  su rvey  -  th a t  o f c la s s  te a c h e rs  and c o lle g e  su p e r

v is o r s  sh a r in g  th e  s u p e rv is io n  of Teaching P r a c t ic e .

b . Assessm ent o f P r a c t ic e

With re s p e c t to  assessm ent of p r a c t i c e ,  however, on ly  35.5%
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b e lie v e d  t h i s  shou ld  be sh ared  w ith  eq u a l r e s p o n s ib i l i ty  between

c la s s  te a c h e rs  and c o lle g e  su p e rv iso rs  (T able 111, Appendix V, p .

520). There were 50,3% who though t assessm en t ought to  be sh a red ,

b u t th a t  they  (c o lle g e  s t a f f )  should  have g r e a te r  r e s p o n s ib i l i ty

f o r  i t .  Only 7.6% b e lie v e d  t h i s  sh a rin g  should  g ive  g r e a te r

r e s p o n s ib i l i ty  to  c la s s  te a c h e rs  than  to  c o lle g e  s t a f f ,  and th e se

4were MUN re sp o n d en ts . Thus some 43.1% o f th e  sample would ag ree  

to  change th e  e x is t in g  norms by g iv in g  g r e a te r  r e s p o n s ib i l i ty  to  

c la s s  te a c h e rs  as a g a in s t  c o lle g e  s u p e rv is o r s .

This Item  appeared on th e  s tu d e n t q u e s tio n n a ire  (Item  2 9 ), 

and t h e i r  re sp o n ses  a re  compared w ith  th o se  of s t a f f  in  Diagram 14. 

The two groups were in  alm ost com plete agreem ent th a t  su p e rv is io n  

o f p r a c t ic e  ought to  be by c la s s  te a c h e rs  and c o lle g e  s u p e rv is o r s .  

But th e re  was some d isag reem ent as to  th e  e x te n t  to  which re s p o n s i

b i l i t y  fo r  assessm en t should  be sh ared .

S ta f f  and s tu d e n ts  agreed  th a t  n e i th e r  c la s s  te a c h e rs  nor 

c o lle g e  s t a f f  ought to  have s o le  r e s p o n s ib i l i ty  f o r  t h i s  work. But 

a h ig h e r  p ro p o r tio n  o f s tu d e n ts  than  s t a f f  favoured  th e  g ra n tin g  

o f in c re a se d  r e s p o n s ib i l i ty  to  c la s s  te a c h e rs .  Though 45.3% of th e  

s tu d e n t  sample and 35.5% of th e  s t a f f  sample would l i k e  c o lle g e  

s t a f f  and c la s s  te a c h e rs  to  have equal r e s p o n s ib i l i t y ,  fo u r  tim es 

as many s tu d e n ts  as s t a f f  -  33.4% as a g a in s t  7.6% -  would g ive 

g r e a te r  r e s p o n s ib i l i ty  fo r  assessm ent o f p r a c t ic e  to  c la s s  te a c h e rs  

th an  to  c o lle g e  s t a f f .  C onverse ly , 50.3% of th e  s t a f f  sample b u t 

only  15.9% of th e  s tu d e n t sam ple, would g iv e  th i s  g r e a te r  re s p o n s i

b i l i t y  to  c o lle g e  s t a f f .

4
At MUN, r e s p o n s ib i l i ty  fo r  th e  s u p e rv is io n  of Teaching P r a c t ic e  
l i e s  m ainly w ith  th e  S tu d en t Teaching D iv is io n  o f th e  F a c u lty  of 
E ducation .
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Item  34. Are your P rim ary s tu d e n ts  re q u ire d , as p a r t  of 
your c o u rse s , to  work w ith  c h ild re n :

a. In  th e  C ollege?

b . O u tside  th e  C ollege?

S tu d en ts  have re p e a te d ly  in d ic a te d  t h e i r  d e s ir e  fo r  g re a te r  

o p p o rtu n ity  to  work w ith  c h ild re n  in  s i tu a t io n s  o th e r  th an  b lo ck  

te ach in g  p r a c t ic e s .  The e x te n t to  which such p ro v is io n  had been 

made in  the  i n s t i t u t i o n s  in c lu d ed  in  t h i s  su rv e y , as re p o r te d  by 

s t a f f ,  i s  reco rded  in  Table 112 (Appendix V, p . 521).

a. In  th e  C o llege

W hile 7.6% of th e  sample in d ic a te d  th a t  c h ild re n  were b ro u g h t 

to  th e  c o lle g e  always o r f r e q u e n t ly ,  33.0% re p o r te d  th a t  t h i s  was 

done only  o c c a s io n a lly . Of th e  E n g lish  sam ple, 10.5% re p o rte d  t h a t  

c h ild re n  were b rough t in  always o r f r e q u e n t ly ,  w ith  45.9% re p o r tin g  

i t  to  be done o c c a s io n a l ly , and an o th er 19.5% s ta t in g  th a t  i t  was 

seldom th e  case . As fo r  th e  MUN sam ple, 1.6% re p o r te d  b r in g in g  

c h ild re n  in  f r e q u e n t ly ,  6.3% o c c a s io n a lly , and 14.1% re p o r te d  th a t  

th i s  was seldom done.

b . O u tside  the  C ollege

As would be ex p ec ted , a h ig h e r  p ro p o r tio n  re p o rte d  having  

t h e i r  s tu d e n ts  work w ith  c h ild re n  o u ts id e  th e  c o lle g e  than  in  th e  

c o lle g e , w ith  34.5% in d ic a t in g  i t  was done always o r  f r e q u e n t ly ,  

and 22.3% th a t  i t  was done o c c a s io n a lly . Looking a t  th e  E n g lish  

sam ple, 45.9% re p o r te d  t h i s  a c t i v i t y  as ta k in g  p la c e  always o r  

f r e q u e n tly , and 29.3% o c c a s io n a lly . From th e  MUN sam ple, 11.0% 

re p o r te d  having  t h e i r  s tu d e n ts  work w ith  c h ild re n  o u ts id e  th e  

u n iv e r s i ty  always o r f r e q u e n t ly ,  and 7.8% o c c a s io n a lly .

S ta f f  and s tu d e n ts  d is a g re e  on th e  q u e s tio n  o f  w orking w ith  

c h ild re n  bo th  in s id e  and o u ts id e  th e  c o lle g e . For exam ple, a much
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h ig h e r p ro p o r tio n  o f s tu d e n ts  than  s t a f f  re p o r te d  they  had nev er 

worked w ith  c h ild re n  in  th e  c o lle g e  -  43.2% as a g a in s t  7.6%. Con

v e r s e ly ,  a g r e a te r  p ro p o r tio n  o f s t a f f  th an  s tu d e n ts  re p o r te d  s tu 

den ts  working f re q u e n tly  w ith  c h ild re n  o u ts id e  th e  c o lle g e  -  21.3% 

as a g a in s t  7.1%. A com parison of s t a f f  and s tu d e n t re sponses i s  

g iven  in  Diagram 15.

Item  35. How would you r a t e  your c o n ta c t w ith  P rim ary 
Schools?

W hile s t a f f  had been asked e a r l i e r  to  in d ic a te  t h e i r  te ac h in g  

ex p e rien ces  in  sch o o ls  s in c e  tak in g  t h e i r  p re s e n t  p o s ts  (Item  7 ) ,  

and to  g iv e  t h e i r  o p in io n  on s t a f f  secondm ents to  Prim ary Schools 

(Item  2 1 ), t h i s  Item  sought to  determ ine how they a c tu a l ly  viewed 

t h e i r  c o n tac t w ith  th e se  sch o o ls .

As Table 113 shows, h a l f  th e  sample (50.8%) b e lie v e d  t h e i r  

c o n tac t w ith  Prim ary Schools to  be adequate  o r more than  ad eq u a te , 

and only  17.3% though t i t  l e s s  th an  ad eq u a te . Among th e  E n g lish  

s t a f f ,  65.4% saw t h e i r  sch o o l c o n ta c t as adequate  o r more than  

adeq u a te , and 18.0% as le s s  than  ad eq u a te ; w h ile  20.4% o f th e  MUN 

sample saw t h e i r  c o n ta c t as adequate  o r more than  adeq u a te , and 

15.6% as le s s  th an  ad eq u a te . I t  must be borne in  mind, however, 

th a t  64.0% of th e  MUN sample d id  n o t respond to  t h i s  q u e s tio n ; most 

o f  them were n o t te ac h in g  Prim ary s tu d e n ts .

Responding to  Item  18, 64.4% of th e  s tu d e n t  sample b e lie v e d  

t h e i r  le c tu r e r s  to  be m odera te ly  co n v ersan t w ith  P rim ary School 

p r a c t i c e s ,  and 19.0% saw them as v e ry  co n v ersan t w ith  th e se  p ra c 

t i c e s .  In  t h e i r  re sp o n ses  to  Item  35, as we have see n , 50.8% of 

th e  s t a f f  sample in d ic a te d  t h e i r  c o n ta c t w ith  Prim ary Schools was 

adequate o r more th an  adequate . Two o th e r  s t a f f  Item s which were 

r e la te d  to  th i s  is s u e  were Item  8 , a sk ing  how long they  had been
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in  t h e i r  p re s e n t  te ac h in g  p o s ts ,  and Item  7 , ask in g  w hether they  

had done any te ac h in g  in  sch o o ls  s in c e  ta k in g  up t h e i r  p re s e n t

p o s ts .

Responses to  Item  8 showed th a t  40.6% of th e  MUN sam ple, b u t 

only  16.2% of th e  e n t i r e  sam ple, and 4.5% of th e  E n g lish  sam ple, 

had been in  t h e i r  p re s e n t  p o s ts  f o r  a p e r io d  o f le s s  than  5 y e a r s . 

H ence, most o f th e  s t a f f  in  th e  sam ple had no re c e n t  f u l l - t im e  

sch o o l te a c h in g  e x p e r ie n c e . However, t h e i r  resp o n ses  to  Item  7 

showed th a t  40.1% of th e  e n t i r e  sam ple, 23.4% of th e  MUN sam ple, 

and 48.1% of th e  E n g lish  sam ple, had done some sch o o l te ach in g  

s in c e  ta k in g  up t h e i r  p re s e n t  p o s ts .  This was t ru e  a lso  fo r  44.6% 

o f th o se  s t a f f  members w ith  30% o r  more Prim ary s tu d e n ts .  As can 

be seen  from th e  fo llo w in g  d iag ram s, p e rc en ta g e s  in d ic a t in g  t h i s  

were much h ig h e r  fo r  some o f th e  in d iv id u a l  c o lle g e  sam ples.

I t  would seem th a t  some s t a f f ,  a t  l e a s t ,  had f e l t  a  need to  

m a in ta in  schoo l c o n ta c ts  by doing some sch o o l te a c h in g , even i f  

p r im a r i ly  on an ad hoc b a s i s .  This m ight h e lp  to  e x p la in  why 83.4% 

of th e  s tu d e n t sam ple had seen  s t a f f  as m odera te ly  o r very  conver

s a n t w ith  Prim ary School p r a c t ic e s ,  and why a r e l a t i v e l y  low p ro 

p o r t io n  o f them m entioned a la c k  o f s t a f f  f a m i l i a r i t y  w ith  Prim ary 

Schools as a weakness in  t h e i r  programme (Item  3 2 ). Diagram 16 

g iv e s  s tu d e n t re sp o n se s , p e r  i n s t i t u t i o n ,  to  Item  18. Diagram 17 

g iv e s  s t a f f  re sp o n se s , p e r  i n s t i t u t i o n ,  to  Item  35; and Diagram 18 

g iv e s  s t a f f  re sp o n se s , p e r  i n s t i t u t i o n ,  to  Item  7.

Item  36 . a. Are you s a t i s f i e d  w ith  th e  p re s e n t  p ro v is io n  
o f te ach in g  p r a c t ic e  fo r  P rim ary s tu d e n ts?

b . I f  No, how would you su g g est th a t  p r a c t ic e  be 
d is t r ib u te d ?
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9 7 .0  89.1 79.1 86 .2  78 .3  79 .4  78 .0  67 .7

MUN B C D E G I J
Diagram 16.

LECTURERS VERY OR MODERATELY CONVERSANT WITH 
PRIMARY SCHOOL PRACTICES: STUDENT RESPONSES
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MUN B C D E G I K
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a. S a t i s f a c t io n  w ith  P ro v is io n  o f Teaching 
P r a c t ic e

As can be seen  from Table 114, on ly  23.4% of th e  sample were 

s a t i s f i e d  w ith  Teacliing P r a c t ic e  p ro v is io n ; n e a r ly  tw ice as many 

(42.1%) were n o t. Of th e  E n g lish  sam ple, 33.8% were s a t i s f i e d ,  

w h ile  48.1% were n o t .  I t  m ight have been expected  th a t  83.3% of 

th e  C ollege C sample were s a t i s f i e d ,  g iven  t h e i r  programme of 

working one day weekly w ith  t h e i r  s tu d e n ts  in  a sch o o l. I f  one 

c o n sid e rs  th e  21 s t a f f  members from MUN who were e l i g i b l e  to  

respond to  t h i s  Item , th e  d i s s a t i s f a c t i o n  exp ressed  by 90.5% of 

them (29.7% of th e  t o t a l  MUN sample) i s ,  a g a in , to  be ex p ec ted , 

g iven  th e  minimum req u irem en t of 2 w eeks' p r a c t ic e  fo r  t h e i r  s tu 

den ts  .

A much g r e a te r  p ro p o r tio n  o f s tu d e n ts  -  57.4% -  exp ressed  

s a t i s f a c t i o n  w ith  p ro v is io n s  fo r  Teaching P r a c t ic e .

b . D is t r ib u t io n  o f Teaching P ra c t ic e

Only th o se  in d ic a t in g  d i s s a t i s f a c t i o n  w ith  p r a c t ic e  were 

in v i te d  to  respond , and th i s  e x p la in s , in  p a r t ,  th e  low response  

to  th e  second p a r t  o f th e  Item . Responses to  th i s  open-ended ques

t io n  were c a te g o r iz e d  in  th e  same manner as was th e  case fo r  

s tu d e n t resp o n ses  to  th e  same q u e s tio n ; c a te g o r ie s  a re  shown in  

T ables 115, 116, 117 (Appendix V, pp. 523-527).

From th e  re sp o n ses  g iv en , th e  fo llo w in g  arrangem ents were 

favoured ;

Year 1 

Year 2 

Year 3

4-6 weeks 

4-6 weeks 

4-6 weeks

A sm all p ro p o r tio n  o f th e  sample (8.2%) would l ik e  more p r a c t ic e  

in  Year 2 , and 16.2% would l ik e  more in  Year 3. T his was t ru e  fo r
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TABLE 114. SATISFACTION WITH TEACHING 
PRACTICE PROVISION

INSTITUTION YES 

No. % No.

NO

%

NO RESPONSE 

No. %

MUN N=64 1 1 .6 19 29.7 44 68.7

C ollege B N=9 2 2 2 .2 6 66.7 1 11 .1

C ollege C N=18 15 83.3 3 16.7 ----- —

C ollege D N=28 9 32.1 10 35.7 9 32.2

C ollege E N=10 6 60.0 ----- — 4 40.0

C ollege  G N=19 2 10.5 14 73.7 3 15.8

C ollege I N*22 7 31.8 11 50 .0 4 18.2

C ollege J N=19 1 5.3 15 78.9 3 15.8

C ollege K N=8 3 37.5 5 62.5 ■■ 1 1 ——

T o ta l

P e rcen t

197

100%

46

23.4%

83

42.1%

68

34.5%
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11.3% and 21.1% of th e  E n g lish  sam ple, and fo r  1.6% and 6.2% of th e  

MUN sam ple. With re s p e c t  to  Year 4 , 9.4% o f  th e  MUN sample would 

l i k e  more than  4-6 weeks o f p r a c t ic e ;  resp o n ses  f o r  th a t  y e a r  and 

f o r  th e  P o s tg ra d u a te  y e a r from th e  E n g lish  sample were too low to  

be co n sid e red .

S tu d en t response  (Item  24) shows th e re  was g e n e ra l agreem ent 

th a t  b lo c k  p r a c t ic e s  o f p e r io d s  from 4-6 weeks were d e s i r a b le  fo r  

Y ear 1 and Year 2 o f  th e  s tu d e n ts ' programme. But w ith  re s p e c t to  

Year 3, 35.6% of th e  s tu d e n t sam ple, as a g a in s t  7.1% of th e  s t a f f  

sam ple, showed a p re fe re n c e  fo r  10 weeks o r more o f Teaching 

P r a c t ic e .

In  an a ttem p t to  a s c e r ta in  how s t a f f  f e l t  about in v o lv in g  

classroom  te a c h e rs  in  th e  p lan n in g  o f programmes fo r  te a c h e r  t r a i n 

in g , Item  29 was in c lu d e d  in  th e  q u e s t io n n a ire .

Item  29 . Members o f th e  teach in g  p ro fe s s io n  sh o u ld  be
in v i te d  to  p a r t i c ip a t e  in  th e  p lan n in g  o f p ro
grammes f o r  te a c h e r  t r a in in g .

There were 88.3% of th e  sample who agreed  o r s tro n g ly  agreed  

w ith  th is  s ta te m e n t, w h ile  only  4.6% d isa g re e d  o r  s tro n g ly  d isag ree d  

(T able 118). E n q u ir ie s  to  Departm ent Heads concern ing  th e  c o n t r i 

b u tio n  o f c lassroom  te a c h e rs  to  c o lle g e  course  p lan n in g  in d ic a te d  

th a t  i t  w as, how ever, u s u a lly  r e s t r i c t e d  to  g u es t l e c t u r e s ,  m eetings 

in  connec tion  w ith  Teaching P r a c t ic e ,  and so  on. There were some 

ex ce p tio n s : in  one in s ta n c e  a H eadm istress was a c tu a l ly  te a c h in g  a 

course  to  s tu d e n ts  a t  th e  c o lle g e .

The n e x t Item  (30) focused  on f a c i l i t i e s  and re so u rce s  w ith in  

th e  i n s t i t u t i o n s .
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Item  30 . What i s  your o p in io n  of th e  fo llo w in g  f a c i l i t i e s  
a t  your c o lle g e ;

a. L ib ra ry

b . C urriculum  C entre

c. B ookstore

d. A udio-V isual C entre

e . S ta f f /S tu d e n t  Seminar Rooms

Responses from E n g lish  s t a f f  a re  reco rd ed  in  T ables 119, 120,

121 (Appendix V, pp . 528-530), w ith  th o se  from MUN fa c u l ty  (whose 

f a c i l i t i e s  d i f f e r e d  somewhat) in  Table 122 (Appendix, V, p . 531).

a. L ib ra ry

The m a jo r ity  o f th e  sample (69.2%) saw t h e i r  l ib r a r y  f a c i l i 

t i e s  as be ing  adequate  o r more than  ad eq u a te , w ith  94.7% of th e  

C ollege G sample e x p re ss in g  th a t  view ; b u t 62.5% of th e  C o llege  K 

sample though t t h e i r  l ib r a r y  f a c i l i t i e s  to  be l e s s  than  ad eq u a te .

b . C urriculum  C entre

W hile 46.6% saw th i s  f a c i l i t y  as adequate  o r  more th an  ad eq u a te , 

a lm ost as many (42.9%) sav/ i t  as in a d eq u a te . A ll  s t a f f  members of 

th e  C ollege K sample were of th e  l a t t e r  o p in io n . I t  i s  o f i n t e r e s t  

to  n o te  th a t  B ullock  (1975) had r e f e r r e d  to  th e  la ck  o f f a c i l i t i e s  

in  th e  c o lle g e s  fo r  work in  Language and R eading, and s a id  i t  was 

ra r e  to  f in d  a c o lle g e  w ith  a Reading C en tre .

c. B ookstore

A r e l a t i v e l y  low p ro p o r tio n  o f th e  sam ple, when compared w ith  

t h e i r  o p in io n s  o f th e  afo rem en tioned  f a c i l i t i e s ,  found th a t  t h e i r  

b o o k sto re  was adequate  (30.8% ). A gain, C ollege K sample ex p ressed  

d i s s a t i s f a c t i o n  more s tro n g ly  than  d id  any o th e r  c o lle g e  sam ple.
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d. A udio-V isual C entre

This was seen  by 68.4% o f th e  sam ple to  be adequate  o r more 

than  adeq u a te , b u t th e re  were th o se  (29.3%) who found t h i s  f a c i l i t y  

inad eq u a te  a t  t h e i r  c o lle g e . In  th e  case  o f C ollege E, 100% of th e  

sample were s a t i s f i e d  w ith  t h e i r  A udio-V isual C en tre .

e . S ta f f /S tu d e n t  Seminar Rooms

The m a jo rity  (54.9%) saw th e se  as in a d e q u a te , w ith  42.9% s a t 

i s f i e d  w ith  p re s e n t  p ro v is io n s .

Responses from th e  MUN sample show th a t  39.1% saw th e  U niver

s i t y ' s  main l ib r a r y  as b e in g  adequate  o r more than  ad eq u a te , w h ile  

59.3% d isa g re e d . As fo r  th e  E ducation  l i b r a r y , 70.3% saw th is  

f a c i l i t y  as le s s  than  ad eq u a te , compared w ith  28.1% who though t i t  

ad eq u a te .

The C urriculum  C entre  was seen  as adequate o r more than  ade

quate  by 53.1% of th e  sam ple, w ith  39.1% in  d isag reem ent w ith  th is  

view . A m a jo rity  o f 54.7% were s a t i s f i e d  w ith  th e  U n iv e r s i ty 's  

b o o k s to re , b u t 40.6% were no t s a t i s f i e d .  S a t i s f a c t io n  was g r e a te r ,  

however, w ith  th e  f a c i l i t i e s  o f th e  A udio-V isual C e n tre , 75.0% 

see in g  them as adequate o r  more than  ad eq u a te , and 20.3% as in ad e

quate  .

F a c u lty /s tu d e n t  sem inar rooms were seen  as in ad eq u a te  by 78.1% 

o f th e  sam ple, on ly  20,3% see in g  them as s a t i s f a c to r y .

S a t i s f a c t io n  w ith  th e  p ro v is io n  o f f a c i l i t i e s  as ex p ressed  by 

th e  c o lle g e  s t a f f  and MUN f a c u l ty  i s  compared h e re ;

F a c i l i t y  C o llege  S ta f f  MUN F acu lty

L ib ra ry  69.2% 39.1%

C urriculum  C entre  46.6% 53.1%

B ookstore 30.8% 54.7%

A udio-V isual C entre  68.4% 75.0%

S ta f f /S tu d e n t  Sem inar Rooms 42.9% 20.3%
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Item  31. S ta te ,  in  o rd e r  o f p r i o r i t y ,  w hat you c o n sid e r
to  be th re e  m ajor aims o f P rim ary te a c h e r  e d u ca tio n .

Responses to  th i s  open-ended q u e s tio n  were p laced  in  th re e  

c a te g o r ie s  which can be seen in  Table 123 (Appendix V, p . 532). 

Because resp o n d en ts  had been in v i te d  to  g ive  th r e e  aim s, each c a te 

gory was g iven  th re e  columns, so t h a t  th e  f i r s t  aim named by a 

resp o n d en t could be  p laced  in  column 1 o f th e  r e le v a n t  c a te g o ry , 

th e  second named in  column 2 o f th e  r e le v a n t  c a te g o ry , and th e  

th i r d  named in  column 3 o f i t s  c a te g o ry . Examples of s p e c i f i c  

resp o n ses  which were p laced  in  each ca teg o ry  a re  g iven  in  ’N otes 

on Item  31’ a t  th e  end of th e  c h ap te r .

P e rso n a l developm ent o f th e  s tu d e n t was g iven  as an aim of 

Prim ary te a c h e r  e d u ca tio n  by 55.3% of th e  sam ple. I t  was named 

f i r s t  by 19.3%, second by 14.7%, and th i r d  by 21.3%. Taking the  

E n g lish  sample o f 133, t h i s  aim was g iven  by 71.4%. I t  was named 

f i r s t  by 24.8%, second by 18.0%, and t h i r d  by 28.6%. For th e  MÜN 

sam ple, th i s  aim was g iven  by 21.9%. I t  was named f i r s t  by 7.8%, 

second by 7.8%, and th i r d  by 6.3%.

A t o t a l  o f 120 resp o n d en ts  (60.9%) gave p r o f e s s io n a l  competence 

as an aim. I t  was named f i r s t  by 19.8% of th e  sam ple, second by 

30.5%, and th i r d  by 10.6%, I t  was named by 75.2% of th e  t o t a l  

E n g lish  sam ple; and named f i r s t  by 27.0%, second by 37.6%, th i r d  

by 10.6%. I t  was named by 31.2% o f th e  t o t a l  MUN sa u p le ; and named 

f i r s t  by 4.7%, second by 15.6%, t h i r d  by 10.9%.

An u n d e rs tan d in g  o f  c h ild  developm ent was g iven  as an aim by 

45.2% of th e  e n t i r e  sam ple, w ith  20.8% naming i t  f i r s t ,  10.2% 

second, and 14.2% th i r d .  I t  was named by 54.1% of th e  E n g lish  

sam ple. There were 22.6% who named i t  f i r s t ,  13.5% second, and 

18.0% th i r d .  I t  was named by 26.6% of th e  MIN sam ple, w ith  17.2%
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naming i t  f i r s t ,  3.1% second, and 6.3% th i r d .

The aims s ta t e d  by resp o n d en ts  in  t h i s  su rvey  a re  very  s im i la r  

to  th o se  given  in  a p r o je c t  u n d ertaken  by th e  Leeds U n iv e rs ity  

I n s t i t u t e  o f E ducation  (NFER , 1973). In  t h e i r  O b jec tiv es  o f Teacher 

E d u c a tio n , i t  i s  s ta t e d  th a t  " .  . . a n  e f f e c t iv e  te a c h e r :

( i )  w i l l  p o sse ss  c e r ta in  p ro f e s s io n a l  s k i l l s  and 
te ch n iq u es  which a re  d i r e c t ly  r e la te d  to  th e  
d ay -to -d ay  work o f te a c h in g ;

( i i )  w i l l  p o sse ss  c e r ta in  knowledge and under
s ta n d in g . This w i l l  . . . p ro v id e  an e s s e n t i a l  
background to  h is  work;

( i i i )  w i l l  p o sse ss  c e r ta in  p e rs o n a l q u a l i t i e s . " ^

In  s e v e ra l  o f th e  p rev io u s  I tem s, s t a f f  had been p rov ided  w ith  

an o p p o rtu n ity  to  ex p ress  t h e i r  o p in ion  on c e r ta in  s p e c i f i c  course  

components. In  a d d it io n  to  t h i s ,  how ever, i t  was deemed u s e f u l  to  

in c lu d e  th i s  f i n a l  Item  (3 7 ) , in v i t in g  them to  comment upon weak

n e sse s  in  th e  co u rses  o v e r a l l ,  as they  saw them.

Item  37 (E n g lish  s t a f f ) . What do you c o n s id e r  to  be th e
th re e  main w eaknesses in  each o f th e  fo llow ing  
programmes f o r  P rim ary s tu d e n ts  a t  your c o lle g e :

a. T eacher’ s C e r t i f i c a te

b . B.Ed.

c. P o s tg ra d u a te  Course

d. O ther ( sp e c ify )

With re s p e c t to  s e c tio n s  ’a ’ and ’b ’ o f t h i s  Item , th e  same 

c a te g o r ie s  were used  f o r  pu rpose  o f a n a ly s is  as f o r  s tu d e n t  r e s 

ponses to  a q u e s tio n  on w eaknesses which they  saw in  t h e i r  p ro 

gramme (Item  3 2 ). The same p rocedure  o f g iv in g  each s e t  of c a te 

g o rie s  th re e  columns was used a ls o . Examples of s p e c i f i c  responses 

which were p laced  in  each o f th e  c a te g o r ie s  a re  g iven  in  ’N otes on 

Item  37’ a t  th e  end o f th e  c h a p te r .

^Leeds U n iv e rs ity  I n s t i t u t e  o f E duca tio n , The O b jec tiv es  of Teacher 
E ducation  (NFER, 1973), p . 9 .



340

a. T each er’s C e r t i f i c a te

Responses a re  g iven  in  T able  124 (Appendix V, p . 534). I t  was 

deemed more u s e fu l  to  g ive a t te n t io n  to  th e  frequency  w ith  which 

each o f th e  w eaknesses was m entioned, r a th e r  than  th e  o rd e r  in  

which they  appeared . The resp o n ses  a re  g iven  h e re  in  o rd e r  of 

frequency  o f m ention;

Weakness P e rcen tag e  Response

Problem s re  w orkload b a lan ce  66.9%

O ther 41.4%

Problem s re  sch o o l e x p e rien c e s  26.3%

Problem s re  communication w ith in
and among departm en ts 13.6%

Problem s re  te a c h in g  and le c tu r in g  11.3%

Hence, in  term s o f th e  T h ree -y ear C e r t i f i c a te  C ourse, g r e a te s t  

concern was exp ressed  in  r e l a t i o n  to  th e  w orkload b a la n c e , in  term s 

o f b o th  co n ten t and tim e . This concern , p a r t i c u l a r ly  w ith  r e f e r 

ence to  an over-em phasis on academic w ork, was f r e q u e n tly  exp ressed  

in  d is c u s s io n s  w ith  s t a f f  o f E ducation  D epartm ents in  th e  c o lle g e s .

W ith in  th e  ’o th e r ’ c a te g o ry , th e  frequency w ith  which s t a f f  

m entioned th e  low s tan d a rd s  of e n t ry ,  work, and assessm en t, tends 

to  su p p o rt s tu d ie s  m entioned e a r l i e r ,  such as McLeish (1970), and 

th e  Birmingham ATO (19 7 1 ). W ith in  th e  rem ain ing  c a te g o r ie s  o f 

w eaknesses, s t a f f  tended  to  confirm  concerns r a is e d  by s tu d e n ts ,  

and re sp o n ses  from b o th  groups w i l l  be  compared l a t e r .

b . B .Ed.

S ta f f  responses to  w eaknesses in  th e  B.Ed. programme a re  shown 

in  Table 125 (Appendix V, p . 5 3 7 ), and a re  g iven  below in  o rd e r  of 

frequency :
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Weakness P ercen tag e  Response

Problem s re  w orkload b a lan ce  57.9%

Problem s re  sch o o l ex p e rien ces  24.8%

O ther 18.0%

Problem s re  teach in g  and le c tu r in g  6.0%

Problem s re  communication w ith in
and among departm ents 3.8%

As in  th e  case  o f th e  T h ree-y ear C e r t i f i c a t e  C ourse, th e  main con

cern  was w ith  th e  w orkload b a la n c e ; and more s p e c i f i c a l ly  w ith  too 

l i t t l e  tim e , too much academic work, and an overloaded  tim e ta b le .

In  term s o f sch o o l e x p e r ie n c e s , s t a f f  tended  to  su p p o rt s t a t e 

ments o f Heads of E ducation  D epartm ents and s tu d e n ts  th a t  th e re  

was a la c k  of sch o o l c o n ta c t in  th e  B.Ed. y e a r . In  th e  ’ o th e r ' 

c a te g o ry , s p e c i f ic  concerns were s im ila r  to  th o se  g iven  in  r e l a t io n  

to  th e  T h ree -y ear C ourse, p a r t i c u l a r ly  w ith  reg a rd  to  th e  la ck  of 

r ig o u r  and th e  low s ta n d a rd s . Where w eaknesses were exp ressed  

about th e  teach in g  and le c tu r in g ,  re fe re n c e  was most f r e q u e n tly  

made to  in a p p ro p r ia te  s t a f f  q u a l i f i c a t io n s .

c. P o s tg rad u a te  Course

Responses were c a te g o r iz e d  as g iven  in  Table 126 (Appendix V, 

p. 540), and were an a ly sed  in  th e  same manner as were th o se  fo r  

re sp o n ses  to  s e c t io n s  ’a ’ and 'b ’ o f t h i s  Item . Examples o f spe

c i f i c  re sp o n ses  which were p laced  in  each of th e  c a te g o r ie s  a re  

g iven  in  ’Notes on Item  37’ a t  th e  end o f th e  c h a p te r .

Responses a re  g iven  below in  o rd e r  of frequency  o f m ention:

Weakness P ercen tag e  Responses

I n s u f f i c i e n t  tim e 12.8%

In ad eq u ate  p ro f e s s io n a l  s tu d ie s  12.0%

Poor o rg a n is a t io n  10.5%

O ther 5.3%
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Most Heads of E duca tion  D epartm ents co n sid e red  th a t  th i s  

Course was too  s h o r t .  S ta f f  were concerned about th e  inadequacy 

o f p ro f e s s io n a l  s tu d ie s ,  confirm ing th e  f in d in g s  o f th e  s tudy  by 

th e  London I n s t i t u t e  (1971). S ta f f  in  t h i s  sample were a lm ost 

e q u a lly  concerned w ith  th e se  two l im i ta t io n s  of th e  P o s tg rad u a te

C ourse. The graphs in  Diagram 19 g ive  summaries o f w eaknesses

named fo r  each o f th e  programmes.

W hile p ro v is io n  had been  made a t  th e  end o f  th e  q u e s tio n n a ire  

fo r  s t a f f  to  comment on w eaknesses in  o th e r  c o u rse s , no resp o n ses  

w ere made.

A com parison o f resp o n ses  reg a rd in g  w eaknesses in  the p ro 

grammes by th e  E n g lish  s tu d e n t and s t a f f  sam ples i s  of i n t e r e s t  a t

t h i s  p o in t ;  and because  most s tu d e n ts  were s tu d y in g  fo r  a T e a c h e r 's  

C e r t i f i c a te  o r  a B .E d ., t h e i r  responses w i l l  be  compared w ith  s t a f f  

re sp o n ses  p e r ta in in g  to  th e se  two programmes o n ly . An a n a ly s is  of 

s tu d e n t  (Item  32) and stauEf (Item  37) resp o n ses  showed th e  f iv e  

c a te g o r ie s  o f w eaknesses in  th e  fo llo w in g  o rd e r ,  acco rd ing  to  f r e 

quency of m ention:

PROGRAMME WEAKNESSES IN ORDER OF FREQUENCY 
OF MENTION: ENGLISH SAMPLE

c .  j  ^ S ta f fS tu d e n ts
T e a c h e r 's  C e r t i f i c a te  B.Ed.

1. Problem s re  w orkload 1. Problem s re  w orkload 1. Problem s re  w orkload
b a lan ce b a lan ce b a lan ce

2. Problem s re  sch o o l 2. O ther 2. Problem s re  schoo l
ex p erien ces 3. Problem s re  sch o o l ex p erien ces

3. Problem s re  teach in g ex p erien ces 3. O ther
and le c tu r in g 4. Problem s re  communi 4. Problem s re  teach in g

4. Problem s re  communi c a tio n  w ith in  and and le c tu r in g
c a tio n  w ith in  and among departm ents 5 . Problem s re  communiamong departm ents 5. Problem s re  te ach in g c a tio n  w ith in  and

5. O ther and le c tu r in g among departm ents
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I t  i s  w orth  n o tin g  th a t  'o t h e r '  w eaknesses named by s tu d e n ts  

came l a s t ,  w h ile  f o r  s t a f f  th ey  came second w ith  re fe re n c e  to  th e  

T e a ch e r 's  C e r t i f i c a t e ,  and th i r d  w ith  re fe re n c e  to  th e  B.Ed. In  

f a c t ,  w eaknesses c a te g o riz e d  as 'o th e r '  showed th e  g r e a te s t  d i f f e r 

ences betw een s tu d e n ts  and s t a f f  in  term s o f frequency w ith  which 

they  were m entioned. This m ight be e x p la in ed  in  p a r t  by th e  

d if f e r e n c e s  between s tu d e n t and s t a f f  s p e c i f ic  responses which were 

p laced  in  th i s  c a te g o ry . S tu d en t resp o n ses  r e f e r r e d  u s u a lly  to  

th e re  having  been a la c k  of o rg a n is a t io n  in  th e  co u rse , o r some 

c r i t i c i s m  o f th e  o rg a n is a t io n  o f c e r ta in  components o f th e  co u rse . 

S ta f f ,  on th e  o th e r  hand, w h ile  sometimes m entioning  th e  la c k  o f 

o rg a n is a t io n , more f r e q u e n tly  ex p ressed  concerns about a la c k  of 

r ig o u r ,  and about low s ta n d a rd s  of e n try  re q u ire m e n ts , te a c h in g , 

and assessm en t.

Item  37 (MUN F acu lty ) . What do you c o n s id e r to  be  th e  th re e  
main w eaknesses in  th e  B .A .(E d .) programme fo r  
Prim ary s tu d e n ts  a t  your u n iv e rs i ty ?

T able 127 (Appendix V, p . 542) shows th a t  resp o n ses  were p u t

in  th e  same c a te g o r ie s  as had been th o se  from E n g lish  s t a f f  in

r e l a t i o n  to  t h e i r  programmes. Examples o f s p e c i f ic  responses which

were p laced  in  each o f th e  c a te g o r ie s  a re  g iven  in  'N o tes  on Item

37' a t  th e  end o f th e  c h a p te r .

Responses a re  g iven  in  o rd e r  o f frequency  of m ention:

Weakness P ercen tag e  Response

Problem s re  w orkload b a lan c e  39.0%

Problem s re  sch o o l ex p e rien ce s  21.8%

O ther 3.2%

Problem s re  te a c h in g  and le c tu r in g  1.6%

Problem s re  communication w ith in
and among departm ents 0%
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I t  i s  in t e r e s t in g  to  n o te  th a t  w orkload b a lan c e  was of g r e a te s t  

concern to  b o th  th e  Newfoundland and E n g lish  sam ples. D is s a t i s f a c 

t io n  w ith  Teaching P r a c t ic e  p ro v is io n  and sch o o l ex p e rien ces  gen

e r a l l y ,  had been exp ressed  e a r l i e r ,  by bo th  s t a f f  and s tu d e n ts .

By com parison, th e  o rd e r of frequency  w ith  which w eaknesses 

p e r ta in in g  to  th e  B .A .(E d .) were m entioned by MUN s tu d e n ts  and 

fa c u l ty  were as fo llo w s:

PROGRAMME WEAKNESSES IN ORDER OF FREQUENCY 
OF MENTION: MUN SAMPLE

S tu d en ts  F a c u lty

1. Problem s re  w orkload b a lan ce  1. Problem s re  w orkload b a lan ce

2. Problem s re  sch o o l ex p er- 2. Problem s re  sch o o l exper
ien ces  ien ces

3. Problem s re  te ac h in g  and 3. O ther
le c tu r in g  Problem s re  te ac h in g  and

4. O ther l e c tu r in g

5 . Problem s re  communication 5. Problem s re  communication
w ith in  and among departm ents w ith in  and among departm ents

Though th e  B.Ed. o f fe re d  in  England d i f f e r s  from th e  B .A .(E d .) 

o f fe re d  a t  MUN, and though s t a f f  a re  w orking in  d i f f e r e n t  c u l tu r e s ,  

th ey  sh a re  common concerns (as  shown in  th e  fo llo w in g  breakdown of 

re sp o n ses) reg a rd in g  th e  p re p a ra t io n  of te a c h e rs  to  work in  t h e i r  

r e s p e c tiv e  Prim ary S chools:

PROGRAMME WEAKNESSES IN ORDER OF FREQUENCY OF MENTION

S ta f f : England F a c u lty : MUN

T e a c h e r 's  C e r t i f i c a te B.Ed. B .A .(E d .)

1. Problem s re  w orkload 1. Problem s re  w orkload 1. Problem s re  w orkload
b a lan ce b a lan ce b a lan ce

2. O ther 2. Problems re  sch o o l 2. Problem s re  schoo l

3. Problem s re  sch o o l ex p erien ces ex p erien ces

ex p erien ces 3. O ther 3. O ther

4. Problem s re  communi 4. Problem s re  te ac h in g 4. Problem s re  te ach in g
c a tio n  w ith in  and and le c tu r in g and le c tu r in g
among departm ents 5. Problem s re  communi 5. Problem s re  communi

5. Problem s re  teach in g c a tio n  w ith in  and c a tio n  w ith in  and
and le c tu r in g among departm ents among departm en ts
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I t  i s  c le a r  th a t  th e  s t a f f  and s tu d e n t  resp o n d en ts  in  bo th  

England and Newfoundland saw problem s r e la te d  to  w orkload b a lan ce  

as c r u c ia l .  This h ig h l ig h ts  a m ajor d i f f i c u l t y  in  develop ing  

te a c h e r  e d u ca tio n  programmes -  th a t  o f a ss ig n in g  to  each o f th e  

programme components an emphasis which w i l l  re c e iv e  th e  ap p rova l 

of b o th  s t a f f  and s tu d e n ts .
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NOTES

N otes on Item  25

Examples of s p e c i f i c  responses in c lu d ed  in  each o f th e  c a te 

g o r ie s  used in  a n a ly s is  o f d a ta  fo r  th i s  Item  were as fo llo w s;

a. P o s i t iv e  C onnections

T ra n s fe r  i s  p o s s ib le ;  t r a in in g  inform s p r a c t i c e ;  sound i n i t i a l  

t r a in in g  e f f e c t s  subsequen t te ac h in g  and classroom  management; 

d i r e c t  connec tion  -  th eo ry  i s  implem ented in  p r a c t ic e ;  th e  connec

t io n s  a re  very  s tro n g ; th e  Prim ary s tu d e n t 's  programme of t r a in in g  

i s  t o t a l l y  r e la te d  to  subsequent c lassroom  te a c h in g ; th e  Prim ary 

programme p o sse sse s  th e  g r e a te s t  degree  o f re le v an c e  fo r  implemen

ta t i o n  of t r a in in g  in  ou r s c h o o ls ; g r e a te r  t i e s  a t  P rim ary le v e l  

than  any o th e r .

b . Unable to  D eterm ine C onnection

Depends on th e  k in d  o f t r a in in g  g iv en ; depends on i n t e l l e c t u a l  

a b i l i t y  of th e  s tu d e n t ;  very  d i f f i c u l t ,  s in c e  p e r s o n a l i ty  o f th e  

s tu d e n t  and c lim a te  o f th e  sch o o l a re  two v a r ia b le s  which m i l i t a t e  

a g a in s t  'b la n k e t '  rem arks; I  would l ik e  to  b e l ie v e  s o , b u t b eh av io u r 

i s  d i f f i c u l t  to  change.

c. No C onnection

No co n n ec tio n ; a lm ost no co n n ec tio n ; n o t ve ry  much, i f  any -  

th e  c o lle g e s  and sch o o ls  a re  l i t t l e  w orlds a p a r t ;  no connec tion  -  

th e  jump from t r a in in g  to  sch o o l seems to  overwhelm some s tu d e n ts ;  

la c k  o f connec tion  betw een th e o r ie s  expounded du rin g  t r a in in g  and 

th e  s i t u a t io n  as i t  r e a l ly  e x is t s  in  the  sc h o o ls ; th e re  i s  a sharp  

b re a k  betw een th eo ry  and p r a c t ic e .
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d. O ther

Teachers tend  to  accep t e x is t in g  p r a c t ic e s  of te a c h in g ; s in ce  

much of th e  t r a in in g  i s  g e n e ra l , s tu d e n ts  must make most of the  

s ig n i f i c a n t  a p p l ic a t io n s  on th e  jo b ; no te a c h e r  ed u ca tio n  programme 

can hope to  t r a i n  s tu d e n ts  com pletely  fo r  th e  c lassroom .

N otes on Item  31

Examples o f s p e c i f i c  resp o n ses  in c lu d e d  in  each o f th e  c a te 

g o r ie s  used in  a n a ly s is  o f d a ta  f o r  t h i s  Item  were as fo llo w s:

a . P e rso n a l Development o f th e  S tuden t

S tu d e n t 's  p e rso n a l developm ent; i n t e l l e c t u a l  and academic 

developm ent o f th e  te a c h e r ;  p e rso n a l ed u ca tio n  o f  th e  s tu d e n t ;  to  

produce an educated  p e rso n ; g e n e ra l e d u ca tio n  o f th e  s tu d e n t ;  to  

con tinue  th e  s tu d e n t 's  own g e n e ra l e d u ca tio n ; developm ent of c r i t i 

c a l ly - th in k in g  te a c h e rs ;  promote w ith in  th e  s tu d e n t th e  r ic h  q u a l i 

t i e s  of mind and c h a ra c te r .

b . P ro fe s s io n a l  Competence

P ro fe s s io n a l  com petence; knowledge of and a b i l i t y  to  te ac h  

b a s ic  s k i l l s  o f  l i t e r a c y  and numeracy; produce good, e f f e c t iv e  

te a c h e rs ;  developm ent o f  p ro f e s s io n a l  s k i l l s ;  s tu d e n ts  w ith  compe

ten ce  in  cu rricu lu m  th e o ry  and p r a c t ic e ;  produce a com petent 

te a c h e r ;  p ro v id e  o p p o rtu n ity  f o r  s tu d e n ts  to  acq u ire  and develop 

te a c h in g  com petencies.

c. U nderstand ing  o f C h ild  Development

Help s tu d e n ts  u n d ers tan d  a l l  a sp e c ts  o f c h ild  developm ent; 

s tu d e n ts  who can u n d e rs tan d  c h ild re n  and t h e i r  n eed s ; to  en ab le  th e  

s tu d e n t  te a c h e r  to  a c q u ire  a knowledge o f c h ild  developm ent and th e  

psychology o f le a rn in g ;  th e  developm ent o f an u n d e rs tan d in g  of how
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c h ild re n  grow and le a m ;  to  develop in s ig h t  in to  th e  v a rio u s  a sp e c ts  

of c h ild  developm ent; in -d e p th  u n d e rs tan d in g  o f c h ild  developm ent 

w ith  i t s  im p lic a t io n s .

N otes on Item  37 (E n g lish  S ta f f )

Examples o f s p e c i f i c  resp o n ses  in c lu d e d  in  each of th e  c a te 

g o r ie s  used in  a n a ly s is  o f d a ta  fo r  t h i s  Item  were as fo llo w s :

a. T e a c h e r 's  C e r t i f i c a te

( i )  Problem s re  School E xperiences

Inadequate  sch o o l e x p e r ie n c e s ; n o t enough con tinuous c o n ta c t 

w ith  c h ild re n ; poor tim in g  o f p r a c t ic e s .

( i i )  Problem s re  Workload Balance

O verload o f  Main s u b je c t ;  to o  l i t t l e  p ro f e s s io n a l  s tu d ie s ;  

in ad eq u a te  work in  th e  b a s ic  s k i l l s ;  in ad eq u a te  independen t s tudy  

tim e; s tu d e n ts  a re  o v e rta u g h t; too  much c o n ta c t tim e ; course  

academ ica lly  and n o t p ro f e s s io n a l ly  b ased ; too much tim e devoted 

to  e d u c a tio n a l th e o ry .

( i i i )  Problem s re  Teaching and L e c tu rin g

Taught by peop le  w ith  l i t t l e  P rim ary  ex p erien ce  ; tu to re d  by 

s t a f f  who a re  b a s ic a l ly  secondary  te a c h e r s ;  in a p p ro p r ia te  q u a l i f i 

c a tio n s  and e x p e rien ce  o f many tu to r s  concerned; s u p e r f i c i a l  

coverage by some tu to r s  in  some a re a s  ; to o  much le c tu r in g .

( iv ) Problem s re  Communication W ith in  and 
Among D epartm ents

Lack o f c o -o rd in a tio n  betw een d ep artm en ts; la c k  o f communica

t io n  betw een c o lle g e  d ep artm en ts , and hence a fragm ented co u rse ; 

la c k  o f l i a i s o n  betw een tu to r s  in  v a r io u s  departm ents and a sp e c ts  

of th e  course; tu to r s  in  a reas  o f  th e  course  i n s u f f i c i e n t ly  aware
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of what i s  happening in  o th e r  a reas  of th e  c o lle g e  co u rse ; in a d e 

q uate  l in k s  between Main s u b je c t and p ro f e s s io n a l  s tu d ie s  c o u rse s .

(v) O ther

Not acad em ica lly  demanding ; fragm ented  and b i t t y ;  o v er

a sse sse d ; low e n try  s ta n d a rd s ; low s ta n d a rd s  of assessm en t; academic 

s ta n d a rd  too  low; too  few s tu d e n ts  a re  f a i l e d ;  has been used  as 

lo w -en try  le v e l  p o s t-s c h o o l e d u c a tio n ; to o  ex am -o rie n ta ted .

b . B.Ed.

( i )  Problem s re  School E xperiences

Absence o f sch o o l c o n ta c t;  too  removed from th e  c lassroom  

s i tu a t io n ;  no c o n ta c t w ith  c lassroom  work; c o n ta c t w ith  sch o o ls  too 

l im ite d ;  fo u r th  y e a r  com pletely  d iv o rced  from sch o o l e x p e r ie n c e s ; 

no p r a c t i c a l  component.

( i i )  Problem s re  Workload Balance

Too much a ttem p ted  in  tim e a v a i la b le ;  to o  much tim e devoted  

to  e d u c a tio n a l th e o ry ; o v e r- t im e ta b le d ; to o  academic and d iv o rced  

from r e a l i t y ;  fo u r th  y ea r course  of i n s u f f i c i e n t  le n g th ; to o  much 

s tu d e n t - tu to r  c o n ta c t tim e ; too  g re a t  an em phasis on Main s u b je c t ;  

sy lla b u s  i s  o v e rlo ad ed ; one y e a r  on top of th e  C e r t i f i c a te  Course 

i s  n o t enough.

( i i i )  Problem s re  Teaching and L e c tu rin g

Unacademic s t a f f ;  low s ta tu s  o f  s t a f f  compared w ith  B.A. 

s t a f f ;  te ac h in g  i s  s te re o ty p e d .

( iv )  Problem s re  Communication W ith in  and 
Among D epartm ents

Lack o f l i a i s o n  between E ducation  and Main s u b je c t departm ents ;

i n s u f f i c i e n t  l i a i s o n  betw een co u rses .
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(v) O ther

Fragmented and b i t t y ;  la c k s  r ig o u r ;  la c k  o f r ig o u r ,  d i s c ip l in e  

and dep th ; la c k  o f q u a l i ty  in ta k e ;  i n s u f f i c i e n t  em phasis on high  

s tan d a rd s  o f e n try  and perform ance; too many s tu d e n ts ;  to o  f a r  

removed from classroom  s i tu a t io n ;  th e  danger t h a t  in  th e  fo u r th  

y e a r  th e  schoo l s i tu a t io n  may be fo rg o t te n .

c. P o s tg ra d u a te  Course

( i )  I n s u f f i c i e n t  Time

Too much crammed in to  too  l i t t l e  tim e; too  s h o r t ;  a  o n e -y ear 

cou rse  i s  too  s h o r t ;  n o t enough tim e fo r  an y th in g ; in ad eq u a te  tim e 

a v a i la b le  in  one y e a r ; t o t a l l y  in ad eq u a te  in  tim e , fo r  th e  ta sk ; 

th e  sh o r tn e s s  o f th e  course  i t s e l f .

( i i )  Inadequate  P ro fe s s io n a l  S tu d ies

P ro fe s s io n a l  s tu d ie s  under-em phasised ; i n s u f f i c i e n t  tim e given 

to  p ro f e s s io n a l  s tu d ie s ;  too l i t t l e  p ro f e s s io n a l  p re p a ra t io n ;  la c k  

of tim e on p ro f e s s io n a l  a sp e c ts ;  n o t enough tim e g iven  to  p ro fe s 

s io n a l  e d u ca tio n .

( i i i )  Poor O rg a n isa tio n

P oorly  o rg a n ised ; too  ' ad h o c ' in  i t s  o rg a n is a t io n .

( iv )  O ther

In a p p ro p r ia te  q u a l i f i c a t io n s  and ex p erien ce  of many tu to r s  

concerned; unacademic s t a f f ;  over-em phasis on th e o r e t i c a l  d i s c i 

p l in e s .

N otes on Item  37 (MUN F acu lty )

Examples of s p e c i f i c  resp o n ses  in c lu d ed  in  each o f th e  c a te 

g o rie s  used in  a n a ly s is  o f d a ta  fo r  th i s  Item  were as fo llo w s;
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B.A. (Ed.)

( i )  Problem s re  School E xperiences

Need much more tim e in  sc h o o ls ; n o t enough su p e rv ise d  p r a c t ic e  

in  sch o o ls ; poor te a c h in g  p r a c t ic e  p ro v is io n ; need e a r l i e r  exposure 

to  sc h o o ls ; n o t enough sch o o l e x p e r ie n c e s ; to o  l i t t l e  c o n ta c t w ith  

sc h o o ls ; too  l i t t l e  in -s c h o o l a c t i v i t y ;  i n s u f f i c i e n t  f i e l d  exper

ie n c e s ;  need more su p e rv ise d  p r a c t ic e  th ro u g h o u t; s tu d e n ts  spend 

too  l i t t l e  tim e in  sc h o o ls .

( i i )  Problem s re  W orkload B alance

Too l i t t l e  academ ic s tu d y ; i n s u f f i c i e n t  th e o r e t i c a l  b a s is  ; to o  

much academic s tu d y ; in ad eq u a te  emphasis on p ro f e s s io n a l  s tu d ie s ;  

in s u f f i c i e n t  em phasis on th e  te ac h in g  o f R eading; i n s u f f i c i e n t  

em phasis on th e  te ach in g  o f Reading and M athem atics; too  many p e r i 

p h e ra l  cou rses re q u ire d ; too  r e s t r i c t i v e  w ith  re s p e c t to  e le c t iv e  

co u rse s .

( i i i )  Problem s re  Teaching and L e c tu rin g  

Too much le c tu r in g .

(iv ) Problem s re  Communication W ithin  and 
Among D epartm ents

No responses g iven  could  be p laced  in  th i s  ca teg o ry .

(v) O ther

Lack o f p ro p e r  sequence in  th e  programme; poor assessm en t 

te c h n iq u e s ; some co u rses handled  in  s u p e r f i c i a l  manner; n o t enough 

d i r e c t io n  f o r  s tu d e n ts .
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SUMMARY AND DISCUSSION OF INTERVIEWS WITH 

HEADS OF EDUCATION DEPARTMENTS

An in te rv ie w  was h e ld  w ith  the  Head o f th e  E ducation  D epartm ent 

in  each o f th e  tw elve c o lle g e s  d u ring  th e  Summer of 1976, and w ith  

th e  Dean of E duca tion  a t  M emorial U n iv e rs ity  s h o r t ly  b e fo re  th a t .  

(For th e  com plete in te rv ie w  sch e d u le s , see  Appendix I I I ,  p . 467.) 

These in te rv ie w s  p ro v id ed  n o t only a d d i t io n a l  in fo rm a tio n  about th e  

c o lle g e s  in  q u e s tio n  and th e  changes ta k in g  p la c e  in  them, b u t a lso  

view s and o p in io n s  from th e  v an tag e  p o in t o f th e  D epartm en ta l Head.

In  o rd e r  to  p re s e n t  a summary of th e  in te rv ie w  r e s u l t s ,  ques

t io n s  from th e  sch ed u les  have been grouped under v a rio u s  head ings 

(w ith  q u e s tio n  numbers tak en  from th e  E n g lish  v e rs io n  o f th e  

s c h e d u le ) :

Q uestion  1 -  Q uestion  4: S ta f f

I t  shou ld  be p o in te d  ou t th a t  in  th e  case o f two c o l le g e s ,  

t r a d i t i o n a l  departm ents no lo n g e r e x is te d ,  and s t a f f  numbers were 

g iven  fo r  th e  E ducation  D epartm ent as i t  e x is te d  in  1975. In  

an o th er c o lle g e  th e  d ep artm en ta l form of o rg a n is a t io n  was about to  

end; Heads o f D epartm ents in  o th e r  c o lle g e s  a lso  in d ic a te d  p lan s  

f o r  changing th e  o rg a n is a t io n a l  p a t te r n .

Members o f th e  E ducation  D epartm ent, i t  was made c le a r ,  had a 

h e a v ie r  w orkload th an  d id  t h e i r  c o lle ag u e s  in  o th e r  d ep artm en ts, 

and ex cep t f o r  one c o lle g e , worked w ith  a much h ig h e r  s t a f f / s tu d e n t  

r a t i o .  R a tio s  f o r  E ducation  s t a f f  a re  g iv en  below . Four Heads o f 

D epartm ent p o in te d  ou t t h a t ,  in  a d d itio n  to  te a c h in g , most s t a f f  

members undertook  some a d m in is tra t iv e  r e s p o n s i b i l i t i e s ,  w h ile  in



355

th e  rem ain ing  e ig h t c o lle g e s , and a t  MUN, th e se  d u tie s  were la rg e ly  

th e  r e s p o n s ib i l i ty  o f a few s e n io r  s t a f f  members.

S ta f f /S tu d e n t  R a tio s  No. of C o lleges

1 0 : 1 - 1 9 : 1  5

2 0 : 1 - 2 9 : 1  3

30:1 and over 4

In  e ig h t  E ducation  D epartm ents th e re  were s t i l l  some s t a f f  

members who lacked  advanced academic q u a l i f i c a t i o n s ,  b u t ,  as was 

p o in te d  out by one Head, th i s  problem  was b e in g  overcome as o ld e r  

s t a f f  members r e t i r e d ,  and o th e rs  were im proving t h e i r  q u a l i f i c a 

t io n s .  With one e x c e p tio n . Heads were reaso n ab ly  w e ll  s a t i s f i e d  

w ith  t h e i r  s t a f f .  In  two c o lle g e s  a  s t a f f  developm ent p o lic y  had 

been in tro d u c e d , which allow ed s t a f f  to  improve t h e i r  q u a l i f i c a 

t io n s  f o r  th e  new teach in g  d u t ie s  th ey  would be re q u ire d  to  under

tak e  in  th e  re v is e d  c o lle g e  co u rses . One Head s a id  t h a t  under t h i s  

p o l ic y ,  i f  i t  was deemed n e c e s sa ry , th e  Departm ent would recommend 

leav e  fo r  a s t a f f  member even i f  i t  had n o t been re q u e s te d . But 

th e se  two c o lle g e s  were n o t r e p re s e n ta t iv e  o f th e  sam ple. E ig h t 

of th e  o th e rs  were very  concerned over th e  d i f f i c u l t y  t h e i r  s t a f f  

w ere ex p e rien c in g  in  g e t t in g  leav e  to  improve t h e i r  q u a l i f i c a t i o n s ,  

d e sp ite  th e  f a c t  t h a t  t h i s  would b e n e f i t  th e  c o lle g e  and i t s  

co u rses . One of th e se  Heads though t th a t  th e  only  s t a f f  member who 

m ight be  g ra n te d  leav e  was one who had a p p lie d  to  u n d e rtak e  advanced 

s tu d ie s  in  th e  te ach in g  o f R eading. T h is problem  d id  n o t a r i s e  a t  

MUN, where a f a c u l ty  member i s  no rm ally  g ra n te d  a s a b b a t ic a l  y e a r ,  

w ith  75 p e rc e n t s a la r y ,  a f t e r  se rv in g  f o r  6 y e a r s .  This leav e  i s  

g ra n te d  f o r  th e  purpose o f upgrad ing  q u a l i f i c a t io n s  o r u n d e rtak in g  

re s e a rc h .
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Q uestions 5, 6; T eacher Involvem ent In  th e  C o lleges

Three of th e  tw elve c o lle g e s  employed t e a c h e r - tu to r s ,  ̂ and one 

o th e r  had j u s t  d isc o n tin u e d  th i s  p r a c t ic e  f o r  f in a n c ia l  re a so n s . 

O thers took  advantage o f th e  s e rv ic e s  o f sch o o l p e rso n n e l r e g u la r ly ,  

b u t on an ad hoc b a s i s .  In  one in s ta n c e ,  how ever. Heads of sch o o ls  

were te ach in g  a course  in  'S choo l S tu d ie s ' f o r  the  c o lle g e , and in  

an o th e r th e re  was sometimes a 'c o l le g e  s t a f f / s c h o o l  s ta f f 'e x c h a n g e  

system  in  o p e ra tio n .

Q uestions 9 -1 4 , and 29. 30, 32; E n try  R equirem ents 
and S tu d en ts

Most c o lle g e s  had re v is e d  o r were about to  r e v i s e ,  in  th e  n ex t 

academic y e a r ,  t h e i r  e n try  req u irem en ts  because of th e  in tr o d u c tio n  

o f th e  Diploma in  H igher E ducation  and th e  new B.Ed. d eg rees . As 

in d ic a te d  in  th e  d e s c r ip t io n  o f th e  c o l le g e s ,  a two 'A ' le v e l  e n try  

would be  re q u ire d  ex cep t fo r  th e  T h ree -y ear C e r t i f i c a te  C ourse ; a l l  

Heads re p o r te d  t h a t  t h i s  was be in g  phased o u t. A ll c o lle g e s  

in c lu d ed  in te rv ie w s  as p a r t  o f t h e i r  e n try  req u ire m e n ts , and f iv e  

a lso  re q u ire d  w r i t t e n  exam inations in  E n g lish . (MUN re q u ire s  

n e i th e r  of th e se  as an e n try  re q u ire m e n t.)  Two Heads re p o rte d  

th a t  from 90% to  100% of t h e i r  p re s e n t  s tu d e n t enro lm ent had named 

th a t  c o lle g e  as t h e i r  f i r s t  c h o ice , w h ile  one Head s a id  t h i s  was 

th e  f i r s t  y e a r  h is  c o lle g e  had been unab le  to  o b ta in  i t s  q u o ta  o f 

s tu d e n ts  on th e  b a s is  o f  f i r s t  cho ices o n ly . Three Heads s a id  t h a t  

t h e i r  c o lle g e  was o f te n  o b lig e d  to  accep t s tu d e n ts  who named i t  as 

t h e i r  t h i r d  o r fo u r th  c h o ice .

Heads were asked fo r  t h e i r  view s on th e  degree  to  which th ey  

f e l t  s tu d e n ts ' secondary ed u ca tio n  was a good background fo r  Prim ary

^These w ere classroom  te a c h e rs  on secondment who ta u g h t a course  
o r  cou rses  a t  th e  c o lle g e .
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te a c h e r  t r a in in g .  One though t th e  'A ' le v e l  background to  be 

e x c e l le n t ;  th e  o th e rs  though t i t  to  be  too  narrow , b u t they  were 

n o t g re a t ly  concerned , s in c e  the  b road  range of C urriculum  S tu d ies  

un d ertak en  a t  c o lle g e  made up fo r  th i s  narrow  background. A nother 

f a c to r  w hich, to  t h e i r  way of th in k in g , made th e  Secondary School 

background le s s  r e le v a n t  than  h e r e to f o r e ,  was the  f a c t  t h a t  many 

new degree  programmes would no lo n g e r have th e  academic 'M ain 

s tu d y ' component. The Dean o f E ducation  a t  MUN f e l t  th e  b road  

range o f s u b je c t a re as  s tu d ie d  a t  Secondary School l e v e l  was a good 

background f o r  P rim ary School te a c h e rs .

A ll  Heads s a id  th a t  few s tu d e n ts  d isco n tin u ed  t h e i r  t r a in in g ,  

e i t h e r  by cho ice o r  on recommendation of th e  c o lle g e . The l a t t e r  

u s u a lly  o ccu rred  when s tu d e n ts  were th ough t to  be u n su ite d  to  

te a c h in g , and took p la c e  b e fo re  th e  f i n a l  sch o o l p r a c t i c e ,  some

tim es a f t e r  th e  f i r s t  p r a c t i c e .  Two c o lle g e s  had a rev iew  board 

d e a lin g  w ith  t h i s  m a tte r .

Heads were asked what they  co n sid ered  to  be 'n e c e s s a r y ' char

a c t e r i s t i c s  fo r  a te a c h e r  o f young c h ild re n . A ll o f them thought 

a can d id a te  should  be  h ig h ly  i n t e l l i g e n t  and f l e x ib le ;  b u t most o f 

them added o th e r  c h a r a c te r i s t i c s  such as an u n d e rs tan d in g  of 

c h ild re n , im a g in a tio n , and stam ina . Four Heads gave p r i o r i t y  to  

th e  s tu d e n t 's  a b i l i t y  to  o rg a n ise  and manage work in  th e  c lassroom . 

This f a c to r  i s  no doubt lin k e d  in  some manner to  th e  w idespread  

c r i t i c i s m  among p ro b a tio n a ry  te a c h e rs  th a t  they  have been g iven  

l i t t l e  o r no h e lp  in  t h e i r  i n i t i a l  t r a in in g  w ith  re g a rd  to  c la s s 

room o rg a n is a t io n  and management.

Only two c o lle g e s  re p o r te d  having  any c o n ta c t w ith  t h e i r  s tu 

d en ts  d u ring  t h e i r  p ro b a tio n a ry  y e a r  o f te a c h in g , though a l l  saw 

th i s  as b e in g  v ery  d e s i r a b le .  One Head was re q u e s tin g  funds to
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o f f e r  t r a in in g  fo r  p ro f e s s io n a l  t u to r s ;  an o th er had begun a p ro 

gramme in  l i a i s o n  w ith  th e  LEA whereby p ro f e s s io n a l  tu to r s  were 

w orking w ith  p ro b a tio n a ry  te a c h e rs .  A th i r d  Head hoped th a t  p lan s  

would m a te r ia l i s e  fo r  h is  c o lle g e  to  become a c e n tre  fo r  th e  t r a i n 

ing  o f p ro fe s s io n a l  tu to r s .

Q uestion  7, and Q uestions 15-23: Courses

I n  a l l  th e  c o lle g e s  th e  new deg rees  had been o r  were soon to  

be in tro d u c e d . They in c lu d ed  B.Ed. (O rd inary  and H onours), B.Ed. 

(A p p lie d ), B.A. , and so on. O rg a n isa tio n  v a r ie d  w ith  some p a t te rn s  

in c lu d in g  m odular u n i t s ,  in te g r a te d  s tu d ie s ,  o r te ac h in g  s tu d ie s .  

Only th re e  Heads re p o r te d  th a t  t h e i r  new degrees were fo llo w in g  a 

co n secu tiv e  p a t te r n ;  th ey  d is l ik e d  t h i s  form at because o f th e  

l im ite d  tim e i t  would a llow  f o r  p r o f e s s io n a l  t r a in in g  and schoo l 

e x p e r ie n c e s . They were a lso  av erse  to  th e  id e a  o f th e  D ip.H .E . 

c o n s t i tu t in g  th e  f i r s t  two y ea rs  o f a degree  c o u rse . The m a jo r ity  

o f co u rses  fo llow ed  a co n cu rren t p a t t e r n ,  and th e  Heads o f D epart

ment were c e r ta in  th e se  new degrees c o n s t i tu te d  th e  b e s t  t r a in in g  

f o r  P rim ary  te a c h e rs .  Ten o f them spoke v e ry  s tro n g ly  in  favour 

o f c o n cu rren t t r a in in g ,  and th e  rem a in d er, hav ing  had no ex p erien ce  

of th e  co n secu tiv e  p a t t e r n ,  had adopted  a 'w a it  and s e e ' a t t i t u d e  

tow ards th e  is s u e .  The Dean o f E ducation  a t  MUN was p le ase d  th a t  

th e  B.A. (E d.) was a c o n cu rren t d e g re e , b u t e x p la in ed  th a t  i t  was 

under r e v is io n  and changes would p ro b ab ly  r e s u l t  in  i t s  becoming a 

more p ro f e s s io n a l  d eg ree .

In  most c o lle g e s  about o n e - th i rd  o f th e  course  work was in  th e  

academ ic sp h ere  (about o n e -h a lf  a t  MUN) , b u t in  two cases th e  s tu d y  

of an academic 'M ain s u b je c t ' had a lre a d y  been d isc o n tin u e d . 

'T each ing  S tu d ie s ' and 'A p p lied  E d u c a tio n , ' r e s p e c t iv e ly ,  re p la ce d
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th e  form er academ ic co u rses .

In  seven c o lle g e s  and a t  MUN, th eo ry  was be in g  ta u g h t by s t a f f  

members who were s p e c i a l i s t s  in  th e  fo u n d a tio n  d is c ip l in e s  of 

E d u ca tio n , w h ile  in  th e  o th e rs  some s t a f f  w ith  some q u a l i f i c a t io n s  

in  t h i s  f i e l d  sh ared  th e  work w ith  o th e r  E ducation  tu to r s .  The 

p o p u la r te a c h in g  approach was by themes o r  to p ic s .

Enquiry as to  w hether E ducation  D epartm ents had any s t a f f  

members w ith  s p e c i a l i s t  q u a l i f i c a t io n s  in  th e  te ac h in g  o f Language 

and Reading b rough t an a f f i rm a t iv e  re p ly  from à l l  Heads. ( I t  i s  

p o s s ib le ,  of c o u rse , th a t  th e  i n t e r p r e ta t io n  g iven  to  th e  word 

's p e c i a l i s t*  m ight n o t have been th e  same in  each c a s e .)  In  f iv e  

o f th e  c o lle g e s  th e se  s p e c i a l i s t s  ta u g h t a l l  Language and Reading 

c o u rses ; in  th e  o th e r s ,  th ey  c o -o rd in a te d  t h i s  work and sh ared  th e  

te ac h in g  w ith  o th e r  E ducation  tu to r s  o r members o f th e  E n g lish  

D epartm ent. S e v e ra l c o lle g e s  re p o r te d  hav ing  re c e n tly  developed 

new Reading courses and th e se  in c lu d ed  an M.A. in  Reading and a 

o n e-y ear course  in  Reading Development, in  a d d it io n  to  Main cou rses 

in  Reading and th e  Psychology of R eading. One Head s a id ,  r a th e r  

r e g r e t f u l ly ,  t h a t  a lthough  he had a Reading s p e c i a l i s t  on h is  s t a f f ,  

he had a fe e l in g  n o th in g  was happening in  Reading!

Asked about th e  te c h n o lo g ic a l a id s  now p o p u la r in  some te a c h e r  

t r a in in g  i n s t i t u t i o n s ,  te n  Heads o f D epartm ent and th e  Dean a t  MUN 

s a id  they  were be in g  w ide ly  u t i l i z e d  by b o th  s t a f f  and s tu d e n ts .  

M icro teach in g , v id e o ta p e s , and c lo sed  c i r c u i t  t e le v i s io n  were 

re p o r te d  to  be  r e g u la r ly  used in  th re e  o f th e  c o lle g e s .

Ten of th e  c o lle g e s  o f fe re d  t r a in in g  in  P re-S choo l e d u c a tio n , 

w ith  th re e  having  done so s in c e  th e  c o lle g e  was i n s t i t u t e d .  The 

r e s t  had begun th i s  p r a c t ic e  f a i r l y  r e c e n t ly ,  s ix  o f them du rin g  

the  p a s t  two o r th re e  y e a r s .  S ix  o f th e  c o lle g e s  a lso  o f fe re d  P re -
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School t r a in in g  a t  th e  P o s tg ra d u a te  le v e l .  The c h ie f  d if f e re n c e  

betw een P re-S ch o o l cou rses and th o se  f o r  F i r s t  School s tu d e n ts ,  i t  

was s t a t e d ,  c en tred  on th e  Teaching P r a c t ic e  and o th e r  ex p e rien ce s  

w ith  c h ild re n . In  a few in s ta n c e s ,  Heads re p o r te d  th a t  g re a te r  

em phasis was p laced  on language developm ent, c h ild  developm ent, and 

p la y , as p a r t  o f th e  P re-S ch o o l co u rses . There seemed to  be ex ten 

s iv e  o p p o r tu n i t ie s  fo r  v a r ie d  p r a c t i c a l  ex p e rien ces  fo r  s tu d e n ts ,  

th rough  p laygroups and n u rse ry  c la s s e s  w ith  c h ild re n ;  th re e  c o lle g e s  

o f fe re d  f a c i l i t i e s  f o r  such groups on t h e i r  own p rem ises .

Heads were asked t h e i r  o p in io n  of th e  d eg ree -p lu s-d ip lo m a  ty p e  

of t r a in in g  fo r  Prim ary te a c h e rs . H a lf o f them though t one y e a r  

was too  s h o r t ,  b u t a l l  agreed  th a t  s tu d e n ts  had , on th e  w hole, done 

very  w e ll .  They were qu ick  to  p o in t o u t, how ever, th a t  th e  s t r e n g th  

of th i s  course  was th e  la rg e  p ro p o r tio n  o f tim e allow ed f o r  exper

ien ces  w ith  c h i ld re n ,  which o f te n  in c lu d ed  a long p e rio d  o f Teaching 

P r a c t ic e ,  o r  s e v e ra l  s h o r te r  p r a c t ic e s .  A m in o rity  o f th e  Heads 

s t i l l  clung to  th e  view th a t  th e  T h ree -y ear C e r t i f i c a te  Course was 

th e  b e t t e r  one f o r  t r a in in g  Prim ary te a c h e rs .

Q uestions 25-28; Teaching P r a c t ic e

E n q u irie s  about Teaching P r a c t ic e  re v e a le d  th a t  in  a l l  tw elve 

c o lle g e s  and a t  MUN, some Prim ary s tu d e n ts  were s t i l l  b e in g  su p e r

v is e d  by s t a f f  members w ith  no Prim ary School te a c h in g  e x p e r ie n c e . 

But t h i s  weakness was b e in g  overcome in  s e v e ra l  ways: One head

fo rbade new s t a f f  members -  w hether o r  n o t th ey  had te ac h in g  exper

ien ce  -  to  su p e rv ise  p r a c t ic e  u n t i l  th ey  had f i r s t  sp en t some tim e 

in  th e  schoo ls  w ith  some ex p erien ced  member o r  members o f s t a f f ;  in  

a n o th er c o lle g e , in e x p e rien c e d  s t a f f  were exempted from su p e rv is in g  

f i n a l  Teaching P r a c t ic e ,  and in  an o th er th e  newly in tro d u ce d  p ro -
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gramme allow ed only  th o se  s t a f f  members who were te ac h in g  C urriculum  

S tu d ie s  to  s u p e rv is e ;  and y e t  an o th er c o lle g e  had a l l  s t a f f  members 

in  th e  sch o o ls  fo r  one day each week w ith  s tu d e n ts ,  thus g iv in g  

s t a f f  a good d e a l o f c lassroom  ex p erien ce  in  Prim ary Schools.

E ig h t c o lle g e s  re q u ire d  su p e rv iso rs  to  v i s i t  s tu d e n ts  on 

Teaching P r a c t ic e  a t  l e a s t  once a week. One Head in s i s t e d  th a t  

such v i s i t s  must be  of a h a l f - d a y 's  d u ra tio n . O thers re q u ire d  

v i s i t s  tw ice a week, p a r t i c u l a r ly  du rin g  th e  f i r s t  b lo ck  p r a c t ic e .  

The number o f s tu d e n ts  su p e rv ise d  by a s t a f f  member v a r ie d  w ith  th e  

te ac h in g  lo ad . The average f o r  th e  c o lle g e s  was 5 s tu d e n ts ,  b u t 

12, 16, and even 18 were reco rd ed . The e x te n t  to  which sch o o l 

p e rso n n e l sh ared  in  th e  assessm ent o f p r a c t ic e  v a r ie d  as fo llo w s:

( i )  E ig h t c o lle g e s  and MUN re q u ire d  th e  Head of th e  sch o o l 

and th e  c lassroom  te a c h e r  to  com plete a r e p o r t  on th e  

s tu d e n t 's  perfo rm ance. This c o n s t i tu te d  p a r t  o f th e  

b a s is  o f assessm en t.

( i i )  Two c o lle g e s  had sch o o l s t a f f  s u p e rv is in g  and a sse s s in g  

p r a c t i c e ,  a c t in g  in  a c a p a c ity  s im i la r  to  c o lle g e  

s u p e r v is o r s .

( i i i )  Two c o lle g e s  c o n su lted  v e rb a l ly  w ith  sch o o l s t a f f  about 

th e  perform ance o f t h e i r  s tu d e n ts  on Teaching P r a c t ic e .

There was a lso  a  d iv is io n  among th e  c o lle g e s  in  term s o f feed 

back to  s tu d e n ts  a f t e r  Teaching P r a c t ic e .  S ix  re p o r te d  h o ld in g  

d is c u s s io n s  w ith  s tu d e n ts ,  a id ed  by r e p o r ts  com pleted by sch o o l and 

c o lle g e  s t a f f ,  w ith  s tu d e n t comments added to  them. These re p o r ts  

took  v a rio u s  forms such a s , 'C h a r a c te r i s t i c s  in  Teaching P r o f i l e , '  

'Summary of S tre n g th s  and W eaknesses on Teaching P r a c t i c e , '  and so 

on. In  one c o lle g e , two days were devoted  to  th e se  d is c u s s io n s  

a f t e r  each p r a c t ic e .  In  a n o th e r , where s tu d e n ts  were in  sch o o ls
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w ith  c o lle g e  s t a f f  one day w eekly , compulsory se ti in a rs  w ith  p e r 

so n n e l from c o lle g e  and sch o o ls  were h e ld  w ith  th e  s tu d e n ts  f o r t 

n ig h t ly .  The rem aining s ix  c o lle g e s  h e ld  d is c u s s io n s  w ith  s tu d e n ts  

a f t e r  Teaching P r a c t ic e ,  and 'to o k  in to  acco u n t' comments re ce iv ed  

from sch o o l s t a f f .  The m a jo rity  of c o lle g e s  had adopted th e  P a s s / 

F a i l  system  o f g rad ing  Teaching P r a c t ic e ,  w ith  o th e rs  u s in g  a fo u r - ,  

f i v e - ,  o r s ix - p o in t  s c a le .

Q uestions 8 and 24; P u b lic  R e la tio n s

E ducation  D epartm ent Heads were asked to  what e x te n t  they 

exp erien ced  c o -o p e ra tio n  w ith  o th e r  departm ents o f th e  c o lle g e . 

C o -o p era tio n  was seen  as fav o u rab le  in  a l l  b u t one in s ta n c e  -  in  

th i s  c o lle g e  th e  Head ad m itted  hav ing  to  work very  h a rd  in  an 

a ttem p t to  improve th e  s i t u a t io n .  R e la tio n s  w ith  th e  L ocal Educa

t io n  A u th o rity  and w ith  th e  sch o o ls  were though t to  b e  e x c e l le n t  

in  e ig h t  c o lle g e s , and to  be  good in  th e  rem ainder of them.

Q uestion  31; The W hite Paper

One f i n a l  to p ic  on which Heads of th e  E ducation  D epartm ents 

w ere asked to  exp ress  t h e i r  views was th e  changes ta k in g  p la ce  in  

te a c h e r  ed u ca tio n  as a r e s u l t  of th e  James R ep o rt, Teacher E ducation  

and T ra in in g  (1972) , th e  W hite P ap e r, E duca tion ; A Framework fo r  

Expansion (1972), and C irc u la r  7 /7 3 , Development o f H igher E ducation  

in  th e  N on-U niversity  S e c to r  (1973). A ll  Heads ex p ressed  some 

p o s i t iv e  view s on th e  changes, p a r t i c u l a r ly  w ith  re g a rd  to  proposed 

in d u c tio n  and in - s e r v ic e  programmes, b u t th e re  were many re s e rv a 

t io n s .  One Head saw th e  move to  merge w ith  p o ly te c h n ic s  as a good 

one, b e l ie v in g  th a t  f o r  too long te a c h e r  e d u ca tio n  had been too 

narrow ly  conceived; an o th er f e l t  th a t  w h ile  i t  had meant a trem en

dous amount of work, i t  was a good th in g  to  be  re q u ire d  to  review
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and re v is e  th e  cou rses of t r a in in g .  In  th e  s ix  c o lle g e s  where new 

degree s t r u c tu r e s  w ere co n cu rren t and more p r o f e s s io n a l ly  b a se d , 

fo r  exam ple, in  A pplied  E d u ca tio n , th e  Heads were very  p le a se d  w ith  

t h e i r  new cou rses  and b e lie v e d  Prim ary  te a c h e rs  would now be b e t t e r  

t r a in e d . But in  th e  r e s t  o f th e  c o l le g e s ,  where th e  degree p a t te r n  

would be c o n se c u tiv e , Heads were n o t so o p t im is t ic .  They saw no 

v a lu e  in  th e  D ip .H .E ., n o r d id  th ey  l ik e  th e  id e a  of a co n secu tiv e  

p a t te r n  o f t r a in in g ,  m ainly because  o f th e  s h o r t  p e rio d  o f tim e i t  

would allow  fo r  p ro f e s s io n a l  t r a in in g  and sch o o l ex p e rien ce .

One Head d id  n o t l ik e  th e  id e a  o f a th re e -y e a r  degree co u rse ; 

he though t th a t  a fo u r -y e a r  B.Ed. Honours degree would be  b e t t e r ,  

and allow  more tim e fo r  'p r o f e s s io n a l  p r e p a r a t io n . '  In  a v o lu n ta ry  

c o lle g e , th e  Head saw no va lu e  in  changes which th e  c o lle g e s  and 

t h e i r  courses were u ndergo ing , and he  was e s p e c ia l ly  annoyed w ith  

th e  id e a  o f t r a in in g  te a c h e rs  in  la rg e  i n s t i t u t i o n s  such as po ly 

te c h n ic s , though he d id  p e rc e iv e  th a t  a very  sm a ll c o lle g e  m ight 

be  unab le  to  employ a wide range o f w e ll  q u a l i f ie d  s t a f f .  Two 

Heads w ere unhappy n o t only  w ith  changes, b u t ,  as they  p u t i t ,  w ith  

th e  manner in  which th e se  w ere b e in g  made. One o f them f e l t  the  

problem s lay  w ith  th e  p e rso n  in  charge of th e  i n s t i t u t i o n  o f which 

h is  c o lle g e  would now be a p a r t , and re p o r te d  th a t  some members o f 

h is  s t a f f  had a lre a d y  ex p erien ced  nervous breakdowns as a  r e s u l t  

of p re s su re s  a s s o c ia te d  w ith  th e  changes. The o th e r  Head, whose 

c o lle g e  had been fo llo w in g  a co n secu tiv e  p a t te r n  under th e  re v is e d  

c o u rse s , saw many th in g s  wrong w ith  th e  changes, b u t was mainly  

concerned w ith  th e  e x te n t  to  w hich , in  h is  o p in io n , te a c h e r  educa

tio n  was s a c r i f i c in g  p r a c t ic e  to  th e o ry . But th i s  same Head 

s tro n g ly  b e lie v e d  th a t  t r a in in g  could  c o n tr ib u te  only to  a l im ite d  

e x te n t in  any ca se , s in c e  i t  was h is  c o n ten tio n  th a t  'te a c h e r s  a re
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b o m  and n o t made, '

For th e  most p a r t ,  th e  in fo rm a tio n  p ro v id ed  by Heads in  th e se  

in te rv ie w s , tended to  su p p o rt th e  g e n e ra l f in d in g s  o f th e  s t a f f  

q u e s t io n n a ir e s .  S e v e ra l of t h e i r  re sp o n se s , however, p rov ided  

c l a r i f i c a t i o n  and e lu c id a t io n  o f c e r ta in  a sp e c ts  of c o lle g e  p o lic y .
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SUMMARY AND CONCLUSIONS



SUMMARY AND CONCLUSIONS

The aim of th i s  s tu d y  was tw ofo ld : to  examine Prim ary te a c h e r  

ed u ca tio n  in  England, and to  examine Prim ary te a c h e r  ed u ca tio n  in  

Newfoundland in  th e  l i g h t  o f i t ,  w ith  a view to  su g g es tin g  changes 

in  th e  l a t t e r  which m ight r e s u l t  in  an improved i n i t i a l  t r a in in g  

programme fo r  N ew foundland's P rim ary School te a c h e rs .

No survey  o f Prim ary te a c h e r  e d u ca tio n  had been  undertaken  in  

Newfoundland, b u t th e  l i t e r a t u r e  a v a i la b le  (mainly in  th e  form of 

commentary) had h ig h l ig h te d  w eaknesses, p a r t i c u l a r ly  in  th e  a reas  

o f Teaching P r a c t ic e  p ro v is io n , th e  te a c h in g  o f R eading, and 

s e v e r a l  o th e r s .

A f te r  a s tu d y  had been made to  determ ine  th e  developm ent o f 

E n g lish  Prim ary ed u ca tio n  and Prim ary te a c h e r  e d u c a tio n , a su rvey  

o f th e  l i t e r a t u r e  was u n d ertaken  so as to  a s c e r ta in  to  what e x te n t ,  

and w ith  what r e s u l t s ,  E n g lish  te a c h e r  e d u ca tio n  had been re sea rch ed . 

The l i t e r a t u r e  showed th a t  w h ile  s e v e r a l  s tu d ie s  had been made, fo r  

th e  m ost p a r t  th ey  had been co n fin ed  to  te a c h e r  e d u ca tio n  g e n e ra l ly , 

r a th e r  than  Prim ary te a c h e r  e d u ca tio n . Most surveys had been con

f in e d  to  a s in g le  c o lle g e  o r  a sm a ll number o f c o lle g e s ;  in  th e  

case  o f one su rvey  which had in c lu d e d  10 c o l le g e s ,  a l l  were under 

th e  a eg is  o f a s in g le  U n iv e rs ity  I n s t i t u t e  o f E duca tion . S e v e ra l 

su rv ey s  had examined s tu d e n t  a t t i t u d e s  tow ards a sp e c ts  of t h e i r  

t r a in in g ,  b u t th e s e ,  to o , had been r e s t r i c t e d  to  a s in g le  c o lle g e  

o r a few c o lle g e  p o p u la tio n s , and u s u a lly  w ith in  a s in g le  U n iv e rs ity  

I n s t i t u t e .

S e v e ra l su rveys had focused  on a re as  such as s tu d e n t  a t t i t u d e s  

to  Teaching P r a c t ic e ,  E d u ca tio n , and so  on. F ind ings re v e a le d  th a t
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th e  T h ree -y ear C e r t i f i c a te  Course had been c r i t i c i s e d  fo r  hav in g  a 

p reponderance o f th eo ry  and i n s u f f i c i e n t  p r a c t i c e ,  in ad eq u a te  

a t t e n t io n  to  th e  te ac h in g  o f R eading, w eaknesses in  th e  system  o f 

assessm en t o f p r a c t i c e ,  and a la ck  o f ch a llen g e  in  th e  C ourse. 

C r it ic is m s  o f th e  B.Ed. had in c lu d ed  th e  la ck  o f  u n ifo rm ity  in  

term s o f e n try  req u irem en ts  and le v e ls  o f award, i n s u f f i c i e n t  

em phasis on p ro f e s s io n a l  s tu d ie s ,  and a lack  of sch o o l c o n ta c ts  in  

th e  B.Ed. y e a r . A prom inent concern w ith  r e s p e c t  to  th e  P o s tg rad 

u a te  Course was th a t  o f th e  sh o r tn e s s  o f th e  Course i t s e l f .

The l i t e r a t u r e  in d ic a te d  th a t  few s tu d ie s  had in c lu d e d  c o lle g e  

s t a f f ,  b u t commentaries in d ic a te d  c e r ta in  a reas  o f concern . S ta f f  

w ere w e ll  q u a l i f i e d  in  term s o f s ch o o l te ac h in g  e x p e r ie n c e , b u t 

most o f them, p a r t i c u l a r ly  those  in  E ducation  D epartm en ts, were 

le s s  w e ll  q u a l i f ie d  academ ica lly  and by re se a rc h  e x p e rien ce  than  

w ere e i t h e r  t h e i r  co lle ag u es  in  o th e r  d ep artm en ts , o r  t h e i r  u n iv e r

s i t y  c o u n te r p a r ts . But i t  was c le a r  t h a t  th i s  s i t u a t io n  was im

p ro v in g . A nother cause fo r  concern was t h a t  many s t a f f  members who 

were te a c h in g  Prim ary s tu d e n ts  had no Prim ary School te ach in g  

e x p e r ien c e . T h ird ly , i t  was a lle g e d  th a t  te a c h in g  was dominated 

by th e  l e c tu r e ,  alm ost to  th e  e x c lu s io n  o f th e  sem inar and t u t o r i a l .

The most r e c e n t  com m ittee to  s tu d y  in to  E n g lish  te a c h e r  educa

t io n ,  under th e  chairm anship  o f Lord James o f Rusholme, p re se n te d  

i t s  R ep o rt, Teacher E ducation  and T ra in in g , in  1972. This Report 

was fo llow ed  c lo se ly  by th e  Government W hite P ap e r, E ducation ; A 

Framework fo r  Expansion (1972), a n d .th e  DES C irc u la r  7 /7 3 , Develop

ment o f H igher E ducation  in  th e  N on-U n iversity  S e c to r . The main 

recommendations o f th e  James R eport had been:

( i )  That te a c h e r  ed u ca tio n  be  d iv id e d  in to  th r e e  c y c le s :

p e rso n a l e d u c a tio n , p re - s e r v ic e  e d u ca tio n  and in d u c tio n .
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and in - s e r v ic e  e d u ca tio n . C ycles one and two would take  

fo u r y e a rs  -  two y e a rs  c o lle g e  based  w ith  a D ip.H .E . 

award, y e a r  th re e  in  a c o l le g e ,  and y e a r  fo u r  a c tin g  as 

a 'l ic e n c e d  te a c h e r , '  w ith  some c o n tin u in g  p ro f e s s io n a l  

t r a in in g .  At th e  end o f th e  fo u r th  y e a r ,  th e  t r a in e e  

would become a 'r e g i s t e r e d  te a c h e r ' and would re c e iv e  a 

B .A .(E d .) award. Cycle th re e  would in v o lv e  such exper

ien ces  as re le a s e d  tim e from teach in g  every seven  y e a r s ,  

so th a t  in - s e r v ic e  t r a in in g  cou ld  be u n d e rtak en .

( i i )  That A rea T ra in in g  O rg a n isa tio n s  be  re p la c e d  by R eg ional 

C ouncils o f C o lleges and D epartm ents o f E d u ca tio n , to  

be lin k e d  w ith  a N a tio n a l C ouncil f o r  Teacher E ducation  

and T ra in in g .

The W hite P ap e r, w h ile  in d ic a t in g  su p p o rt f o r  an a l l - g r a d u a te  

te ac h in g  p ro fe s s io n , favoured  th e  e s ta b lish m e n t o f new B.Ed. degrees 

r a th e r  than  th e  accep tance  o f th e  proposed B .A .(E d .) . The D ip.H .E . 

would be  in tro d u c e d , b u t th e re  would b e  a g ra d u a l phasing  ou t of 

th e  T h ree-y ear C e r t i f i c a te  C ourse. The A rea T ra in in g  O rg an isa tio n s  

were to  be re p la c e d , as recommended, by R eg ional C o u n cils , and 

th e re  would be a new A dvisory Board on th e  Supply and T ra in in g  of 

T each e rs .

C irc u la r  7/73 s p e l le d  out th e  manner in  which the  DES expected  

th e  l ea ' s to  implement th e se  changes. LEA's w ere urged to  work 

tow ards th e  m erging o f c o lle g e s  w ith  o th e r  c o lle g e s  or o th e r  i n s t i 

tu t io n s  such as p o ly te c h n ic s  and c o lle g e s  o f f u r th e r  e d u ca tio n .

They were inform ed th a t  only a l im ite d  number of c o lle g es  could  

rem ain f r e e - s ta n d in g , o r  focus on te a c h e r  t r a in in g  on ly .

R eactions to  th e se  th re e  documents were v a r ie d . Proposed in -  

s e rv ic e  p ro v is io n s  were welcomed, as w as, in  some q u a r te r s ,  th e
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id e a  of a g e n e ra l course  v ia  th e  D ip.H .E . There w as, on th e  o th e r  

hand, s tro n g  o p p o s itio n  to  th e  D ip.H .E. as th e  f i r s t  two y ea rs  of 

an i n i t i a l  t r a in in g  programme. The id e a  o f co n secu tiv e  t r a in in g ,  

in h e re n t in  th e  D ip.H .E . ro u te , was opposed by most ed u ca to rs  in  

c o lle g e s  of ed u ca tio n . The proposed B .A .(E d .) was h ig h ly  c r i t i c i s e d .  

The lo s s  of a l in k  w ith  u n i v e r s i t i e s ,  by th e  rep lacem ent of th e  

ATO's was n o t welcomed, and many argum ents a g a in s t  such a move were 

p u t fo rw ard . Only a m in o rity  saw th i s  as a s te p  in  th e  r ig h t  d i r e c 

t io n .  The id e a  o f c o lle g e s  m erging w ith  p o ly te c h n ic s  w as, ag a in , 

most un favourab ly  re c e iv e d  by a m a jo rity  o f c o lle g e  s t a f f .  But 

perhaps g r e a te s t  concern  ex p ressed  was f o r  th e  e f f e c t s  which th e  

proposed cutbacks in  t r a in in g  p ro v is io n  were bound to  have on the 

human re so u rc e s ; many c o lle g e  s t a f f  members would face  th e  th r e a t  

o f redundancy, and many o th e rs  would f in d  them selves i l l - e q u ip p e d  

fo r  th e  new ro le s  which d iv e r s i f i e d  programmes would demand of 

them.

On th e  b a s is  o f a com prehensive view o f E n g lish  Prim ary educa

t io n  and Prim ary te a c h e r  e d u c a tio n , and an exam ination  of th e  r e l e 

v a n t l i t e r a t u r e ,  a re s e a rc h  desig n  was e s ta b l is h e d  f o r  th e  purpose 

o f u n d e rtak in g  a f i e l d  su rv ey . The su rvey  in c lu d ed  th e  fo llo w in g :

A. England

1. A s e r ie s  o f p re lim in a ry  v i s i t s  to  E n g lish  c o lle g e s  o f 
e d u ca tio n  and to  a U n iv e rs ity  School of E ducation .

2. A r e tu rn  v i s i t  to  two o f th e se  c o l le g e s ,  fo r  th e  p u r
pose o f conducting  a p i l o t  su rvey  w ith  s t a f f  in  one 
c o lle g e , and w ith  s tu d e n ts  in  th e  o th e r .

3. A main su rvey  in  h a l f  th e  c o lle g e s  v i s i t e d  and in  the
School o f E ducation . The su rvey  in c lu d e d  fo r  each
i n s t i t u t i o n :

a. A s tr u c tu r e d  in te rv ie w  w ith  th e  Head of th e  Educa
t io n  D epartm ent.

b . Q u e stio n n a ire s  to  s t a f f  members o f th e  E ducation  
D epartm ent.
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c. Q u e s tio n n a ire s  to  a l l  s tu d e n ts  com pleting  th e i r  
t r a in in g  in  N u rs e r y /F ir s t  School co u rses .

d. Forms designed  to  o b ta in  c e r ta in  in fo rm a tio n  about 
th e  i n s t i t u t i o n ,  com pleted in  c o n s u lta t io n  w ith  
p e rso n n e l from th e  o f f ic e  of th e  R e g is tr a r .

B. Newfoundland

1. A p i l o t  su rvey  w ith  s tu d e n ts  com pleting  t h e i r  s tu d ie s
in  the  B.A. (E d.) programme fo r  Prim ary te a c h e rs  (19 75 ).

2. A p i l o t  survey  w ith  a r e p re s e n ta t iv e  group o f members
of th e  E ducation  F a c u lty .

3. A main survey  a t  Memorial U n iv e rs ity  o f Newfoundland.
This survey  in c lu d ed :

a. A s t r u c tu r e d  in te rv ie w  w ith  th e  Dean o f E duca tio n .

b . Q u e s tio n n a ire s  to  a l l  members o f th e  E ducation  
F a c u lty .

c. Q u es tio n n a ire s  to  a l l  s tu d e n ts  com pleting  the 
B .A .(E d .) programme fo r  Prim ary te a c h e rs  (1976).

d. In fo rm a tio n  o b ta in ed  from th e  o f f ic e  of th e  R egis
t r a r .

In  1974 and 1975 p re lim in a ry  v i s i t s  o f  1-3 d ay s ' d u ra tio n  were 

made to  24 E n g lish  c o lle g e s  o f e d u ca tio n  and to  one U n iv e rs ity  

School of E d u ca tio n . This proved to  be an ex trem ely  w orthw hile  

e x p e r ien c e , and r e s u l te d  in  a g re a t ly  in c re a se d  u n d e rs tan d in g  of 

how th e  c o lle g e s  fu n c tio n e d , th e  k inds o f courses they  o f f e re d , th e  

means o f assessm en t u sed , and so on. More im p o r ta n tly , i t  was 

p o s s ib le ,  th rough  in fo rm a l d is c u s s io n s , to  d isc o v e r  th e  op in ions 

of s tu d e n ts  and s t a f f  w ith  re s p e c t to  t h e i r  courses and o th e r  r e l e 

v a n t m a t te r s , and to  ga in  a com prehensive p ic tu r e  o f th e  whole e th o s  

o f an E n g lish  c o lle g e  o f ed u ca tio n  -  i t s  l i f e ,  f a c i l i t i e s ,  and 

re s o u rc e s .

At each c o lle g e , an in fo rm a l d is c u s s io n  was h e ld  w ith  th e  Head 

o f the  E ducation  D epartm ent and, in  most in s ta n c e s ,  w ith  th e  c o lle g e  

P r in c ip a l .  D iscu ssio n s  w ere h e ld  w ith  members of th e  Education  

s t a f f ,  p a r t i c u l a r ly  th o se  in v o lv ed  in  N u rs e ry /F ir s t  School work; 

and w ith  groups o f s tu d e n ts  re p re s e n tin g  each y e a r  o f th e  T hree-
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y e a r Course and th e  B.Ed, y e a r . C lasses were a tten d ed  in  some 

cases and, in  about h a l f  th e  c o l le g e s ,  v i s i t s  were made w ith  s t a f f  

to  schoo ls  where s tu d e n ts  were u n d e rtak in g  Teaching P r a c t ic e .

W hile each c o lle g e  had unique f e a tu r e s ,  c e r ta in  c h a r a c te r i s t i c s  

were common to  a l l  o f them. These in c lu d ed : s tu d e n t  s e le c t io n  by 

in te rv ie w ; a la rg e ly  fem ale s tu d e n t p o p u la tio n ; an in c re a se d  number 

of s tu d e n ts  e n te r in g  w ith  'A ’ le v e l  q u a l i f i c a t io n s ;  a m a jo rity  of 

th e  s tu d e n ts  u n d e rtak in g  s tu d ie s  in  th e  T h ree -y ear C e r t i f i c a te  

C ourse; many E ducation  s t a f f  w ith  c o n s id e ra b le  sch o o l te a c h in g  

e x p e r ie n c e , b u t w ith  few advanced academ ic q u a l i f i c a t io n s .

In  a l l  c o lle g e s  v i s i t e d  th e  T h ree-y ear C e r t i f i c a te  Course and 

th e  B.Ed. w ere o f fe re d  and, in  some c a s e s , th e  P o s tg rad u a te  C ourse. 

The T h ree -y ear Course seemed to  focus about e q u a lly  on academic 

s tu d y , p ro f e s s io n a l  s tu d y , and sch o o l e x p e r ie n c e s . The B.Ed. y e a r 

tended  to  c o n c e n tra te  p r im a r i ly  on th e o r e t i c a l  s tu d ie s ,  whereas the  

PGCE c o n s is te d  la rg e ly  o f p ro f e s s io n a l  s tu d ie s  and sch o o l exper

ien ces  ,

Concern v o iced  by s tu d e n ts ,  and by some s t a f f ,  about th e se  

c o u rses , co in c id ed  fo r  th e  most p a r t  w ith  th o se  which had been 

re v e a le d  in  th e  l i t e r a t u r e ;  b u t on th e  w ho le , s tu d e n ts  spoke 

fav o u rab ly  of t h e i r  c o lle g e  and i t s  c o u rse s . I t  was c le a r ly  e v i

dent th a t  in  most courses a r e a l  a ttem p t was b e in g  made to  i n t e r 

weave th eo ry  w ith  p r a c t i c e ,  and th i s  was seen  as a very  p o s i t iv e  

f a c to r  in  t r a in in g ,  as was th e  c o n s id e ra b le  em phasis on courses in  

A rts and C r a f t s ,  Drama, and P h y s ic a l E duca tio n .

As th e  y i s i t s  o ccu rred  a t  a tim e when many c o lle g e s  were b e in g  

a f fe c te d  by th e  changes fo llo w in g  th e  W hite P aper and C irc u la r  7 /73 , 

an o p p o rtu n ity  was taken  to  o b ta in  th e  views o f c o lle g e  s t a f f  on 

th e se  and o th e r  proposed  changes. For the  most p a r t ,  op in ions
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tended to  su p p o rt th o se  e v id e n t in  th e  l i t e r a t u r e .  There was p o s i

t iv e  r e a c t io n  to  proposed  improvements in  p ro v is io n  o f in - s e r v ic e  

t r a in in g ;  some welcomed a r e v is io n  o f courses and degree programmes; 

and some favoured  c o lle g e  m ergers. But about tw o -th ird s  o f th o se  

w ith  whom d is c u s s io n s  were h e ld  on th e  whole re a c te d  n e g a tiv e ly  

to  th e  D ip .H .E ., th e  id e a  of co n secu tiv e  t r a in in g  fo r  Prim ary 

te a c h e rs ,  th e  b reak  w ith  th e  u n i v e r s i t i e s ,  and m ergers w ith  o th e r  

i n s t i t u t i o n s .  A fe e l in g  o f in s e c u r i ty  about the  fu tu re  was a lso  

e v id e n t.

Follow ing th e  c o lle g e  v i s i t s ,  p i l o t  q u e s tio n n a ire s  were admin

i s t e r e d  to  ( i )  s t a f f  o f a la rg e  LEA c o lle g e , and ( i i )  s tu d e n ts  of 

a m edium -sized V olun tary  c o lle g e . These were undertaken  in  June 

1975. ( P i lo t  s tu d ie s  had been c a r r ie d  out two months p re v io u s ly

in  Newfoundland.) P e rcen tag es  o f r e tu rn s  were as fo llo w s:

S tu d e n ts , England  ...........................81.0%

S tu d e n ts , Newfoundland................ 72.0%

S ta f f ,  E ngland .................................. 60.2%

F a c u lty , N ew fo u n d lan d .......................100%

A fte r  r e tu rn s  from th e  p i l o t  su rveys had been an a ly sed , a 

re v is e d  q u e s tio n n a ire  fo r  b o th  s t a f f  and s tu d e n ts  was p re p a re d , and 

d u ring  th e  p e rio d  M arch-A pril 1976 th e  main survey  was c a r r ie d  out 

in  Newfoundland. This was fo llow ed  by th e  a d m in is tra t io n  o f th e  

main survey  in  England d u rin g  May-June o f th e  same y e a r . For th e  

purpose of th e  main su rv ey , th e  fo llo w in g  sam ples were in c lu d ed :

I n s t i t u t i o n s : Memorial U n iv e rs ity  o f Newfoundland

One U n iv e rs ity  School o f E d u ca tio n , England 

Twelve C o lleges of E d u ca tio n , England

S t a f f : M emorial U n iv e rs i ty , F a c u lty  o f E duca tio n . . .80

C ollege  s t a f f  o f E ducation  D epartm ents . . . 2 8 2

S tu d en ts  : M emorial U n iv e r s i ty ............................................................77

E n g lish  c o lle g e s  ..........................................................  913
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R eturns w ere as fo llo w s;

F a c u lty , Memorial U n i v e r s i t y ............................ 80.0%

S ta f f ,  E n g lish  c o l le g e s ......................................... 68.6%

S tu d e n ts , M emorial U n iv e r s i ty ............................ 88.3%

S tu d e n ts , E n g lish  c o lle g e s  ...........................  69.9%

A ll Heads o f E ducation  D epartm ents were in te rv ie w e d , as was

th e  Dean o f E duca tion  a t  Memorial U n iv e rs i ty .

D ata from q u e s tio n n a ire s  were p rep a red  f o r  computer a n a ly s is ,

which in c lu d ed  a n a ly s is  f o r  d e s c r ip t iv e  s t a t i s t i c s  and , in  some

c a s e s , c r o s s - ta b u la r  a n a ly s is .  Frequency d i s t r ib u t io n s  o b ta in ed

were converted  to  p e rc e n ta g e s . F ind ings were p re se n te d  in  th e  form

of ta b le s  and g rap h s .

CONCLUSIONS

C e rta in  co n c lu sio n s  about Prim ary te a c h e r  ed u ca tio n  can be 

drawn from th e  f in d in g s  o f  t h i s  s tu d y . For conven ience, th e se  a re  

grouped under v a r io u s  h e ad in g s . Some c o n c lu s io n s , how ever, because  

they  r e l a t e  to  s e v e ra l  a re as  o f te a c h e r  e d u c a tio n , cou ld  be  l e g i 

t im a te ly  p laced  under head ings o th e r  than  th o se  s e le c te d  fo r  them. 

This i s  to  be ex p ec ted , in  view of th e  f a c t  th a t  many a sp e c ts  o f 

te a c h e r  e d u ca tio n  a re  i n t e r - r e l a t e d .

S ta f f

1. The m a jo r ity  of s t a f f  in  th e  E ducation  D epartm ents of E n g lish

c o lle g e s  a re  m ale; thus th e  b a lan ce  o f sexes has n o t changed

in  th e  l a s t  few y e a r s .

2. A la rg e  p ro p o r tio n  o f s t a f f  a re  in  th e  40-49 y e a rs  age group,

though th i s  v a r ie s  somewhat from one c o lle g e  to  a n o th e r . In

th e  c o lle g e s  in  th i s  sam ple, 28.0% w ere under 40 y e a rs  of age, 

and a t  MUN approx im ate ly  45% were under 40 y e a rs  of age. In
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some c o lle g e s , th e  p ro p o r tio n  under 40 y e a rs  of age was a t 

l e a s t  50%.

3. With re s p e c t to  academic q u a l i f i c a t i o n s ,  most s t a f f  have a t  

l e a s t  a f i r s t  d eg ree , u su a lly  a B.A. W hile a l l  MUN fa c u lty  

have f u r th e r  academic q u a l i f i c a t io n s  to  a t  l e a s t  M a s te r 's  

degree le v e l ,  and most have D o c to ra te s ,^  in  the  E n g lish  

c o lle g e s  a m a jo r ity  have a M a s te r 's  d eg ree , b u t few have 

D o c to ra te s .

4. A h ig h e r  p ro p o r tio n  o f male than  fem ale s t a f f  p o sse ss  advanced 

academic q u a l i f i c a t io n s .

5. There i s  l i t t l e  in d ic a t io n  th a t  s t a f f  who teach  m ainly Prim ary 

s tu d e n ts  a re  le s s  q u a l i f ie d  th an  t h e i r  co lle ag u es  in  the  Educa

t io n  D epartm ent.

6 . Most E n g lish  s t a f f ,  b u t few MUN f a c u l ty ,  have p ro f e s s io n a l

q u a l i f i c a t io n s  such as Advanced Diplomas and C e r t i f i c a t e s .

7. The E n g lish  c o lle g e s  show evidence o f making a c o n s id e ra b le  

e f f o r t  to  upgrade s t a f f  q u a l i f i c a t i o n s ,  where th i s  i s  needed, 

fo r  exam ple, where s t a f f  a re  n o t q u a l i f i e d  to  meet th e  demands 

of new co u rses . A d e te r r e n t  to  t h i s  upgrading  p o lic y  seems to  

be th e  d i f f i c u l t y  o f s t a f f  s e c u r in g  secondment fo r  th i s  p u rp o se .

8. As f a r  as sch o o l te ach in g  e x p e rien ce  i s  concerned , a g re a te r  

p ro p o r tio n  o f  s t a f f  have ta u g h t a t  th e  Secondary le v e l  th an  a t  

th e  P rim ary School le v e l .  L east re p re se n te d  in  term s of 

te ac h in g  ex p erien ce  a re  N ursery  S choo ls .

9 . Most E n g lish  s t a f f  have n o t worked in  th e  E ducation  f i e l d  o th e r

th an  te a c h in g , b u t more th an  h a l f  th e  MUN E ducation  f a c u l ty

have done so .

^These advanced d e g re e s , m ostly  Am erican, a re  n o t uniform  in  term s 
o f course  and re se a rc h  req u irem en ts .
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10. Most s t a f f  in  th e  E n g lish  c o lle g e s  have ta u g h t a t  th e  c o lle g e  

le v e l  fo r  p e r io d s  from 1-12 y e a r s ,  b u t th e re  a re  v a r ia t io n s  

from one c o lle g e  to  a n o th e r . I t  m ight be  a r e f l e c t i o n  o f the  

p e r io d  o f c o lle g e  expansion  in  th e  60 's  th a t  about h a l f  th is  

p a r t i c u l a r  sample had 7-12 y ea rs  ex p erien ce  a t  th e  c o lle g e  

l e v e l ,  and on ly  about 10% had more than  12 y e a r s .

11. A lthough s t a f f  ( e s p e c ia l ly  in  th e  E n g lish  c o lle g e s )  have had 

no re c e n t f u l l - t im e  teach in g  e x p e r ie n c e , a m a jo r ity  in d ic a te  

they have adequate  c o n ta c ts  w ith  P rim ary S choo ls. But a con

s id e r a b le  p ro p o r tio n  (about 40% in  t h i s  sample) co n tin u e  to  

do some te ac h in g  in  s c h o o ls , m ainly on an ' ad h o c ' b a s i s .

(MUN fa c u l ty  do n o t un d ertak e  th i s  to  th e  same e x te n t  as do 

t h e i r  E n g lish  c o lle a g u e s .)  This m ight h e lp  to  account fo r  th e  

view of s tu d e n ts  t h a t  s t a f f  a re  a t  l e a s t  m oderately  co n v ersan t 

w ith  c u rre n t Prim ary School p r a c t i c e s ,  a lthough  some o f them 

f e e l  t h e i r  le c tu r e s  r e v e a l  an unfam i11a r i t y  w ith  Prim ary 

S chools; and th e re  i s  a lso  concern among some s t a f f  members 

th a t  f a r  too  many in  t h e i r  ranks la c k  th e  Prim ary School 

te a c h in g  ex p erien ce  needed f o r  s u c c e s s fu l  work w ith  Prim ary 

s tu d e n ts .

12. A m a jo rity  o f s t a f f  b e lie v e  th e re  ought to  be o p p o rtu n ity  fo r  

th o se  te ach in g  Prim ary s tu d e n ts  to  have p e r io d ic  secondm ents 

to  sch o o l te a c h in g .

13. W hile some E n g lish  c o lle g e s  in  th e  re c e n t  p a s t  have a v a ile d  

them selves o f th e  s e rv ic e s  of te a c h e r  t u t o r s ,  th e re  i s  no 

ev idence to  su g g es t th a t  th i s  p r a c t ic e  had become w idesp read . 

Much more w idesp read  i s  th e  p r a c t ic e  o f making use of th e  

s e rv ic e s  o f  c lassroom  te a c h e rs  on an ' ad h o c ' b a s i s ,  m ainly 

in  connection  w ith  Teaching P r a c t ic e .
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14. Most s t a f f  would l ik e  to  have classroom  te a c h e rs  p a r t i c ip a t e  

in  th e  p lan n in g  o f i n i t i a l  t r a in in g  programmes. This was tru e  

f o r  n e a r ly  90% of th i s  sam ple.

15. The average w orkload o f a s t a f f  member c o n s is ts  o f te a c h in g  

th re e  co u rses  and, in  th e  case of th e  E n g lish  s t a f f ,  th e se  a re  

m ainly u n d erg rad u a te  c o u rses . Heads o f E ducation  D epartm ents 

ten d  to  f e e l  t h e i r  s t a f f  have a g r e a te r  w orkload and a h ig h e r  

s t a f f / s t u d e n t  r a t i o  than  do t h e i r  c o lle ag u e s  in  o th e r  d e p a r t

m ents.

16. On th e  w hole, s t a f f  have ex p ressed  s a t i s f a c t i o n  w ith  f a c i l i 

t i e s  p rov ided  f o r  them. The a re a  o f g r e a te s t  concern fo r  

E n g lish  s t a f f  has been la c k  of a good C urriculum  and Reading 

c e n tre . For MUN f a c u l ty ,  th e re  has been d i s s a t i s f a c t i o n  w ith  

l ib r a r y  f a c i l i t i e s  and w ith  th e  la ck  o f  good s t a f f / s tu d e n t  

sem inar rooms.

17. S ta f f  in  E n g lish  c o lle g e s  r e a c t  p o s i t iv e ly  to  th e  rep lacem ent 

of c o lle g e  departm en ts w ith  a re v is e d  a d m in is tra t iv e  s t r u c tu r e .  

Many o f them have seen  a la c k  o f l i a i s o n  among departm ents as

a f a c to r  c o n tr ib u tin g  to  course  frag m en ta tio n  and to  the  

i n a b i l i t y  of s t a f f  members to  be co g n izan t o f th e  s tu d e n t 's  

programme as a w hole.

18. In  England, th e  a n x ie t ie s  o f s t a f f  w ith  re g a rd  to  changes in  

te a c h e r  ed u ca tio n  which have fo llow ed  th e  James R eport, con

cern ; th e  p o s s i b i l i t y  of decreased  em phasis on th e  p ro f e s s io n a l  

t r a in in g  of te a c h e rs ,  th e  b reak  o f th e  c o lle g e s  w ith  th e  u n i

v e r s i t i e s ,  s t a f f  q u a l i f i c a t io n s  in  r e l a t i o n  to  new cou rses 

they  must te a c h , and s t a f f  red u n d an cie s .

An im p o rtan t p o in t  which emerges from th e se  co n c lu sio n s  i s  th e

f a c t  t h a t  a m a jo r ity  of E n g lish  c o lle g e  s t a f f  have advanced p ro fe s -
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s io n a l  q u a l i f i c a t io n s .  They do n o t ,  how ever, p o sse ss  h ig h e r

degree  q u a l i f i c a t io n s  e q u iv a le n t to  t h e i r  u n iv e r s i ty  c o u n te rp a r ts .

They have a lso  more Prim ary School te ac h in g  ex p erien ce  and more

con tinuous c o n ta c ts  w ith  th e se  sc h o o ls , th an  u n iv e r s i ty  f a c u l ty .

Both groups see  a need f o r  g r e a te r  o p p o rtu n ity  to  work in  Prim ary

S choo ls .

S tu d en ts

19. The m a jo rity  o f s tu d e n ts  e n te r in g  E n g lish  c o lle g e s  o f educa

t io n  have come d i r e c t ly  from grammar s c h o o ls , a re  18-25 y e a rs  

o f age, s in g le ,  and fem ale . Newfoundland s tu d e n ts  b eg in  t h e i r  

p o s t-sec o n d a ry  ed u ca tio n  e a r l i e r  th an  t h e i r  E n g lish  co u n te r

p a r t s ,  u s u a lly  a t  about 17 y e a rs  o f  age. Those u n d e rtak in g  

Prim ary E ducation  a re  a lso  fem ale and m ostly  s in g le .

20. The p ro p o r tio n  o f s tu d e n ts  e n te r in g  E n g lish  c o lle g e s  w ith  a t  

l e a s t  2 ’A' l e v e l  p a sse s  has in c re a s e d  in  re c e n t y e a rs .

However, th e  p ro p o r tio n  o f s tu d e n ts  w ith  th i s  q u a l i f i c a t io n  

v a r ie s  c o n s id e ra b ly  from one c o lle g e  to  an o th e r . One i n t e r 

e s t in g  p o in t em erges: There seems to  be no in d ic a t io n  th a t

th e  b e s t  q u a l i f i e d  s tu d e n ts  c o n s is te n t ly  g r a v i ta te  tow ards 

c o lle g e s  w ith  th e  m ost h ig h ly  q u a l i f i e d  s t a f f .

21. Newfoundland s tu d e n ts  (when they  b e g in  t h e i r  te a c h e r  ed u ca tio n  

programme) a re  n o t as w e ll  q u a l i f i e d  acad em ica lly  as t h e i r  

E n g lish  c o u n te rp a r ts .  A ll  have com pleted J u n io r  M a tr ic u la tio n  

(Grade X I) , b u t s in c e  m ost o f them have done so  a t  a 'p a s s ' 

r a th e r  th an  an 'h o n o u rs ' l e v e l ,  i t  seems f a i r  to  say  th a t  

P rim ary te a c h e r  e d u ca tio n  in  Newfoundland has n o t succeeded

in  a t t r a c t i n g  to  i t s  ranks th e  b e s t  q u a l i f i e d  s tu d e n ts .  (The 

Grade XI programme, a t  i t s  b e s t ,  would compare w ith  th e



378

E n g lish  ’O' l e v e l . )

22. S tu d en ts  in  Prim ary E ducation  ten d  to  s e le c t  E n g lish  o r a 

s o c ia l  s c ie n c e  as t h e i r  Main academ ic s tu d y , r a th e r  than  a 

p h y s ic a l  s c ie n c e  o r a fo re ig n  language; th o se  e n te r in g  t r a in in g  

w ith  a f i r s t  deg ree  have u s u a lly  a B.A. in  E n g lish  o r  a s o c ia l  

s c ie n c e .

23. Some c o lle g e s  a re  moving away from re q u ir in g  a Main academic 

s tudy  in  a degree c o u rse , and in s te a d  a re  r e q u ir in g  some pro

f e s s io n a l  component such as 'T each ing  S tu d ie s , '  o r 'A pp lied  

E d u c a tio n . '

24. The m a jo r ity  of s tu d e n ts  do n o t sim ply  ' d r i f t '  in to  te a c h in g , 

b u t choose Prim ary E ducation  as t h e i r  f i r s t  cho ice of a p ro 

fe s s io n . F urtherm ore , a m a jo r ity  of s tu d e n ts  b e l ie v e  th a t  

they  ought to  make an e a r ly  commitment to  te a c h in g , d e sp ite  

th e  f a c t  th a t  th e  o p p o rtu n ity  f o r  s tu d e n ts  to  d e lay  th e  cho ice 

o f a p ro fe s s io n  had been used  as a s tro n g  argument in  fav o u r 

o f th e  D ip.H .E.

25. W hile some c o l le g e s , in  th e  p a s t ,  have been o b lig ed  to  accep t 

s tu d e n ts  who would have p re fe r r e d  to  a t te n d  o th e r  c o lle g e s , 

th e  v a s t  m a jo r ity  o f s tu d e n ts  a t te n d  th e  c o lle g e  o f t h e i r  

f i r s t  ch o ice . An in s ig n i f i c a n t  p ro p o r tio n  o f c o lle g e  s tu d e n ts  

have a p p lie d  f o r  u n iv e r s i ty  e n tra n c e .

26. The m a jo r ity  o f E n g lish  s tu d e n ts  have co n tinued  to  o p t f o r  th e  

T h ree-y ear C e r t i f i c a te  C ourse, a lthough  a degree programme has 

been o f fe re d  a t  most c o lle g e s  s in c e  1960.

27. W ith in  th e  Prim ary programme, more s tu d e n ts  in  England e le c t  

to  t r a i n  f o r  th e  I n f a n t / J u n io r  th a n  f o r  th e  N u rs e ry /In fa n t age 

range . The number o f c o lle g e s  w ith  F i r s t  School cou rses was 

no t la rg e  a t  th e  tim e of th i s  su rv ey .
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28. There i s  an in d ic a t io n  th a t  a t  l e a s t  some s tu d e n ts  a re  g iven  

an o p p o rtu n ity  to  p a r t i c ip a t e  in  th e  p lan n in g  of some o f t h e i r  

c o u rse s , b u t th e  degree  o f p a r t i c ip a t io n  v a r ie s  from one 

c o lle g e  to  an o th e r .

29. S tu d en ts  g e n e ra lly  tend  to  seek  adv ice  on p ro f e s s io n a l  m a tte rs  

from c o lle g e  t u t o r s ,  most o f whom a c t as s tu d e n t a d v is e r s ;  b u t 

on p e rso n a l m a tte rs  they  seek  ad v ice  from fam ily  and f r ie n d s .

30. Only a sm all m in o r ity  o f  s tu d e n ts  drop out o f t r a in in g  and

few , i f  any, f a i l  th e  whole co u rse .

I t  i s  c le a r ly  e v id e n t h e re  th a t  E n g lish  c o lle g e  s tu d e n ts ,  on

th e  w hole, a re  much b e t t e r  q u a l i f i e d  academ ica lly  than  i s  commonly

b e lie v e d . F urtherm ore , a lth o u g h  a m a jo r ity  o f them p o sse ss  th e  

n e ce ssa ry  academ ic req u irem en ts  to  e n te r  u n iv e r s i ty ,  th ey  choose 

to  e n te r  c o lle g e s  of e d u ca tio n .

S ta f f  Views on A spects of T ra in in g

31. S ta f f  c o n s id e r th re e  m ajor aims of P rim ary te a c h e r  ed u ca tio n  

to  be :

a . P ro fe s s io n a l  competence
b . P e rso n a l developm ent o f  th e  s tu d e n t

c. An u n d e rs tan d in g  of c h i ld  developm ent

32. More th an  o n e - th ird  o f th e  s t a f f  in  th i s  sample saw very  p o s i

t iv e  connec tions betw een s tu d e n ts ' i n i t i a l  t r a in in g  and t h e i r  

subsequen t c lassroom  te a c h in g ; on ly  4.1% f e l t  th a t  t r a in in g  

had no in f lu e n c e  on te a c h in g .

33. With reg a rd  to  th e  d ebate  on th e  v a lu e  of t r a in in g  te a c h e rs

in  m u ltip u rp o se  r a th e r  th an  in  m onotechnic i n s t i t u t i o n s ,  s t a f f  

a re  d iv id ed  in  t h e i r  o p in io n s . T h e ir view s tend  to  r e f l e c t  

t h e i r  own c u r re n t  te ac h in g  s i t u a t i o n ,  i . e . ,  th o se  w orking in  

c o lle g e s  which had r e c e n t ly  changed from m onotechnic to  m u lti
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purpose s t a t u s ,  ten d  to  fav o u r th e  l a t t e r ,

34. Most s t a f f  p r e f e r  a co n cu rren t r a th e r  th an  a c o n secu tiv e  p ro 

gramme of t r a in in g  fo r  P rim ary te a c h e rs ,

35. A lthough s t a f f  a re  d iv id e d  on th e  is s u e  o f s tu d e n t ex p erien ce  

in  an o ccu pation  o th e r  th an  te a c h in g  b e fo re  t h e i r  i n i t i a l  

t r a in in g ,  in  a l l  b u t one o f th e  E n g lish  c o lle g e s , 50% or 

more of th e  s t a f f  sample su p p o rted  t h i s  id e a .

36. On th e  q u e s tio n  o f forms o f te a c h in g , s t a f f  and s tu d e n ts  h o ld  

d ia m e tr ic a l ly  opposed v iew s. S ta f f  i n s i s t  th a t  t h e i r  teach in g  

ta k es  a v a r ie ty  o f form s, such as l e c t u r e s ,  sem in a rs , and 

t u t o r i a l s ;  s tu d e n ts ,  on th e  o th e r  hand , s t a t e  th a t  by f a r  th e  

main form o f te a c h in g  used i s  l e c t u r e s .  In  th i s  su rv ey , 85.8% 

of th e  s t a f f  sample re p o r te d  u s in g  a com bination o f te a c h in g  

s t y l e s ,  and a mere 6.1% l e c tu r e s .  In  c o n t r a s t ,  only 11.8% of 

th e  s tu d e n ts  s t a t e d  th a t  .a com bination o f te ach in g  s ty le s  had 

been used , w h ile  72.4% m ain ta in ed  th a t  th e  main form had been 

le c tu r e s .  S tu d en ts  would p r e f e r  more sem inars and t u t o r i a l s  

and few er l e c tu r e s .

37. S ta f f  a re  concerned over th e  la c k  of r ig o u r  in  i n i t i a l  te a c h e r  

ed u ca tio n  programmes. Many b e l ie v e  th a t  too  l i t t l e  a t t e n t io n  

has been g iven  to  h ig h  s ta n d a rd s  of e n t r y ,  perfo rm ance, and 

assessm en t. O thers b e l ie v e  ( e s p e c ia l ly  among th e  E n g lish  

s t a f f )  th a t  a h ig h  p ro p o r tio n  o f t h e i r  co lle ag u es  do n o t 

p o ssess  th e  a p p ro p r ia te  q u a l i f i c a t io n s  to  develop a more 

c h a llen g in g  programme, w ith  h ig h e r  s ta n d a rd s .

38. A m ajor weakness in  a l l  i n i t i a l  te a c h e r  ed u ca tio n  programmes, 

u n d e rlin e d  by b o th  s t a f f  and s tu d e n ts ,  i s  im balance in  the  

course  w orkload . For exam ple, s tu d e n ts  see  th e  work of th e  

f i r s t  y e a r  as undemanding, and f e e l  th ey  a re  overworked th e r e -
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a f t e r ,  e s p e c ia l ly  in  t h e i r  f i n a l  y e a r . A gain, s t a f f  and s tu 

d en ts  b e l ie v e  too  l i t t l e  o f t h e i r  t o t a l  programme i s  devoted 

to  v a r io u s  a sp e c ts  of p ro f e s s io n a l  s tu d ie s .

39. S ta f f  and s tu d e n ts  a l ik e  see a need f o r  g r e a te r  em phasis on 

Reading and Language. In  th i s  sam ple, n e a r ly  40 % of th e  

s t a f f  and more than  60 % o f th e  s tu d e n ts  w ere o f th a t  o p in io n . 

In  c e r ta in  c o lle g e s , g r e a te r  p ro p o r tio n s  of b o th  s t a f f  and 

s tu d e n ts  exp ressed  t h i s  view .

40. S ta f f  and s tu d e n ts  ex p ress  concern th a t  th e  f i n a l  y e a r  o f a 

degree programme, w hether i t  be  th e  B.Ed. in  England o r  th e

B .A .(E d .) in  Newfoundland, does n o t r e q u ire  sch o o l ex p e rien ce s  

f o r  s tu d e n ts .

41. E n g lish  s t a f f  view  th e  P o s tg ra d u a te  Course in  E ducation  as 

be ing  too s h o r t ,  bad ly  o rg a n ise d , and, in  some c a s e s , la ck in g  

in  p ro f e s s io n a l  s tu d ie s  em phasis.

42. E n g lish  s t a f f ,  on th e  w hole, seem c o n fid e n t th a t  t h e i r  new 

co n cu rren t degree  c o u rse s , developed in  th e  Post-Jam es p e r io d , 

w i l l  g r e a t ly  improve i n i t i a l  te a c h e r  e d u c a tio n , p a r t i c u l a r ly  

in  th e  case  o f P rim ary te a c h e rs .

S ta f f  have been d i s s a t i s f i e d  w ith  some f e a tu re s  of Prim ary 

te a c h e r  e d u ca tio n  programmes. Many have exp ressed  a d e s i r e ,  f o r  

exam ple, fo r  in c re a se d  em phasis on th e  p ro f e s s io n a l  s id e ,  and a 

g e n e ra l r a i s in g  of s ta n d a rd s . However, in  th e  case of E n g lish  

s t a f f ,  th ey  a re  o p t im is t ic  about t h e i r  new co n cu rren t degree 

c o u rse s , some o f which a re  com pletely  p ro f e s s io n a l  d eg rees .

S tuden t Views on A spects o f T ra in in g

43. On th e  w hole, s tu d e n ts  a re  s a t i s f i e d  w ith  t h e i r  i n i t i a l  

t r a in in g  and w ith  t h e i r  i n s t i t u t i o n .  With re fe re n c e  to  th e
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l a t t e r ,  two p o s i t iv e  fe a tu re s  o f sm all c o lle g e s , as seen by 

s tu d e n ts ,  a re  the  sm all-g roup  te a c h in g  and good s t a f f / s tu d e n t  

communi c a t  io n .

44. S tu d en ts  a t t r i b u t e  th e  im balance in  t h e i r  course  w orkload to  

a la ck  o f l i a i s o n  among th e  v a r io u s  departm ents in  which they 

a re  s tu d y in g . Many s t a f f  members ag ree  w ith- them.

45. S tu d en ts  and s t a f f  would l ik e  g r e a te r  em phasis on such a reas  

o f t r a in in g  as sch o o l e x p e rien c e s  ( p a r t i c u la r ly  in  s i tu a t io n s  

o th e r  th an  Teaching P r a c t i c e ) ,  and on s k i l l  s u b je c ts .

46. Heads o f E ducation  D epartm ents s t a t e d  th a t  they  had Reading 

s p e c i a l i s t s  on t h e i r  s t a f f ,  and th a t  Reading was now b e in g  

g iven  in c re a se d  a t te n t io n .  The amount and q u a l i ty  of work 

done in  th i s  a re a  i s ,  however, n o t a t  a  u n ifo rm ly  h ig h  le v e l .

47. S tu d en ts  would l ik e  g r e a te r  a t t e n t io n  g iven  in  t h e i r  t r a in in g  

to  m a tte rs  p e r ta in in g  to  c lassroom  management, o rg a n is a t io n , 

and d i s c ip l in e .

48. A c o n s id e ra b le  p ro p o r tio n  o f s tu d e n ts  would l ik e  t h e i r  t r a i n 

ing  to  in c lu d e  a course  in  F i r s t  A id.

49. A s u b s ta n t ia l  m a jo r ity  o f s tu d e n ts  a t ta c h  a good d e a l o f 

im portance to  th e  th e o r e t i c a l  components o f t h e i r  t r a in in g ,  

w ith  67.1% of th i s  sample see in g  th eo ry  as in d is p e n sa b le .

This seems to  re p re s e n t  a  p o s i t iv e  s h i f t  in  s tu d e n t o p in ion  

from th a t  re p o r te d  in  some e a r l i e r  su rv e y s ; i t  may be  la rg e ly  

a t t r ib u te d  to  th e  in tr o d u c tio n  o f  b e t t e r - q u a l i f i e d  s t a f f ,  

s p e c ia l iz in g  in  th e  te ach in g  o f th e  th eo ry  o f E du ca tio n .

50. W hile a m a jo rity  o f b o th  s tu d e n ts  and s t a f f  a re  s a t i s f i e d  w ith  

th e  em phasis on academic s tu d ie s  in  th e  programmes, a su b s ta n 

t i a l  p ro p o r tio n  of s t a f f  would l ik e  g r e a te r  em phasis on th i s  

a sp e c t o f th e  programme. S tu d en ts  a re  d iv id e d  in  t h e i r  op in 
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ions as to  w hether Prim ary s tu d e n ts  shou ld  s tu d y  3-4  academic 

s u b je c ts  a t  a m oderate le v e l  r a th e r  th an  one s u b je c t in  dep th ,

A m a jo r ity  o f s t a f f  would fav o u r such a change (63.5% in  th i s  

sam p le ),

51. Both th e  E n g lish  and Newfoundland s tu d e n ts  see  th e  th re e  main 

w eaknesses in  t h e i r  t r a in in g  as b e in g  th o se  r e la te d  to ; an 

im balance in  th e  course  w ork load ; i n s u f f i c i e n t  sch o o l ex p er

ie n c e s ; and an over-em phasis on le c tu r in g ,  w ith  le c tu r e s  o f te n  

g iven  by th o se  in ex p e rien ced  in  Prim ary  School te ac h in g .

52. A m a jo r ity  o f s tu d e n ts  would recommend t h e i r  c o lle g e  to  o th e r s ,  

and many would do so u n re se rv e d ly . Where s tu d e n ts  have r e s e r 

v a t io n s ,  they  a re  u s u a lly  r e l a t e d  to  one o r  more of th e se  

f a c to r s ;  th e  v a r i a t io n  in  q u a l i ty  o f a co u rse ; frag m en ta tio n  

and poor o rg a n is a t io n  o f co u rse s ; a la c k  o f  c h a llen g e  in  some 

co u rses .

53. S tu d en ts  a tte n d in g  the  E n g lish  c o lle g e s  d u ring  changes which 

fo llow ed  th e  James R ep o rt, have been p r im a r i ly  concerned 

about: s t a f f  p reo ccu p a tio n  w ith  new co u rses  and w ith  t h e i r  own 

p ro fe s s io n a l  fu tu r e ;  a l a t e  in tr o d u c t io n  to  p ro fe s s io n a l  

s tu d ie s  and sch o o l ex p e rien ces  in  some new c o u rses ; and poor 

p ro sp e c ts  of employment in  th e  te ach in g  p ro fe s s io n .

On th e  w hole, s tu d e n ts ,  l ik e  s t a f f ,  have been d i s s a t i s f i e d  

w ith  th e  la c k  of s u f f i c i e n t  em phasis on c e r ta in  p r o f e s s io n a l  and 

p r a c t i c a l  components o f t h e i r  t r a in in g .  I t  i s  c l e a r ,  however 

(d e s p ite  a commonly h e ld  view  to  th e  c o n t r a r y ) , th a t  s tu d e n ts  v a lu e  

h ig h ly  th e  t h e o r e t i c a l  components o f t h e i r  t r a in in g ,  and w ish th i s  

to  be  r e ta in e d . In  f a c t ,  s tu d e n ts  appear to  be f a r  more d ese rv in g  

o f c r e d i t  fo r  p o sse ss in g  academic s t r e n g th s  and p ro f e s s io n a l  commit

ment than  has g e n e ra lly  been accorded  to  them.
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Teaching P r a c t ic e

54. A m a jo r ity  o f s tu d e n ts  f e e l  t h e i r  c o lle g e  programme p re p a re s  

them w e ll f o r  Teaching P r a c t ic e ,  b u t one a c t i v i t y  which they 

v a lu e  and which th ey  would l ik e  to  see  in c re a s e d , i s  th a t  of 

ob serv in g  classroom  te a c h e rs  a t  work. The use  of v id eo tap ed  

te ach in g  s i tu a t io n s  i s  a lso  g a in in g  in  p o p u la r i ty .

55. A m a jo r ity  o f s tu d e n ts  have o p p o rtu n ity  to  work w ith  c h ild re n  

in  t h e i r  c o lle g e , b u t th e  degree and frequency  of th i s  v a r i e s ,  

and depends to  some e x te n t on th e  a v a i l a b i l i t y  of s u i ta b le  

f a c i l i t i e s .  Most s tu d e n ts  do some work w ith  c h ild re n  in  

sch o o ls  on o ccas io n s  o th e r  th an  Teaching P r a c t ic e ,  b u t they  

s tro n g ly  em phasise t h e i r  d e s ir e  to  have much g r e a te r  opportu 

n i ty  f o r  t h i s .  T his i s  t ru e  e s p e c ia l ly  in  th e  case o f New

foundland s tu d e n ts .  S ta f f  te n d  to  f e e l  such o p p o r tu n i t ie s  a re  

p ro v id ed  much more f re q u e n tly  th an  do s tu d e n ts .

56. Most s t a f f  p a r t i c ip a t e  in  th e  su p e rv is io n  o f Teaching P r a c t ic e ,  

and they  ag ree  th a t  th i s  ought to  be  sh a red  (as i s  g e n e ra lly  

th e  case) w ith  c lassroom  te a c h e rs .

57. Most s t a f f  p a r t i c ip a t e  in  th e  assessm en t o f Teaching P r a c t ic e ,  

and w h ile  a c o n s id e ra b le  p ro p o r tio n  (about 40% in  th i s  

sample) would l ik e  r e s p o n s ib i l i ty  f o r  th i s  to  be e q u a lly  

sh a red  w ith  te a c h e r s ,  a m a jo r ity  p r e f e r  t h a t  s t a f f  have the  

g r e a te r  r e s p o n s ib i l i ty .

58. S tu d en ts  ag ree  th a t  assessm en t o f Teaching P r a c t ic e  ought to  

be sh ared  betw een c o lle g e  s t a f f  and c lassroom  te a c h e r s ,  b u t 

th ey  a re  s tro n g ly  in  fav o u r o f g iv in g  classroom  te a c h e rs  

e i t h e r  eq u al r e s p o n s ib i l i ty  w ith , o r  g r e a te r  r e s p o n s ib i l i ty  

th a n , c o lle g e  s t a f f .  About 80% of th e  s tu d e n ts  in  t h i s  

sample would p r e f e r  th a t  c lassroom  te a c h e rs  have in c re a se d
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r e s p o n s ib i l i ty  fo r  th e  assessm en t o f Teaching P r a c t ic e .

59. S ta f f  do n o t b e l ie v e  th a t  t h e i r  r o le  as an a s s e s s o r  in h ib i t s  

s tu d e n ts  from seek ing  t h e i r  h e lp  when on Teaching P r a c t ic e .

60. A p ro p o r tio n  o f Prim ary s tu d e n ts  a re  su p e rv ise d  on Teaching 

P r a c t ic e  by c o lle g e  s t a f f  who a re  in e x p e rien c e d  in  Prim ary 

S choo ls , b u t th e  c o lle g e s  concerned a re  making every  e f f o r t  

to  overcome th i s  problem .

61. S tu d en ts  a re  g e n e ra lly  s a t i s f i e d  w ith  o p p o r tu n i t ie s  p rov ided  

them to  d is c u s s  t h e i r  Teaching P r a c t ic e  ex p erien ces  w ith  t h e i r  

c o lle g e  s u p e rv is o r s .

62. There i s  a v a r ia t io n  among c o lle g e s  w ith  re s p e c t  to  th e  degree 

and manner in  which s tu d e n ts  re c e iv e  feedback  a f t e r  Teaching 

P r a c t ic e  e x p e r ie n c e s . A f a i r l y  common p a t te r n  seems to  be 

th a t  o f a s e r i e s  o f sem inars c lo s e ly  fo llo w in g  each b lo ck  

p r a c t i c e ,  and o f te n  in v o lv in g  sch o o l p e rso n n e l as w e ll  as 

c o lle g e  s u p e rv iso r s .

63. Most c o lle g e s  use a P a s s /F a i l  system  fo r  g rad in g  s tu d e n ts ' 

Teaching P r a c t ic e s .

64. A m a jo r ity  of b o th  s tu d e n ts  and s t a f f  a re  d i s s a t i s f i e d  w ith  

Teaching P r a c t ic e  p ro v is io n , b u t in  England th i s  d i s s a t i s f a c 

t io n  seems to  stem  from th e  d i s t r i b u t io n  o f p r a c t ic e  r a th e r  

than  th e  amount o f tim e devoted  to  i t .  However, in  th e  case 

of Newfoundland s tu d e n ts  and s t a f f ,  th e  meagre amount o f p ra c 

t i c e  i s  o f g r e a te r  concern.

65. S tu d en ts  who a re  n o t in tro d u c e d  to  sch o o l ex p e rien ce s  in  th e  

f i r s t  y e a r  o f t h e i r  programme com plain about th i s  l a t e  i n t r o 

d u c tio n  to  c lassroom s.

66. N e ith e r  in  th e  case  o f England n o r Newfoundland i s  th e re  any 

fo rm al p ro v is io n  f o r  th e  c o lle g e  o r u n iv e r s i ty  to  m a in ta in  any
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l i a i s o n  w ith  i t s  s tu d e n ts  once th ey  have become classroom  

te a c h e rs ,  and t h i s  i s  seen  by s t a f f  and s tu d e n ts  as a most 

r e g r e t ta b le  s i t u a t io n .

The p ic tu r e  which emerges h e re  i s  one o f a measure of s a t i s 

fa c t io n  w ith  sch o o l ex p erien ces  among E n g lish  s tu d e n ts ,  b u t th i s  

i s  le s s  t ru e  o f t h e i r  Newfoundland c o u n te rp a r ts .  Both f e e l ,  how

e v e r , th a t  c lassroom  te a c h e rs  ought to  p la y  a g r e a te r  r o le  th an  

th ey  do in  th e  assessm en t o f Teaching P r a c t ic e .  They a ls o  sh a re  a 

s t a f f  concern th a t  too  many o f them are  su p e rv ise d  and a sse ssed  on 

Teaching P r a c t ic e  by c o lle g e  s t a f f  who la c k  Prim ary School teach in g  

ex p e rien ce .

The B.A. (E d.) Programme a t Memorial U n iv e rs ity

In  th e  l i g h t  o f  an exam ination  of P rim ary  te a c h e r  ed u ca tio n  

in  England and Newfoundland, i t  i s  now p o s s ib le  to  summarize th e  

s tr e n g th s  and w eaknesses of th e  Newfoundland programme:

1. Members o f th e  E ducation  F a c u lty  a t  Memorial U n iv e rs ity  a re  

more h ig h ly  q u a l i f i e d  academ ica lly  th an  a re  th e  s t a f f  o f  th e  

E n g lish  c o lle g e s  o f e d u ca tio n . A s m a lle r  p ro p o r tio n  o f F a c u lty  

members, how ever, have ta u g h t in  P rim ary S ch o o ls , p a r t i c u l a r ly  

s in c e  ta k in g  up t h e i r  p re s e n t p o s ts .

2. There i s  f a r  to o  l i t t l e  l i a i s o n  betw een th e  E ducation  F acu lty  

and th e  Prim ary S choo ls.

3. There i s  in ad eq u a te  p a r t i c ip a t io n  in  programme developm ent by 

p r a c t i s in g  te a c h e rs .

4. There i s  an e x c e ss iv e  amount o f te a c h in g  by l e c t u r e s ,  w ith  

l i t t l e  in  th e  way of sm all-g roup  te ac h in g  such as sem inars .

5 . F acu lty  and s tu d e n ts  a l ik e  a re  c r i t i c a l  o f  th e  i n s u f f i c i e n t  

tim e a l lo c a te d  to  th e  te ach in g  o f Reading and Language, a lthough
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th e  F a c u lty  In c lu d es  s e v e ra l  s p e c i a l i s t s  in  th e se  s u b je c ts .

6 . F a c u lty  and s tu d e n ts  a re  very  c r i t i c a l  o f th e  d e a rth  o f Teaching 

P r a c t ic e  p ro v is io n , and th e  la c k  of s tu d e n t c o n ta c t w ith  

c h ild re n  th roughou t t h e i r  t r a in in g .

7. The B.A. (Ed.) programme does n o t a t t r a c t  th e  most capab le  

s tu d e n ts .  On th e  w hole, th ey  a re  n o t as w e ll q u a l i f i e d  academ

i c a l l y  as a re  th e  E n g lish  s tu d e n ts .

8 . F a c u lty  a re  very  c r i t i c a l  o f t h e i r  l ib r a r y  f a c i l i t i e s  and of 

th e  la c k  of p ro v is io n  o f sem inar rooms.
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In  th e  course  o f re se a rc h  fo r  th i s  s tu d y , a t o t a l  o f tw en ty - 

fo u r E n g lish  c o lle g e s  o f ed u ca tio n  were v i s i t e d .  A ll have exper

ien ced  changes which can be r e la te d  d i r e c t ly  to  new p o l ic ie s  in  

te a c h e r  e d u ca tio n  fo llo w in g  th e  p u b l ic a t io n  o f th e  James R eport, 

T eacher E ducation  and T ra in in g  (1972), th e  White P ap e r, E d u ca tio n :

A Framework fo r  Expansion (1972), and C irc u la r  7 /7 3 , Development 

of H igher E duca tion  in  th e  N on-U niversity  S e c to r  (1973). For seven 

of th e  c o lle g es  th e  changes have been la rg e ly  con fined  to  t h e i r  

programmes. For a l l  o f th e  rem ain ing  s e v e n te e n , how ever, changes 

have r e s u l te d  in  t h e i r  lo s s  o f id e n t i ty  as a  s in g le  i n s t i t u t i o n  of 

te a c h e r  e d u ca tio n .

The s ig n if ic a n c e  of th e  upheaval r e s u l t in g  from th e se  re c e n t 

developm ents can be  c le a r ly  seen  by an exam ination  of th e  fo llo w in g  

changes which have taken  p la c e  in  th e  tw e n ty -fo u r  c o lle g e s  in v o lv ed  

in  th i s  s tu d y :

C olleges of E ducation  (1974) P re s e n t (1978) S ta tu s

No. 1 C ollege

No. 2 C ollege
No. 3 Amalgamated w ith  a C ollege of A rt

and Technology to  form a new 
c o lle g e

No. 4 Amalgamated w ith  a T ech n ica l
C ollege to  form an I n s t i t u t e  of 
H igher E ducation

No. 5 Amalgamated w ith  a P o ly te c h n ic

No. 6 Amalgamated w ith  a P o ly te c h n ic

No. 7 Amalgamated w ith  a C ollege o f
F u r th e r  E ducation  to  form a new 
c o lle g e , b u t announcement has been 
made th a t  i t  w i l l  c lo se
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C olleges o f E ducation  (1974)

No. 8 Jo in ed  an o th er c o lle g e  to  form a
C ollege  o f H igher E ducation

No. 9 Jo in ed  an o th er c o lle g e  to  form a
C ollege  o f H igher Education

No. 10 Jo in ed  a C o llege  o f A rt and Tech
nology to  form a C ollege  of H igher 
E duca tion

No. 11 Amalgamated w ith  a P o ly te c h n ic

No. 12 Jo in ed  a n o th e r c o lle g e  to  form a
C ollege  o f H igher E ducation

No. 13 Amalgamated w ith  a P o ly te c h n ic

No. 14 Amalgamated w ith  th re e  o th e r
c o lle g e s  to  form an I n s t i t u t e  of 
H igher E ducation

No. 15 Amalgamated w ith  an o th e r c o lle g e
and a P o ly te c h n ic  to  form an 
I n s t i t u t e  o f  H igher E ducation

No. 16 C o llege  o f E ducation
No. 17 Jo in e d  an o th e r c o lle g e  to  form a

C ollege  o f H igher E ducation

No. 18 Jo in ed  an o th er c o lle g e  to  form a
C ollege  of H igher E ducation

No. 19 Amalgamated w ith  a P o ly te c h n ic

No. 20 C o llege  o f E ducation
No. 21 C o llege  of H igher E ducation

No. 22 C o llege  o f H igher E ducation

No. 23 C o llege  of E ducation

No. 24 Amalgamated w ith  a P o ly te c h n ic  to
form an I n s t i t u t e  o f H igher 
E ducation
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THE WARREN REPORT

The two-volume R eport o f th e  Warren Commission (1967 and 1968)
made a t o t a l  o f 340 recom m endations. Only th o se  d i r e c t ly  r e la te d
to  th i s  s tudy  a re  g iven  b e lw .  (S ource: R eport o f th e  Royal
Commission on E ducation  and Y outh . P ro v in ce  o f Neiffoundland and
L abrado r, The D epartm ent o f E d u ca tio n , 1967, 1968.)

Vol. 1

1. We recommend th a t  th e  D epartm ent o f E duca tion  be  re o rg a n iz ed  
along fu n c tio n a l  r a th e r  than  d enom ina tional l i n e s .

School D i s t r i c t s  and School Boards

24. We recommend th a t  th e  P rov ince  be  d iv id e d  in to  approxim ately  
35 c o n so lid a te d  sch o o l d i s t r i c t s .

School S ize  and School O rg an iza tio n

40. We recommend th a t  ex cep t in  i s o la te d  a reas  no e lem en tary  sch o o l
be b u i l t  o r be  p e rm itte d  to  co n tin u e  u n le ss  i t  has s u f f i c i e n t
p u p ils  to  w a rra n t a t  l e a s t  one te a c h e r  p e r  g rad e . A sch o o l 
w ith  tw ice t h a t  minimum i s  more d e s ir a b le  and would be  in  a 
much b e t t e r  p o s i t io n  to  p ro v id e  fo r  in d iv id u a l  d if f e re n c e s  
among p u p i ls .

T eacher Supply

59. We recommend th a t  th e  commencing s a l a r i e s  o f  f u l ly  q u a l i f ie d  
te a c h e rs  be s e t  a t  a l e v e l  t h a t  i s  com parable to  s a l a r i e s  p a id  
in  o th e r  p ro fe s s io n s  in  Newfoundland th a t  re q u ire  e q u iv a le n t 
q u a l i f i c a t i o n s .

61. We recommend th a t  te a c h e rs  be  re q u ire d  to  dem onstrate  t h e i r
a b i l i t y  to  te ach  over a p e r io d  of a t  l e a s t  two y ears  b e fo re  
they  a re  awarded a perm anent c e r t i f i c a t e .

64. We recommend th a t  sch o o l boards be encouraged to  make r u r a l
sch o o ls  more a t t r a c t i v e  and to  p ro v id e  sch o o ls  w ith  n e ce ssa ry  
te a c h in g  a id s  and equipm ent.

65. We recommend th a t  in  im plem enting t h i s  r e p o r t  some p r i o r i t y
b e  g iven  to  th e  e d u c a tio n a l needs o f th o se  c h ild re n  l iv in g  in
th e  more rem ote a reas  o f th e  P ro v in ce .

68. We recommend th a t  Newfoundland move tow ards the  u lt im a te  adop
t io n  of one b a s ic  c e r t i f i c a t e  (a  c e r t i f i c a t e  to  t e a c h ) , based  
on f iv e  y e a rs  o f te a c h e r  ed u ca tio n  beyond Grade XI M a tr ic u la 
t io n  and in c lu d in g  a u n iv e r s i ty  d eg ree , a l l  added q u a l i f i c a 
tio n s  to  be  reco rd ed  as an a ttach m en t to  th e  c e r t i f i c a t e  o r 
in  a q u a l i f i c a t io n s  book.

Teacher E ducation

74. We recommend th a t  a l l  te a c h e r  e d u ca tio n  programmes in c lu d e  a t
l e a s t  one academic m ajor s u b je c t  o f c o n s id e ra b le  dep th .
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75. We recoimnend th a t  th e  Board of T eacher E ducation  give immediate
a t te n t io n  to  a review  of th e  ty p e  o f  p rac ticu m s -  s tu d e n t
te a c h in g , in te r n s h ip ,  a p p re n tic e s h ip , f i e l d  s e rv ic e  -  to  be  
a s s o c ia te d  w ith  th e  p re - s e r v ic e  te a c h e r  ed u ca tio n  programmes 
o f M emorial U n iv e rs ity .

92. We recommend th a t  in - s e r v ic e  ed u ca tio n  fo r  te a c h e rs  be  p laced
on a more fo rm al b a s is  and th a t  th e  U n iv e r s i ty , th e  D epartm ent
of E d u ca tio n , th e  Newfoundland Teachers* A sso c ia tio n , and 
sch o o l boards p ro v id e  more a s s is ta n c e  and d i r e c t io n  f o r  c a r ry 
ing  out th e se  programmes.

The School C urriculum

97. We recommend th a t  experim ents be  conducted to  determ ine th e
e f fe c t iv e n e s s  o f p re -s c h o o l c la s s e s ,  e s p e c ia l ly  fo r  c u l tu r a l ly  
dep rived  c h ild re n .

99. We recommend th a t  th e  maximum enro lm ent in  a K in d e rg a rten
c la s s  be  tw e n ty -f iv e . In  o th e r  Prim ary c la s s e s  th e  enro lm ent 
shou ld  n o t exceed t h i r t y .

100. We recommend th a t  p r iv a te  K in d e rg a rten s  be  re q u ire d  to  meet 
c e r ta in  minimum s ta n d a rd s  e s ta b l is h e d  by th e  D epartm ent o f 
E ducation .

101. We recommend th a t  a de term ined  e f f o r t  be  made to  improve 
Reading in  th e  schoo ls  o f th e  P ro v in c e , n o t only to  s a t i s f y  
th e  demands o f our l i t e r a t e  s o c ie ty ,  b u t a ls o  to  open up 
avenues to  o th e r  forms of i n t e l l e c t u a l  growth.

103. We recommend th a t  a Reading C lin ic  be  s e t  up, p re fe ra b ly  a t
the  U n iv e rs ity . This would a id  s tu d e n ts  w ith  s e r io u s  read in g  
problem s, and e v e n tu a lly  p rov ide  t r a in in g  fo r  Reading Consul
ta n t s .

112. We recommend th a t  S cience  E ducation  be  in c lu d e d  in  th e  c u r r i 
culum b eg in n in g  a t  Grade 1.

139. We recommend th a t  c o n su lta n ts  in  each o f th e  p r in c ip a l  s u b je c t
a reas  be  ap po in ted  in  th e  C urriculum  Branch o f th e  D epartm ent 
o f E d u ca tio n , one o f  t h e i r  m ajor r e s p o n s ib i l i t i e s  b e in g  to  
promote in - s e r v ic e  ed u ca tio n .

Vol. 2 . The O rg an iza tio n  o f P u p ils  and Teachers

3. We recommend th a t  th e  Departm ent o f E duca tion  conduct w e l l -
designed  p i l o t  p r o je c ts  in  th e  u se  of th e  non-g raded  system  
and prom otion by s u b je c t  in  s e le c te d  sch o o ls  th roughou t th e  
P ro v in ce .

5. We recommend th a t  w e ll-p la n n e d  c o -o p e ra tiv e  e f f o r t s  among
te ac h e rs  -  e f f o r t s  such as team -teach in g  -  be  encouraged and 
experim ented  w ith  in  our s c h o o ls .

7. We recommend th a t  every  encouragem ent b e  g iven  to  sch o o l
P r in c ip a l s ,  w ith in  th e  framework o f a b ro ad  School Board 
p o lic y , to  experim ent w ith  new forms o f  sch o o l o rg a n iz a t io n .
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L ib ra ry  S e rv ice s

46. We recommend th a t  in  p lan n in g  s c h o o ls , l i b r a r i e s  b e  co n sid e red  
the  c e n tre  around which a l l  academ ic a c t i v i t i e s  a re  o rg an ized .

47. We recommend th a t  each E lem entary School w ith  an enro lm ent o f 
150 o r more s tu d e n ts  be  re q u ire d  to  m a in ta in  a c e n tr a l iz e d  
sch o o l l i b r a r y .

48. We recommend th a t  th e  sch o o l l ib r a r y  be a re so u rce  c e n tre  
c o n ta in in g  p e r io d ic a l s ,  pam phlet m a te r ia ls ,  as w e ll  as books.

Technology and E ducation

65. We recommend th a t  a C entre  f o r  I n s t r u c t io n a l  M a te r ia ls  and 
R esources be  e s ta b l is h e d  in  each o f th e  s ix  reg io n s  of th e  
P rov ince  proposed  e a r l i e r  in  th i s  R eport.

School S u p e rv is io n

76. We recommend th a t  c o n s u l ta t io n ,  m o tiv a tio n , e v a lu a tio n , and 
programme developm ent be  considered  th e  m ajor fu n c tio n s  o f 
s u p e rv is io n .

R esearch in  E ducation

106. We recommend th a t  th e  D epartm ent of E d u ca tio n , th e  F a c u lty  o f 
E d u ca tio n , th e  Newfoundland Teachers* A sso c ia tio n  and School 
Boards encourage te a c h e rs  to  accep t a  more ex p erim en ta l 
approach in  ed u ca tio n .
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MEMORIAL UNIVERSITY PRIMARY EDUCATION PROGRAMME, B.A. (ED.)

F i r s t  Year

E n g lish  (2 cou rses)
M athem atics (2 courses)
Psychology (2 cou rses)
S cience  (2 cou rses)
2 a d d i t io n a l  courses in  A rts /S c ie n c e

The above w i l l  c o n s t i tu te  th e  s tu d e n t ’s f i r s t  y e a r ,  in  th e  
J u n io r  D iv is io n .

Second Year

E ducation  2040 o r  2041 (O ra l Communication)
E duca tion  2110 (Reading in  th e  P rim ary Grades)
E duca tion  2210 (Language A rts  in  th e  Prim ary  Grades)
E ducation  2250 (E d u ca tio n a l Psychology)
E ducation  2330 (Programmes in  K in d e rg a rte n  and th e  Prim ary 

Grades)
(M athem atics Programmes fo r  th e  Prim ary Grades) 
(School and S o c ie ty )
(P ra c t ic e  Teaching) o r E ducation  2341 (D ire c tin g  
L earn ing  E x p eriences in  M athem atics f o r  
C h ild ren  in  Prim ary Grades)

E duca tion  2050 (E d u ca tio n a l Drama)
E duca tion  2150 (S o c ia l  S tu d ie s  in  th e  Prim ary Grades) 
E ducation  2180 (The Teaching of Science  in  th e  Prim ary 

Grades)
E ducation  2191 (The Teaching of H ealth  in  th e  Prim ary 

Grades)
E ducation  3310 ( L i te r a tu r e  f o r  C h ild ren  in  K in d e rg a rten  

and th e  Prim ary Grades)
2 courses in  A rts /S c ie n c e

E ducation  2340 
E duca tion  2360 
E duca tion  2000

2 o f:

T h ird  Year

E ducation  3110 (E ducation  Through A rt f o r  Prim ary Grades) 
E ducation  3130 (B asic  Music fo r  Prim ary  T eachers) 
E duca tion  3240 (C h ild  Development)
E ducation  2000 o r E ducation  2341 
8 courses in  A rts /S c ie n c e

F ourth  Year

E ducation  4110 (C u rren t P r a c t ic e s  and Trends in  K in d e rg a rten  
and th e  Prim ary Grades)

E ducation  4360 (S ocio logy  of E ducation) o r  E ducation  4370 
(H is to ry  o f  E ducation)

E ducation  4380 (P hilosophy  o f E ducation)
3 e le c t iv e s  in  E ducation
4 courses in  A rts /S c ie n c e
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Among e le c t iv e s  a v a i la b le  to  Prim ary s tu d e n ts  a re  in c lu d e d : Speech 
and Drama, Teaching R e lig io u s  S tu d ie s  in  th e  Prim ary and E lem entary 
G rades; E d u c a tio n a l A d m in is tra tio n , E d u c a tio n a l S u p e rv is io n , Cor
r e c t iv e  R eading, Teaching o f French in  th e  Prim ary and E lem entary 
S chool, P h y s ic a l E ducation  in  th e  Prim ary S chool, a d d i t io n a l  courses 
in  A rt and M usic, G uidance, Study of E x c e p tio n a l C h ild re n , Human 
L earn in g , E d u c a tio n a l M easurem ent, School L ib ra ry  O rg a n iz a tio n , 
A d m in is tra tio n , and S e le c t io n  of M a te r ia ls ;  C u rren t Approaches to  
th e  Teaching of Reading in  th e  Prim ary G rades; Com parative Educa
t io n ;  H is to ry  o f N orth American E du ca tio n ; E ducation  and C u ltu re ; 
E d u ca tio n a l Media; C u rren t Is su e s  in  th e  Language A r ts ;  C u rren t 
Is su e s  in  S o c ia l S tu d ie s ;  C u rren t I s su e s  in  Science  and H e a lth .
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OUTLINE OF THE REQUIREMENTS FOR TEACHING 
CERTIFICATES: NEWFOUNDLAND

CERTIFICATE TOTAL NUMBER OF 
SEMESTER COURSES 

REQUIRED

NO. OF EDUCATION 
COURSES REQUIRED

DEGREES
REQUIRED

I I 20 4 n i l

I I I 30 6 n i l

IV 40 8 n i l

V 50 10 one underg rad u ate

VI 60 10 two und erg rad u a te  
(o r  M.A.)

VII 7 y e a rs  o f 
t r a in in g

10 M.A. + 2 under
g rad u a te  degrees

NB: Two sem este r cou rses a re  re q u ire d  in  E n g lish  fo r  th e  f i r s t
c e r t i f i c a t e  re c e iv e d  b u t no f u r th e r  cou rses in  E n g lish  a re  
re q u ire d  u n le ss  a u n iv e r s i ty  re q u ire s  them on a degree program 
o r  f o r  a m ajor in  E n g lish .

COURSE PATTERN TO FOLLOW TOWARDS HIGHER CERTIFICATES

A degree i s  n o t re q u ire d  fo r  a Grade IV C e r t i f i c a t e ,  a lthough  a l l  
s tu d e n ts  a re  re q u ire d  to  fo llow  a degree program  fo r  Grades I I  to  IV,

A M aste r’ s Degree i s  n o t re q u ire d  f o r  a Grade VI C e r t i f i c a t e .

IVhen ta k in g  cou rses fo r  h ig h e r  c e r t i f i c a t e s ,  i t  i s  im p o rtan t to  
b e a r  in  mind th a t  th e  fo llo w in g  p a t te r n  should  be observed:

(a) A ll cou rses on a degree program  are  a c c e p ta b le .

(b) Courses in  th e  m ajor o r  m inor f i e l d  a re  a c c e p ta b le .

(c) E ducation  courses on th e  l e v e l  o f th e  c a n d id a te ’s p ro f e s s io n a l  
t r a in in g  a re  a c c e p ta b le , i . e .  p rim ary , e lem entary  o r  h ig h  
sc h o o l.

(d) In  ta k in g  courses o u ts id e  o f th e se  a re a s  th e  can d id a te  must 
b e  a b le  to  com plete a t o t a l  o f s ix  sem es te r courses ( in c lu d in g  
th o se  a lre ad y  taken) in  any one s u b je c t  a re a .

P erm its  a re  awarded in  th e  s p e c ia l  f i e ld s  o f P h y s ic a l E d u ca tio n ,
A r t, M usic, e tc .  p ro v id ed  a degree has been awarded in  th a t  f i e l d .
No cou rses in  E ducation  a re  re q u ire d  in  th e  f i r s t  y e a r  of te a c h in g  
b u t must be com pleted a t  th e  r a t e  o f two sem este r courses p e r  y e a r  
t h e r e a f t e r  b eg in n in g  b e fo re  th e  second y e a r  of te a c h in g .
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ANNUAL SALARY SCALE 
Effective Septem ber I, 1977

1 8.384 9,023 9,424 9,863 10,108 10,239
II 9,740 10,463 10,963 11,469 11,977 12,256 12.440
III 11,114 11,831 12,494 12,998 13,503 14,014 14,303 14,317
IV 12.652 13,364 14,014 14,663 13.172 13,681 16,193 16,490 16,737
V 14,599 15,320 13,974 16,624 17,276 17,793 18,317 18,841 19,148 19,436
VI 16.762 17,493 18,145 18,796 19,451 20,102 20,631 21,168 21,708 22,028 22,338
VII 19,143 19,884 20,337 21,186 21,844 22.490 23,142 23,690 24.241 24,791 23,127 23.304

ALLOWANCES PER ANNUM 
(Effective Septem ber 1, 1977)

Up ## 
13 ffawn

N « it 
13 law *

13 t*

A. Supatvnine Prindpcd*............ ................. 303.74 132.84 74.43
8. Other Prineipofi....................... 43.33
C Supaivttar*................................. 32.97
D. VicmPrincipefl.......................... 38.24
C. Olbar Vica>Prittdpafi &

Cwidaitta Countaflor*............ ................  131.02 43.33 32.74

P Safa Cherfa
Na. at Credaa Aifiewnl far Annvnt

1 8 a ..................
3 ..............................
4 ..............................
3 .............................. ..................................... 262.00
4 ..............................
7 ..............................
3 or m ara .............. .....................................419.32

C. Taechan in IwleraW Sarrlamaa#»
Evafv raachar faocntxQ tcheoi in a «airlamaaf daKr<ba4 •" tKt< pa^egracb 
that) ba po<d iba banui prawnbtd far Ri* cartiticera or licanca and tat our 
oppetoa tho datcnpRon of Ht«r laidamonf at iaUem;

Taeaban Taechara 
holding balding 

Cartificatat licanca* 
and albar 'ban

Oatcriptian af Safflamant A'licanca* A licanca*

01 Every tanlamami in »ria Provinct -nara 
iRaro '« not a rood, roilreod. or 
conlinvowt lorry tervK* connaeting that
tanlaniant with ofbar cantamann  911.78 7*d 91

b| ?»*•> lanlamanf in rha Pr»»i"C* 
tennaetad by rood mrh oiRar larHamann
but nor mitb tba mom Higbwoy  668 29 31 a 09

c! Every lafdamanf m in* Province 
csnnactad to other tatdamanti and to the 
mam highway by a ferry larvica which it
not cantinuowt............................................ 668.29 316.49

H. SaatioAtt Taochari ................................................................................SI,310.39

I. Oaportmamt Maodt...........................................................  ..$1.091.96
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PROGRAMME TO BE FOLLOWED DURING INITIAL VISITS 

TO COLLEGES OF EDUCATION
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PROGRAMME TO BE FOLLOWED DURING INITIAL VISITS 
TO COLLEGES OF EDUCATION

1. An In fo rm al m eeting w ith  th e  P r in c ip a l .

2. An in fo rm al in te rv ie w  w ith  th e  Head of th e  E ducation  D ep art

ment.

3. A m eeting w ith  some o f th e  E ducation  D epartm ent s t a f f  members, 

e s p e c ia l ly  th o se  re s p o n s ib le  f o r  te a c h in g  N u rs e r y /F ir s t  School 

c o u rs e s .

4. A m eeting w ith  groups of s tu d e n ts  u n d e rta k in g  the  N u r s e r y /F ir s t  

School courses -  C e r t i f i c a t e ,  B .E d ., and P o s tg ra d u a te  s tu d e n ts  

and in  th e  case  of C e r t i f i c a te  s tu d e n ts ,  re p re se n tin g  each 

y e a r  o f th e  co u rse .

5. A m eeting w ith  some members o f s t a f f  of o th e r  departm ents of 

th e  c o lle g e , p re fe ra b ly  in  an in fo rm a l s e t t i n g .

6. A ttendance a t  some c la s s e s  b e in g  conducted w ith  N u rs e r y /F ir s t  

School s tu d e n ts .

7. A m eeting w ith  a s e n io r  a d m in is tra t iv e  o f f i c e r  o f th e  c o lle g e , 

f o r  exam ple, th e  r e g i s t r a r  o r adm issions o f f i c e r .

8 . In  the  case o f c o lle g e s  where s tu d e n ts  a re  u n d e rtak in g  Teaching 

P r a c t ic e  in  th e  s c h o o ls , v i s i t s  to  th e se  s c h o o ls , so as to  meet 

w ith  sch o o l s t a f f  and s tu d e n ts .



APPENDIX I I I

MEASURING INSTRUMENTS
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INFORMAL INTERVIEW SCHEDULES CONDUCTED AT THE TIME 
OF INITIAL COLLEGE VISITS

1. Date

2. Name of C ollege

3. Name of P r in c ip a l

4. Name o f Head o f E duca tion  D epartm ent _____________________

5. S tu d en t Enrolm ent:

a. t o t a l  ___________ b . T h ree -y ea r C e r t i f i c a te

c. B.Ed. __________  d. P o s tg ra d u a te  _____________

6 . S ta f f :

a. t o t a l  __________

b . comments on t h e i r  q u a l i f i c a t io n s  _________________

c. comments on s t a f f  te ac h in g  loads

d. comments on o th e r  d u tie s  o f s t a f f

e . s t a f f / s tu d e n t  r a t i o  in  E ducation  D epartm ent

f .  main te ac h in g  methods used __________________

g. Any te a c h e r - tu to r s  employed? Yes ______ No

I f  Y es, g ive  f u r th e r  d e ta i l s  _ _ _ _ _ _ _ _ _ _ _ _

7. S tu d e n ts :

a. e n try  q u a l i f i c a t io n s
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b . o th e r  methods o f s e le c t io n

c. Are any a p p lic a n ts  re fu sed  p la c e s?  Yes _____  No

d. p e rc en ta g e  o f s tu d e n ts  in  c o lle g e  re s id e n c e s  ______

e. average number of c la s s  hours fo r  s tu d e n ts  p e r  week

f .  e s tim a te  o f number and types o f assignm ents p e r  term

8. Courses f o r  N u rs e ry /F ir s t  School s tu d e n ts :

P le a se  g ive  a b r i e f  d e s c r ip t io n  o f  what each c o n s t i tu te s :

A. T h ree -y ear C e r t i f i c a te :
Year 1;

Year 2:

Year 3:
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Main d if f e r e n c e s  betw een N ursery  and F i r s t  School courses

B. B .E d .:

how s tu d e n ts  q u a lify  fo r  e n try

B.Ed. p a t t e r n s ,  e . g . ,  *2 + 1'

b r i e f  summary of what c o n s t i tu te s  th e  s tu d e n t w orkload of 

th e  f i n a l  B.Ed. y e a r  ________________________________________

C, P o s tg ra d u a te  Course:

b r i e f  summary o f what c o n s t i tu te s  th e  cou rse :

9 . Theory o f E duca tion :
a. m ethod(s) by which th i s  i s  ta u g h t ( i )  s e p a ra te  d is c ip l in e s  

Yes ______ No ________ ( i i )  by an in te g ra te d  approach

Yes No
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10. C urriculum  S tu d ie s ;

a. What cu rricu lum  courses a re  re q u ire d ?

b . What courses a re  o f fe re d  as e le c t iv e s ?

c. 1^0 teach es  C urriculum  S tu d ie s?  E ducation  tu to r s

Yes _____  No _______ Main S u b jec t t u to r s :  Yes _

No O ther

11. Reading:

a. What i s  re q u ire d  in  th e  te ac h in g  of Reading?

b . Are th e re  e le c t iv e  co u rses in  th e  te a c h in g  o f Reading? 

Yes _______  No _______

c. Who i s  re sp o n s ib le  fo r  th e  courses in  th i s  area?  
E ducation  tu to r s :  Yes _______ No ________ Main S u b jec t

tu to r s :  Yes No O ther

12. P r a c t i c a l  E x p erien ces:

a. Are c h ild re n  b ro u g h t to  th e  c o lleg e?  Yes ______ No

I f  Y es, p le a s e  give d e t a i l s  __________________________

b . To what e x te n t do s tu d e n ts  v i s i t  sch o o ls  a p a r t from during  

b lo ck  p ra c t ic e s ?  ______________________________________________
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c. When a re  the b lo ck  p r a c t ic e s  u n d ertak en , and of what 

d u ra tio n  i s  each?

d. By whom i s  Teaching P r a c t ic e  su p erv ised ?

e. How fre q u e n tly  a re  s u p e rv iso rs  expected  to  v i s i t  s tu d e n ts  

on Teaching P ra c tic e ?  _______________________________________

f .  By whom i s  Teaching P r a c t ic e  a ssessed ?

g. What method of g rad ing  i s  used?

h. In  r e l a t io n  to  schoo l e x p e r ie n c e s , i s  m ic ro teach in g  used?

13. Course A ssessm ent:

How a re  th e  fo llo w in g  Courses a ssessed ?

( i)  T h ree -y ea r C e r t i f i c a te  ______________________________________

( i i )  B,Ed.

( i i i )  P o s tg ra d u a te  Course

14. F a c i l i t i e s :

To what e x te n t  a re  you s a t i s f i e d  w ith  th e  fo llo w in g  f a c i l i t i e s  

( i f  a v a i la b le ) :
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a. C urriculum  Resource C entre   _________________________________

b . Lib ra ry   __________________________________________

c. A udio-V isual C entre

d. Reading C entre

e . B ookstore

15. In  view of th e  pronouncem ents o f C irc u la r  7 /73 , do you a n t i 
c ip a te  changes fo r  th i s  c o lle g e?  _____________________________

16. Are th e re  p lan s  fo r  new cou rses?

17. What a re  your views on th e  D ip.H .E . and does th i s  c o lle g e  p lan  

to  o f f e r  t h i s  course?

18, What i s  your o p in ion  of th e  W hite P aper and of C irc u la r  7/73?

19. What changes, i f  any, would you l i k e  to  make in  th e  courses 

which a re  now o ffe re d  a t  th i s  co lle g e?  ______________________
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U N I V E R S I T Y  O F  L E I C E S T E R

SCHOOL OF EDUCATION

P reftw orG . H. BANTOCK. M-A. 
PmfwMX J .  F. KERR, B.Sc„ Ph.0 
P m fw o f  B. SIMON, MA.

THE UNIVERSITY CENTRE

Lotcester Parada 
Barrack Road 

N O R T H A M P rO N  
NN2 6AF 

Talaphona 300BA/5

.Dear Student t
1 am an Associate Professor of Education at Memorial ünlrersity 

of Hewfoundland and vorJc in the area of Primary teacher education, 
Im. an attempt to make recommendations for the improvement of the 
levfonndland programme, I am undertaking a study of Primary teacher 
éducation, in England. This study is being conducted under the 
superrision of Hiss P, Annis of Leicester University School of 
Education.

The questionnaire before you representis a pilot survey, which 
is a necessary preliminary step to the study. Tour cooperation in 
completing this form would be appreciated.• Please note that the 
questionnaire is anonymous and will be treated in strictest 
confidence.

Thank you.

Tours sincerely, 

(Mrs.) Rosanne McCann
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PLACE A üïïLSHLIITE. OR FILL IN ANS'VZRS AS R5QÏÏIHE1Î

1. Sex: Female ....
Male ....

2. Age* 20-25 years
26-30 years 
31-35 years 
3 6 -4 0 years 
Over 40 years

3 . Marital Status: Single .
Married .
Widowed .
Other .

4* ' In vhat educational institution(s) were you between 16 and 18 years of age?

3 . Occupation(s), if any, prior to beginning studies at this college:.........

6. List the subjects in which you received a pass at 'O' level and 'A* level. 
Put a %/ in the appropriate columns :

SUBJECT '0• LEVEL 'A* LEVEL ■

7 . Co you consider that your choice of subjects at secondary level influenced 
ycur studies in training to beccae a Primary School ceacher ( Y e s , Uo).Why?

S. If you. possessed a degree before beginning your teacher training 
programme, please sta-ce your field of study:........ ...........

5* Was your first choice of a profession that of a Primary School teacher? 
(Yes,Ko). If No, vhat was your first choice?....................

10, Please state the colleges/universities to which you applied for admission, 
in order of preference: ^

2 ......................................................
 3............................................
 4........................

11. School age group for which you are training:
Nursery/Infant 
Infant
Xnfant/Junior 
Junior
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12. Haro you been able to train for the age group for which you initially 
hoped to train? (Yes,Ho). If Ho, what was your first choice:

Hursery ....
Hursery/lnfant .... 
Infant .....
Infant/ Junior ....
Junior ....

1 3. What qualification are you now working towards?
Teacher's Certificate .....
B.Ed.(Ordinary) ....
B.Ed.(Honours) .....
Postgraduate Certificate ..... 
Other (specify) ............

14* Length of programme you are now studying^^ year
Two years 
Three years 
Four years

1 5. Sow many years have you been a student at this college?
One year .....
Two years ....
Three years ....
Four years ....

If you did not begin your programme at this college, from which college 
did you transfer? ..............................................

1 6. Vhat has bemn your 'main' subject of study at this college?.
1 7. Save you studied any other subject at (a) 'main' level? (Yes,So). If

yes, what was it?................. (b) 'subsidiary' level? (Tea,So).
If Tea, what was it?.......... .

18. Do you think students should make a commitment to teaching early 
their college life? (Yes, Don't know. Ho). If Yes, why?.........

Ho, why?,
1 9, Did your Language programme include the teaching of Beading? (Yes 

If Yes, how many lectures per term were devoted zo this?........
H o)

20. To what extent did you meet and work with parents as part of your 
programme? (frequently, occasionally, seldom, never).

21. To what extent were you helped to gain an understanding of other 
professions most closely concerned with the development and well-being 
of children, such as social wozk?( excessively, enough, not enough, 
quite insufficient, not at all).

22. How would you rate the value of having practising teachers come to 
your education courses as visiting lecturers? (very helpful, helpful, 
not very helpful, irrelevant, not included in my courses).

23. Would you agree that a training programme for Primary teachers should 
include less in-depth study of academic courses than should a programme 
for teachers of older children? (strongly agree, agree, indifferent, 
disagree, strongly disagree).
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24* ’«fhat cnrriculuai courses, if any, have you found to be nost helpful? 
Underline those you vould have liked to pursue further:

1 ....................................................................

5.............................
4..............................

23» Do you agree that the theoretical aspects of education are indispensable 
in training to be a Primary teacher? (strongly agree, agree, indifferent, 
disagree, strongly disagree).

26, What in your programme, if anything, did you find to be most exciting?

Why'
27* What in your programme, if anything, did you find to be least exciting?

why?.......... ................................................. .....
28. Save you found your workload in main subject studies (much greater than, 

somewhat greater than, about the same as, less than, much less than) the 
workload in education courses?

29* Please rate the degree of emphasis you feel was placed on the following 
components of your programme:

Too much About right 'Too little None
(Main subject
Isubsidiary subject
Bistory of education
philosophy of education
Psychology of education
isociology of education
Ischocl experiences
jCurriculum subjects specify; :
jb)

c '•
s •

30. Do you agree that your programme of training could have been
shortened? (strongly agree, agree, indifferent, disagree, strongly disagree;
MC7?...........................................................................................................................

31. i>o you agree that your programme of training should have been longer/
^strongly agree, agree, indifferent, disagree, strongly disagree;. Why?

52. Do you consider that zhe workload of your programme was well
distributed? (Tes,üo;. If Uo, place a -/ in the appropriate columns:

Year TOO heavy About right Too light
One
Two
Three
Pour

35, Did you have opportunity to participate in the planning of any of your 
courses? (frequently, occasionally, seldom, never).
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34» Approximately what percentage of the study time in your programme was 
devoted to:

1 Year
One

’Year
Two

Year
Three

Year
Four

Postgraduate
year[Lectures ■: J f - l r . . . . -  ^ ------------

{Seminars i i t  'bmall grouc tutorials d. ¥ r / d
individual tutorials i i < cf
(private studv < < d. d.

35» Which did you prefer? (lectures, seminars, small group tutorials, 
individual tutorials, private study).

36. Were you assigned to a lecturer for fal personal academic tutor? (7es,ffo).
(b) pastoral care? (Tea,So).

37» Would you describe the majority of your tutors and lecturers as being
conversant with current Primary School practice? (very much, moderately,
very little, not at all). Indicate in what respects your answer applies:

38» To whom did you most frequently go for advice about personal matters? 
(personal academic tutor, pastoral care tutor, a lecturer who was not 
your assigned tutor).

39» To whom did you most frequently go for advice about your studies?
(personal academic tutor, pastoral care tutor, a lecturer who was not 
your assigned tutor).

40. Do you consider that it (is an advantage, makes no difference,
is a disadvantage) for students to be with the same lecturer and student
group for a period of two years or more?

41. On the whole, did you find lectures to be: (a) well planned? (always,
frequently, occasionally, seldom, never^; (b) veil presented? (always, 
frequently, occasionally, seldom, never),

42. Do you consider that personal'preference for a lecturer may influence
(a) your choice of a subject?(always, sometimes, never);
(b) your motivation to study a subject well? (always, sometimes,never).

43. If given the choice between older and younger members of staff as 
ycur lecturers, '/ould you choose (older members,younger members)?
Can you give reasons for your choice?.  ..................

44. Please supply the following information regarding your teaching 
practices and where they were carried out :

Year No. of Weeks
Type of School, 
e.g. .Nursery.Infant Class

Children * s 
Ages None

One
. Two
1 Three
Pour
Post-

. , ,  SFa.4-
45. Do you consider that your college programme prepared you (most 

adequately, adequately, inadequately) for teaching practice?



415

46, Which of the following activities were utilised in connection with 
your teaching practice(s)?
Observation of children at school ....
Working with children at college ....
Microteaching ....
Observation and discussion of videotaped teaching situations ....
Other (specify)..................................................

47, Please > / any of the following teaching practice situations in which 
you were involved;
a) Sharing in the teaching of a group of children with two or more 

fellow students ......
b) Sharing in the teaching of a group of children with one fellow 

student.................................................. .....
c) Teaching a group of children independently while a fellow student 

taught another group of children in the same classroom .....
d) Teaching a whole class of children independently for part of

a day.................................................... .....
e) Teaching a whole class of children independently for an 

entire day............................................... .....
48. Please >/ what best represents your opinion of the emphasis put on 

the following activities related to teaching practice:
Too much About right Too little None

preraration of lesson clans
Recording of classroom events
Observing the teaching of the 
classroom teacher
Performing extraneous tasks
assigned bv the teacher
four own teaching

49. Having made plans for teaching practice, did you have the opportunity 
to utilise them? (always, nearly always, sometimes, seldom, never).
If seldom or never, explain:....... .................................

30. To whom did you most readily go for help when on teaching practice?
(college supervisor, class teacher, other staff members, head of school, 
fellow students).

31. Did the factors involved in the assessment of your teaching practice
prevent you from teaching as you would have liked to teach? (always,
sometimes, seldom). If always, why?.................................

32. To what extent were you satisfied with the opportunities afforded to 
you to discuss your teaching practices with your college supervisor? 
(very satisfied, satisfied, dissatisfied).

33. Do you consider that teaching practice should be supervised by
classroom teachers only? (Tes, Indifferent, No).

34. Do you consider that classroom teachers and college supervisors should
assess teaching practice with equal responsibility? (Yes,Indifferent,No),

33. Do you consider that all teaching practice periods should be
supervised? (Yes, Indifferent, No).
If No, at what period(s) do you consider teaching practice should be 
supervised....................... ......... .......................



416

56, If given the opportunity, how would you distribute your teaching 
practice sessions?

Year Which term Amount of time in schoolf s)One
Two
Three
Dour
Postgraduate

57. Suggest an alternative to the method of the supervision of teaching 
practice by college supervisors:,  ...... . . ......... .

38. Do you consider that the theoretical aspects of your programme were 
(very helpfjxl, helpful, fairly helpful, not at all helpful) to you 

. when on teaching practice?
59. Do you agree that normal entry to teaching should require previous

experience in an occupation other than teaching? (strongly agree, agree, 
indifferent, disagree, strongly disagree). Szplain your answer.........

60. What is your opinion of the following facilities at your college:

Facility
Very
adeouate Adeouate

Fairly
adeouate Inadequate

Not
nrovided

iain library
Teaching oractice library
Bookstore

61. Is there separate provision made in your college for:
NO

Reading materials centre
Curriculum materials centre
A.T. centre

62. j c  you agree that the training programme for Primary," students should
require a study of three or more academic subjects at a moderate level 
rather than a study of one academic subject in depth? (strongly agree, 
agree, indifferent, disagree, strongly disagreej. Explain your answer:

65. Were you invited to comment on the nature and content of lectures given
to you?(Yes,So), If Yes, by what means?...............................

6 4. What, if anything, do you feel should have been included in your
programme but was not included?  ..... ................ ..........

65 Would you recommend this college to a friend or close relative who
wished to pursue a programme in Primary teacher training? (unreservedly, 
with some reservations, doubtful, definitely not). Explain your answer;
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U N I V E R S I T Y  O F  L E I C E S T E R

SCH O O L OF EDUCATION

f* ro fe a s c »  G .  H . S A N T O C K , M _A. 

P r o f e s s o r  J .  F . K E R R , B .S c . .  P h .D  

P r o f e s s o r  B S I M O N  M  A

THE UNIVERSIl'Y CENTRE

L e 'C ffS îar P c ir a d e  

B a r r a c k  H o a d  

N O R T H A M P T O N  

N N 2  6 A F  

T e l e p h o n e  3 0 0 3 4 / 5

Dear Colleaguet
I an an Associate Professor of Education at Memorial University 

of Newfoundland and work in the area of Primary teacher education.
In an attempt to make recommendations for the improvement of the 
Newfoundland programme, I am undertaking a study of Primary teacher 
education in England. This study is being conducted under the 
supervision of Miss Phyllis Annia of Leicester University Jchool of 
Education.

Last year I visited your college in connection with my study 
and your Principal, Dr.3.A.Fisher, has now given me permission to 
request your cooperation in completing the attached questionnaire.
This is a pilot survey, which is a necessary preliminary step to the 
study. Please note that the questionnaire will be treated anonymously 
and in strictest confidence.

Your assistance in this matter would be greatly appreciated.
Vould you kindly return the completed questionnaire at your earliest 
convenience. A stamped addressed envelope is enclosed.

Thank you.

Yours sincerely, 

XMt s.) Roaanne McCann
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PLACE A y/ . UNDEaLINS. OR FILL IIT AMi/v/ERS AS REQUIRED

1. Sex: Male
Female

Age: 29 and under
30-39
40-49
50-59
60 or over

3 . Vhat are your qualifications? Please>/ more than one, if appropriate:
(a) Teacher's Certificate

Age group trained for........................ ...........
Main subject(a) studied...................... ...........

(b) First degree 
Subject(s) studied ........

(c) First degree plus Teacher's Certificate 
Subject(s) studied........................... ........ .

(d) Advanced diploma
Full or part time............................ ...........
Area of study ..........

(e) Higher degree
Full or part time............................ ...... .
37 research(7es,Ho).If Yes, state area of study....... .
By tauggit courses(Tes,Ho), If Tes, state subjects studied.

4 . For how long did you teach in Primary Schools?
Under 2 years 
2 -5 years "
Over 5 years

5» If you have taught in Primary Schools, please >/ the appropriate type(s):
Horsery »«..«•
Infant .....*
Junior ......

6* Have you served as Head Teacher of any of the following schools:
Horsery
Infant
Junior
Secondary

7» For hew long have you taught before taking this present position:
In Horsery School(s) .....years
In Infant School^s) ..years
In Junior School(s) .....years
In Secondary School(s) .....years
In Farther Education .....years
In Higher Education  years

8 . Of which Department are you a member? .................. .
9. What is your present position: Head of Department .....

Principal Lecturer .....
Senior Lecturer .....
Lecturer .....

10. How long have you been at this college* As Head of Department .....yearsAs Principal Lecturer years
As Senior Lecturer  years
As Lecturer .....years
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11. What cour8o(a) constitute your main teaching responsibilities (e.g., main 
course Geography)?,  ...... .................. ..... .......

12. If you are teaching Primary students, vhat age range are they 
preparing to teach: xlXX3rs®3?y

Hursery/Infant .....
Infant .....
Infant/Juni or .....
Junior .....

1 5. Do you teach students in their:
First year .....
Second year .....
Third year .....
Fourth year .....
Postgraduate year...

14. Do you teach any course(s) ta practising teachers? (Yes,Ho). If Yes, 
please specify..................... ................. ........... .

13. Please supply the following information regarding your teaching load:
Student
year

Humber of 
srudents

Frequency 
of meeting

Duration, of 
each meeting

Form of meeting,e.g., lecture, 
seminar, tutorialOne

Two
Three
Four
Post
er aduat e

16.

17.

Are you assigned to students as (a) personal tutor for academic matters? 
(Yes,No). If Yes, to how many students?. .In what year(s)?..........
(b) personal tutor for pastoral care? (Yes,Ho). If Yes, to how many 
students?.......   In what year(a)?..........
If you are a personal tutor, do students come to you (to the fullest extent, 
to some extent, not at all) for help?

18. Have you been able to undertake any teaching in a Primary School since 
you oook up your present position? (Yes,Ho). If Yes, under which
curcujsoances; secondment..................................

Regular basis,e.g.,weekly  ......................
Ad hoc arrangements............... ............ .

19. Would you agree that those staff members teaching professional subjects 
should have periodic secondments to teaching in schools?
(s-rongly agree, agree, indifferent, disagree, strongly disagree).

20. Do you agree that every staff member of a college of education should
have a full term of school teaching every five years? (strongly agree,
agree, indifferent, disagree, strongly disagree).

21. State, in order of priority, what you consider to be three major aims of 
Primary teacher education:(a ).....................................................................................
(b ) ..................................................................................................................................................
(c )........................................................................................................................................................

22. Do you agree that normal entry to teaching should require previous
experience in an occupation, other than teaching?(strongly agree, agree, 
indifferent, disagree, strongly disagree). If you agree, suggest an 
appropriate occupation.......................... ............... .
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23. Do you assist is Interviewing applicants who wish to undertake teacher 
training at your college? (Yes,Ho). If Yes, what in your opinion is the 
order of importance of the following? Please rate from 1-7;
Applicant's (a^ age.......................................... .........

(b) ability to commnnicate....................... ...... .
(c) dress and personal appearance ..........
|di school qualifications ..........
.s) report from him/her school .........
[fj report from present employer (if applicable)  .......
(g) general attitude towards teaching............ ........

24. As a prerequisite for entry, does your college require students to
English (Yes.Ho); 
Mathematics (Yes,Ho).

have been successful at 'pass' level in:|a| English (Yes.Ho);

25» Do you consider that the majority of your students have a (very high,
quite high, average, rather low, vary low) standard of speech and grammar?

2 6 . At what point in their programme do you consider students should select 
the age range they wish to teach?...,..................................
Why?  ..... ........................................................

2 7 . What percentage of a Primary student's programme, in your opinion, should 
be devoted to each of the following:

[â  Main subject  ;
.b) Theory of education ......^
fc) Professional studies ......f'-
d̂) School experiences ..... f'

2 8 . Do you consider that it(is an advantage, makes no difference,
is a disadvantage) for a lecturer to be with the same student group for 
a period of two years or more?

29. Do you consider that the time-tabled proportion of your Primary students'
programme is (too high, fairly high, about right, not high enough,
much too low)?

30. Do you consider that the present requirements for Primary students in 
the teaching of:
(a) Language is (much more than adequate, more than adequate, adequate, 

less than adequate, much less than adequate)?
(b) Reading is ( such more than adequate, more than adequate, adequate, 

less than adequate, much less than adequate)?
(c) Mathemaxlcs is (much more than adequate, more than adequate, adequate, 

less than adequate, much less than adequate)?
3 1 . In your opinion, is the present emphasis on academic study for Primary 

students (far too much, too much, about right, not enough, not nearly enough)?
Comment, if you wish.......................... .......................

3 2 . Do you agree that the programme for Primary students should require a
study of three or more academic subjects at a moderate level rather
than a study of one academic subject in depth? (strongly agree, agree, 
indifferent, disagree, strongly dissigree).

3 3 . To what extent do you consider theory and practice are linked in your
programme? (to a great extent, to some extent, very little). In what
ways •>

34. Do you agree that teachers would be better trained in multipurpose as 
opposed to monotechnie institutions? (strongly agree, agree, indifferent, 
disagree, strongly disagree). Comment, if you wish.....................

35. Do you prefer a consecutive or concurrent programme of training for 
Primary teachers? Please underline your preference.
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36. What is your opinion of the following facilities at your college:

Facility
More than 
adeouate Adeouate

Less than 
adequate Hot Provided

Main library
Teaching practice library
Bookstore

37* Do you consider that the workload of the programne for Primary students
is well dietrlhuted?(Yes, If Ho, place a >/ in the appropriate columns :

Year Too heavy About right j Too light
One 1
Two 1
Three 1
Four 1

38, Do you agree that members of the teaching profession might he invited 
to participate in the planning of programmes for teacher training? 
(strongly agree, agree, indifferent, disagree, strongly disagree).
Please comment.  ..................................... ........ .

39* What, if any, do you consider to he the main weakness in each of the 
following at your college:
Teacher's Certificate programme  .............. »..........

3.2d. programme .

Postgraduate programme. 

Other (specify)...... .

40. Coes your programme for Primary students include having them work with
children is the college?(always, frequently, occasionally, seldom,never). 
Ccmren":, if you wish.........................    . .... . ..... ...

41. Do y:u consider your contact with Primary Schools is (much more than adequate, 
more than adequate, adequate, less than adequate, much less than adequate)?

42, ire you satisfied with the present distribution of teaching practice 
periods? (Tea,Ho), If Ho, how would you prefer them to be distributed?

Y e a r  1 |Y e a r  3 Y e a r  J Y ea r  4 P o s t g r a d u a t e  y e a r
Vhi :h  t s m 1
Amount o f  t im e  i n  s c h o o l __________L - ......... -

43. Do you consider that there is (far too much, too much, about right, 
too little, far too little) emphasis put on students' teaching 
practice files?

4 4 .  Do you supervise Primary students on teaching practice? (Yes,Ho).
If Yes, do you consider that students are (always, frequently, never, 
sometimes, seldom) reluctant to seek your help because of your role 
as an assessor?
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45.

46.

Do you consider that all teaching practice periods should be 
supervised? (Tes, Indifferent, Ho). If Ho, vhat period(s) do you 
consider should be supervised?. .......... ..... ........ .
Do classroom teachers share in your assessment of teaching practice? 
( Tes, Ho ).

47» Do you consider that teaching practice should be;
(a) supervised by classroom teachers only? (Tes, Indifferent, Ho);
(b) assessed by classroom teachers only? (Yes, Indifferent, No).

48, Do you consider that classroom teachers and college supervisors should 
assess teaching practice with equal responsibility? (Yes, Indifferent,Ho).

49 . If you are involved in planning teaching practice arrangements, please 
supply the following information regarding present arrangements for 
Hursery and Infant students:

Year 1 Tear 2 Year 3 Year 4 Postgraduate yearH I N I I H I H I
Humber of 
preliminary 
school 
visits
Block practice 
(state whether 
individual 
and/or group)
Pype of 
school

1*711 ch tern

umber of 
weeks

1_- 1

50. For all staff members;
To what extent do you consider that the work of teachers in Primary"
Schocla is affected by their training in colleges? (completely,
to a large extent, to a small extent, not at all). Please state your
opinions.   .......... .............. ...................... .
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Dear     i

I  am cu rren tly  undertaking a study of Primary teacher education 
in  Newfoundland and in  England. I  am seeking reac tio n s  to  our 
presen t programme from students who have recen tly  completed or who 
are now ccmpleting a degree programme. The attached  questionnaire 
rep resen ts  a p i lo t  survey, which is  a nedessary prelim inary step 
to  the study. Your cooperation in  completing th is  form would be 
app recia ted . Please note th a t the questionnaire i s  anonymous and 
w ill  be tre a ted  in  s t r i c t e s t  confidence. A stamped addressed 
envelope i s  enclosed.

Thank you.

Yours s in ce re ly ,

(M rs.) Rosanne McCann
Associate Professor of Education
Coordinator, Early  Childhood Education
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PL.A.G5 A \ /  . UNDERLINE. OR FILL IN ANSV5RS AS REQUIRED

1. SexI Fem ale.••••
Male • «•••

2. Age I 20-25 years
26-30  years
31-35  years 
36-40 years 
Over 4o years

3 .  M arital Status* Single • • • • •
Married « . . .
Ifidowed • « • • •

4 . In  what educational in s t i tu t io n ( s )  were you between 16 and 18 years of age? 

5» O ccupaticn(s), i f  any,, p r io r  to  beginning s tu d ies  a t  th is  u n iv e rs ity .

6 . In  how many sub jec ts  did you receive a pass in  Grade XI exam inations?.........
Did you receive a Grade XI Honours pass? (Yes, Mo).

7. Did you have a f i r s t  degree before beginning your teacher education 
programme? (Yes, No). I f  Yes, s ta te  degree and s u b j e c t . . . . .............

8 .  Was your f i r s t  choice of a profession th a t of a Primary School teacher? 
(Yes, Mo). I f  No, what was your f i r s t  cho ice? . ........... . . . . . . . . . . . .

9 . Was th is  u n iv e rs ity  your f i r s t  choice of in s t i tu t io n  to  study teacher 
education? (Yes, No). I f  No, to  what o ther in s t i tu t io n ( s )  did you 
apply fo r  admission? ................................................ ..

10. Towards what q u a lifica tio n , are you now working?
Teacher's C e r tif ic a te  . . . . . . .
B.Ed. ( Ordinary)
B.Sd. (Honours) . . . .
Postgrad. C e r t i f i c a te . . ........
Other ( specify) . . . . . . .

11. Length cf programme you are now studying:
One year .........
Two years . . . . .
Three years • • »• .
Four years . . . .

I f  you l id  not begin your programme a t th is  u n iv e rs ity , from which 
in s t i tu a  ion did you tra n sfe r?   ............................................................... ..

12. What has been your'm ajor' subject of study a t  th is  u n iv e rs ity ? . . . . . . . . . . .

13 . Do you th ink  students should make a commitment to  teaching early  in
th e ir  u n iv e rs ity  l i f e ?  (Yes, Don't know. No).

14. Do you consider th a t the presen t requirements fo r  Primary studen ts in
the teaching of:
(a) Language i s  ( more than adequate, adequate, le ss  than adequate).
(b) Reading i s  ( more than adequate, adequate, le ss  than adequate).
(c) Mathematics is  (more than adequate, adequate, less  than adequate),

15 . To what ex ten t did you meet and work with parents as p a rt of your
programme? (frequen tly , occasionally , seldom, never).

16 . To what ex ten t were you helped to  gain an understanding of o ther professions 
most c lo se ly  concerned with the w ell-being and development of ch ild ren , 
such as so c ia l work? (excessively , enough, not enough, q u ite  in s u ff ic ie n t, 
not a t  a l l ) .
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17. How would you ra te  the value of having p ra c tis in g  teachers  come to 
your education courses as v is i t in g  le c tu re rs?  (very h e lp fu l, h e lp fu l, 
not very h e lp fu l, i r r e le v a n t, not included in  my co u rses).

18 , Would you agree th a t a tra in in g  programme fo r Primary teachers should 
include le s s  in-depth  study of academic courses than should a 
programme fo r  teachers of o lder ch ild ren? (strong ly  agree, agree, 
undecided, d isag ree , s trong ly  d isag ree ).

19# What curriculum  courses, i f  any, have you found to be most helpful? 
Underline those you would have lik ed  to pursue further*

2     ............................

2 0 .
I :

Do you agree th a t the th e o re tic a l aspects  of education are indisoensable 
in  tra in in g  to  be a Primary teacher? (strong ly  agree, agree, undecided, 
d isag ree , s tro n g ly  d isag ree ) .

21. What in  your programme, i f  anything, did you fin d  to  be most exciting?

Why? ................................................................................ ................................................

22 . What in  your programme, i f  anything, did you fin d  to be le a s t  exciting?

Why?,

2 3 .  Have you found your workload in  'major* sub ject s tu d ies  (much g re a te r  than, 
somewhat g re a te r  than, about the same a s , le ss  than, much le ss  than) the 
workload in  education courses?

24. Please ra te  the degree of emphasis you fe e l  was placed on the following 
components of your programme*

Too much 1 About r i z h t !-00  l i t t l e  ! None î
Ma-?or sub iect ! 1
H istorv  of Education ' _ _  . . .  • 1
F h ilo 'o tn v  of education • !
Psvcbciioav of Education !
S cciclo r'/ of Education ■ '
School exoeriences
Curriculum sub jec ts  (specify;*. i |

I b

U L
! e)

2 5 .

2 6 .

Do you agree th a t your programme of tra in in g  could have been shortened? 
(s tro n g ly  agree, agree, undecided, d isagree , strong ly  d isag ree ).

Do you consider th a t the workload of your programme was w ell d is tr ib u te d ?  
(Yes, No). I f  No, place a in  the appropriate  columns*

Year Too he a w  > About r ig h t  Too l ia h t
One \ !
Two 1
Three 1 1
Four 1 ' 1

2 7 . Did you have opportunity  to  p a r tic ip a te  in  the planning of any of your 
courses? (freq u en tly , occasionally , seldom, never).

2 8 , Give a ra tin g  from 1 to  5 (5 in d ica tin g  g re a te s t amount of time) fo r 
time in  your programme devoted to*

■ Year 1 Year 2 i Year n> Yea- it
Lectures '1
Seminars • 1
Small 5TOUO tu to r ia ls  1
Ind iv id u a l tu to r ia ls  j . ! '

! ? r i vate studv * 1
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29. Were you assigned to  a p ro fesso r as your personal adviser? (Yes,No).

30 .  Would you describe the m ajority  of your p rofessors as being conversant 
with cu rren t Primary School p rac ticed  ( very much, moderately,
very l i t t l e ,  not a t  a l l ) .  In d ica te  in  what re spec ts  your answer a p p lie s .

31.

32.

33.

34.

35.

36.

To whom did you most frequen tly  go fo r  advice about personal m atters?
( personal ad v ise r, a p ro fesso r who was not your assigned ad v ise r, 
no one)#

To whom did you most freq u en tly  go fo r advice about your s tud ies?
( personal adv iser, a p ro fesso r who was not your assigned ad v ise r, 
no one).

Do you consider th a t  i t ( i s  an advantage, makes no d iffe ren ce , 
i s  a disadvantage) fo r  studen ts to  ce with the same p ro fesso r and 
student group fo r a period of two years or more?

On the whole, did you fin d  le c tu re s  in  education to  be well, presented?
( always, freq u en tly , occasionally , seldom, never).

Do you consider th a t personal preference fo r  a p ro fesso r may 
influence (a) your choice of a subject? ( always, sometimes, nev er).
(b) your m otivation to  study a sub ject well? (always, sometimes, never).

Please supply the follow ing inform ation regarding your teaching 
p ra c tic e s  and where they were ca rried  out*

Year tWhich c la s s .e .e .  Kindergarten Number of weeks Which term
One 1 I

'i T'/fO j .1
Three 1 . _ .  . . . 1
Pour 1 t
P ost-i
s rad . ! 1

37.

38.

39,

40.

Do you consider th a t  your u n iv e rs ity  programne:prepared you 
(most adequately, adequately, inadequately)for teaching p rac tice?

P rio r to  your p rac tice  teaching experience in  a school, in  which of
the following a c t iv i t ie s  were you engaged?
Observation of ch ild ren  a t  school
Working with ch ild ren  a t  the u n iv e rs ity  . . . . .
M icrcteaching , . . .
Observation and discussion  of videotaped teaching s itu a tio n s  . . • • •
Other ( specify)  .................«.................................... ..........................................

Please any of the following teaching p rac tice  s itu a tio n s  in  which 
you were involved*
a) Sharing in  the teaching of a group of ch ild ren  w ith two or more 

fellow  stu d en ts. . . . . .
b) Sharing in  the teaching of a group of children with one fellow  

studen t. . . . . .
c) Teaching a whole c la ss  of ch ild ren  independently fo r  p a rt of

a day. , . . . .
d) Teaching a whole c la ss  of ch ild ren  independently fo r  an

e n tire  day. • • . . .

P lease what best rep resen ts  your opinion of the emphasis put on 
the following a c t iv i t ie s  re la te d  to  teaching practice*

f 1 TOO muctt About r ig h t Too l i t t l e None
■Preoaration of lesson olans
Recording of classroom events
jObserving the teaching of the 1 
îclassroom teacher j
Performing extraneous tasks i 
iassi vned bv the teacher ;
•Your own teachinsr ' 1 J
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41. Having made plans fo r teaching p ra c t ic e , did you have the opportunity 
to  u t i l i s e  them? (always, nearly  always, sometimes, seldom, never).

42. To whom did you most re a d ily  go fo r help when on teaching p rac tice?  
(u n iv e rs ity  superv isor, c la ss  teacher, o ther s ta f f  members, 
p r in c ip a l of school, fellow  s tu d en ts).

43* Did the fa c to rs  involved in  the assessment of your teaching p rac tice  
prevent you from teaching as you would have lik ed  to teach? (always, 
sometimes, seldom).

44. To what ex ten t were you s a t is f ie d  with the opoortun ities  afforded you 
to  d iscuss your teaching p rac tice s  w ith your u n iv e rs ity  supervisor? 
(very s a t i s f ie d ,  s a t i s f ie d ,  d is s a t i s f ie d ) •

45» Do you consider th a t teaching p rac tice  should be supervised by 
classroom teachers only? (Yes, Undecided, No).

46* Do you consider th a t classroom teachers and u n iv e rs ity  supervisors 
should a ssess  teaching p rac tice  w ith equal re sp o n sib ility ?
(Yes, Undecided, No).

4?. Suggest an a lte rn a tiv e  to  the method of the supervision of teaching
p ra c tice  by u n iv e rs ity  su p e rv iso rs ..  ................   . . . . . . . . . .

43. Do you consider th a t  the th e o re tic a l  aspects of your programme ware 
(very h e lp fu l, h e lp fu l, f a i r ly  h e lp fu l, not a t  a l l  he lp fu l) to  you

, when on teaching p rac tice?

49 . Do you agree th a t normal en try  to teaching should requ ire  previous 
experience in  an occupation o ther than teaching? (strongly*agree, 
ag ree, undecided,, d isag ree , s trong ly  d isag ree ).

50 . Do you agree th a t  the tra in in g  programme fo r  Primary studen ts should 
requ ire  a study of th ree  or more academic sub jec ts  a t  a moderate 
le v e l ra th e r  than a study of one academic sub jec t in  depth?
(strong ly  agree, agree, undecided, d isag ree , s trong ly  c isa g re e ),

51. Were you in v ited  to  comment on the nature and content of le c tu re s  
given to  you? (Yes, No). I f  Yes, by what means?.  . .  . . . . . . .

52 . Whaz, i f  anything, do you fe e l  should have been included in your
programme but was not in c lu d e d ? . . . .  .

53. Would you recommend th is  u n iv e rs ity  to  a friend  or close re la t iv e
who wished to  pursue a programme in  Primary teacher tra in in g ?  
(unreservedly , with some re se rv a tio n s , doubtful,, d e f in ite ly  n o t) .  
Explain your answ er. ....................................... ....................................... ..
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PLACE A \ /  . UNDERLINE. OR FILL IN AHS'.VERS AS REQUIRED

1# Sex* Male
Female

2 . Age* 29 and under • • • • •

:::::
50-59 .........
60 or over • • «. •

3* What are your q u a lif ic a tio n s?  Please \/m ore  than one, i f  app ro p ria te*•
(a) F i r s t  degree (sp ec ify )   Major area of study   .
(b) gegree in  E d u ca tio n  Primary file raen tary  Secondary..
(c) P rofessional diploma(s) (sp e c ify )  ................... . . .
Cd) Higher degree(s) (Please specify , giving f ie ld  of s t u d y ) •

4. For how long did you teach in  Primary Schools?
Not a t  a l l  
Under 2 years 
2 -5  years 
Over 5 years

5* Have you taught in  any other type( s ) of school? (Yes, No),
I f  Yes, please specify  t y p e ( s ) . . . . . . . . . . . . . . . . . . . . .  For how long,

6 . Have you served as P rin c ip a l of a school? (Yes, No). I f  Yes, what 
type of school? ............................................ ....................... ...........

7. Hew long have you been a t  th is  University?
8 . Of which Department are you a m em ber?.....,

9# What is  ycur present position*
Head of Department 
Professor
Associate Professor 
A ssis tan t Professor 
Lecturer

10. What course(s) co n stitu te  your main teaching re sp o n s ib il it ie s? ,

11. Are you teaching Primary students? (Yes, No).



429

12. Do you teach students in  th e ir t  .^ i r s t  year
Second year
Third year . . . . . .
Fourth year . . . . . .
Postgraduate y e a r 's )  . . . . . .

13* Do you teach any course(s) to  p rac tis in g  teachers? (Yes, No). I f  *es, 
please sp e c ify . ........................... .. . .......................... . .

Please supply the following inform ation regarding your teaching load*
(a)Average number of students per term . . . . . . .
(b)Average number of teaching hours per term .................
(c)Main form(s) of te a c h in g ,e .g ., le c tu re , sem inar,e tc ..........................

Are you assigned as adv iser to  students? (Yes,No). I f  Yes, how many 
students do you a d v is e ? ..................

16* Have you been able to  undertake any teaching in  a Primary School since
you took up your p resent position? (Yes, No). I f  Yes, under v?hat
oircuastancea.ou^l„g period of leave ...............

On a regu lar b asis ,e .g ..w eek ly  . . . .
By ad hoc arrangements . . . . . . . .

17* Would you agree th a t those facu lty  members teaching p ro fessional subjects 
should have periodic secondments to teaching in  schools?
(strongly  agree, agree, undecided, d isagree, strong ly  d isag ree ),

18. Do you agree th a t every member of a Faculty of Education should have 
a f u l l  term of school teaching every five  years? (strong ly  agree, 
agree, undecided, d isag ree , strong ly  d isag ree ).

19.» S ta te , in  order of p r io r i ty , what you consider to  be three major aims 
of Primary teacher education*
(a  ) ..............................................................................................................................................
(b ) ................................................................................................................ .............................
(c  ) ..............................................................................................................................................

20*, Do you agree th a t normal entry to  teaching should require  previous
experience in  an occupation other than teaching? (sxrongly*agree, agree, 
undecided, d isagree, strongly  c isag ree ),

21# Do you consider th a t the m ajority  of your students have a (very high,
qu ite  high, average, ra th e r  low, very low) standard of speech and grammar?

22* In your ooinion, what oeroentage of a Primary s tu d en t 's  programme should 
te  devîtac to  each of the fo llow ing :,^) Academic s tu d ies   %

(b) P rofessional stud ies
(c) School experiences

23 . Do you consider tha t i t ( i s  an advantage, makes no d iffe ren ce ,
i s  a disadvantage) fo r  a professor to be with the same student group(s)
fo r  a period of two years or more?

24* Do you consider th a t the tim e-tabled proportion of your Primary s tuden ts ' 
programme is  (too high, f a i r ly  high, about r ig h t, not high enough, 
much too low)?

25# In  your opinion, do you consider th a t the presen t requirements fo r
Primary students in  the teaching of*
(a) Language i s  (su f f ic ie n t, le ss  than s u ff ic ie n t, much le ss  than 

su ff ic ie n t)?
(b) Reading i s  ( s u f f ic ie n t, le ss  than s u f f ic ie n t, much le ss  than su ff ic ie n t
(c) Mathematics is  ( s u ff ic ie n t, le ss  than s u f f ic ie n t, much le ss  than 

su ff ic ie n t)?
26, In  your opinion, is  the present emphasis on academic study fo r  Primary 

students ( fa r  too much, too much, about r ig h t , not enough, 
not nearly  enough)? Comment, i f  you w ish . ...............................
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27# Do you agree th a t the programme fo r Primary students should require 
a study of three or more academic sub jec ts a t  a moderate level ra th e r 
than a study of one academic sub ject in  depth? (strongly  agree, agree, 
undecided, d isagree, strongly  d isag ree ),

28 , Do you agree th a t teachers are b e tte r  tra ined  in  multipurpose
in s t i tu t io n s  as opnosed to monotechnie in s ti tu tio n s ?  (strongly  agree,
agree, undecided, d isagree, strong ly  d isag ree ),

^9* Do you p re fe r a consecutive or concurrent programme of tra in in g  fo r
Primary teachers? Please underline your preference,

30» What i s  your opinion of the following f a c i l i t i e s  a t  th is  University*

.F a c il i ty IMore than adeouate lAdenuate Less than adeouate
viain lib ra ry  I _ (
Education lib ra ry  i ................ 1
Curriculum centre ! 1
Bookstore ! 1

31 . Do you agree th a t members of the teaching profession might be in v ited  
to  p a r tic ip a te  in  the planning of programmes fo r  teacher tra in ing?  
(s trong ly  agree, agsee, undecided, d isagree, strong ly  d isag ree ). 
P lease comment, ................................. ............. ..............................

32» What, i f  any, do you consider to be the main weaknesses in  the 
B.A. (Ed.) programme fo r Primary students a t  th is  University»

33* Do any-of your courses fo r  Primary students include having them
work v/ith ch ildren  (a )in  the un ivers!t;^?ilways, frequen tly , occasionally , 
seldom, never)» (b) outside the un iversfty? (always, frequently , 
occasionally , seldom, never).

34 . Do you consider your contact with Primary schools is  ( more than 
adequate, adequate, le ss  than adequate).

35» Are you s a tis f ie d  with the present provision of teaching p rac tice  fo r 
Primary students? (Ues, No). I f  No, how would you p refer th a t p rac tices  
be d is trib u ted ?

j .........................  1 Y ea r  1 . Y e a r  2 I Year : Y ea r  ^
Which -a rm \ ! 1

of time in \ i - 1 ............... . ]

36# Do you consider th a t there is  ( fa r  too much, too much, about r ig h t ,
too l i t t l e ,  f a r  too l i t t l e )  emphasis put on students* teaching p rac tice  
notebooks?

37* Do you supervise students on teaching p ractice?  (Yes, No). I f  Yes, do 
you consider th a t students i r e  (always, frequently , never, sometimes, 
seldom) re lu c tan t to seek your help because of your ro le  as an assessor?

38.® Do you consider th a t teaching p rac tice  should bet
(a) supervised by classroom teachers only? (Yes, Undecided, No).
(b) assessed by classroom teachers only? (Yes, Undecided, *'*0 ) .

39.# Do you consider th a t classroom teachers and un iv ers ity  supervisors should 
assess teaching p rac tice  with equal re sp o n sib ility ?  (Yes, Undecided, No).

40,. To what ex tent do you consider th a t the work of teachers in  Primary 
schools i s  a ffec ted  by th e ir  tra in in g  a t  un iversity?  (completely, 
to  a large ex ten t, to a small ex ten t, not a t  a l l ) .  Please s ta te  your 
o p in io n s . .....................................................
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U N I V E R S I T Y  O F  L E I C E S T E R  

SCH O O L OF EDUCATION    THE UNIVERSITY CENTRE

i»rQtw*or G. H. 3ANT0CK, M_A. L a icw w  PsMd#
Profwwcr J . F. KERR. S .S c . Ph.D. gatrack Road
Prot»»tOf a. S<MON, M..A. NORTHAMPTON

NN2 SAP 
Taiaphon. 3003A /5

Tutcf-in-cha».3*; Jonn  Ooa, M.3d.

Dear Student:

I am an Associate Professer of Education at Memorial Unroersity of 
Newfoundland and work in the area of Primary Teacner Education. I am currently 
registered in a Ph.D. programme at the School cf Education, University of Leicester. 
In connection with rny research I am undertaking a study of Primary Teacher 
Education in both England and Newfoundland. .As part of this study i am seeking 
reactions to  the present programmes offered in several colleges o f  education in 
England. To assist me in this, I should like your coope''ation in completing the 
attached questionnaire. Your help would be very much appreciated.

Please note th at anonym ity will be observed and that all information will 
be treated in .strictest confidence.

Yours sincerely.

(Mrs.) Rosanne McCann 
Associate Professor of Education 
C oorcinstor, early  Childhood Education 
Memorial University of Newfoundland
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1. Sex;

Coda Number

PLEASE CIRCLE OR FILL IN ANSWERS AS REQUIRED

Mel# 1
Femel# 2

3. Marital status;

4. In w hat s c h o o l o r  o th e r educational institution(s) were you between 16 and 13 years o f age?

5. What were your occupations, if any, prior to  beginning studies a t this institution?

S. a. Give the  num ber o f subjects in which you received a pass a t '0* level:

b. Give the  num ber of subjects in which you received a pass a t ‘A* level:

7. a. Did you have a first degree before beginning your teacher education programm e?

Yes 1
No 2

fc. If '''es. please state degree and main suoiect o f study;

3. 1  Was vour first choice of a profession th a t of a Primary school teacher?

Yes 1
No 2

3. If No, w hat was your first choioe?

b. If No. to  w hat o ther in s ttu tio n (s) did you apply for admission?

n

2. To which age group do you belong?

25 years and under 1
26-30 years 2
31*35 years 3  /8
36-40 years 4
Over 40  years S

Single 1
Married 2 /9
Widowed 3

710*11

/1 M 3

/14-15

716-17

/18

,-'19-20

,21

/22

9. 3. Was this college your first choice o f  institu tion  to  study teacher education?

Yes 1 /2 3
No 2

/24-2Ô



433

10. Towards w hat qualification are you now working?

Teacher's C ertificate
8 .Ed. (O rdinary)
3.Ed. (Honours)
Postgraduate C erdfieate 
O ther (specify) ■

726

11. For which school age group are you training?

Nursery 
N ursery 7!nfant 
In fan t
Infan t/Jun io r
Jun ior

727

12. W hat has been your 'm ain ' academic subject o f study a t  this college?

728

13. S tudents should make a com m itm ent to  tead iing  early in their college life.

Strongly agree 1
Agree 2
U ndecided 3
CNsagree 4
Strongly disagree 5

14. a. To w hom  did  you m ost frequently  go for advice about your studies?

Personal tu to r  1
A lecturer w ho was n o t yo u r assigned tu to r  2
O ther l#p«cifyl 3

b. To w hom  did you m ost frequently  go fo r advice abou t personal m atters?

Personal tu to r  1
A lectu rer w ho was n o t you r assigned tu to r  2
O ther (specify) -   ■----------  3

15. Die you have opportun ity  to  participate in the  planning o f  any o f your courses?

Frequently 1
Occasionally 2
Never S'

729

730

731

732

16. WhsT did you find to be the  m am 'orm  of teaching used in your programme? 

Lectures 1
Seminars 
Tutorials 
O ther (speo fy ).

17. On th e  whole, did you find lectures in Education to  be well presented?

Always 1
Frequently 
Occasion aliy 
Never

733

734
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18. Would you describe the m ejority of your lecturers as being conversant w ith current Primary 
school practices?

19.

Very m uch 
M oderately 
Very litde  
N o t a t all

The program m e for Primary students should require a study of three  o r m ore academic rib jec ts  
a t a m oderate level (courses lasting 3-4 term s! ra ther than a study of one acaHnmic subject 
in greater dep th .

S trongly agree 1
Agree 2
Undecided 3
Disagree 4
Strongly disagree 5

20. The theoretical aspects o f  Education are indispensable to  th e  training o f a Primary teacher.

Strongly agree 1
Agree 2
Undecided 3
Disagree 4
Strpitgly disagree 5

21. W hat is your opinion o f the  present requirem ents fo r Primary students in THE TE.ACHING OF 
the  following subjects (Circle one in each o f  a, b and c):

22. Please rate th e  degree o f  emphasis you feel was placed on the following com ponents o f your 
program m e. (Circle one for each item)

/3S

/36

737

a. LANGUAGE: Suffrcienr 1
Lets then  sufficient 2 738
Much less than  sufficient 3

b. READING: Sufficient 1
Lass than  sufficient 2 73P
Much lets than  sufficient 3

c. MATHEMATICS: Sufficient 1
Less than sufficient 2 740
Much less th an  sufficient 3

! TOO MUCH ABOUT RIGHT j TOO LITTLE

Main subject (acedemici j 1 2 1 3

History of Education 1 1 2 . ! 3
Philosophy of Education 1 2 ! 3 .. _

Psychology of Education 1 2 ! 3

Sociology o f Education 1 2 3

School experiences 1 2 3

Curriculum subjects 1 2 3

Ml
/A2
M3

/44

745

743

747
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23. Were vou required as part of your courses to work w ith children in situations o ther than 
teaching practice.) (Ciicie one in each o f a and b)

a. IN THE COLLEGE: Frequently 1
Occasionally 2 748
Never 3

b. OUTSIDE THE COLLEGE: Frequently 1
Occasionally 2 749
Never 3

a. Are vou satisfied w ith the present provision o f teaching practice for Primary students?

Yes 1 750
No 2

b. If No, how w ould you suggest th a t practice be distributed? (Write in your preferences)

Year 1 Year 2 Year 3 Year 4  jPostgrad. Yearj

In w hich term ! Î /51
No. o f weeks in school ! 1 /G2

25. Please supply the  following inform ation regarding you r teaching practices and whore they 
were carried ou t:

Year Which Class (e.g.. Nursery) N um ber o f Weeks Which Term

On#

Two

Three

Four

Postgraduate

26. To w hat ex ten t do you consider th a t your college programm e prepared you fo r teaching 
practice?

Extrem ely well 
A dequately 
Inadequately 
N ot a t all

27. -‘r:c;r tc  vour teaching practices, n which of th e  following activities were you engaged? (Circle
m ore tnan  one if eopiicable)

Observation of children a t .school 1
Working w hh children a t the college 2
M icroteoching 3
Observation and discussion of

videotaped teaching situations 4
O ther (specify) 5

23. To what ex ten t were you satisfied w ith the opportun ities  afforded you to  discuss you r teaching 
practices w ith your college supervisor?

Very satisfied
Satisfied
Dissatisfied

753

754

755

756

757

758

759
760 
761

!B2
763

764
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39. With regard to  teaching practice pleaea d r d e  one only in each o f a and b.

a. Teaching practice should be superv ind  by:

CJa* teachere only 1
College supervisors only 2
Class ts ac h e n  and college supervisofs 3

b. Teaching practice should be assessed bv:

Class teachers only 1
College supervisors only 2
G ass teachers atsd college supervisors

w ith  equal rsspcnsibiiity  3
G ass teachers arsd college supervisors w ith the

fo rm er having greater respom ibiiity  4
O a s t teachers and college supervisors w ith  the

la tte r having greater responsibility 5

3C. Please circle w hat best represents yo u r opinion o f th e  emphasis p u t on  th e  following activities 
related to  teaching practice:

/6 5

/66

Too Much A bout Right Too L ittle Norse

a. Preparation o f lesson plans 1 2 4

b. Recording o f classroom events 1 2 3 4

c. Observing the teaching o f 
th e  classroom teacher

1 2 3

d. Y our ow n teaching 1
- : 3

/67

768

m

770

31. W hat, if anything, do you feel should have been included in you r programm e of training b u t 
was n o t included?

771

32. In retrospect, w hat do  you consider to  be the  three main weaknesses in your entire programm e 
c f  training?

772

772

774
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33. i. W ould you  racom m end this college to  a friend w ho wished to  pursue a  program m e in 
Primary teacf^er education?

Unreeetvedly 1
With som e réservations 2
D oubtful 3  /7 5
Definitely n o t 4

b. Please explain why you have answered question a in this m anner:

/73
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U N I V E R S I T Y  O F  L E I C E S T E R

S C H O O L  OF E O U C A n O M   ^  THE UNIV ERSITY  CENTRE'.wj
ero*esiiO/ G. H. QANTOCK. M.A. Letc*s«ef ?a.'»d«
?'o'M *or J . F. Kc3M. B.Sc.. Ph.O, Barrack Road
Professer 3 . SIMON. M.A. NORTHAMPTON

MN2 GAP 
Téléphona 300GA/S

TutOf-'O-charqii; John Ooe, M.Ed.

Dear Colleague:

I am an Associate Professor of Education at Memorial University of 
Newfoundland and work in the area of Prim ar/ Teacher Education, I am currently 
registered in a Ph.O. programme at the School of Education, University of Leicester. 
In :onnecT‘on with my research i am undertaking a study of Primary Teacher 
Education in both England and Newfoundland. As cart of this study, I am seeking 
information and opinions from members of the Education Department in several 
colleges of education in England. To assist me in this, I should like your co
operation in comp!?ting the attached questionnaire. Your help would be v e r/m u ch  
appreciated.

Please note that anonymity will be observed and that all information will 
be treated In strictest confidence.

Yours sincerely,

(Mn.; Rosanne McCann 
Associate Professor of Education 
Coordinator, Early Chiidhccd E.iucaticr 
Memorial University of Newfoundland
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PLEASE CIRCLE OR FULL IN ANSWERS AS REQUIRED
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1. Are a t least 3 'J î i of your s tu d en ts  in Prim ary E ducation? 

Yes 
N o

If NO, please oam plete  only as rar as question  num ber 30. 
If YES. please com plete the en tire  questionnaire .

n

2. Sex:

Mate 1 / s
Fem ale 2

To w hich  age group  do  you belong?

29 and under 1
30 -  39 2
4 0 - 4 3 ; ,'■9
50 -  59 1
60 o r over !5

W hat are your auadem tc qualifications? ■Circle m ore Than one il applicable)

a. U ndergraduate degrees;

a.A. 1 /1C
B .S c 2 / I t
B.Ed.- 3 !\2
9.A.(Ed ) } /:3
B Com m . 5 / : 4
8 .P .E . !S / I S
3.MUS. ? /16
O ther (specify) 8 m

b. G raduate level;

M.A. 1 /18
M.Sc. 2 / • n
M .Ed. 3 /lO

Ph.O. 4 /2T

Ed.D. 5 /2 2
O ther fsoecirvi 5 /2 3

z rravv you had o ther professional training as a teacher no t already given above?

Yes 1 /'24
No 2

•AC ?r#rify
/2 5

j -3-.V m any years d id  you ‘aac.h in:

N ursery school — !— 1
/25-;

In fan t school — — i
/23 -'

Jun io r school !---------1-------- !
/3C-i

Svcorsdary school /Z2-:

Ho-.v m any years have you taucist at the university /colieye level?

/S4-35



440

H.-i. m any years d.'d you  w ork in :he education  field o th e r th-jn te ach in g '

/2Ô-37

/3 3

6. rldve y o j  served a» He>d Teacher of a siJiooi?

Yes 1
Mo 2

!t Yes. w h jt  type  of school? (Circle n o r*  m an one if •.ippücoble)

N ursery 1 / 3y
In fan t 2 /4n
.luiiior 3 / 4 i
Secondary  <t
O ther (s p a c .ly )------------------------------------------------Ô /4J

7. H ive  you  unrlertakerr any reachiny in a schcoi zi.ire you took  up  y fu r  p resen t position?

Yes 1
Yes 2

If Yes. under w h a t circum st,trees? (Ci.-cle n io ie  tr.ers one if aopucao.e)

O urinc period  or fe.ive 1 /4 5
A t internals (e.g., .veekly) 2 i-lS
B'/ ad hoc arrangem ent 3 A 7

2 For how  ra n y  ye 1rs have ,o u  !ieso teeLhinç ir, the in s titu tion  in w hich you are mtrw em o ley ed ’

U nder 5 years 1
5 — 9 years 2
1 0 - 1 4  y e ,r ;  2 /'.è
15 years o r over 4

9. Of w hich Oepartm ent.'D ivir.ion are you  i m em ber?

/4 4

irj. W hat ;s you r p resen t ran k ’

PrirtcipsI Lecturer 1
Senior L ectu rer 2
L e c t u r e r  G r a d e  i t  3

J f j r e r  3 f  j J e  ! 4

s n  a d m i n i i t r j t i v e  c o s t ?

Yes 1
No 2

/4 9

/3 0

/S I

• '  - a s .  o f e a s a  s a a c i f y .

Oitan 1
A ssociata Dean 2
H ead o f D epartm ent 3 /5 2
D irector 4
O tner 'spec.fv! ________________________________  5

: .r v .  CLu.-se; -o h iv .t j ta  you.'- m t tiûcn .nq  responsibilities? (Please give course -lamesl
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13. a. W hat is the level of th e  courses you  are teaching?

O ncer g raduate  oniy 1
U ndergraduate and  G raduate 2 Æ 6
G raduate only 3

b. If you  are teaching undergradu.ste courses, in w hat year(s) of the ir p reg iam m e are the
maioritY  o f  you r studen ts?  (Circle m ore than one if applicable)

F irst year 1 .'57
Second vear 2 ;5B
Third  year 3 /5 9
F o u rth  vear 4 ,6 0
F tftn  year 5 / 6 Î

Please supply the following in fo rm ation  regarding you r teaching  load:

A verage num ber of u nderg radua te  s tu d en ts  per term
A verage num ber of g raduate  students per te rm
Average nu m b er o f c o n tac t h o u rs  w ith s tu d en ts  par term

M ain form (s) o f teaching (Circio .nore than  o ne  if applicable):

15.

17.

IE.

/6 2 -64
/6S-67
/6S -70

Lecture 1 /71

Sem inar 2 m
Tutorial 3 n z
O t h v r  U peeifv l ..................... 4 774

a. Are you assigned as adviser to  urtdergraduata studen ts?

Ye* 1 /75
No 2

I f  Y a« do  vou 1 1 ! 776-77

b . Are you assigned as adviser to  graduate students?

Yes 1
778

No 2

I f  Kr»\*j tfiidAOft c*n V/Oii 1 ! ..] 779-80

Are any o f you r s tu d en ts  em ployed as ^uM-time te a c h e n ?

Yes 1
77

No 2

if Vcs, approx im ately  now  m any? r  1 1 ,8 -3

.V ricr, in your op in ion , best describes the  s tandard  o f spaech and gram m ar c f th e  m ajo iity  o f
:o ’jr  srjctnxs?

V era high 1
Q uit* high 2
Average 3 710

R ather low 4

V ery low 5

T hs tim e s tuden ts  have fo r independen t studv  In a regular te rm  is:

Far to o  m uch 1
Too m uch 2
A bout r ght 3 711

N ot enough 4

N o t nearly  enough 5
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19. N orm al en try  to  taeching  jh o u la  require previous exp-eritmoe in an o ccupation  e th e r  than  
teaching .

Strongly sgree 1
Agree 2
U ndecided 3
Disagree 4
S trongly  disagree 5

/9

20. T a a d te n  are iie îts r  tra ineo  in multipuroo&e in s titu tio n s  (e.g., universitv , poly techn ic) than  
in m ono to 'jh n ic  in s titu tio n s  {e.g., college c f  ed u ca tio n , teachers ' college).

S trongly  agree 1
Agree 2
U ndecided  3 ,'10
Disagree 4
S trongly  disagree 5

21. T hese  facu lty  m em bers teach ing  Prim ary Education  courses should  have period ic  
secondm ents to  teacnm g m  schools.

21

S trongly agree 1
Agree 2
U ndecided 3 / I I
Disagree 4
S trongly  disagree S

a. Do you  p refer a consecutive o r co n cu rren t program m e of tra in ing  fo r Prim ary
n u o en ts?

C onsecutive 1 /12
C oncu rren t 2

b. If you prefer a co n c u rre n t program m e, in w hich year w ould  you in troduce
professional com ponen ts?

F irs t year 1
Second year 2
Third yeer 3 /1 3
F ou rth  year 4
F ifth  year 5

"Hie c resen t requ irem en t for Prim ary studen ts n  academ ic (non-professional) courses is:

Far to o  m uch 1
T oe m uch 2
A b o u t rignt 3 /1 4

N o t enough 4
N o t nearly  enough 5

pro gram m e for Prim ary s tuden ts  should reouire a study o f ttiree or m ore academ ic
fuoiacTS at a m odera te  level (3—4 sem ester courses) ra tner than  a study  of one  academ ic
sco tec t in greater dep th .

S trongly agree 1
Agree 2
U ndecided 3 /15

Disagree 4

S trongly  disagree 5
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25. P ie ji*  give your views on tne co n n e ttio n s  you see O-rrween a Prim .vy stu d en t's  program m e of 
tra in ing  and h is/her subsequen t c la iirocm  teaching.

26. a. Do you  superrise s tuden ts  on teaching practice?

27.

23.

Yes
No

1
2

/21

b. If Yes. do  you consider th a t s tuden ts  are re luc tan t to seek y o u r help  because o f your
role as an assessor?

Yes
No

1
2

,722

The em phasis p u t on stu d en ts ' teaching practice .notebooks is

Far to o  m uch 1
T oo m uch 2
A b o u t righ t 3 ,723
T oo little 4
Far too little 5

a. Tear.-hing p ractice snould be suoervised by ;

CIj >* teachers only 1
College staff only 2 /24
Class teachers ano coHege staff 3

b. Teaching practice sh o u 'd  be assessed by;

Class teachers oniy
College staff only
Class teachers and coMega s taff w ith

epuai responsibility 3
/25Class teachers and college staff w ith th e

fo rm er having greater responsibility 4
Class teachers and college staff .vith the

la tte r having greater r»«oonsibility 5

' . 'r - 'c e r s  of the teaching o.'o fetsicn  shcu'O  b -  invitea to  partic ip a te  m tne  planning  o r program m es
' -eothe" traininç.

Strongly agree t

Agree 2
U n h eed ed 3 .726

Disagree 4
S trongly disagree £



20. V /hat is v J u r  op in ion  o f tha follow ing fad  tines a: yo u r ccltege? iCirr.t»; one for each iiern)
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I Facility  I M ors than  A dequate A dequate j! Less than A d«quete

p îû b r t r \ ' 1 2 3 /27

C urriculum  C en tre 1
. :  i1 3 /2 3

D ookstora 1 11 3 ,2y

A udio-V isual C in tre 1 2 3 / j J

' S taff.'s tudon t sem inar room s 1 2 ! 3 Îi /3 t

3 ! . S ta te , in o rder c f  p rio n ty , w.h,« you  consider to  be th ree  m « |o r aim s of Prim ary teacher education:

m

72. In your cp in ion , w h a t percen tage  o f a Prim ary stu d en t's  undergraduate program m e should  be 
devpred  to  eacfi of the follow ing; iCircie on e  'o r  each area)

/33

.'3A

P E R C E N T A G E S

0 - 1 9 2 0 - 3 9  i 4 0 - 5 9  II 6 0 - 7 9 80  ar m ore

1 A cacem i.t s r.d ies 1 2 "  3 !1 4 S

1 P rofessional studies 1 2 3 à 5

Scnool exoenences 1 2 3 L  , j .  .

24.

,'35

/3 2

,'37

'.'.'h it IS vour op in ion  o f th e  p resen t requ irem enrs fo r Prim ary stu d en ts  in THE TEACH IN G  OF
th e  following: (Circle one in each of a, b, and c)

a. LA N GU A GE: S uffic ien t 1
Less th a n  sufficient 2 /38
M uch !tsi '.ran sufficient 3

S u f ic ie n t 1
Less than  :uffic:ent 2
’lluch less than sufficien t 3

c  '.iA -A E M A T IC S : •Sufficient 1
Less than sufficient 2 /4 0
M uch less than  sufficient 3

Ars .o u r  -ri.-narv s tuden ts reouired. as part of you r courses. to  wor)< w ith  children? (Circle
: 1 iiO - o f i  and b)

a. ~H S COLLEGE Ai.»ays 1
F requen tly 2
O ccasionally 3 M l
Salriom 4
Mer-rr 5
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h. OUTSIDE THE COLLEGE .Aîwayi 1
Frequen tly 2
O ccasionally 3
Se-dcm 4
Never 5

M?.

35. How w ould you  rate you r co n rac t wich Prim ary schools?

M o rt th a n  adequate  1
A déquat*  2
Less than  adequate  3

,'43

36. ■ a. Are you  satisfied w ith the present provision o f teacfiing practice fo r Prim ary students?

Yes 1
Nu . 2

b. If No. how  w ould  you suggest th a t practice bu d is tribu ted?  (Write in your preferences)

/44

1
V ear 1 j Year 2 1Y ear 3 i Year 4 Postgraduate Year |

In w hich term : 1 1
No. o f w eeks in school

. _ i  _ j L. 1 1 ;

37. W hat do you  consider to  be the three m ain w eaknesses in each of th e  following program m es 
for P rim ary stu d en ts  a t your collage?

a. T eacher's  C ertificate:

(i ) ______________________________________________________________________________________

(ii ) -------------------------------------------------------------------------------------------------------------------------------------

(iii) _________________________:----------------------------------------------------------------------------------------------

b. B.Ec.

(ii ------------------------------------------------------------------------------------------------------------------- — --------

(ii) —

(iii) _

MS

748

747

743

749

750

751

752

- D itc n d u a te  Course 

( i ) _________

i - i i ) __________

O ther (specify): 

.ii --------------

(ii) _________

(iii) _________

,'53

754

755

736

757

,58
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INTERVIEW SCHEDULE FOR HEADS OF EDUCATION DEPARTMENTS

I. a. Is :he total number of staff in the Education Department
(as given in che Prospectus)? Yes _____  No______ _______

b. What is the staff/student ratio in this Department?____
, c. How does this ratio compare with that of che College as a whola?

d. Are you satisfied with your present staff in terms of their qualifications? 
Yea No Coaments

e. In terms of staff qualifications, to what do you attach greatest importance?
(i) Academic (ii) Teaching

Background ______________________  Exoerience____ _______
(iii) Other 
Commenta

Are there any of your staff members without graduate qualifications? 
Yes So

2. How frequently may staff members obtain periods of leave?

Of what duration? 
For what purposes

3. What percentage of the staff members of this Department are assigned dutias 
(e.g., administrative) in addition to a regular teaching load? ___________

4. How does the workload of a staff member of the Education Department compare with 
that of a staff member of other departments in che College?

5. Does -his Department employ (a) te&cher-tutors; Yes ______  No______
(b) co-tutors: Yes_______ No______
(c) other (specify) ___________________________

6. Are practising teachers invited to participate in any of the teaching of this 
Department? Yes   No _____
If Yes, please give details as to what is taught and by wnat arrangements:

7. Does this Department have any staff members who have special qualifications in:
(a) Language Studies: Yes______ No ______
(b) Reading: Yes______ No ____ _
If Yes, to what extent are they responsible for the Department's course offerings 
in the teaching of Reading? ________________________________________ ______

8. Are you satisfied with the degree cf cooperation which exists between this 
Department and ocher departments of the College? Yes _____ No ______

9. Do you feel that the present system of post-Primary education is adequate pre
paration for students who wish to undertake studies to become Primary teachers? 
Yes _____  No______
Why? _________________________  ________________________________ _
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10. a. What are the entry requirements for this College?

b. Have they changed during the past five years? Yes _____  Nc
If Yes, wear have been the changes? _____________________

What further changes would you like to see?

11. What percentage of this year's student enrollment entered with a 2 'A*
Level qualificati.on?___________________ _̂__ _________________________

12. Are any or all of the following used as part of the selection procedures at 
this College:
(a) Interviews Yes______No_________(b) Written examination(s)

in English Yes   Ho _
(c) Written exanination(s)

in Mathematics Yes_____ No ______
(d) Other (Specify) ______________________________________

13. Wh.at percentage of students selected had named this College as their first 
choice?___________________ ____________ _______________________________

14. la order to obtain its quota of students, is this College ever obliged to 
accept students who have named this College as their third or fourth preference? 
Yes _____  No_____
Are any students ever selected from the final pool? Yes _____  No______

15. Is educational theory taught by any or all of the following means:
a. By discipline specialists (e.g.. Educational Historians) ______________
b. 3y Education tutors______________________ _______________________
c. As part of a general course in Education
c. Other (specify) ______________________

16. a. What proportion of the Teacher's Certificate course is devoted to:
(i) AcademJ.c studies______________________________________
(ii) Professional/Curriculum studies
'.-C.Z proportion of one 3, Ed. course is devoted to:
(i) Academic studies ________________________
(11) ProfessIcnal/Curriculum studies

c. Do you feel these proportions for a end b are satisfactory? Yes _ No___
Comments _______________________ _

Are the programmes offered consecutively? Yes  No  Concurrently’ Yes No__
Which form of organization do you prefer and, for what reasons? _____________

18. Would you say that Audio-Visual and other technological aids are used widely 
in this Department by:
s. Staff Members: Yes __ No___ b. Students: Yes _ No___

19. Do you believe that the present degree structure is suitable for the training 
of Primary teachers? Yes ___  No___
If No, what changes would you like?____________________________ ________
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20. Whac la your opinion of the degree—plus-dlplooa/certificate type of programme 
for the training of Primary teachers T   ' ____________

21. a. Does this College offer a programme for the training of Nursery teachers? 
Yes ______ No

b. If No, is one anticipated? Yes  No _____
c. If Yes, when was the programme introduced?
d. How many students are currently enrolled in the Nursery or Nursery/Infant 

programme? ____________________________
e. Are there any Postgraduate students currently enrolled in a Nursery 

programme? Yes  No ____
f. When were changes last made in the Nursery programme? _________________

g. How does the Nursery programme differ from che Infant programme?

22. Are facilities available for bringing Nursery/Infant age children to the 
College? Yes No____
If Yes, are these facilities well utilized? Yes ____  No_____

23. Are there plans for any new course offerings for Primary students? 
Yes No
If Yes, what are they?

24. a. How would you describe the relationship between this College and Che Local
Education Authority? 

b. How would you describe the relationship between this College and the local 
schools? _________________________________________________________________________

25. Do you, as Head of Department, participate'in the selection of cooperating 
teachers for the students' teaching practice experiences? Yes No____

26. Are any of your Primary students supervised on teaching practice by staff cea- 
berr vno have had no Primary school teaching experience? Yes No_____

27. a. How frequently are supervisors expected to see students cn teaching practice
(i) during their first practice? _____________________________________________
(ii) during their final practice? .

b. What is the average number of students supervised by one staff member?

28. a. To what extent do school personnel participate in the assessment of
teaching practice?
Which school personnel?_

b. What feedback is given to students after each of their blocks of teaching 
practice? ____________________________________________________ _

c- How is teaching practice graded?

29. a. Is there a high frequency of students discontinuing their programme of their
own volition? Yes  No ____

b. Does this Department ever find it necessary to recommend that students dis
continue their programme? Yes ______ No ____
If Yes, why?_________________________________________________________ _
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30. Does this College have contact with and provide assistance tor its students in 
their probationary year of teaching? Yes ______ No ____
If Yes, in what manner? ________________________________________________

31. What are your views on changes which have occurred or are planned in teacher
education as a result of the Government White Paper, k Framework for Expansion?

32. What, in your opinion, are the most important qualitites for a P r i m a r y  teacher 
to possess? .
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INFORMATION TO OBTADl ABOUT EACH COLLEGE IN 
THE SAMPIÆ: ENGLAND

1, Name o f C ollege

L ocation  o f C ollege

3. L .S.A . ______ V olun tary  _____  D enom ination, i f  voluntar^r

4. Awarding body ________________________________________________

5. T o ta l number o f s t a f f

6. Nun6er o f s t a f f  in  E ducation  D epartm ent

7. Q u a l if ic a t io n s  o f E ducation  s t a f f  as given in  p ro sp ec tu s

8. E n try  requ irem en ts

9 . S tu d en t enro lm ent: (a) T o ta l   (b) Female
(c) Male ______

(d) C u rren t enro lm ent in  each Course o f fe re d :

(e) C u rren t enro lm ent in  N u rs e ry /In fa n t age ranges

(f )  C u rren t enro lm ent in  J u n io r  age range _________

10. R esidence p ro v is io n   _________________________________

11, Number of s tu d e n ts  who a re  c u r re n t ly  in  th e  f i n a l  y e a r  of t h e i r  
s tu d ie s  in :  (a) N ursery    (b) N u rs e ry /In fa n t _____

(c) In f a n t  ______  (d) Ju n io r_______

12. The y e a r  and term  in  t h e i r  programme when s tu d e n ts  a re  re q u ire d  

to  s e l e c t  th e  age range fo r  which they  w ish  to  t r a i n
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13. Courses o f fe re d  by th e  C o lle g e , in c lu d in g  in - s e r v ic e  co u rses :

14. Degree p a t te r n

15. Main S u b jec ts  o f fe re d  by th e  C ollege;

16. Main S u b je c t(s )  re q u ire d  in  th e  programme fo r  prim ary  

s tu d e n ts  :

17. S o c ia l Work courses re q u ire d  in  th e  prim ary  programme:

S o c ia l Work cou rses o f fe re d  as e l e c t iv e s :

18. Any changes in  governm ent, s t r u c tu r e ,  course  o f f e r in g s ,  degree 

p a t t e r n s ,  e t c . ,  which have occu rred  o r  a re  p lanned  as a r e s u l t  
o f th e  W hite P ap e r, A Framework f o r  E xpansion:
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19. Other in form ation  which would b e h e lp fu l:
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U N I V E R S I T Y  O F  L E I C E S T E R  

SCHOOL OF EDUCATION ^ ____  ̂ THE UNIVERSITY CENTRE

Profe«of G. H. EANTOCK. M.A. U icsster Parade
PrcfoMor J .  F. KERR. B.Sc., Ph.O. K i i ï S a î  Barrack Road
Prcfesaoî B. SIMON. M.A. NORTHAMPTON

NN2 3AF
 ̂ Ts(aphon«3CCS4/5

Tutor-m-charge; John Doe. .M.Td.

Dear Student:

I am currently registered in a Ph.D. Drcgrarnme at the School of Education, 
University of Leicester, England. In connection with my research I am under
taking 3 study cf Primary Teacher Education in both Ne-w found land and England. 
As oart of this study ! am seeking reactions to the present S..A.(Ed.) in Primary 
Education at Memorial University of Newfoundland. To .assist me in this, I should 
like your cooperation in comoleting the attached questionnaire. Your help would 
be very much appreciated.

Please note that anonym ity will be observed and that ail information will be 
treated in strictest confidence.

Thank you.

Yours sincerely.

(Mrs.) Rosanne McCann 
Associate Professor of education 
Coordinator. Early Childhood Eaucaiion 
Memorial University of Newfoundland
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Code Number .. ___

PLEASE CIRCLE OR FIL L  IN ANSWERS AS REQUIRED

1. S ex:

Mele 1 n
Female 2

2. To which age group to  you belong?

25 y e a n  end u nder 1
26—30  years 2
31—35  years 3  /8
36—4 0  years 4
Over 40  years 5

3. Marital status:

Single 1
Married 2 /9
W idowed 3

4  In w hat school($) o r  o th e r educational in s titu tio n a l were you betw een 16 and 18 years o f age?

S. W hat were your occupations, if any, prior to  beginning studies a t this institu tion?

6. a. Give the num ber of subjects in which you  received a pass in G rade XI exam inations.
I i 1

1 0 . What has been your 'm ajor' academic subject of study at this university?

/10-11

/1 2 -13

/14 -lS

b. Did you receive a Grade XI H onours pass?

Yes 1 /IS
No 2

7. a. Did you have a first degree before beginning yo u r teacher education  programme?

Yes 1 717
No 2

b. If Yes. please state  degree and main subject of study:

718*19

3. 3. Was your first choice o f a profession th a t  of a Primary school teacher?

Yes 1 720
No 2

3. ,f \ c ,  w n a t w as y o u r  firs t choice?

721

3. Tov.ards w h a t q u a lif ic a tio n  are yo u  now  w ork ing?

8. A. (Ed.) 1 722
Other (specify) ________________  ■ 2

723
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11. . S tudM itt should m aka » oommitfrMnt to  tiic h in g  «arlY In th a ir  university life.

Strongiy agraa 1
Agraa 2
U ndaddad 3  /24
Disagrea 4
Strongly diiegraa S

I I  a. To whom did you m ost frequently  go for advice abou t your studies?

Personal adviser 1
A professor w ho was n o t your tssignad /25

adviser 2
O ther (specify) ■ 3

b. To w hom  did you m ost frequently  go for advice abou t personal m atters?

Persohai adviser 1
A professor w ho  wee n o t y o u r assigned /26

adviser 2
O ther (spedfy) - 3

13L Old you have opportun ity  to  participate in the planning o f any o f your courses?

Frequently  1
O ccationdly  2  /27
Mover 3

14. W hat did you find to  be the  main form  o f teaching used in yo u r programme?

Lectures 1
Seminars 2
Tutorials 3  728
O ther (specify) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  4

15. On the  whole, d id  you find lectures in Education to  be well presented?

Always 1
Frequently  2
Occasionally 3  729
Never 4

16. Would you describe the m ajority of your professors as being conversant w ith current 
Primary school practices?

Very m uch 1
M oderately 2
Very little 3  730
N o t a t all 4

17. The orogramm e fo r Primary students should recuire a study of three or more 
acaoemic subjects a t a m oderate level 134 semester courses) rather than a study of 
one acaoem ic subject in greater depth.

731

18. Tfie theoretical asoects of Education are indispensable to  the training o f  a Primary 
teacher.

Strongly agree 1
Agree 2
Undecided 3
Oisag/M 4
Strongly disagree 5

Strongly agree 1
Agree 2
Undecided 3
Disagree 4
Strongly disagree 5
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19.

(al

<b)

(e) 

(d) 
(a)

(f) 

(«)
21.

W hat it  your opinion o f the  présent requirem ents for Primary students in THE 
TEACHING OF the following subjects (circle one in each o f a, b, and c):

a. LANGUAGE:

Sufficient
Lass then  sufficient 
Much less than  sufficient

b. READING:

Sufficient
Lass than  sufficient
M uch lets than  sufficient

c. MATHEMATICS

Sufficient
Less th an  sufficient
Much less than  sufficient

20. Please rate th e  degree o f emphasis you feel was placed on the  following com ponents 
o f your program m e. (Circle one fo r each item.)

Were you required as part o f your courses to  work w ith children in situations o ther 
tnan teaching practice? (Circle one in each of a and b.)

a. IN THE UNIVERSITY:

Frequently
Occasionally
Never

OUTSIDE THE UNIVERSITY:

Frequently
Occasionally
Never

21 A re you satisfied w ith  the  present provision of teaching practice for Primary students?

Yes 1
No 2

Y Mo, how would you suggest th a t practice be d istributed? (Write in your preferences).

YEAR 1 YEAR 2 YEAR 3 YEAR 4

In wnicn sem ester

No. o f weeks in school

733

734

,'•35

T oo Much A bou t R ight Too Little

Major subject (academic) 1 2 3

H istory o f Education 1 2 3

Philcaophy of Education 1 2 3

Pryehology of Education 1 2 3

Sociology o f Education 1 2 3

School experiences 1 2 3

Curriculum subjects 1 2 3

736

737

738

739

740

741

742

743

744

745

746

747
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23. Pleaw supply the  following inform ation ragarding y o u r teaching practices and where they  
were carried o u t:

Year Which Class (a.g. Kindergarten 1 N um ber o f Weeks Which Term

One

Two

Three

Four
-  .

,48

/49

750

751

24. To w hat ex ten t do  you consider th a t your university programm e prepared you for teaching 
practice?

25.

26.

27.

Extrem ely well 1
A dequately 2 752
inadequately 3
N ot a t all 4

Prior to  vou r teaching practices, in which o f the  following activities were you engaged?
(Circle m ore than  one if applicable.)

Observation c f children a t school 1 753
W orking w ith children a t the university 2 '54
M icroteaching 3 755
Observation and discussion o f  videotaped

teaching situations 4 756
Other (specify 1 5 757

To w hat ex ten t were you satisfied w ith th e  opportun ities  afforded you to  discuss your
teaching practices w ith your university supervisor?

Very satisfied 1
Satisfied 2 758
Disse tisfivd 3

With regard to  teaching practice please circle one oniy in each o f a and b.

a. Teacning practice, should be supervised by:

Clasa teachers only 1
University supervisors only 2 759
Class teachers and university supervisors 3

b. Teacning practice should be assessed by:

Class teachers only 1
University supervisors only 2
Class teachers end untversity nrpervisors

with equal responiibiliry 3 ,'60
Class teachers and university supervisors

w ith the form er having greater
responsibility 4

Class teachers end univers#ty  supervisors
with the la tte r having greater nrsoonsibilify 5

22. ^ lease circle  w h a t b e s t rep resen ts  y o u r o p in io n  o f th e  em phasis  p u t on  the fo llow ing

Too
Much

TLbout
Right

Too
Little

1

None

Preparation o f lesson plans 1 2 3 4

Recording o f classroom events 1 2 3 4

Observing the  teaching o f th e  dassroont teacher 1 2 3

Y our own teaching 1 2 3 4

761

762

763

764
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29. W hat, if anything, do  you W * should have b aan  in d u d ad  in you r programma o f  training 
b u t was n o t indudad?

30. In ra tro sp ac t w hat do  you consider to  ba the  threa  main weaknesses in your entire programm e 
o t training?

/S5

Æ6

/67

/68
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U N I V E R S I T Y  O F  L E I C E S T E R

SCHOOL OF EDUCATION THE UNIVERSITY CENTRE

Profess»* G. H. BANTOCK, M A. Letces:er PaiaJa
?*ofessof J . f.  KERR. B.Sc.. Ph.O. Barrack Road
Professor B. SifriON. .M.A. NORTHAMPTON

MN2 6AF 
Telephorre 30034 /5

Tutor-in.cfiarge: Jofm Doe. M.Ed.

Dear Colleague:

I am currently registered in a Ph.D. programme at tne School of Education, 
University of Leicester, England, in connection with my research I am under 
taking a studv of Primai'/ Teacher Education in both Newfoundland and England. 
As part of this study I am seeking information and opinions from members of the 
Faculty of Education at Memorial University of Newfoundland. To assist me in 
this, I shou'o like your cooperation in comoleting the attached questionnaire. 
Your help would be very much appreciated.

Please note that anonymity will be observed and that all inform ation will be 
treated in strictest confidence.

Thank you.

Yours sincerely.

J
(Mrs.) Rosanne McCann 
.Associate Professor of Education 
Coordinator, Early Childhood Education 
Memorial University of Newfoundland
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Cod* N um ber

PLEA SE CIRCLE OP, F IL L  IN ANSW ERS AS R S O U IP E D

1. Ara at ie a jt 30% o f yo u r s tu ae n ts  in  P 'tm ary  E ducation?

Yes 1 77
N o 2

If NO, please com plete  oniy as far as question  num oer 30. 
If YES, p lease com p le te  th e  en tire  questionnaire .

Sex: Male 1 73
Fem ale 2

To w hich  age g roup  d o  you  belong?

2 9  end u n d e r 1
3 0 - 3 3 2
4 0 - 4 S 3 79
5 0 - 5 9 4
6 0  o r  over 5

W hat are y o u r academ ic q u alifica tions?  (Circle m o re  than  one if applicable.}

a. U ndergraduate degrees:

B.A. 1 710
a s c . 2 711
B.Ed. 3 712
B .A .(Ed.) 4 713
S. Com m . 5 714
a p .E . 6 715
B.Mus. 7 716
O th e r (specify 1 __ _ . 3 717

G raduate  level;

M.A. 1 ;1 8
M S c. 2 719
.M.Ed. 3 720
Ph.O 4 721
Ed.D. 5 722
O ther (specify) 6 '2 3

rrave you  had o tite r  pro fcK ional tra in ing  as a teacher n o t already given above?

Ye* 1 /2 4
N o 2

' t  i t  3 'ease t o e c f y ______________________________________________________________________________ /25

5. a. How rran v  year* dio you  teach  m; ________

Prim ary grade* j j |  /2S-27

e lem en ta ry  grades i  1 '28-25

S econdary  grades

c. How m any year* d id  you  w ork  in th e  ed u ca tio n  field  o th e r  th a n  teaching?

/30-31

b. How m any years have you  tau g n t at the un iversity /co llege level?

I I I ,'32-33

7 3 4 3 5
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6. Have you  served as P rincipal o f a school?

Yes 1 ,'36
Mo 2

K yes, w h a t type  o f school? (Cirt la m cra than  one if apoiicahle. i

Prim ary 1 '37
P rim ary /E lem en tary 2 /3 8
E lem entary 3 .'23
J u n io r  High 4 /40
High 5 M l
All G rade 6 M7
O th er Isoecrfyl 7 /4 3

Have you u n d e rtak en  any teaching  m a school since you  to o k  up  you r p resen t o o s itio r?

Yes 1 744
N o 2

If Ye*, un d er w h a t circum stances? (Circle m ere than  one if applicable.)

D uring perio d  o f  leave 1 745
A t intervals (e.g_ w eekly) 2 746
By ad ho c  arrangem ent 3 747

F o r how  m any years have you been teaching in the in s ti tu tio n  in w hich you are now
em ployed?

U nder S years 1
5-9 years 2 /AS
10-14 years 3
15 years o r over 4

Of w hich  D eoartm er.t/D iv ision  are yea, a m em ber? 7A9

W hat IS /o u r  p resen t rank?

Professor 1
A ssociate P rofessor 2 750
A ssistant P rofessor 3
L ectu rer 4

Have you  acm in istra tive  p o ii?

V et 1 751
No 2

If 'r'es. 5 teas* specify :

Dean 1
A ssociate Dean 2
Head o f D ep artm en t 3 ..'5:
D irector 4
O ther (specify) . . 5

W nat courses co n s titu te  you r m ain teacning responsibilities? (Please give course nam es.)

753-

1. W hat IS the level o f the  courses you are teaching?

U ndergraduate  only 1
U ndergraduate  and G raduate 2 756

G raduate only 3
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b. if  you  are teach ing  underg rad u a te  courses, in w h a t year(s) o f th e ir  program m e are the  
m aio ritv  o f  ycRir s tuden ts? {Circie m e re  than  one  if applicable.)

F irst yea r 1
Second year 2
Ttiird year 3
F ou rth  year 4
F ifth  year 5

14. Please supply the follow ing in fo rm ation  regarding y o u r teaching  loaii-.

Average nu m b er o f  underg rad u a te  s tu d en ts  j j
per sem ester------------------------------------------------------ ----------'--- '

Average n um ber o t  g raduate  s tu d en ts  p e r | j j
sem ester   ‘

Average nu m b er of c o n ta c t hours w ith  j ~ | i
s tu d en ts  p e r  sem ester   *

M ain form (s) of teaching  (circle m ore mar. one  if applicable):

uec tu re  
Sem inar 
T utu iia l 
O ther (specify ;

15. Are you  assigned as adviser to  underg radua te  s tuden ts?  

Y et 
No

If Yes, how  m any s tu d en ts  d o  you ad v ise '

Are you assigned as acvisar to  g raduate s tuden ts?

Yes
N o

If Yes, how  m any s tu d en ts  do  you advise? ! ! i

/57
/bS
/59
/6 0
,'61

/52-63

/64.Ù5

/Ô 6 6 7

/58
/S 3
/7 0
/71

/72

,/73-74

/75

776.77

16. Are any o f your s tu d en ts  em ployed  as fu ll-tim e teachers? 

Yes 
No

If Yes, aporox im ate ly  how  m any?

■Vhich. :n your o p in ion , best descrioes th e  standard  of speech and gram m ar o f the 
m a io r ty  of yo u r studen ts?

18 .

Very high 1
Q uite high 2
Average 3
R ather low 4
V ery low 5

ts have fo r independen t study  in a regular sem ester ii

Far to o  m uch 1
Too m uch 2
A bou t right 3
N ot enough 4
N ot nearly  enough

7 8

779-30

73
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19. N orm al en try  to  (aacniny  shouicJ rL'fici.'t previou* experience  .n an o coupe tion  o-.h-r than  te ad ir

S trong ly  agre* 1
Agree 2
U ndecided 3
D isagree A
S trong ly  d isagree 5

!\2

2Ù. T eachers are b e t te r  tra ined  in m u ltipu rpose  in s ti tu tio n s  (e.g., u n lv e r tir / , po ly tech n ic ) than  ,n
m o n o tech n ic  in s ti tu tio n s  (e.g., co t'ege o f ed u c a tio n , te achers ' colleg-sl.

S trong ly  agreo 1
A grès 2
U ndecided 3
Disagree 4
S trong ly  d isagree 5

21. Those s taff m em bers  teaching  Prim ary 
teach ing  in schools.

E ducation  courses shou ld  iiave p erio d ic  r.aconom ents to

S trong ly  agree 1
A gree 2
U ndecided 3
D isagree 4
S tiong ly  d ia sg r-e 5

22. a. Do you  p re fe r a consecu tive or co n c u rre n t p rogram m e of  tra in ing  fo r Prim ary studen ts?

C onsecutive 1
C o n cu rr*n t 2

/ I 3

,M4

/ IS

If you  p re fe r a co n c u r-e n t program m e, in .vhich year '.vouid you in tro d u ce  p rofessional 
com p o n en ts?

F irs t year 1
S econd  year 2
T h ird  year 3
F o u rth  year 4
F ifth  year 5

/ÎÔ

The orese.nr req u irem en t for P rim ary  s tu d en ts  in academ ic (r.cn-prcfessionai) courses is:

F ar to o  m uch 1
T oo  m uch 2
A b o u t right 3
N ot enough 4
N o t nearly , enough S

o.'oors—m e fo r P rim ary s tuden ts  s ro u ld  require  a s tu d y  of mre-r n - m ore  acad im io  subjecrs 
a: ; m ode ra te  level {courses fasti,-ig 3-4 term s! ra tn e r then  a study  of one academ ic su b jec t i.a 
Ç 'eater d ep tn .

S trong ly  agree 1
Agree 2
U ndecided 3
D isagiee 4
S trong ly  d iiagree 5

/I .Î
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25. Please give y o u r  views on th e  con n ec tio n s  you  see b etw een  a P rim ary  s tu d e n t 's  program m e 
o* tra in ing  and h is/he r subsequen t classroom  teaching;

/ 16-17

25.

27.

Do you supervise s tuden ts  on  teaching practice?

28 .

29.

Y e, 1 /IB
No 2

b. If Yes, do  you  consioer th a t s tuden ts  are re lu c tan t to  seek yo u r help because o f you r role
.IS an assessor?

Yes 1 / f 9
No 2

The em phasis o u t  on s tu d en ts ' teaching  p rac tice  n o te b o o k s  is:

Far to o  m uch 1
Too m uch 2
A b o u t right 3 '20
Too litti# 4
F ar to o  little 5

a. Teaching p rac tice  should  bo supervised by:

Class teachers only 1
U niversity facu lty  only 2 /21
Class teachers and university  faculty 3

b. Teaching p rac tice  snouid  be assessed by:

Class teachers only 1
U niversity facu lty  only 2
Class teachers and university  facu lty  w ith

equal responsib ility 3
Class teachers and university  facu lty  w ith /22

the fo rm er havi.ng g rea ter responsib ility 4
Class teachers and university  faculty  vnth

tlie la tte r  having g reater responsib ility 5

■yi*mbe'-s of tne teaching profession should  be invited to  partic ipa te  in the planning o f
p rogram m es for teacher training.

S trongly agree 1
Agree 2
U ndecided 3 33
Disagree 4
S trongly disagree 5

W hî- s your op in ion  of the follow ing facilities a t /o u r  un iversity? iCircie one for each item .)

r a o i i tv  '' M ore Than A dequate
r....................- -
I A dequate

1 1 
! Less Than A dequate 11 1

I

Main Library 1 i 2 ! 3 Ij /24

. E ducation  Library 1 2 1 3 - !1 /2 5

i C um cu lum  C entre 1 1 2 I 3 i1 /2 6

i B ooksto re 1 i 2 3 m
' A udio-visual C entre 1 1 2 3 /2 8

j F acu lty /s tu d e n t sem inar -oom s 1 i 2 /29
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31. State; in o rder of priority, w hat v o u  consider to  be three major aim* of Prim ary teacher 
education;

/30

/31

/32

32. In your opinion, w hat percentage o f a Primary studen t's  undergraduate program m e should be 
devoted to  each o f the  following (circle one for each area}:

I - - - - - - - - - -
i . . . . . . . . . . . . . P E R C E N T A G E S
I ^
i 0 - 1 9  i  2 0 - 3 9 4 0 -5 9 6 0 -7 9 80 or m ore
1
, Academic studies 1  1 2 3 4 5

Professional studies 1 2 3 4 5

School experience# 1 1 2 3 4 5

33. What is y ou r opinion o f the p resen t requirem ents for Primary students in THE TEACHING OF 
the following: (Circle one in each of a. b, and c )

a. LANGUAGE:

Sufficient 1
Less than  sufficient 2
Much less then sufficient 3

b. READING:

Sufficient
Less th an  sufficient 
Much lass than sufficient

c. MATHEMATICS:

Sufficient
Less than sufficient 
Much less than  sufficient

34. Are your Primary students required, as part of your courses, to  work w ith children? (Circle one 
in each o f a and b.)

2. IN THE UNIVERSITY

Always 1
Frequently  2
Occasionally 3
Seldom *
Never 5

b. OUTSIDE THE UNIVERSITY

1 
2 
3

Always
Frequently
Occasionally
Seldom
Never

/33

/34

/35

/3 6

/37

/38

/39

/40
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35. How w ould  you  rate your oontact w ith  Prtm ciy  schools?

Mora th an  adequate 1
A dequate 2
Less than  adéquats  3

3 d  a. Are you satisfied witfi the oresent provision o f teaching practice for Primary students? 

Yes 1
No 2

b. If No. how w ould you suggest th a t p ractice be d istributed? (Write in your preferences.)

YEAR 1 YEAR 2 YEAR 3 YEAR 4

in  which sem ester

No. of weeks in school

37. What do  you consider to  be the th ree  main weaknesses in the  S.A.(Ed.) program m e for Primary 
students a t your university?

/41

/4 2

/43

/44

/45

/4 6

/47
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INTERVIEW SCHEDULE FOR THE DEAN OF THE EDUCATION FACULTY. MÜW

1. a. What is the total number of members la the Education Faculty?
b. What is the faculty/student ratio in this Faculty? _________
c. Row does this ratio compare with that of the University as a whole?

d. Are you satisfied with your present faculty in terms of their 
qualifi cations ?
Yes __  No Comments
In terms of faculty qualifications, to what do you attach greatest 
importance?
(i) Academic (ii) Teaching

Background ______________ Experience ______________________
(iii) Other ________________________________________________
Comments

f. Are there any of your faculty members without graduate qualifications?
Yes ____  No -

2. How frequently may faculty members obtain periods of leave?.____________

Of what duration? 
For what oumoses?

3. What percentage of the metbers of this Faculty are assigned duties 
(e.g., administrative) in addition to a regular teaching load? ___

4. How does the workload of a member of the Education Faculty compare with 
chat of a member of other faculties in the University?

3. Are practising teachers invited to participate in any of the teaching of
this Faculty? Yes _____ No ____
If Yes, please give details as to what is taught and by what arrangnencs:

6, Dees this Faculty have any members who have special qualifications in:
(ay Language Studies Yes ______ No _______
To) Reading Yes _________  No _____
If Yes, to what extent are they responsible for the Faculty*s course
offerings in the teaching of Reading? ______________________________

7. Are you satisfied with the degree of cooperation which exists between this 
Faculty and other faculties of the University? Yes ____  No_____

8. Do you feel that the present system of pcst-Primary education is adequate 
preparation for students who wish to undertake studies to become Primary 
teachers? Yes No
Why?
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9 .  a . What are the e n tr y  req u irem en ts fo r  t h i s  U n iv e r s ity ?

b . Have they changed during the p a s t f i v e  years?  Yes ______  No

I f  Y es, what have been the changes? ________________________

What fu r th e r  changes would you l ik e  to  see?

1 0 . .Are any or  a l l  o f  the fo l lo w in g  used as p art o f  the s e l e c t io n  procedures  
a t th is  U n iv e r s ity :

(a ) In te r v ie w s  Y e s  No ______  (b) W ritten  exaraxnatlon (s) In
E n g lish  Yes _____ N o _______

( c )  W ritten  ex a m in a clcn (a )
in  MathematLcs Yes No

Cd) O ther (S p e c ify )

11 . Is  e d u c a t io n a l th eory  ta u g h t by any or a l l  o f  the fo l lo w in g  means :

(a ) By d i s c i p l in e  s p e c i a l i s t s  ( e . g . ,  E d u cation a l H is to r ia n s )  _____

(b) By E du cation  tu to r s  ____________________________________________

(c )  .As p a r t o f  a g en era l cou rse  in  E ducation

(d) O ther (S p e c ify )  _____________________________

12 . a . What p r o p o r tio n  o f  the 3 . A .(E d .)  co u rse  i s  devoted to :

( i )  Academic s t u d ie s  _____________________________________

( i i )  P r o fe ss io n a l/C u r r ic u lu m  s t u d ie s  ___________________________

b . Do you f e e l  th e se  p r o p o r tio n s  are  s a t i s f a c t o r y ?  Yes ______ No

C o n s e n ts_______________________________________________________________

13. I s  the programme o f fe r e d  c o n se c u t iv e ly ?  Yes ______ No_______

C oncurrently?  Y e s  N o ______

■-■nith form o f  o r g a n iz a t io n  do you p r e fe r  and fo r  what reasons?  ___

14. Would you say  th a t A u d io-V isu al and ocher t e c h n o lo g ic a l  a id s  are used  
w id e ly  in  t h i s  F a cu lty  by:

d. i t ' d :  Members: Yes No b . S tu d en ts: Yes No

15. Do you o e l i e v e  th a t  the p r e se n t degree  s tr u c tu r e  i s  s u it a b le  for  the  
t r a in in g  o f  Prim ary tea ch ers?  Yes   No ______

I t  No, what changes would you l ik e ?  _____________________________________

15. a . Does t h i s  F a cu lty  o f f e r  a programme fo r  the t r a in in g  o f  N ursery  
tea ch ers?  Yes ______  N o ______

b. I f  No, i s  one a n t ic ip a te d ?  Yes ______  No_______

c .  I f  Y es, when was the programme in trod u ced ?  ______ _________________

d. How many s tu d e n ts  are c u r r e n t ly  e n r o lle d  in  the Nursery or  
N u r se r y /In fa n t programme? ____________________________________________
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17 . Are f a c i l i t i e s  a v a i la b le  for  b r in g in g  Nursery,'Kdg. age c h ild re n  to the  
U n iv e r s ity ?  Yea _____ N o _______

I f  Yes, are th e se  f a c i l i t i e s  v e i l  u t i l i z e d ?  Yes Me

1 8 . Are th ere  p la n s for  any new cou rse  o f f e r in g s  fo r  Prim ary stu d en ts?  

Yes No

I f  Y es, what are they?

1 9 . How would you d e sc r ib e  the r e la t io n s h ip  betw een th is  F a cu lty  and the  
lo c a l  s c h o o ls?  _________________________________________________________________

20 . Do you , as Dean o f  the F a cu lty , p a r t ic ip a t e  in d ie  s e l e c t io n  o f  
c o o p e r a tin g  te a ch er s  fo r  the s tu d e n ts '  te a ch in g  p r a c t ic e  e x p e r ien ce s?

Yes Mo

2 1 . Are any o f  your Prim ary s tu d e n ts  su p e r v ise d  on te a ch in g  p r a c t ic e  by 
fa c u l t y  neinbers who have had no Prim ary sc h o o l te a ch in g  ex p erien ce?

Yes No

2 2 . a. How fr e q u e n t ly  are su p e r v iso r s  ex p e c te d  to see  s tu d e n ts  on te a ch in g  
p r a c t ic e ?

Ci) du rin g  th e ir  f i r s t  p r a c t ic e ?  _______________________________________

( i i )  du rin g  t h e ir  f i n a l  p r a c t ic e ?  _______________________________________

b . What i s  the average number o f  s tu d e n ts  su p e r v ise d  by one fa c u lty
member? _______________________________________________________________________

23. a . To what e x te n t  do sc h o o l p e r so n n e l p a r t ic ip a t e  in  the a ssessm en t o f  
tea ch in g  p r a c t ic e ?  _______________________________________________________

Which sc h o o l p erson n el?

b . What feedback  i s  g iv en  to s tu d e n ts  a f t e r  each o f  th e ir  b lo ck s o f  
te a ch in g  p r a c t ic e ?  ______________________________________________________

=rv i s  tea ch in g  p r a c t ic e  graded?

2 4 . J. Is th ere  a h igh  frequency o f  s tu d e n ts  d is c o n t in u in g  t h e ir  programme o f
t h e ir  own v o l i t i o n ?  Y e s  N o ______

b . Does t h i s  f a c u lty  aver f in d  i t  n e c e s sa r y  to recommend th a t s tu d e n ts  
d isc o n t in u e  t h e ir  programme? Yes ______ No_______

I f  Y es, why? _____________________________________________________________________

25. Does t h is  F a cu lty  have c o n ta c t  w ith  and prov id e  a s s is t a n c e  for  i t s  s tu d e n ts  
in  t h e ir  p ro b a tio n a ry  yea r  o f  tea ch in g ?  Yes ______  No_______

I f  Y es, in  what manner? _____________________________________________________________

26. what, in  your o p in io n , are the most im portant q u a l i t i e s  for a Primary 
tea ch er  to p o s se ss?  ___________________________________________________________
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TABLE 20. STUDENTS WITH A FIRST DEGREE

INSTITUTION YES

No. % No.

NO

%

NO RESPONSE 

No. %

MON N=68 — — 68 100 — ——

C o lle g e  A N=81 — — 81 100 —

C o lle g e  B N=101 — — 100 9 9 .0 1 1 .0

C o lle g e  C N=48 8 16. 7 40 33.3 — —

C o lle g e  D N-58 — — 58 100 — ---

C o lle g e  E N=60 9 15.0 51 85.0 — ---

C o lle g e  G N=92 — — 92 100 — ---

C o lle g e  H N=28 1 3 .6 27 9 6 .4 — ---

C o lle g e  I N=50 — — 50 100 — ---

C o lle g e  J N=65 1 1 .5 64 98 .5 — ---

C o lle g e  K N=21 i 4 ,7 20 9 5 .3 — —

C o lle g e  L N=22 1 4 ,5 21 9 5 .5 — --------

Sch oo l o f  Ed. N=12 12 100 •M W

T o ta l

P ercen t

706

100%

33

4.7%

672

95.2%

1

0.1%
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TABLE 59. STAFF WITH AT LEAST 30% PRIMARY STUDENTS

INSTITUTION YES NO NO RESPONSE

No. % No. % No. %

MUN N=64 21 3 2 .8 43 6 7 .2 — —

C o lle g e  B N=9 7 7 7 .8 2 2 2 .2 ——

C o lle g e  C N=18 18 100 —— — — —

C o lle g e  D N=28 21 75 .0 7 25 ,0 “  — •*

C o lle g e  E N=10 7 70.0 3 30 .0 — —

C o lle g e  G N=19 16 84.2 3 15 .8 — — —

C o lle g e  I N=22 17 77.3 5 22 .7 — —*

C o lle g e  J N=19 15 78.9 4 21 .1 ~  *—

C o lle g e  K N=8 8 100 — — — —

T ota l 197 130 67

P ercen t 100% 66.0% 34.0%

TABLE 64. OTHER PROFESSIONAL. TRAINING

INSTITUTION YES NO NO RESPONSE

No. % No. % No. %

MUN N=64 24 37 .5 37 5 7 .8 3 4 .7

C o lle g e  B N=9 8 88.9 — — 1 11.1

C o lle g e  C N=18 14 7 7 .8 3 16.6 1 5 .6

C o lle g e  D N=28 27 9 6 .4 — 1 3 .6

C o lle g e  E N=10 10 100 — — —  —

C o lle g e  G N=19 19 100 — — —  —

C o lle g e  I N=22 18 8 1 .8 2 9 .1 2 9 .1

C o lle g e  J N=19 17 8 9 .4 1 5 .3 1 5 .3

C o lle g e  K N=8 8 100

T o ta l 197 145 43 9

P ercen t 100% 73.6% 21.8% 4.6%
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TABLE 73. HEAD OF A SCHOOL
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INSTITUTION
No.

YES

% No.

NO

%

NO RESPONSE 

No. %

MUN N=64 32 5 0 .0 32 5 0 .0 —— — —

C o lle g e  3 N=9 4 44 .5 4 44 .5 1 11.0

C o lle g e  C N=18 3 16.7 15 83.3 — —

C o lle g e  D N=28 12 42.9 15 53 .5 1 3 .6

C o lle g e  E N=10 1 10.0 9 90 .0 — “

C o lle g e  G N=19 2 10.5 16 84.2 1 5 .3

C o lle g e  I N=22 7 3 1 .8 15 68.2 —- ”

C o lleg e  J N=19 7 3 6 ,8 12 63 .2 ——

C o lle g e  K N=8 2 2 5 .0 6 75,0 — -0#

T o ta l

P ercen t

197

100%

70

35.5%

124

62.9%

3

1.6%
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TABLE 79. DEPARTMENT MEMBERSHIP

501

INSTITUTION EDUCATION OTHER NO RESPONSE

No. % No. % No. %

MUN N=»64 64 100 — — --- —

C o lleg e  B N=9 8 88.9 --- --- 1 11.1

C o lleg e  C N=18 8 4 4 .4 7 3 8 .4 3 16.7

C o lleg e  D N=28 23 82.1 — — 5 17.9

C o lleg e  E N=10 10 100 — — — ——

C o lleg e  G N=19 15 78 .9 — — 4 2 1 .1

C o llege  I N=22 21 9 5 .5 1 4 .5 —— —

C o lleg e  J N=19 19 100 —— —— •— —

C o lleg e  K N=8 8 100 — — — — ——

T o ta l 197 176 3 13

P ercen t 100% 89.3% 4.1% 6.6%

TABLE 82 . ADMINISTRATIVE POST

INSTITUTION YES NO NO RESPONSE

No. % No. % No. %

MUN N*64 11 17.2 52 81 .2 1 1 .6

C o lle g e  B N=9 2 2 2 .2 6 6 6 .7 1 11.1

C o lleg e  C N=18 14 7 7 .8 3 16.7 1 5 .5

C o lle g e  D N=28 8 2 8 .6 20 71 .4 — “

C o lleg e  E N=10 2 2 0 .0 8 80.0 “ “

C o lleg e  G N=19 6 31 .6 11 57 .9 2 10.5

C o lleg e  I N=22 5 2 2 .7 17 77 .3 —— ——

C o lleg e  J N=19 8 42.1 11 5 7 .9 ——

C o lleg e  K N=8 3 37 .5 5 62 .5 — — ——

T o ta l 197 59 133 5

P ercen t 100% 30.0% 67,5% 2.5%
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TABLE 83. ADVISER TO UlTDERGRADUATE STUDENTS

YES NO NO RESPONSEINSTITUTION
No. % No. % No, %

MUN N=64 11 17.2 51 79 .7 2 3 ,1

C o lleg e  B N=9 6 66 .7 2 2 2 .2 1 11 .1

C o lleg e  C N=18 17 9 4 .4 1 5 .6 —  — —

C o lleg e  D N=28 26 9 2 .9 2 7 .1 — — — —

C o lleg e  E N»10 4 40 .0 6 60 .0 — — ——

C o lleg e  G N=19 10 5 2 .6 9 4 7 .4 — — —

C o lle g e  I N=22 13 59 .1 9 40.9 — —  — —

C o lleg e  J N=19 14 73.7 5 2 6 .3 — —  “ ■

C o lle g e  K N=8 5 62 .5 3 37.5 — — — mm

T ot a l 197 106 88 3

P ercen t 100% 53.8% 44.7% 1.5%
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TABLE 90. ADVISER TO GRADUATE STUDENTS

INSTITUTION
No,

YES

I No.

NO

%

NO RESPŒ1SE 

No. %

MUN N=64 40 6 2 .5 23 35 .9 1 1.6

C o lle g e  B N=9 — 8 88.9 1 11.1

C o lle g e  C N=18 3 16.7 15 83 .3 —

C o lle g e  D N=28 4 14.3 24 85 .7 — —

C o lle g e  E N=10 4 40.0 6 60 .0 —— —

C o lle g e  G N=19 6 31.6 13 6 8 .4 — — —

C o lleg e  I N=22 1 4 .5 21 9 5 .5 --- —

C o lleg e  J N=19 5 2 6 .3 13 6 8 .4 1 5 .3

C o lle g e  K N=8 3 37.5 5 6 2 .5

T o ta l 

Per cen t

197

100%

66

33,5%

128 

65.0%

3

1.5%
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Government R ep o r ts  and P u b l i c a t i o n s :  G re a t  B r i t a i n

Board of E d u c a t io n ,  R eport o f  t h e  C o n s u l t a t i v e  Committee on Hie 
P r im ary  S choo l (HMSG, London, 1931), (Kadow R eport)

, R epo rt  of th e  C o n s u l t a t i v e  Committee on I n f a n t  and
N u rse ry  Schools  (H1ÎS0, London, 1933) . (Hadow R eport)

T eachers  and Youth L e a d e r s , R ep o r t  o f  th e  Committee A ppoin ted  by 
th e  P r e s i d e n t  o f  The Board o f  E d u c a t io n  to  C o n s id e r  th e  
S u p p ly ,  R e c ru i tm e n t  and T r a i n in g  o f  T eachers  and Youth 
L eaders  (HMSO, London, 1944), (McNair R eport)

H ig h e r  E d u c a t io n , R epo rt  o f  th e  Committee A ppo in ted  by th e  Prime 
M in i s t e r  Under t h e  C hairm anship  o f  Lord R obb ins ,  1961-63 
(HMSO, London, 1965).

C e n t r a l  A dv iso ry  C o u n c i l  f o r  E d u c a t io n  in  E n g lan d ,  C h i ld re n  and 
T h e i r  P r im ary  Schools  (2 V o l . ,  HMSO, London, 1967).
(Plowden R eport)

D epartm ent o f  E d u c a t io n  and S c ie n c e ,  Teaclier E d u c a t io n  and T ra in 
i n g . A R ep o r t  by a Committee o f  I n q u i ry  a p p o in te d  by th e  
S e c r e t a r y  o f  S t a t e  f o r  E d u c a t io n  and S c ie n c e ,  u n d e r  th e  
Chairm anship  o f  Lord James o f  Rusholme (HMSO, London, 19 72)

, E d u c a t io n ;  A Framework f o r  E xpansion  (HMSO, London, 19 72)

_, A Language f o r  L i f e , R ep o r t  o f  th e  Committee of I n q u i r y  
a p p o in te d  by th e  S e c r e t a r y  o f  S t a t e  f o r  E d u c a t io n  and 
S c ie n c e  under  th e  C hairm ansh ip  o f  S i r  A lan B u llo ck  (HMSO, 
London, 19 75).

, N urse ry  E d u c a t io n  ( C i r c u l a r  No. 2 /7 3 ,  31 Ja n u a ry  19 73 ) .

_, Development of E d u c a t io n  i n  th e  N o n -U n iv e rs i ty  S e c to r  
( C i r c u l a r  No. 7 /7 3 ,  26 March 1973).

"The Supply of T e a c h e r s , "  R ep o r ts  on E d u c a t io n , No. 78, 
" ju ly  19 73,

"N u rse ry  E d u c a t io n ,"  R e p o r ts  on E d u c a t io n , No. 81, 
J a n u a ry  19 75.

_, "T each ers  f o r  th e  1980*s: S t a t i s t i c a l  P r o j e c t i o n s  and 
C a l c u l a t i o n s , "  R ep o r ts  on E d u c a t io n , No. 82, March 19 75.

_, "H e lp in g  New T e a c h e rs :  The I n d u c t io n  Y e a r ,"  R ep o rts  on 
E d u c a t io n , No. 84, March 1976.

_, "The F u tu re  S choo l P o p u l a t i o n , "  R ep o r ts  on E d u c a t io n , 
No, 85, June 1976.
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D epartm en t of E d u ca t io n  and S c ie n c e ,  P a r e n t /T e a c h e r  R e la t i o n s  i n  
P r im ary  S c h o o ls . E d u c a t io n  Survey  5 , HMSO, London, 1968.

_________ , E d u c a t in g  Our C h i ld re n  (HMSO, London, 19 77).

_, E d u c a t io n  in  S c h o o ls .  A C o n s u l t a t i v e  Document (HMSO, 
London, 1977),

, The E d u c a t io n a l  System o f  E ngland  and Wales (HMSO, 
London, 19 77).

, How th e  DES i s  O rgan ised  (HMSO, London, 1977).

-» S t a t i s t i c s  o f  E d u c a t io n  1975, Vol. IV T each ers  (HMSO, 
London, 1977).

_, 'G u id e l in e s  f o r  Diplomas o f  H ig h e r  E d u c a t io n '  (P re s s  
N o t i c e ,  7 May 19 7 3 ) .

, 'T e a c h e r  T r a in in g  and Supply  (P re s s  N o t i c e ,  20 March 
”19 75).

_, 'F u t u r e  Development o f  T ea ch e r  T r a i n i n g '  (P re s s  N o t i c e ,  
19 August 19 75).

'P r o p o s a l s  f o r  F u tu re  o f  T each er  T r a in in g  System ' (P re s s  
N o t i c e ,  24 Jan u a ry  1977).

, ' T eacher  T r a in in g  R e o r g a n i s a t io n  i n  E n g lan d ' (P re s s
N o t i c e ,  27 June 19 77 ) .

Government R ep o r ts  and P u b l i c a t i o n s  : Nei^foundland

Government of Newfoundland and L a b ra d o r ,  R eport o f  th e  Royal
Commission on E d u c a t io n  and Youth (2 V o l . ,  S t .  J o h n ' s ,
1967, 1968). (Warren R eport)

D epartm en t o f  E d u c a t io n  (N ew foundland), N e w s l e t t e r , Vol. 17, No. 2 , 
1965,

_________ , N e w s l e t t e r , V ol. 16, No. 5 ,  1965.

 , N e w s l e t t e r , Vol. 21 , No. 2 ,  1971.

_________ , News l e t t e r .  V ol. 23 , No. 2 ,  1973.

O th e r  R ep o rts

N a t i o n a l  Union o f  S tu d e n t s ,  R epo rt  o f  th e  Commission on T each ing  
in  H ig h e r  E d u c a t io n , R epo rt t o  th e  L iv e rp o o l  C o n fe ren c e ,  
1969.

Y a te s ,  A. ( E d . ) ,  C u r re n t  Problem s o f  T eacher  E d u c a t io n , R epo rt o f  
a  M eeting  o f  I n t e r n a t i o n a l  E x p e r t s ,  UNESCO, Hamburg, 1970.
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A s s o c i a t i o n  o f  T eachers  in  C o lle g e s  and D epartm ents  o f  E d u c a t io n ,
The P r o f e s s i o n a l  E d u c a t io n  o f  T e a c h e r s , A Memorandum sub
m i t t e d  to  th e  Committee o f  I n q u i r y  i n t o  th e  E d u c a t io n  and 
I n i t i a l  T r a in in g  o f  T e a c h e r s ,  Chairman; Lord  James of 
Rusholme (London, 1971).

I n n e r  London E d u c a t io n  A u th o r i t y ,  T r a in in g  of  T e a c h e rs :  E v idence  
by th e  I n n e r  London E d u c a t io n  A u th o r i ty  to  th e  James 
Committee of E nqu iry  i n t o  T e a c h e r  T r a in in g  (London, 12 May 
1971).

N a t i o n a l  A s s o c i a t i o n  of  S c h o o lm a s te r s ,  The T r a in in g  and E d u c a t io n  
o f  T each ers  f o r  P r im ary  and Secondary  S c h o o ls , E v idence 
S u b m it ted  to  th e  Committee o f  I n q u i r y  i n t o  th e  E d u c a t io n  
and I n i t i a l  T ra in in g  o f  T ea ch e rs  (Hemel H em pstead, 19 71).

N a t i o n a l  Union o f  S t u d e n t s ,  The E d u c a t io n  and T r a in in g  o f  T e a c h e r s ; 
P e r s p e c t i v e s  f o r  Change, Memorandum s u b m i t te d  by th e  NUS 
to  th e  Committee o f  I n q u i r y  i n t o  th e  E d u c a t io n  and T r a in in g  
o f  T eachers  un d er  th e  C hairm anship  o f  L ord  James o f  Rusholme, 
May 19 71.

N a t i o n a l  Union o f  T e a c h e r s ,  Jam es , The R eport o f  a m e e t in g  c a l l e d
by th e  NUT to  d i s c u s s  th e  James Commission and i t s  p o s s i b l e  
recom m endations (NUT, 19 71).

U n iv e r s i t y  o f  Birmingham, The E d u c a t io n  and T r a in in g  o f  T e a c h e r s ,
The R ep o r t  o f  t h e  Birmingham ATO S u b m it ted  to  th e  S e c r e t a r y  
of S t a t e  f o r  E d u c a t io n  and S c ie n c e ,  November 1971.

U n i v e r s i t y  o f  London I n s t i t u t e  of E d u c a t io n ,  The E d u c a t io n  and
T ra in in g  o f  T e a c h e r s ,  An I n t e r i m  R e p o r t , An E nqu iry  i n t o  
th e  E d u c a t io n  and T ra in in g  o f  T eachers  i n  th e  A rea o f  th e  
I n s t i t u t e  19 7 0 /1 ,  A p r i l  19 71.

_________ , The E d u c a t io n  and T r a in in g  o f  T e a c h e r s ,  Supplem entary
R e p o r t , An E nqu iry  i n t o  th e  E d u c a t io n  and T r a in in g  of 
T each ers  in  th e  A rea o f  th e  I n s t i t u t e  19 7 0 /1 ,  August 19 71.

U n i v e r s i t y  o f  London I n s t i t u t e  o f  E d u c a t io n  S tu d e n t s '  A s s o c i a t i o n ,  
A R eport  on th e  B a c h e lo r  o f  E d u c a t io n  D eg ree , J u ly  19 72,

Coombe Lodge R e p o r t ,  W hither  C o lle g e s  o f  E d u c a t io n ? The S t u d e n t s '  
P e r s p e c t i v e s  on th e  James R ep o r t  and th e  Wliite P a p e r ,  Vol. 
6 , No. 5 , 1973.

R eport  Number One of th e  Committee t o  Study T eacher  E d u c a t io n ,
F a c u l ty  o f  E d u c a t io n ,  M emorial U n iv e r s i t y  o f  Newfoundland 
(MON, S t .  J o h n ' s ,  1974).

D epartm ent o f  E d u c a t io n  and S c ie n c e ,  A dv iso ry  Committee on tlie 
Supply  and T ra in in g  o f  T e a c h e r s ,  R epo rt  o f  th e  Working 
Group on th e  E .E d . , 12 Ja n u a ry  19 78.
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Books and Pam phlets

A le x a n d e r ,  S i r  Wm. , E d u c a t io n  i n  E ng land ; The N a t i o n a l  System  -  
How I t  Works (Newnes E d u c a t io n a l  P u b l i s h i n g ,  2nd e d . , 
London, 1964) .

A l le n ,  D. W., and Ryan, K . ,  M ic ro te a c h in g  (Addison-Wes l e y , B os ton ,
1969).

A s s o c ia t io n  o f  T each ers  i n  C o lle g e s  and D epartm ents  o f  E d u c a t io n ,  
H ig h e r  E d u c a t io n  and P r e p a r a t i o n  f o r  T ea ch in g .  A P o l ic y  
f o r  C o lleg es  o f  E d u c a t io n  (London, 19 70).

, A u d io -V isu a l  Communication S e c t i o n ,  The O r g a n is a t io n  o f
E d u c a t io n a l  Technology i n  C o l le g e s  o f  E d u c a t io n  and O ther 
I n s t i t u t i o n s  o f  H ig h e r  and F u r th e r  E d u c a t io n  (London,
1973),

_________ , A P o l i c y  f o r  th e  Development o f  H ig h e r  E d u c a t io n  in  th e
N o n -U n iv e r s i ty  S e c to r  (London, 1973),

, Handbook o f  C o lle g e s  and D epartm ents  o f  E d u ca t io n  1974 
(London, 19 73).

_________ , Handbook o f  C o lle g e s  and D epartm ents  o f  E d u c a t io n  19 76
(London, 1975).

B an tock ,  G, H . , E d u c a t io n  in  an I n d u s t r i a l  S o c ie ty  (F ab e r  and F a b e r ,  
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