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Summary of Faculty Development Interventions Reviewed – Workshops
(Available online as Supplementary Material) 
	Authors
	Intervention type
	Setting & Population
	
Study Design
	Outcomes
	1
	2A
	2B
	 3A
	3B
	4A
	4B
	
FDC1
	COP2

	Alford, D.P. et al. (2008)
	Workshop

Teaching alcohol screening 
	USA, Clinical Medicine (Internal medicine)
	Non-equivalent control group
	Pre-post 

(Delayed post)
	Self-reported changes in attitudes towards teaching alcohol screening (i.e. increased confidence); self-reported changes in two teaching practices (i.e. teaching alcohol screening and eliciting patient health beliefs), as compared to control group, using a web-based alcohol training curriculum.
	 
	x
	 
	x
	 
	 
	 
	N
	N

	Aronson, L. et al. (2009)
	Workshop

Teaching reflection 
	USA, Clinical Medicine 

	Single group
	Post only 

(Delayed post)
	Self-reported gains in knowledge of core concepts in teaching and learning reflection and skills in designing a reflection activity.
	 
	 
	x
	 
	 
	 
	 
	N
	N

	Bandiera, G. et al. (2005)
	Workshop

Teaching skills

	Canada, Clinical Medicine (Emergency Medicine)
	Single group
	Post-only 

(Immediate & delayed post)
	Self-reported changes in attitudes (i.e. 8 out of 10 felt more comfortable teaching after 4 months); self-reported adoption of new techniques (i.e. setting learning objectives; giving feedback; identifying a teaching point). Changes maintained on delayed post-test. 
	x
	x
	x
	x
	 
	 
	 
	N
	N

	Baral, N. et al. (2007)
	Workshop

Teaching, learning & assessment
	Nepal, Clinical Medicine 

	Single group
	Pre-post

(Immediate post) 
	Pre-post gains in knowledge and skill related to teaching, learning and assessment.

	x
	 
	x
	 
	 
	 
	 
	N
	N

	Bardella, I.J. et al. (2005)
	Workshop

Precepting skills
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)
	Single group


Mixed methods
	Post only 

(Delayed post)


	Self-reported improvement in precepting skills and professional satisfaction; although observed changes in teaching strategies (e.g. assertive precepting style) were noted, the correlation between self-assessed and observed changes was low.
	 
	 
	 
	x
	x
	 
	 
	N
	N

	Baroffio, A. et al. (2007) 
	Workshop

Problem-based tutor training
	Switzerland, Clinical Medicine 

	Non-equivalent control group
	Pre-post, post-only & delayed post
	Self-reported changes in teaching competencies (e.g. increased awareness of giving feedback); improved student ratings of tutor ability to give feedback.  Ratings of tutors considered effective (by students) improved after teaching intervention; ratings of unsatisfactory tutors did not. 
	x
	x
	x
	 
	 x
	 
	
	N
	N

	Berbano, E.P. et al. (2006)
	Workshop

Stanford Faculty Development Program 

Ambulatory teaching
	USA, Clinical Medicine (Internal Medicine)
	Single group
	Pre-post

(Immediate post)
	Observed increases (on videotape) in knowledge and skills related to ambulatory teaching behavior (i.e. higher level analytic questions; more specific feedback).


	 
	 
	
	 
	 x
	 
	 
	N
	N

	Bulik, R.J. & Shokar, G.S. (2007) 
	Workshop

Teaching beliefs 

	USA, Clinical Medicine, Basic Sciences & Other Health Professions 
	Single group

Mixed methods
	Post-only

(Immediate post)
	Self-reported changes in teaching beliefs. 
	 
	x
	 
	 
	 
	 
	 
	N
	N

	Bylund, C.L. et al. (2008)
	Workshop

Teaching communication skills 
	USA, Clinical Medicine (Multiple specialties)
	Single group
	Post-only

(Immediate post)
	Self-reported changes in attitudes (i.e. increased confidence after the course to facilitate communication skills training in small groups).
	 
	x
	 
	 
	 
	 
	 
	N
	N

	Eckstrom, E. et al. (2006)
	Workshop

One-Minute Preceptor
	USA, Clinical Medicine (Internal Medicine)
	Non-equivalent control group
	Pre-post 

(Delayed post)
	Self-reported improvement in teaching behavior using the One-Minute Preceptor, as compared to control group; residents reported no significant improvements in faculty teaching behaviors following the intervention. 

	 
	 
	x
	 
	x
	 
	 
	N
	N

	Ferguson, W.J. et al.  (2003)
	Workshop

Developing cultural  competence
	USA, Clinical Medicine (Family Medicine & Other Specialties)
	Single group

	Pre-post

(Immediate post)
	Self-reported changes in teaching behaviour and curriculum design related to cultural competence.
	x
	 
	 
	x
	 
	x
	 
	N
	N

	Gelula, M.H. & Yudkowsky, R. (2003)
	Workshop

Clinical teaching skills 
	USA, Clinical Medicine (Multiple specialties) & Other Health Professions
	Single group


	Post only

(Immediate & delayed post) 
	Self-reported changes in clinical teaching and feedback strategies.  Use of standardized students and videotape reviews were valued as a workshop methodology by participants. 
	x
	 
	 
	x
	 
	 
	 
	N
	N

	Green, M.L.    et al. (2003)
	Workshop

Integrating teaching skills & clinical content in Primary Care Genetics
	USA, Clinical Medicine (Internal Medicine) 
	Single group
	Retro-spective pre-post & delayed post
	Self-reported improvement in clinical teaching and clinical practice (e.g. ambulatory precepting skills and primary care genetics); findings also suggested that integrating clinical content with clinical teaching can facilitate behaviour change.
	 
	 
	x
	x
	 
	 
	 
	N
	N

	Kumagai, A.K. et al. (2007)
	Workshop

Multicultural education 
	USA, Clinical Medicine 

	Single group

Mixed methods
	Post only

(Immediate & delayed post)
	Self-reported changes in multi-cultural awareness and skills in facilitating small group discussions following the use of interactive Forum Theatre techniques.
	x
	x
	x
	x
	 
	 
	 
	N
	N

	Laberge, A.M. et al. (2009)
	Workshop

Teaching Primary Care Genetics 
	USA, Clinical Medicine (Multiple specialties)
	Single group 

Mixed methods 
	Post only 

(Delayed post)
	Self-reported changes in formal and informal teaching practices (e.g. increased awareness of student needs, development of teaching materials) and clinical practice (e.g. referral patterns).
	x
	x
	 
	x
	 
	x
	 
	Y
	Y

	Myhre, D.L. & Lockyer, J.M. (2010)
	Workshop

Teaching & assessment skills
	Canada, Clinical Medicine 
 
	Single group
	Post only 

(Immediate & delayed post)
	Self-reported behavior changes (e.g. improving communication; adopting new competency-based assessment tools). Changes were noted on “commitment to change” statements and in follow-up.
	 
	 
	 
	x
	 
	 
	 
	N
	N

	Notzer, N. & Abramovitz, R. (2008)
	Workshop

Clinical teaching skills
	Israel, Clinical Medicine

	Non-equivalent control group
	Pre-post

(Delayed post)
	Observed behavioral changes in intervention group as noted by student feedback; all dimensions of student ratings (e.g. overall assessment of teacher and teacher-student relationships) increased significantly pre to post intervention, with a particular emphasis on tutor availability to students.    
	 
	 
	 
	 
	x
	 
	 
	N
	N

	Ottolini, M.C. et al.  (2007)
	Workshop

Faculty ratings of student presentations
	USA, Clinical Medicine (Pediatrics)
	Single group
	Pre-post

(Delayed post)
	Self-reported changes in knowledge and skills related to ratings of student presentations (e.g. greater awareness of difference between met and exceeded expectations); faculty ratings for overall performance did not change after intervention; however, variability in faculty ratings did. 
	 
	 
	x
	 
	x
	 
	 
	N
	N

	Pandya, H. & Ghosh, S. (2008)
	Workshop

Problem-based learning
	India, Clinical Medicine & Basic Sciences
	Single group
	Pre-post

(Immediate post)
	Self-reported changes in attitudes towards group discussions, teamwork, role plays and brainstorming; gains in knowledge of PBL; role of facilitator remained unclear.
	x
	x
	 x
	 
	 
	 
	 
	N
	N

	Peters, A.S. et al. (2002)
	Workshop

Teaching skills & managing care
	USA, Clinical Medicine (Family Medicine)
	Single group
	Pre-post

(Delayed post)
	Self-assessed changes in knowledge and skills of teaching, quality improvement and cost effectiveness as well as changes in teaching behavior and leadership.  
	 
	 
	x
	x
	 
	 
	 
	N
	N

	Roberts, K.B. & Devries, J.M. (2004)
	Workshop

Community-based teaching
	USA, Clinical Medicine (Pediatrics)
	Single group

Mixed methods
	Post only 

(Immediate post)
	Self-reported gains in knowledge and skills (e.g. planning workshops, teaching, working with problem learners, giving feedback and evaluating learners); new workshops given; changes in local and national networks reported as well. 

	x
	x
	x
	x
	 
	x
	 
	Y 
	Y 

	Round, J. et al. (2009)
	Workshop

Creation of virtual patients
	U.K., Clinical Medicine (Family Medicine) & Other Health Professions
	Single group
	Post only

(Immediate & delayed post )
	Self-reported changes in perceived value of virtual patients (VPs); creation of VPs by some participants; university integrated VPs into their curricula. 
	x
	 
	 
	x
	 
	x
	 
	N
	N

	Salerno, S.M. et al. (2003) 
	Workshop

Ambulatory teaching (One Minute Preceptor)
	USA, Clinical Medicine (Internal Medicine)
	Single group
	Pre-post

(Immediate post)
	Self-reported and observed changes in feedback behaviors.  Teachers also reported increased skills (e.g. in letting students reach own conclusions and evaluating learning and follow-up plans); no impact on student satisfaction. 


	 
	 
	 
	x
	x
	 
	 
	N
	N

	Shields, H.M. et al. (2007)
	Workshop

Tutor training for leading discussions
	USA, Clinical Medicine (Gastro-enterology)
	Single group


	Post only

(Immediate post) 
	Observed changes by students in tutor behavior (e.g. improvement in tutors’ ability to encourage student self-direction; increased positive evaluations of tutors as discussion leaders); the tutor as discussion leader was associated with significantly increased contributions to student learning. Significant increases in student USMLE scores. 
	 
	 
	 
	 
	x
	
	x
	N
	Y

	Steinert, Y. et al. (2008)
	Workshop

Developing workshops
	Canada, 
All Health Professions
	Single group
	Pre-post

(Immediate & delayed post)
	Self-reported increases in competencies related to workshop design and delivery (e.g. defining topics, conducting needs assessments, defining goals and objectives); at follow-up, many had given workshops implementing elements learned. 
	x
	 
	x
	x
	 
	 
	 
	N
	N

	Steinert, Y. et al. (2005)
	Workshop

Teaching & evaluating professionalism 
	Canada, 
All Health Professions
	Single group
	Post only 

(Immediate & delayed post)
	Self-reported changes in perceived value of teaching professionalism and teaching behaviors (e.g. role modeling, making teaching more explicit and inserting professional content), and new educational practices (e.g. new working groups, evaluation tools and faculty development workshops). 
	x
	x
	 
	x
	 
	 x
	
	N
	N

	Stone, S. et al. (2003)
	Workshop

Feedback skills
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)
	Randomized controlled trial
	Pre-post
	OSTE was used to assess immediate behavior change.  Observed improvement in skills specifically targeted in the workshop, namely action planning and providing feedback about medical skills.


	 
	 
	x
	 
	x
	 
	 
	N
	N

	Walsh, A.E. et al. (2009)
	Workshop

Feedback skills
	Canada, Clinical Medicine (Multiple Specialties)
	Single group
	Pre-post

(Immediate & delayed post)
	Self-reported changes in teaching practices (e.g. developing a systematic approach to providing feedback) at 3-month follow-up.
	x
	x
	 
	x
	 
	 
	 
	N
	N

	Wamsley, M.A. et al.  (2005)
	Workshop

Teaching skills
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)
	Single group
	Post only

(Immediate post)
	Self-reported intent to change teaching practices after participation in an OSTE.  Students participating in the OSTE also rated the experience highly, reporting that their interest in teaching increased as a result of the experience.
	x
	x
	 
	 
	 
	 
	 
	N
	N

	Wong, J.G.  et al. (2004)
	Workshop

Opioid dependence
	USA, Clinical Medicine (Multiple specialties)
	Single group
	Retrospec-tive pre-post  
	Self-reported increases in confidence as well as knowledge and skills in small group teaching skills (e.g. preparing ahead and dealing with difficult group members).
	x
	x
	x
	 
	 
	 
	 
	N
	N

	Yolsal, N. et al. (2003)
	Workshop

Train-the-Trainer
	Turkey, Clinical Medicine 
	Single group

	Post only

(Immediate  & delayed post)
	Self-reported increases in confidence and teaching skills (e.g. encouraging students to ask questions; remodelling visual aids; formulating teaching objectives); self-reported changes in teaching behavior and development of new educational initiatives. 
	x
	x
	x
	x
	 
	x
	 
	Y
	Y

	Zaidi, Z. et al. (2010)
	Workshop

Problem-based learning
	Pakistan, Clinical Medicine & Basic Sciences
	Single group
	Retro-spective pre-post
	Self-reported changes in attitudes towards PBL and empowering students to be more self-directed.
	x
	x
	 
	 
	 
	 
	 
	N
	N



1FDC refers to whether this intervention led to the building of a faculty development community.

A systematic review of faculty development initiatives designed to enhance teaching effectiveness: A 10-Year update: BEME Guide No. 40 – 
Supplemental Material
2CoP refers to whether this intervention led to the building of a community of practice in the workplace. 
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Table 1B 
Summary of Faculty Development Interventions Reviewed – Short Courses 
(Available online as Supplementary Material)
	Authors
	Intervention type
	Setting & Population
	 
Study Design
	Outcomes
	1
	2A
	2B
	 3A
	3B
	4A
	4B
	
FDC1
	COP2

	Amin, Z.  et al. (2006)
	Short Course

Core competencies in medical education
	Singapore, Clinical Medicine 

	Single group
	Pre-post

(Immediate post)
	Self-reported gains in skills improvement for curriculum design (e.g. use of experiential and small group learning).  Experiential learning in small groups was preferred learning modality. 
	x
	 
	 
	x
	 
	 
	 
	N
	N

	Armstrong, E.G. et al. (2003)
	Short Course

Harvard Macy Program for Physician Educators
	USA, Clinical Medicine (Multiple
specialties)
	Single group

 
	Post only 

(Delayed post)
	Self-reported changes in attitudes (i.e. participants focused teaching on how people learn); self-reported changes in use of teaching methods, increased committee participation, educational work and grant applications; renewed professional and career development.
	 
	x
	 
	x
	 
	 
	 
	Y
	Y

	Armstrong, E.G. & Barsion, S.J. (2006)
	Short Course

Harvard Macy Program for Physician Educators
	USA, Clinical Medicine

	Single group


Mixed methods
	Post only

(Immediate post)
	Self-reported changes in attitudes (increased confidence using learner-centered teaching methods) and knowledge about education; self-reported gains in teaching skills (e.g. giving fewer lectures and using more interactive methods); participants felt intervention was a turning point in their careers, with greater commitment to medical education.  Use of Outcomes Logic Model was considered helpful for program evaluation. 
	 
	x
	x
	x
	 
	 
	
	Y
	N

	Bahar-Ozvaris, S. et al. (2004)
	Short Course

Teaching Skills Improvement Program 
	Turkey, Clinical Medicine & Basic Sciences
	Single group
	Post-only 

(Immediate & delayed post)
	Self-reported changes in attitudes (i.e. more enthusiastic and motivated educators); self-reported changes in knowledge and skills (i.e. 75% used more interactive teaching techniques). Changes maintained on delayed post-test. 


	x
	x
	x
	x
	 
	 
	 
	N
	N

	Brown, N. & Wall, D. (2003)
	Short Course

Teaching skills
	UK, Clinical Medicine (Psychiatry)

	Single group
	Post-only

(Delayed post)
	Observed changes (by senior house officers) on teaching behaviors (e.g. formal teaching, feedback, supervision); higher evaluations of teaching behaviors among participants when compared to other specialties.
	x
	 
	 
	 
	x
	 
	 
	N
	N

	Dennick, R. (2003)
	Short Course

Teaching skills 
	UK, Clinical Medicine

	Single group


	Pre-post

(Delayed post)
	Self-reported changes in attitudes (i.e. feeling more confident, reflecting more on education); self-reported gains in knowledge and skills (i.e. using learning objectives and structuring learning sessions).

	 
	x
	x
	 
	 
	 
	 
	N
	N

	Ebrahimi, S. & Kojuri, J. (2012)
	Short Course

Teaching skills


	Iran, Clinical Medicine & Basic Sciences
	Non-equivalent control group
	Pre-post 

(Immediate & delayed post)
	Significant pre-post gains in knowledge of new teaching skills; observed improvements in participants’ teaching abilities by students and residents.

	x
	 
	x
	 
	x
	 
	 
	N
	N

	Godfrey, J. et al. (2004)
	Short Course

Teaching skills
	UK, Clinical Medicine 

	Non-equivalent control group
	Pre-post 

(Immediate & delayed post)
	Self-reported improvement in specific teaching skills (e.g. giving feedback, negotiating learning needs with individual learners) as compared to control group.
	 
	 
	x
	x
	 
	 
	 
	N
	N

	Hatem, D.S. et al.  (2007)
	Short Course

Teaching the medical interview
	USA, Clinical Medicine & Other Health Professions 
	Single group
	Retro-spective pre-post
	Self-reported improvement in teaching interviewing and awareness of learner-centred methods. 
	 
	x
	x
	 
	 
	 
	 
	N
	N

	Holmboe, E.S. et al.  (2004) 
	Short Course

Direct observation of clinical competence
	USA, Clinical Medicine (Internal Medicine)
	Randomized controlled trial
	Pre-post

(Immediate & delayed)
	Self-reported changes in comfort and skills in direct observation of medical residents’ competencies as compared to control group. 
	x
	x
	 
	x
	x
	 
	 
	N
	N

	Houston, T.K. et al.  (2004)  
	Short Course

Teaching skills
	USA, Clinical Medicine (Internal Medicine)
	Prospective observa-tional study
	Post only 

(Delayed)
	Factors associated with successful implementation of local faculty development initiatives included being at a teaching hospital and working in teams with regular meetings;  institutional/team benefits included increased awareness of faculty development and improved teaching skills, protected time for team-building, opportunities to network, access to resources, and creation of a team-based faculty development project. 
	 
	 
	 
	 
	 
	x
	 
	Y
	Y

	Malling, B. et al. (2007)
	Short Course

Postgraduate medical education 
	Denmark, Clinical Medicine (Anaesthes-iology)
	Single group
	Pre-post 

(Immediate & delayed post
	Significant gains in participant knowledge of postgraduate medical education; self-reported changes in using feedback and in-training assessment methods; knowledge gains and behavior changes retained at 6 months. 


	 
	 
	x
	x
	 
	 
	 
	N
	N

	Manwell, L.B. et al. (2006)
	Short Course

Prevention & treatment of alcohol use disorders
	USA, Clinical Medicine (Multiple specialties)
	Single group

Mixed methods
	Pre-post 

(Immediate & delayed post)

	Self-reported changes in teaching behavior related to prevention and treatment of alcohol use disorders; observed changes in patient screening, briefing interventions and motivational interviewing (by standardized patients); meetings to discuss project collaboration instituted onsite and new research projects initiated.   
	 
	 
	 
	x
	x
	x
	 
	N
	Y

	Sarikaya, O. et al. (2010)
	Short Course

Teaching skills
	Turkey, Clinical Medicine & Basic Sciences
	Single group
	Post only 

(Delayed post)
	Self-reported changes in teaching behavior (e.g. applying the structured learning and assessment guides; using structured oral examinations and objective structured clinical examinations more efficiently); some content was more relevant to clinical rather than pre-clinical staff. 
	 
	 
	 
	x
	 
	 
	 
	N
	N

	Stratos, G.A. et al. (2006)*
	Short Course & Seminar Series

End-of-life care

	USA, Clinical Medicine

	Single group
	Pre-post

(Immediate post)
	Self-reported increases in confidence and knowledge of teaching skills (e.g. learning climate, control of teaching session, communication of goals, evaluation and feedback); changes reported in institutional leadership, design of new programs and policy development. Changes in participants’ learners observed as well.  
	x
	x
	x
	 x
	 
	x
	x
	N
	N

	Sullivan, A.M. et al. (2005)
	Short Course

End-of-life care
	USA, Clinical Medicine & Other Health Professions
	Single group

Mixed methods
	Pre-post 

(Immediate & delayed retro-spective pre-post)
	Self-reported increases in preparation to teach end-of-life care, provision of clinical services, and knowledge of principles of teaching and learning; self-reported changes in teaching practices (e.g. defining learning objectives, encouraging learners to reflect on emotional experiences, giving feedback). 
	x
	x
	x
	x
	 
	 
	 
	N
	N


1FDC refers to whether this intervention led to the building of a faculty development community.
2CoP refers to whether this intervention led to the building of a community of practice in the workplace. 
*Please note that this intervention is listed twice, as it included a short course and a seminar series. 
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Table 1C 
Summary of Faculty Development Interventions Reviewed – Seminar Series 
(Available online as Supplementary Material)
	Authors
	Intervention type
	Setting & Population
	Study Design
	Outcomes
	1
	2A
	2B
	 3A
	3B
	4A
	4B
	
FDC1
	COP2

	Barratt, M.S.  & Moyer, V.A. (2004)
	Seminar Series

Teaching skills

	USA, Clinical Medicine (Pediatrics)
	Single group

Mixed methods
	Post-only 

(Immediate & delayed post)
	Self-reported changes in comfort and knowledge of teaching techniques; self-reported gains in skills related to giving feedback; increased number of teaching awards. Changes maintained over 3 years. 


	 
	x
	x
	x
	 x
	 
	 
	Y
	Y

	Johansson, J. et al. (2009)
	Seminar Series

Stanford Faculty Development Program

Teaching behaviors
	Sweden, Clinical Medicine (Multiple Specialties)

	Single group
	Retro-spective pre-post
	Self-reported behavior changes on all teaching behaviors (e.g. learning climate, control of sessions, communication of goals, promotion of understanding and retention, evaluation and feedback) as compared to control group.  Barriers to change were also identified. 

	x
	 
	 
	x
	 
	 
	 
	Y
	Y

	Johansson, J. et al. (2012)
	Seminar Series

Stanford Faculty Development Program

Teaching behaviors 
	Sweden, Clinical Medicine (Multiple Specialties)
	Randomized controlled trial
	Retro-spective pre-post


	Greater self-reported changes in teaching behaviors (e.g. learning climate, control of sessions, communication of goals, promotion of understanding and retention, evaluation and feedback) among participants who participated in a course with role plays as compared to those who attended a course that did not include role plays. 
	x
	 
	 
	x
	 
	 
	 
	Y
	N

	Mazotti, L.  et al. (2010)
	Seminar Series

Geriatric education 
	USA, Clinical Medicine 
	Single group
	Post-test & retro-spective pre-post
	Significant self-reported changes in self-efficacy and Geriatric teaching skills; faculty session leaders reported greater knowledge after the intervention; residents reported receiving enhanced teaching in Geriatrics after the program as well as increased skills in practice.      
	x
	x
	x
	x
	x
	x
	x
	Y
	N

	Pinheiro, S.O. & Heflin, M.T. (2008)
	Seminar Series

Geriatric education
	USA, Clinical Medicine (Geriatrics)
	Single group
	Post only

(Immediate post)
	Self-reported changes in knowledge and skills in Geriatric education (e.g. goal setting, large and small group teaching, adult learning, and clinical teaching).
	x
	x
	x
	 
	 
	 
	 
	Y
	Y

	Podrazik, P.M. et al.  (2008)
	Seminar Series

Teaching of Geriatric Medicine
	USA, Clinical Medicine (Internal Medicine)
	Single group

	Post only

(Immediate post)
	Self-reported gains in attitudes and knowledge related to Geriatric Medicine (e.g. curriculum and learning goals) as well as teaching and clinical practice.
	 
	x
	x
	x
	 
	 
	 
	N
	N

	Salerno, S.M. et al. (2002)
	Seminar Series

Written feedback in ambulatory setting
	USA, Clinical Medicine (Internal Medicine)
	Single group
	Pre-post

(Delayed post)
	Self-reported changes in teaching behaviors (e.g. reinforcing correct information; quality of feedback); significant changes in teachers' self-ratings but not in student ratings of teacher behaviors. 


	 
	 
	 
	x
	x
	 
	 
	N
	N

	Stratos, G.A. et al. (2006)*
	Short Course & Seminar Series

End-of-life care

	USA, Clinical Medicine

	Single group
	Pre-post

(Immediate post)
	Self-reported increases in confidence and knowledge of teaching skills (e.g. learning climate, control of teaching session, communication of goals, evaluation and feedback); changes reported in institutional leadership, design of new programs and policy development. Changes in participants’ learners observed as well.  
	x
	x
	x
	x
	 
	x
	x
	N
	N

	Wong, J.G. & Agisheva, K. (2007)
	Seminar Series

Teaching skills
	Russia, Clinical Medicine & Basic Sciences
	Non-equivalent control group
	Pre-post 

(Immediate& delayed post)
	Significant increases in self-reported teaching skills (i.e. providing learners with feedback), maintained at 12 months.
	 
	 
	x
	x
	 
	 
	 
	N
	N

	Wong, J.G. & Agisheva, K. (2004)


	Seminar Series

Teaching skills
	Russia, Clinical Medicine & Basic Sciences
	Non- equivalent control group
	Pre-post 

(Immediate & delayed post)
	Significant increases in self-reported teaching skills (e.g. being aware of learning climate, providing feedback to learners and promoting self-directed learning), maintained at 12 months.  


	x
	x
	x
	 
	 
	 
	 
	N
	N



1FDC refers to whether this intervention led to the building of a faculty development community.

2CoP refers to whether this intervention led to the building of a community of practice in the workplace. 

*Please note that this intervention is listed twice, as it included a short course and a seminar series. 

Table 1D 
Summary of Faculty Development Interventions Reviewed – Longitudinal Programs
(Available online as Supplementary Material)
	Authors
	Intervention type
	Setting & Population
	
 
Study Design
	Outcomes
	1
	2A
	2B
	 3A
	3B
	4A
	4B
	
FDC1
	COP2

	Beck, E. et al. (2008)
	Longitudinal Fellowship

Addressing health needs of the underserved
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)
	Single group

Mixed methods
	Pre-post 

(Immediate &  delayed post)
	Self-reported increases in confidence; development of new or modified residency curricula, student curricula, and student-run free clinic projects.
	 
	x
	x
	x
	 
	 
	 
	Y
	Y

	Branch, W.T. Jr. et al. (2009)
	Longitudinal Program

Enhancing humanistic teaching
	USA, Clinical Medicine (Internal Medicine)

	Non-equivalent control group
	Post only

(Immediate post) 
	Observed changes (by students and residents) on the Humanistic Teaching Practices Effectiveness Questionnaire (HTPE), as compared to control group. 
	 
	 
	 
	 
	x
	 
	 
	N
	N

	Burdick, W.P. et al. (2010)
	Longitudinal Fellowship 

FAIMER Institute
	International (USA & 19 other countries)

Clinical Medicine (Multiple specialties), Basic Sciences & Nursing
	Single group

Mixed methods
	Retro-spective pre-post
	Significant gains in self-reported competence in curriculum theme areas (e.g. change theory and management, personal and professional development, educational methods, assessment of student performance); self-reported changes in educational practices (e.g. student assessment, small group teaching, clinical skills assessment, problem-based learning and use of adult learning theory).
	x
	x
	x
	x
	
	
	
	Y
	Y

	Cole, K.A. et al. (2004)
	Longitudinal Program

Teaching skills
	USA,  Clinical Medicine
	Non-equivalent control group
	Pre-post & post only
	Significant pre-post changes on measures of enhanced teaching effectiveness (e.g. assessing learning needs, giving feedback), professional effectiveness beyond teaching (e.g. time management), and self-directed learning competence, as compared to control group.
	x
	x
	x
	
	
	
	
	N
	N

	Eleazer, G.P.  et al. (2005) 
	Longitudinal  Program 

Training in Geriatric Medicine 
	USA, Clinical Medicine 
(Multiple specialties)
	Single group
	Post only

(Delayed post)
	New Geriatric experiences created and implemented; wider changes to the organization (i.e. evidence of cross-departmental collaboration). 


	 
	 
	 
	
 
x
	 
	x
	 
	Y
	Y

	Fidler, D.C. et al. (2007) 
	Longitudinal 
Scholars Program

Teaching methods, curriculum development & educational scholarship
	USA, 
All Health Professions
	Single group
	Post only

(Immediate & delayed post)
	Self-reported changes in acquisition of new teaching behaviours and development of academic careers.
	x
	 
	 
	x
	 
	 
	 
	Y
	N

	Frohna, A.Z. et al. (2006)
	Longitudinal 
Scholars Program

Teaching skills, educational leadership & educational scholarship
	USA, Clinical Medicine, Basic Science and Other Health Professions
	Single group
	Pre-post 

(Immediate & delayed post)
	Observed changes (on CV) in the number of academic promotions; development of new educational initiatives (e.g. annual Medical Education Day, fourth-year Resident-as-Teacher elective); new interdepartmental collaborations (e.g. a core medical education curriculum for visiting international scholars; development of a professions education stream in the Masters and Doctoral programs).
	 
	 
	 
	 
	x
	x
	 
	Y
	Y

	Gjerde, C.L. et al. (2008)
	Longitudinal Program (5 weekends) 

EBM, advocacy, doctor-patient communication & teaching skills   
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)

	Single group

 
	Post only 

(Delayed post) 
	Self-reported improvement in teaching and clinical skills, intrapersonal growth and self-confidence, and interdisciplinary networking and mentoring.
	 
	 
	x
	x
	 
	x
	 
	Y
	Y

	Gjerde C.L. et al. (2004) 
	Longitudinal 
Program (5 weekends) 

EBM, leadership, advocacy, doctor-patient communication & teaching skills                  
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)
	Single group
	Pre-post 

(Immediate post) 
	Self-reported statistically significant changes in all skills taught (e.g. evidence-based medicine, leadership and advocacy, technology /informatics and teaching).


	x
	 
	x
	 
	 
	 
	 
	Y
	N

	Gozu, A. et al. (2008)
	Longitudinal Program 

Curriculum development
	USA, Clinical Medicine (Internal Medicine)
	Non-equivalent control group
	Pre-post 

(Immediate & delayed post) 
	Self-reported increases in confidence and application of curriculum development skills; moderate impact on career development as compared with control group; a number of curriculum changes maintained over time. 
	x
	 x
	x
	x
	 
	x
	 
	Y
	N

	Herrmann, M. et al.  (2007)
	Longitudinal Program (5 weekends)

Teaching, primary care & research 
	Germany, Clinical Medicine (Family Medicine)
	Single group

Mixed methods
	Post only 

(Immediate & delayed post
	Self-reported changes in teaching and research skills, self-assessment and critical reflection, and academic ‘survival’ skills.  Collaborative networks with colleagues developed. 
	x
	 
	x
	x
	 
	x
	 
	Y
	N

	Knight, A.M. et al. (2007)
	Longitudinal Program

Teaching skills
	USA, Clinical Medicine (Multiple specialties)
	Qualitative  (Interpretive description)

	
	Self-reported personal and professional changes (e.g. intrapersonal development, interpersonal development, teaching abilities and career development).
	 
	 
	 
	x
	 
	 
	 
	Y
	Y

	Knight, A.M. et al.  (2005) 
	Longitudinal Program

Teaching skills
	USA, Clinical Medicine (Multiple specialties)
	Non-equivalent control group
	Pre-post 

(Immediate & delayed post)
	Self-reported increases in giving feedback, using a learner-centered approach, building a supportive learning environment and being effective leaders, in intervention group as compared to control group.  Increases in teaching activities also noted. 
	 
	 
	x
	x
	 
	 
	 
	N
	N

	Levine, S.A. et al. (2005) 
	Longitudinal 
Scholars Program

Geriatric education 
	USA, Clinical Medicine (Multiple specialties)
	Single group

Mixed methods
	Post only 

(Delayed post) 
	Self-reported increases in knowledge related to program content (e.g. interdisciplinary care, medication review) and clinical teaching skills (e.g. promoting an effective learning climate; evaluating learning); increased integration of Geriatrics into clinical teaching. 
	x
	 
	x
	x
	 
	x
	
	Y
	Y

	Light, G. & Calkins, S. (2008)
	Longitudinal  Program

Conceptions of teaching
	USA, Clinical Medicine 

	Qualitative (Interpretive description) 
	
	Self-reported changes in teaching conceptions; majority of participants demonstrated a shift from a teacher-centered approach to a more student-centered one.
	 
	x
	x
	 
	 
	 
	 
	N
	N

	Lown, B.A. et al. (2009)
	Longitudinal Fellowship

Enhancing skills as  medical educators
	USA, Clinical Medicine

	Qualitative (Grounded theory)

	
	Self-reported changes in confidence, identity as educators, and teaching competencies (e.g. reflective practice, role modeling, seeking feedback); development of a sense of community.
	x
	x
	x
	x
	 
	x
	 
	Y
	Y

	Lye, P. et al. (2003)
	Longitudinal Program

Clinical teaching
	USA, Clinical Medicine (Pediatrics, Internal Medicine)
	Non-equivalent control group
	Pre-post 

(Immediate & delayed post)
	Self-reported and observed changes in two specific teaching behaviours (priming and feedback); student and resident ratings showed improvement in intervention groups. Changes in priming and feedback persisted after one year. 
	 
	 
	 
	x
	x
	 
	 
	N
	N

	Marcus, M.T. et al. (2005)
	Longitudinal Fellowship

Curriculum development for substance abuse
	USA, Clinical Medicine (Multiple specialties)

	Single group

Mixed methods
	Post only

(Immediate post)
	Self-reported changes in employing a range of teaching strategies (e.g. lectures, discussions and readings) and in developing and employing new curricula; new curricula implemented and evaluated. 
	 
	 
	 
	x
	 
	x
	
	N
	N

	Morzinski J.A. & Fisher, J.C. (2002)
	Longitudinal Program

Colleague relationships
	USA, Clinical Medicine (Family Medicine)
	Single group


	Post only

(Delayed post-test)
	Self-reported changes in colleague relationships and development of new academic networks in home institutions.
	 
	 
	 
	x
	 
	x
	 
	Y
	Y

	Morzinski, J.A. & Simpson, D.E. (2003)
	Longitudinal Program 

Academic career development
	USA, Clinical Medicine (Family Medicine) & Basic Sciences
	Single group

Mixed methods
	Retro-spective pre-post 
	Self-reported changes in knowledge and experience in education, research, writing, administration, professional academic skills and technology as well as project implementation; CV analysis indicated increases in leadership positions, both local and national, as well as publications and presentations and retention in academe.
	x
	 
	x
	x
	x
	 
	 
	N
	N

	Moses, A.S. et al. (2009)
	Longitudinal Scholars Program

Teaching & education
	USA, Clinical Medicine & Other Health Professions
	Single group

Mixed methods
	 Pre-post

(Immediate post)
	Self-reported changes in creation and expansion of networks, using social network analysis; CV analysis indicated little impact on academic productivity. 
	 
	 
	 
	x
	 x
	x
	 
	Y
	N

	Muller, J.H. & Irby, D.M. (2006)
	Longitudinal Scholars Program

Mentoring
	USA, Clinical Medicine (Multiple specialties), Basic Sciences & Other Health Professions
	Single group


	Post only 

(Delayed post)
	Self-reported changes in educational knowledge and practices, leadership roles, educational research and curricular innovation.
	x
	 
	x
	x
	 
	x
	 
	N
	N

	Neufeld, K.J. et al. (2011)
	Longitudinal Scholars Program

Training in substance abuse disorders
	USA, Clinical Medicine (Multiple specialties)
	Single group
	Post only

(Immediate post)
	Self-reported changes in teaching behavior related to substance use disorders (e.g. increase in number and breadth of lectures taught), courses developed, and medical education committee membership.  
	x
	 
	 
	x
	 
	x
	 
	N
	N

	Pinheiro, S.O. et al.  (2002)
	Longitudinal Fellowship 

Educational skills
	USA, Clinical Medicine  & Other Health Professions
	Single group
	Post only

(Immediate post)
	Self-reported behavior changes in teaching concepts, interactive teaching methods, adult learning principles, and development of goals and objectives.
	x
	x
	x
	x
	 
	 
	 
	N
	N

	Pololi, L.H. & Frankel, R.M. (2005)
	Longitudinal Program 

Learner-centred teaching skills
	USA, Clinical Medicine (Multiple specialties)
	Qualitative (Interpretive description) 
	
	Self-reported changes in attitudes (e.g. increased confidence, enthusiasm, attention to creating supportive relationships focused on sharing experiences and developing trust) and skills (e.g. goal setting and peer review); renewed energy and enthusiasm for teaching as well as skills mastery. Participants also reported developing and nurturing personal relationships.
	 
	x
	x
	x
	 
	 
	 
	Y
	Y

	Rosenbaum, M.E. et al.  (2005)
	Longitudinal Scholars Program

Leadership in faculty development for teaching skills
	USA, Clinical Medicine &  Basic Sciences
	Single group 

Repeated measures
	Pre-post

(Immediate post)
	Self-reported changes in workshop delivery and facilitation, educational leadership activities, and administrative positions; increased publications and scientific presentations.
	 
	 
	 
	x
	x
	x
	 
	N
	Y

	Rust, G. et al. (2006)
	Longitudinal Program

Teaching, scientific & grant writing & research  
	USA, Clinical Medicine & Other Health Professions 
	Single group
	Pre-post 

(Immediate & delayed post 
	Self-reported changes in program competencies and academic roles (e.g. scholars reported active engagement in teaching; some received promotions or held new leadership roles). 
	x
	x
	 
	 x
	 
	x
	 
	N
	N

	Searle, N.S. et al. (2006)
	Longitudinal Fellowship
	USA, Clinical Medicine & Basic Sciences
	Single group
	Post only 

(Delayed post) 
	Self-reported changes in many aspects of education (e.g. reflecting on teaching, large group teaching, educational leadership and research). 
	 
	x
	x
	x
	 
	 
	 
	Y
	Y

	Sehgal, N.L. et al. (2011)
	Longitudinal Program

Clinical, educational, leadership & scholarly skills
	USA, Clinical Medicine 
	Non-equivalent control group
	Post only

(Delayed)
	Self-reported changes in comfort with academic skills and resources; self-reported increases in academic output and involvement in the academic community. 
	x
	 
	 
	x
	 
	 
	 
	Y
	Y

	Simpson, D.E. et al. (2004)
	Longitudinal Scholars Program
	USA, Clinical Medicine (Pediatrics)
	Single group
	Retro-spective pre-post
	Self-reported increases in knowledge and skills (e.g. the program prepared them to provide faculty development and helped them to have a stronger identity as a pediatric educator and be recognized as having expertise in the area); self-reported behaviour changes (e.g. appointment to local or national leadership positions, establishing/maintaining a network of colleagues, and conducting medical education research and publishing); changes maintained at 1 year.   
	 
	 
	x
	x
	 
	
	 
	Y
	Y

	Simpson, D. et al. (2006)
	Longitudinal Scholars Program
	USA, Clinical Medicine (Family Medicine, Pediatrics, Internal Medicine)
	Single group

Mixed Methods
	Retro-spective pre-post
	Self-reported educational projects implemented and sustained; increases in peer-reviewed presentations and publications; increased acceptance of clinical and educational leadership positions. 
	 
	
	x
	x
	x
	 
	 
	N
	N

	Srinivasan, M. et al.  (2007)
	Longitudinal Scholars Program
	USA, Clinical Medicine &  Other Health Professions 
	Single group

Mixed methods
	Post only  

(Immediate post)
	Self-reported increases in confidence, knowledge and skills (i.e. increased awareness of other disciplines and common issues re: education); increased reflection on teaching, use of wider range of teaching methods, and increased role in leadership and scholarly activities.
	x
	x
	x
	x
	 
	 
	 
	Y
	N

	Steinert, Y. et al. (2010)
	Longitudinal Fellowship

Physicianship & student mentoring
	Canada, Clinical Medicine (Multiple specialties)
	Qualitative 
(Interpretive description) 
	
	Self-reported changes in attitudes (namely reconnecting with the rewards of teaching, medical education, core values, and colleagues); participants also reported a strong sense of community and appreciated the value of learning about mentoring through role modelling.
	x
	x
	x
	 
	 
	 
	 
	Y
	N

	Steinert, Y. & McLeod, P.J. (2006)
	Longitudinal  Scholars Program
	Canada, Clinical Medicine (Multiple specialties), Basic Sciences & Other Health Professions
	Single group
	Post only 

(Immediate & delayed post)
	Self-reported increases in sense of belonging to a community of medical educators; self-reported gains in knowledge and skills related to educational theory and techniques; self-reported changes in teaching behavior and course delivery; observed career changes, including new educational roles and positions, publications, presentations and grantsmanship; development of new programs for  residents and fellows in the health professions. 


	x
	x
	x
	x
	x
	x
	 
	Y
	Y

	Steinert, Y. et al. (2003)
	Longitudinal  Scholars Program
	Canada, Clinical Medicine (Multiple specialties) & Basic Sciences 
	Single group
	Post only

(Immediate & delayed post)
	Self-reported affirmation of interest in medical education and increases in educational knowledge and skills (e.g. awareness of educational resources; approaches to educational problems); self-reported career changes including new leadership roles and responsibilities, grant funding, publications and scientific presentations. 
	 
	x
	x
	x
	x
	 
	 
	Y
	Y

	Wilkerson, L. et al. (2006)
	Longitudinal Fellowship

Educational leadership 
	USA, Clinical Medicine & Basic Sciences
	Single group


	Post only
 
(Immediate post)
	Self-reported improvements in abilities to develop a curricular plan, conduct research or evaluate programs, serve as an educational leader, and facilitate educational change.  After completing the fellowship, participants assumed new educational leadership responsibilities and played a pivotal role in curriculum planning and implementation.
	 
	x
	x
	x
	x
	 
	 
	N
	Y

	Wilkes, M.S. et al. (2006)
	Longitudinal Program 

Community precepting skills
	USA, Clinical Medicine (Family Medicine)  
	Single group

Mixed methods
	Post only, 

(Immediate post)
	Self-reported changes in skills that enhance teaching; observed changes in implementing precepting techniques (e.g. orienting students, giving feedback); standardized students reported learning about the clinical topic, teaching skills and preceptor role. 
	x
	x
	x
	 
	x
	 
	 
	Y
	N

	Williams, B.C. et al. (2008)
	Longitudinal Program

Geriatrics education  
	USA, Clinical Medicine (Multiple specialties)
	Single group, repeated measures

Mixed methods
	Pre-post

(Immediate post)
	Self-reported changes in attitudes towards teaching; significant pre-post gains in confidence and knowledge; increased recognition of expertise and new leadership positions; development of new educational activities.  
	x
	x
	x
	x
	x
	x
	 
	Y
	Y

	Wilson, M. & Greenberg, L. (2004)
	Longitudinal Scholars Program

Educational practices
	USA, Clinical Medicine (Pediatrics)
	Single group

Mixed methods
	Retrospec-tive pre-post
	Self-reported changes in personal growth and career development; significant pre-post gains in targeted competencies related to conducting workshops and self-reported behavior changes. Majority of participants presented an abstract at the final meeting of the program.
	 
	x
	x
	x
	x
	 
	 
	Y
	N

	Windish, D.M. et al. (2007)
	Longitudinal Program

Curriculum development
	USA, Clinical Medicine
(Multiple specialties)
	Non-equivalent control group

Mixed methods
	Pre-post

(Immediate post)
	Self-reported increases in confidence to develop curricula; self-reported changes in educational activities, with the development of new curricula and publications of new programs, as compared to control group. 
	x
	x
	x
	 
	x
	 
	 
	Y
	N



1FDC refers to whether the intervention led to the building of a faculty development community.

2CoP refers to whether the intervention led to the building of a community of practice in the workplace. 
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Table 1E 
Summary of Faculty Development Interventions Reviewed – Other Activities
(Available online as Supplementary Material)
	Authors
	Intervention type
	Setting & Population
	Study Design
	Outcomes
	1
	2A
	2B
	 3A
	3B
	4A
	4B
	
FDC1
	COP2

	Alevi, D. et al. (2010)
	Other: Web-based module & OSCE

Feedback skills
	USA, Clinical Medicine (Internal Medicine)
	Single group
	Post only

(Immediate & delayed post)
	Self-reported changes in perceived importance of, and comfort in, giving feedback; self-reported changes in focusing on specific behaviors and giving negative feedback. Demonstrated value of an OSCE for faculty development.
	x
	x
	 
	x
	 
	 
	 
	N
	N

	Julian, K.     et al. (2012)
	Other: OSTE

Teaching skills 
	USA, Clinical Medicine (Multiple specialties)
	Single group


	Retro-spective pre-post
	Self-reported increases in teaching skills (e.g. learning climate, control of sessions, communication of goals, promotion of understanding and retention, evaluation and feedback); however, no improvement in teaching evaluations. Use of OSTE was highly rated. 
	x
	x
	x
	x
	x
	 
	 
	N
	N

	Lochner, L. & Gijselaers, W.H. (2011)
	Other: Pedagogical consultation

Lecture skills 
	Italy, Clinical Medicine (Multiple specialties)
	Single group
	Retro-spective pre-post
	Self-reported changes in lecturing skills (e.g. structure and organization of the lecture; student involvement; presentation techniques); observed changes in lecturing approach (by students and faculty developers).
	x
	 
	x
	 
	x
	 
	 
	N
	N

	Maker, V.K. et al. (2004)
	Other: Faculty evaluation 


	USA, Clinical Medicine (Surgery)
	Single group
	Pre-post

(Delayed post)

	Observed changes by residents in educational practices (e.g. provision of feedback, didactic teaching and stimulation of critical thinking) and faculty as role models. Faculty evaluations had highest impact on faculty members with lowest scores. Three faculty members were removed from teaching responsibilities on the basis of poor feedback. 
	 
	 
	 
	 
	x
	 
	 
	N
	N

	Maker, V.K. et al. (2006)
	Other: Faculty evaluation 
	USA, Clinical Medicine (Surgery)
	Single group
	Pre-post

(Delayed post)
	Observed changes by residents in faculty members’ teaching behaviors (i.e. feedback showed significant gains over two evaluation periods). Unintended outcome indicated that 6 faculty members were removed from teaching on the basis of poor feedback.
	 
	 
	 
	 
	x
	 
	 
	N
	N

	Murphy, M.A. et al. (2008)
	Other: 4-step cognitive training method

Procedural Skills Training
	UK, Clinical Medicine (Surgery)
	Randomized control trial  
	Post only

(Immediate post)
	Students trained by trainers in intervention group received a statistically significant higher global rating scale and performed procedural tasks more quickly than students trained by trainers in the control group; student scores on task-specific checklists were not significantly different. 
	 
	 
	 
	 
	 
	 
	x
	N
	N

	Ogden, P.E.
et al. (2008)
	Other: CD-ROM

Student performance evaluations 
	USA, Clinical Medicine (Family Medicine)
	Single group
	Pre-post 

(Immediate & delayed post)
	Self-reported gains in knowledge and skill related to clerkship evaluations following computer tutorials; observed changes in assessment practices after face-to-face intervention only.  No significant changes in student grades following the intervention. 
	 
	 
	x
	 
	x
	 
	x
	N
	N

	O'Keefe, M. et al. (2009)
	Other: Peer observation 

Teaching skills
	Australia, Clinical Medicine

	Single group

Mixed Methods
	Post only

(Immediate post)
	Self-reported increases in teaching confidence, confirmation of good practices and a greater sense of institutional support and collegiality; applicants for teaching prizes had all completed this program.
	x
	x
	 
	 
	x
	 
	 
	N
	N

	Ozuah, P.O. et al. (2010)
	Other: CD-ROM 

Ambulatory teaching (One-Minute Preceptor)
	USA, Clinical Medicine

	Single group, repeated measures
	Pre-post

(Immediate post)
	Observed improvements in clinical teaching behaviors associated with the One-Minute Preceptor (e.g. determining what learners know, asking for commitment, providing a generalizable teaching point, providing timely feedback, and listening without interruption).

	 
	 
	 
	 
	x
	 
	 
	N
	N

	Pattison, A.T. et al. (2012)
	Other: Peer observation 

Teaching skills
	UK, Clinical Medicine
	Qualitative
(Interpretive description)
	 

	Self-reported changes in teaching behaviors and personal observations of difficulties and learning points; participants’ reflective reports on teaching practice indicated changes in lesson plans.
	x
	x
	 
	x
	 
	 
	 
	N
	N

	Quirk, M.E. et al. (2005)
	Other: Two day conference 

Primary Care practice & teaching
	USA, Clinical Medicine 

	Single group

Mixed methods
	Post only 

(Immediate & delayed)
	Self-reported increases in teaching practice outcomes (e.g. re-engineering primary care systems of reward for teaching, improving student and resident experiences in primary care, coordinating teaching programs across primary health care discipline, enhancing faculty development) and collaboration.

	x
	 
	 
	x
	 
	 
	 
	N
	N

	Regan-Smith, M. et al. (2007)
	Other: Peer observation

Learner-centred teaching of patient- centred care
	USA, Clinical Medicine (Internal Medicine)
	Single group

Mixed methods
	 Post only

(Immediate & delayed post)
	Observed behavior changes in teaching after provision of feedback (e.g.  improved faculty members’ use of micro skills as well as learner-centred teaching of patient-centred care during inpatient residency rounds); teaching skills improved over time after feedback was provided.  
	 
	 
	 
	 
	x
	 
	 
	N
	N

	Sekerka, L.E. & Chao, J. (2003)
	Other: Peer coaching

Teaching skills
	USA, Clinical Medicine (Family Medicine)
	Qualitative
(Grounded Theory)
	
	Self-reported changes related to reflection and teaching (among participants); personal learning and change (among coaches) as a result of peer coaching.
	 
	 
	 
	x
	 
	 
	 
	Y
	Y

	Willett, L.R. (2006)
	Other: Audiotape

Outpatient precepting
	USA, Clinical Medicine
	Non- equivalent control group
	Pre-post 

(Immediate & delayed post)
	Improved ratings of teaching behavior by students and residents on some skills (e.g. increased opportunities for student independence) and increased compliance with precepting guidelines.

	x
	 
	 
	 
	x
	 
	 
	N
	N


1FDC refers to whether the intervention led to the building of a faculty development community.
2CoP refers to whether the intervention led to the building of a community of practice in the workplace. 

